PI 34
Teacher Preparation, Licensure, and Professional Development in Music
Beginning August 31, 2004, a new licensure system was instituted that applies to all Wisconsin teachers licensed after that date and those prior licensees who elect the PI 34 licensure.  The full law can be found at the DPI website, http://www.dpi.wi.gov/tepdl/pi34.html
There are three teacher license stages:

· The initial educator license, a 5-year non-renewable license, issued to teachers completing a teacher education program after August 31, 2004.  Holders of such a license must satisfactorily complete an approved Professional Development Plan within five years in order to move to the professional educator licensure stage.  The district will provide a qualified mentor.  The initial educator’s progress will be monitored and assessed by an Initial Educator Team, consisting of a peer teacher, an administrator, and an Institute of Higher Education representative.

· The professional educator license, a 5 year renewable license.  During the 5 years of its term, holders of this license must satisfactorily complete a Professional Development Plan, approved and monitored by a Professional Development Team.  

· The master educator license, a 10 year renewable license.  Applicants for this license must have a related masters degree, at least 5 years successful professional experience in education at the professional educator level; must provide evidence of contributions to the profession and of improved student learning; and be assessed by a 3 member team of trained assessors on the 10 teacher standards and on exemplary classroom performance.
The new rules represent a basic change from past requirements in at least two important areas.  
· In both teacher education and professional development processes, the focus is on outputs, i.e., demonstration of competencies, rather than inputs, such as the number of credit hours accumulated.  
· They involve teacher candidates and teachers actively in their own learning through reflection and self-study.  The new rules also specify the use of a portfolio, an important tool for both learning and assessment.
The following will describe how these two points shape teacher education and professional development sections of PI 34.

Teacher Candidate Preparation
Teacher preparation and professional development in PI 34 is based on the Wisconsin Standards for Teacher Development and Licensure.  These are listed on the DPI website at www.dpi.wi.gov/tepdl/standards.html with accompanying examples of the knowledge, skills, and dispositions implied by each standard as well as examples of performances that can demonstrate achievement of that standard.
While teacher candidates will still develop the music education competencies through coursework, the emphasis is now on how well they can demonstrate those competencies and employ them in achieving the long-range goals – the Wisconsin Standards for Teacher Development and Licensure.  
Two factors promote active candidate involvement.  By being aware of their need to demonstrate achievement of these standards, they will be more self-directed as they pursue their coursework.  Also, because teacher candidates must keep a portfolio of their work toward the standards, including evidence that they have met them, they will be intimately involved in self-study – reflecting on and assessing their progress toward the standards in order to direct their efforts more efficiently.  
Dinkelman (2003) suggests two reasons that such self-study is also important for the teachers of these candidates – as a means to improve their own practice and as a model to encourage reflective practice by teacher candidates.  

Licensure and Professional Development

After the initial educator license, the process for advancement to higher licensure stages or for renewal also emphasizes self-study, demonstration of outputs, and preparation of a documentation portfolio.  At all licensure levels the teachers must create their individual professional development plans and reflect regularly on their achievement.  These must include clear goals and indicators of growth based on standards selected by the teacher from the ten teacher standards; a timeline for achieving the goals; an assessment plan; and evidence of “collaboration with peers and others.”  Through this process of self-direction and focus on meaningful goals, teachers control their own professional development

The use of self-study is vital for improving teaching and learning.  As a process it closely resembles Dewey’s description of action research (1933).

· identifying a problem (e.g., poor student achievement)

· developing a hypothesis for solving it (e.g., change of teaching strategy or curriculum)

· applying the hypothesis and assessing the results 

In essence, under the PI 34 rules each teacher becomes an action researcher charged with determining his/her individual needs related to the 10 Wisconsin Standards for Teacher Development and Licensure (knowledge, skills, and dispositions); setting a goal; writing a personal curriculum to achieve that goal; implementing it; and assessing the results.  This can be organized under the familiar three questions.
· Where do you want to go?

· – Reflect on and list your perception of your strengths and challenges.
· – Discuss this with a mentor or peer who has observed your teaching.
· – Reflect again and formulate a clear goal(s) for the specified time frame.  Be realistic.

· How will you get there?

· – What experiences, courses, training will be needed?  
· – Document student learning.

· Are you getting there?  

· – This is best determined through three other important questions: What’s working?  What isn’t?  What changes are necessary to “get there?”  This should include regular self-assessment, such as using videos of one’s teaching, with peer and/or mentor feedback/coaching.
· A complete answer to this question must also include study of the documentation of student learning.

The above three questions actively engage teachers in advancing their own understanding.  Used thoughtfully, this becomes a disposition and habit of mind, affecting the ability to learn in other settings.  The portfolio that the teacher develops should include not only the answers to those three questions but also student reactions (without names) to such questions as “What was the most important thing you learned from this project?”  “What did you enjoy the most?” etc.  This can be a valuable resource for changing aspects of instruction and of the curriculum.  

