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First Vision
Every child has the right to a home — not a hotel, not a shelter, not a hostel, or a half-way house- but a home.

Second Vision
Every child has the right to live in a loving family which has access to the supports necessary to care properly
for its children.

Third Vision
Every child has the right to grow up in a family with an adequate income, secure in the knowledge that there will
be a roof overhead and food on the table.

Fourth Vision
Every child has the right to be enrolled in a National Health Care System with access to quality health care and
caring health providers.

Fifth Vision
Every child has the right to safe, affordable quality child care while his/her parents are at work.

Sixth Vision
Every child has the right at birth to the undivided attention of his or her parents through maternal and parenting
leaves.

Seventh Vision
Every child has the right to grow up in a drug free environment and the right to a safe place to play.

Eighth Vision
Every three- and four-year-old child has the right to an early education emphasizing developmentally appropriate
practices, parent participation, and African American values and heritage.

Ninth Vision
Every child has the right to achieve academically, regardless of income or family background, and the right to a
public school setting.

Tenth Vision
Every child has the right to a role model — a parent, a relative, a tutor, or a mentor whose task it is to open the
door and show the way.

-The Black Child Advocate, National Black Child Development Institute,
1023 — 15" St NW, Ste. 600, Washington, DC 20005.
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After- School Assets

In this newsletter, you will find materials on topics
that may be new to you, such as, service learning,
community service, developing assets, or asset
building. These are terms used for specific
strategies used to build character in young children
and youth. After-school programs have a wonderful
opportunity to incorporate such elements into their
programs.

“After” school is not meant to be school and it should
represent a definite change of pace in a child’s day.
Yet school-age children seek meaningful occupations
in their leisure time. Their play is more challenging
than preschoolers’. Often it takes the form of
problem solving and is based on group participation.
This is why projects are especially popular as after-
school activities.

Projects lend continuity to child care situations while
giving children practice in cooperating with others.
Leadership roles are tried on while working through
project phases. All-important group pride is the
result when projects reach completion. Projects that
reach beyond the walls of the after-school facility, and
involve and interact with the community, add a new
dimension to after-school time. This type of activity
builds skills, habits, and connections that children will
take with them when they no longer participate in after-
school care.

The helpful, adventurous, and cheerful nature in each
child is strengthened in this period of growing up, when
they are encouraged to share of themselves for the
good of their community and a greater cause than their
own entertainment. This is the basis of community
service and service learning. The assets, or
strengths, that are developed in our children become
community assets. Whereever children live, our
homes, centers, and towns are wealthy with their
potential. Itis up to us, as influential mentors during
children’s important hours between school and home,
to lead and nurture them in age-appropriate, asset-
building experiences.

Tnviting Al Teachers of Children

Join OMEP

OMEP stands for the French words meaning “The World
Organization for Early Childhood Education”. But do not
let the name fool you. One of the foremost goals of the
organization is to further the rights of children, ages 0-
18, worldwide, as outlined in the UN Convention on the
Rights of the Child.

As your OMEP representative for Wisconsin and the
Great Lakes Region, | recently met with the education
committee for UNICEF. | heard their global plan for
children and can report that Wisconsin is right on target!

The early childhood education committee is
concentrating on the quality of children’s environments,
in particular, nutrition, hygiene, infant care and
breastfeeding, early brain development, and care for
women.

The school-age task force is concerned with community
involvement, youth service programs, developmental
asset building, and equal education for girls. Many of
these are the same concerns of our own state Bright
Beginnings/Family-Community-School Partnership team
out of DPI.

Call me for more information on the global movement for
children’s rights! And check these websites:

http://www.unicef.org/crc/

-Lita Haddal, editor
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News & Views

Anti-SIDS Campaign Aimed at Blacks

by Karen Gullo
Associated Press Writer

WASHINGTON (AP) - Over half of black
parents place their babies to sleep on their
stomachs or sides, putting them at greater
risk of sudden infant death syndrome, the
Consumer Product Safety Commission
(CSPC) says. Only 31 percent of black
parents place babies on their backs, a
position that reduces the risk of SIDS, versus 47
percent of white parents, according to a CPSC survey.
Blacks are also more likely to put quilts, comforters
and pillows in bed with their newborns. Such soft
bedding can increase the risk of SIDS death from
suffocation and may have contributed to as many as
900 SIDS deaths a year.

With black babies twice as likely to die from SIDS as
other babies, CPSC officials said the survey shows
more needs to be done to alert blacks about how to
reduce SIDS risks. The key is getting information to
the right people within the black community, said
CPSC officials. Blacks tend to learn safe-baby
practices from a grandmother, mother or other family
member who may still believe that it's safe to put
babies to sleep on their stomachs because that's
what they were taught. “When you have family
tradition, the way it's always been done, that’s hard to
counteract,” said Ann Brown, CPSC commissioner.

