COMBINING CMP AND ARTS PROPEL IN PERFORMING GROUPS

The relationship of CMP and Arts PROPEL to the Music Standards is perhaps best explained in terms of knowing about music (declarative knowledge) and knowing how-to-do music (procedural knowledge).  Each model has unique aspects that are complementary when used to implement the Music Standards.

Background

· The traditional performance program focused on how to do music - performance skills - through direct instruction by the conductor.  CMP was developed to expand this focus and promote understanding about music as well as performance.  Teachers using it still taught performance skills, of course, but CMP especially enriched students' understandings about the music being performed.  

· Arts PROPEL’s instructional/assessment strategies are based on how humans learn most naturally and focus especially on helping the student develop independence and expertise in learning how to do music.  

· The Music Standards reinforce CMP’s emphasis on knowing about music (especially Standards H and I) but also broaden the doing of music beyond performance to include improvising, composing, notating, analyzing, and evaluating (Standards A-G).  

A logical application of the two models in implementing the standards is to employ the CMP model and use the PROPEL strategies and vehicles of instruction/assessment (production, perception, reflection; domain projects; and processfolios) when developing the "strategies" and “assessment” sections of CMP.  

Combining the models

Using the CMP model with the PROPEL strategies for instruction/assessment creates a synergistic situation.  Students gain greater understandings in both areas - understandings about and how-to-do music.  And the learning activities are or can be in the context of an authentic task – preparing music for performance – an aspect of both models.  Both also focus less on direct instruction and more on students “constructing” their own understandings through direct involvement in authentic processes.  This fosters the students’ development as independent learners.  And when teachers de-emphasize direct instruction and instead “empower” students to become more actively involved in their own learning - a practice emphasized in both CMP and PROPEL - students become intrinsically motivated to learn.  

Implementing the Standards

When implementing the standards, one starting place in the CMP model is Outcomes (the Content and Performance Standards themselves), since this describes what students must know and be able to do.  The next steps would be Music Selection and Analysis, perhaps beginning with a somewhat cursory analysis (Does this contain material that will help the students achieve this standard?), followed by Music Selection and then the very thorough Analysis so excellently described in the CMP model.  The next steps, “How will they get there?” and “Did they get there?” (or “Are we getting there?”) involve the last two points of the model - Strategies and Assessment.  Here the PROPEL instruction/assessment strategies are quite helpful.  

This is a possible scenario.  Using the CMP approach, the teacher selects quality music for performance that can also serve as a study text to address selected Content and Performance Standards.  For instance, students can gain understandings about the music (Standards H and I) by researching aspects of the music such as form, style, compositional techniques, historical milieu, relationship to other arts and disciplines, etc. in order to prepare program notes and/or demonstrate the compositions’ structures to the concert audience.  Knowledge such as this can enrich each listening and heighten one’s aesthetic response.  At the same time, students can use the PROPEL strategies to address the “how-to-do” standards (A-G), such as aurally analyzing and evaluating tapes of their rehearsal performances (F and G). Or, if the music was selected as an example of improvisational or compositional techniques, students could improvise or compose (C and D), using the music being rehearsed as a model.  [Note that the student self- and peer-assessment part of the PROPEL model (perceiving and reflecting) coincides exactly with Standards F & G, Aurally analyzing and Evaluating.]

Assessing Student Progress

Assessment would occur as a matter of instructional practice.  By involving the students regularly in self- and peer-assessment and by responding to their assessments and products, the teacher embeds assessment in an ongoing way in instruction.  The students' assessments and the teacher's response to them give the students a current view of their progress so they can direct their efforts more efficiently.  Such assessment also helps the teacher facilitate the students’ efforts more effectively.  And, as noted above, because the model specifically asks (and respects!) the students' opinions, students are intrinsically motivated to be involved actively in their own learning.  

An important point to remember is that one can't claim to have taught the standards effectively unless three things occur: 1) The students must know the targets of learning beforehand (“What are we expected to learn in this project and at what level of proficiency?”  The students should be part of the discussion that determines this.); 2) The students must have multiple opportunities for applying new understandings, analyzing the results, and revising the product and process.  This should be done through collaborative, not competitive, work in the context of an authentic task, one that has relevance beyond the school; and 3) The students must know if they are “getting there” (or, at the end, if they got there) and why - mere exposure is not enough.  They should learn this through ongoing assessments (above) - self, peer, and teacher - embedded in the instruction.