Evidence of the growing awareness of self-study’s effectiveness is the establishment by the American Educational Research Association (AERA) of a special interest group, Self-Study of Teacher Education Practices.  Over the last several years it has become one of the largest such groups in the organization.  
Studies have found self-study and reflection using portfolios to have positive effects on professional development at all levels – teacher educators, teacher candidates, and current teachers.  Dinkelman cites studies by Hamilton (1995, 1998), Olson (1995, 1996), Knowles and Cole (1994, 1995), Loughran and Russell (1997), and Placier (1996) that support this.  Project Zero’s Making Learning Visible Project has found similar results not only with classroom teachers’ professional development but also on their students’ learning. 
Dispositions
While professional development typically focuses on knowledge and skills, PI 34 states that teachers must also demonstrate proficient performance in the dispositions listed in the Wisconsin Standards for Teacher Development and Licensure.  These are the attitudes and values that are characteristics of excellent teachers.  This is the area of the affective domain, and, while PI 34 states that teacher candidates shall “demonstrate proficient performance in the   .  .  dispositions,” learning and assessment here are quite different from the cognitive and psychomotor areas.  Dispositions are personal values that arise from within and, unlike facts and skills, are “caught,” not taught.  They are adopted volitionally from precept and example and are covert, not directly observable.  

As an obvious matter of good mentoring as well as ethics, the initial educator must be informed of those understandings and behaviors to be mastered, from performing, creating, responding, and teaching abilities to dispositions.  Demonstration of these abilities is more or less straightforward evidence of their degree of mastery.  In the case of dispositions, attitudes, and values, however, a “Catch 22” occurs.  Demonstration of affective behaviors may simply be a response to a perceived need to act in a certain way in order to receive the imprimatur of the Initial Educator Team, rather than evidence of an inner proclivity.  Like Heisenberg’s Principle of Uncertainty, the very act of measuring in this way changes the entity being measured.  

“Catching” the Dispositions.  Perhaps the problem is in the way PI 34 seems to equate knowledge and skills with dispositions.  As noted above, attitudes and values are acquired in different ways.  Since they are “caught” from precept and example, not taught, the Mentor and Initial Educator Team’s responsibility would be to help the initial educator “catch” them.  Two possibilities are described below.  The Mentor and Initial Educator Team could:

· Present the initial educator with a description of the attitudes and values of exemplary teachers.  This assumes they are motivated to achieve excellence in their careers.  This could be accompanied by examples of overt actions that represent such values.

· Exemplify those dispositions in their interaction with their own students.  While the Mentor and Initial Educator Team members will certainly subscribe to the values in the standards, making them apparent in their work with students is vital.

Assessing Dispositions.  Some of the dispositions listed may be manifested in the initial educator’s actions, and observers naturally use these as cues to attitudes.  This is quite happenstance, however, and falls quite short of the quantifiable “accountability” so beloved of our “education” politicians and implied in PI 34.  In fact, many who have considered the matter in depth believe that a quantification of such values would be utterly meaningless.

What then should be done?  The obvious reason for listing the dispositions is to engender them in the members of the profession.  If the above assumption that the initial educators want to attain excellence in their careers is true, embracing the dispositions as their own is to their advantage.  In order to keep these values before them, they might occasionally be asked to assess themselves on how well they feel they embody those dispositions, with non-judgmental feedback from the Mentor.  Obviously, there must be no actual or implied reward or sanction for such assessments, just a collegial sharing of views, with encouragement for further development.  As we all know, developing our personal values is a process that never ends but is always in progress.

Collaboration with Peers and Others
The PI 34 certification requirement for collaboration with one’s peers opens the possibility of broadening a single teacher’s self-study into an action research learning community of various faculty members, since each of them would need to provide evidence of collaborative work.  Such learning communities are recommended by the National Staff Development Council, which regards them as “the most powerful forms of staff development  .  .” (Source: www.nsdc.org Standards for Staff Development, Revised Edition, page 1)  This is consonant with the Coalition of Essential Schools’ Tuning Protocol and with the findings of Project Zero’s Making Learning Visible Project.  
This procedure could be expanded into a professional development project across district lines.  Ideally it would include a broad cross-section of teachers in all areas – general, choral, instrumental – at each grade level.  They could engage their students in similar learning projects based on selected standards (e.g., improvising, composing, analyzing, evaluating), then come together to discuss student work and agree on appropriate levels of quality.  This could not only improve consistency in assessing student work but also strengthen instruction and learning.  An additional and important outcome would be the setting of benchmarks, examples of student work at the various proficiency levels. These would provide students models for outstanding, proficient, partially proficient, etc. work levels and also help improve consistency of assessment. 
Recap

There is a consistent theme in PI 34 – the active involvement of students, K-16, in their own learning, with teachers as facilitators of this involvement rather than dispensers of knowledge.  If teachers entering the profession are to adopt this approach to teaching and professional development, it is important that they experience it during their years of preparation.  In addition to its importance in teacher candidate preparation, it is equally important in professional development leading to recertification.
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