In July, 2000, the commission launched a national
“safe sleep” campaign aimed at blacks, joining with
Black Entertainment Television, which will air nation-
wide public service announcements during prime
viewing times and develop news stories about SIDS.
Three thousand government-funded health centers that
serve minorities will also distribute literature to pa-
tients and work with state and local health depart-
ments. The aim is to get the word out to people in
black communities - family members, neighbors, clinic
staff - who are influential to young black mothers and
fathers.

“If we start to reach grandmothers and other family
members it will fan out across the community,” said
Brown. In 1998, 2,529 babies died of SIDS, a rate of
64 deaths per 100,000 live births. For blacks, the
number of SIDS deaths was 782, a rate of 128 per

100,000 live births.
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Many Crib Deaths Happen in Day Care

by The Associated Press

CHICAGO (AP) - A significant number of crib
deaths occur in daycare, where caretakers
may be less likely to have heard about the
importance of putting babies to sleep on
their backs, new research suggests. In a
study of 1,916 SIDS cases in 11 states,
researchers found that about 20 percent —
391 deaths — occurred in daycare settings.

Sixty percent of the daycare deaths occurred in home
daycare, which tend to be unlicensed and run by older
women with less access to pediatricians and others
who promote SIDS risk reduction efforts, said Dr.
Rachel Moon, the lead author. She is a pediatrician at
Children’s National Medical Center in Washington.
Her data on SIDS deaths from January 1995 to June
1997 appear in the August issue of Pediatrics,
published by the American Academy of Pediatrics.

Especially disturbing, Moon said, was the finding that
of children placed on their stomachs by caretakers,
more than half were usually put to sleep on their
backs by their parents. Previous research has shown
that compared with babies who always sleep on their
backs, back sleepers switched to their stomachs are
20 times more likely to die of SIDS and habitual
stomach sleepers are about five times more likely,
Moon said.

Moon and others theorize that habitual back-sleepers
are more vulnerable because they don’t develop upper
body strength as early as stomach sleepers, who
have to lift their heads or arms to see what's around
them.

SIDS deaths in child-care ranged from a high of 40
percent of all SIDS deaths in Minnesota to a low of 9
percent in Florida, with an average of 20.4 in all 11
states. The other states in the study were Arizona,
California, Colorado, Maryland, Massachusetts,
Michigan, Missouri, New Hampshire and New Jersey.

Dr. John Kattwinkel, chairman of an American Acad-
emy of Pediatrics SIDS task force, called the findings
“very worrisome.” The highest risk period for SIDS is
when infants are two months to five months old, which
is often the time working mothers return to their jobs
after childbirth, Kattwinkel said. “It's just one other bit
of evidence from a national health standpoint that tells
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News & Views

us we ought to be educating daycare centers and
grandparents ...as well as parents” about back-
sleeping, he said. SIDS deaths have decreased by
about 40 percent nationwide since advocates
launched the “Back to Sleep” campaign in the early
1990s. Though its cause is unknown, SIDS re-
sembles suffocation and parents are advised to have
babies sleep on their backs to avoid blocking their
airways. Soft mattresses, loose bedding, pillows and
soft toys also should be kept out of cribs. Some
advocates, like the SIDS Alliance, even go so far as to
advise against putting any blankets in cribs and
instead say babies should sleep in one-piece “sleep-
ers” in cold weather to stay warm.

SIDS Alliance spokeswoman Phipps Cohe said all
child-care providers should be required to have SIDS
risk reduction education. Census figures indicate
about 17 percent of children under 1 year of age are in
some kind of child-care setting, Moon said. Cohe
said parents who leave their infants in day care should
“be very specific about the way you want your baby
positioned to sleep. Parents need to spell it out, put it
in writing if necessary.”

Editor’s note: Licensed child care in Wisconsin
requires infants be placed on their backs unless a
signed release form has been obtained from the
parents. Brochures on sleep position for infants,
ages 0-2 years, are available free of charge from
CCIC for distribution to parents. Call 1-800-362-7353.
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Firearm Safety Program

If you see agun: Stop! Don’t Touch. Leave the
Area. Tell an Adult.

With a firearm present in about half of all American
households, all young children should learn that
firearms are not toys. That's Eddie Eagle’s fundamen-
tal, non-judgmental public safety message.

Just as Smokey Bear teaches children not to play with
matchbooks, Eddie Eagle teaches them not to play
with firearms with a simple, memorable four-part plan:
If you see a gun: Stop! Don’t Touch. Leave the Area.
Tell an Adult.

With a fast-paced animated video and fun-filled activity
books, Eddie teaches his younger friends to repeat
and follow his simple safety message. In classrooms,
youth programs, summer camps and day care centers
nationwide the Eddie Eagle GunSafe Program has
reached more than 12 million children since 1988.

From their earliest awareness, children are exposed to
guns through cartoons, television shows and movies.
They're curious about firearms, and may have devel-
oped inaccurate perceptions of what a firearm is and
does. Itis important for children to understand that
only with a parent or with parental permission and
adult supervision should a child be around firearms.

The purpose of the Eddie Eagle Program isn’t to teach
whether guns are good or bad, but rather to promote
the protection and safety of children. Eddie Eagle
neither offers nor asks for any value judgment concern-
ing firearms. Like swimming pools, electrical outlets,
matchbooks and household poisons, they're treated
simply as a fact of everyday life. With firearms found
in about half of all American households, it's a stance
that makes sense.

Eddie Eagle is never shown touching a firearm, and he
does not promote firearm ownership or use. For free
sample kit, phone 1-800-231-0752. Internet: http://

www.nrahq.org/safety/eddie

Firearms
canlead to
empty arms...

=
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College Degrees in Child Care

by Jim Ollhoff
Dean of the School of Human Services
Concordia University, St. Paul, MN

Concordia University, St. Paul, Minnesota offers BA
and MA degrees in School-Age Care—the first univer-
sity to offer degrees in this new profession.

Back in 1995, Jim and Laurie Ollhoff, who both had
worked in school-age care, began to see an increasing
need for training, specific to the field. They approached
Concordia University and asked about doing a series of
workshops for field professionals. Dr. Robert DeWerff
(winner of the 1997 Minnesota School-Age Care
Leadership Award) worked with Jim and Laurie to offer
the first workshops. We expected a small turnout, of
maybe 15 people, but 90 people registered. The
second workshop we had to do three times, because
of the large numbers.

At each workshop, we listened to the needs of the
field. People kept asking, “when will you offer
classes?” and so we started to offer classes. Then
they kept asking, “when are you going to offer degree
programs?” At each step of the way, we were trying to
keep up with the expressed needs of the field.

In that first year, we surveyed, listened to, and talked
with over 1000 practicing school-age care professionals
to find out the education needs of the field.

Today, after seven master’s cohorts, eight undergradu-
ate cohorts, and fourteen certificate cohorts, we
continue to work to maintain cutting edge credentialing
for the working school-age care professional.

For more information, call Concordia University, 1-800-
211-3370, or check their website at:

http://www.cshs.csp.edu.

Editor's note: All Concordia degree
programs in child care are offered
via distance education! One of the
students participating in Concordia’s
first Master's degree cohorts for
School-age Child Care was Ellen
Clippinger , President of the National

Extended Day Care

by Brenda Hull
United Cerebral Palsy

Nationally, fewer than 10% of families who have a child
with a disability are able to find child care. In Dane
County, the Extended Day Care Program, a service of
United Cerebral Palsy of Greater Dane County, seeks
to increase child care opportunities for families so
they can maintain their work schedule or attend
school.

The program, one of few of its kind in the nation,
consults, trains and can provide on-site support to
child care professionals who are serving children with
developmental disabilities. The program also offers
public workshops that are interactive and cover topics
such as Individual Differences, Inclusion and Positive
Behavior Support for Children.

The United Cerebral Palsy Extended Day Care

Program serves over 60 families in Dane County. The

need is great: Currently 65 families are on the waiting

list for services. Funding of the program is through the

Dane County Department of Human Services,

fundraising and community donations. Services to
families are free. Workshop fees are
reasonable.

For further information on the program, to
submit a referral or to request a workshop
in or around Dane County, contact Brenda
Hull, Program Director, at (608) 273-3318

or brendah@chorus.net.

School-Age Care Alliance, NSACA.
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Something New Is On The Horizon...

by Tina Ginner
WI Child Care Apprenticeship Project Coordinator
Department of Workforce Development

Wisconsin received a federal grant to establish a
Child Care Apprenticeship Program. This exciting
new program will offer the “earn while you learn”
concept to early care and education providers who
decide to become apprentices. The grant was
received in January of 2000, and is for creating the
curriculum, the guidelines for the program called
standards, and a pilot project with fifteen (15) appren-
tices in the Milwaukee area, with plans to go state-
wide after the initial pilot.

Apprenticeship has a long history in Wisconsin.
Wisconsin was the first to implement a Regulated
Apprenticeship program in the United States, which
began in 1911. The apprenticeship model incorpo-
rates on-the-job training with related instruction offered
through the Technical College System for credit.
Although Child Care Apprenticeship is still in the
organizing phases this program will offer credit
towards an Associates’ degree at any Wisconsin
Technical College System school. This program is for
the beginning level classroom teacher.

While in apprenticeship, the apprentice is under the
supervision of a journeyworker or mentor. This person
is experienced in his/her field and has been trained to
work with adults. The apprentice will work with this
journeyworker or mentor until specific skills and
competencies have been attained. A wonderful aspect
of apprenticeship is the daily on-the-job support that
occurs for the apprentice. The idea of being “thrown
to the lions” without training and guidance does not
occur in apprenticeship programs. The apprentice
can receive help from his/her journeyperson/mentor,
the center administration, related instruction teacher,
and even his/her related instruction classmates.

You may be asking yourself, “ why should | want
apprentices in my center?” Having apprentices in
your center will offer informal training opportunities to
all staff by bringing new ideas to the classroom and
center. For a staff member who is an excellent
teacher, it offers a way to challenge and expand his/
her career; while sharing one’s teaching expertise, the
reflection involved prompts professional renewal. Best
of all, apprenticeship programs may alleviate the
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staff-turnover that is occurring in centers today by
bringing more satisfaction to jobs that are already
worthwhile.

If you are a new provider in the field of early care and
education you may be asking yourself “why should |
become an apprentice?” A simple response to that
would be to gain training that is relative to your
working situation. Another would be to be supported
by others during the process of learning. Having the
opportunity to meet with other apprentices to discuss
the different approaches that are used, is also a great
benefit of apprenticeship. Receiving compensation
while learning, with wage increases during the appren-
ticeship contract is definitely a positive for the indi-
vidual worker. Also gaining a greater understanding of
your chosen career through experience and training
can strengthen your feeling of professionalism and of
making the right career choice. Finally, you have the
opportunity to share your knowledge with others once
you have completed your apprenticeship contract.

Apprenticeship may not be for everyone, but there is a
place for it in your center. The pilot project will begin
in the spring semester of 2001 in Milwaukee. We are
looking for interested centers, journeyworkers/mentors
and future apprentices. This program is slated to go
statewide in the fall of 2001.

As this exciting project progresses more information
will be available. If you would like more information,
please contact Tina Ginner, project coordinator at

(608) 267-2355 or ginneti@dwd.state.wi.us .
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Excitement is growing 2
around the state as o~
Governor Tommy 8

Thompson's Early

Childhood Excellence

Initiative gathers

momentum to create

first-class child care

centers for Wisconsin’s

low-income rural and urban children.

Eighteen child care centers around the state have
been awarded “Centers of Excellence” grants from the
Department of Workforce Development Office of Child
Care. The funding will allow the Excellence Centers to
enhance the care they provide including: (a) safe and
healthy care, (b) developmentally appropriate stimula-
tion, (c) positive interaction with adults, (d) encourage-
ment of individual emotional growth, and (e) promotion
of positive relationships with other children.

The 18 centers will share a $10.5 million award that
will allow management and staff at the centers to
develop and grow their programs to achieve standards
of excellence from which the entire state will benefit.
Under the proposed program, the Centers of Excel-
lence will become models for other child care provid-
ers around the state by using the state funds to
develop their staff and programs, and providing “best
practices” training for other child care providers in their
respective communities.

The University of Wisconsin-Extension and several
Child Care Resource and Referral agencies are also
playing major roles in the Excellence Initiative.
UW-Extension’s Quality Care Initiative (QCI), headed
by Dave Riley, Ph.D. and Mary Roach, Ph.D., is
providing technical assistance, evaluation and moni-
toring to the centers. In addition, the QClI is spear-
heading a statewide campaign to communicate the
program’s successes to Wisconsin child care
providers and the public.

The county Child Care Resource and Referral agen-
cies will be awarded a separate $3 million grant which
will be used to provide assistance to other child care
and family care providers in the state who participate
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in the training made
available through the
Centers of Excellence.

Congratulations to the
following centers that
were awarded “Excel-
lence” grants:

Bright Beginnings Early Learning Center — Eau
Claire

CAP Services Inc. — Stevens Point

Children’s Outing Association — Milwaukee
Council for the Spanish Speaking — Milwaukee
Dane County Parents Council — Madison
Ebenezer Child Care Centers — Milwaukee
Encompass Child Care, Inc. — Green Bay
Gray’s Child Development Center — Milwaukee
Just Kid Inn — Kenosha

LaCausa, Inc. — Milwaukee

Menominee Tribal Day Care on the
Menominee Indian Reservation — Keshena
Milwaukee Public Schools — Congress School
— Milwaukee

Next Generation Now — Racine

Penfield Children’s Center — Milwaukee
Pleasant Prairie Child Care Center — Kenosha
V.E. Carter Development Group, Inc. — Milwau-
kee

Waukesha County Head Start — Waukesha
YMCA of Metropolitan Milwaukee — Milwaukee

For more information on the project, contact Dave
Riley, Ph.D., UW-Extension, at (608) 262-3314, or
Mary Roach, Ph.D., UW-Extension, (608) 262-6041.

Do not wait for leaders;
do it alone, person to person.
-Mother Teresa
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Articles & Items to Keep

1. Calendar of Training Events. This is a calendar of training events taking place
throughout the state. Plan your continuing education hours. Includes contact
numbers for registering for courses, workshops, and conferences. Updated

monthly. Also available at the CCIC website http://www.dpi.state.wi.us/ccic

School-Age Needs and Issues

2.

10.

11.

Fact sheet on school-age children’s out-of-school time. National Institute on Out-of-School Time,
Wellesley College, November 1998. Good source of statistics for justifying after-school programs, i.e.,
eighth graders who take care of themselves for eleven hours or more per week are at twice the risk for
substance abuse as those who are not in self-care at all.

WCCIP School-Age Care (TSS4). Packet of tipsheets on advocacy, behavior management, environ-
ments, materials and equipment, rules and routines in planning the daily schedule.

Initiation- saying good-bye to childhood. Rachael Kessler. Educational Leadership, December/
January 2000. Children need milestones to mark the closing of one lifestage and the opening of a new
one. When society fails to provide traditional rites of passage, children feel they are unimportant and
create their own frequently dangerous “badges of adulthood”, such as, drinking alcohol.

Seven to ten: Fitting in. Roberta Israeloff. Parents, May 1993. Being accepted and having friends
is crucial to self-esteem. Some children need help to find a friendship group. Supervising adults can
do much to discourage group behavior that leaves some children out.

The Aha! of media literacy. Education Update, November 1999. Media literacy means learning to
analyze the images and messages seen and heard all around us on television, radio, advertising,
videos, films, clothing logos, and much more. When children understand how images work to produce
reactions, they are given new lenses with which to view and control the effect of the media on them-
selves.

16 tips for careful communications. Betsy Shelby. School-Age NOTES, March 1992. Some easy-
to-understand techniques for making messages clear in daily situations and those more intense
moments that erupt in school-age care. Clearing the air takes consistent and fair negotiating proce-
dures.

Strategies to help children manage conflict. School-Age NOTES, August 1998. Conflict is a part
of operating in a group. When children learn how to manage their conflicts, they learn lessons useful
in later life. These are good guidelines for adults coaching children through conflict resolution.

Tackling teens’ No. 1 problem. Jan Adair. Educational Leaderhip, March 2000. An article about
Project ALERT, a drug resistance program, which teaches children not only to say “no” but also how
to say “no”.

How do parents and children talk about HIV? Wisconsin AIDS/HIV Update, Summer 1998.
Sexual activity begins very early for many teens. Youth may be resistant to advice from their parents
and parents may find it awkward to discuss sexual issues with them. Programs which bring in health
care providers and parenting experts as presenters can create a more appealing forum for parents to
learn communications skills for talking about sex and sexually transmitted diseases.

Families today: Helping children of divorce. Teresa Byington. School-Age Connections, Vol.6,
Issue 1, 1996. All families, regardless of size or style, need acceptance by child care providers.
Families in change have extra support needs; divorce is so disruptive that a child’s development is
altered. This article includes a chart of age-typical traits exhibited in children of divorce.
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12. What's going on? Keeping parents informed. Jennifer Glazier/ Cara Gordon-Gillis. School-Age
NOTES, September 2000. Ideas for letting busy parents know what is going on in your program, i.e.,
newsletters, mailboxes, door greeters.

13. UW Extension School-Age Connections, Vol.7, Issue 1, 1997.
*Multiple intelligences. Ina Lynn McClain. The author identifies the seven intelligences included in
Howard Gardner’s theory of how people have individual strengths that help them learn.
Humor and the multiple intelligences. Dee Dickinson. Here are some ideas about how to use
children’s multiple intelligences to nurture their senses of humor and playfulness.
<A multiple intelligences bookshelf. This is a list of websites and resources for learning more about
multiple intelligences and how to use them when working with children.

14, Kid wisdom 101. Betty D. Wingo. School-Age NOTES, August 2000. The truths expressed by
children drawing conclusions from life can be applied universally.

15. When school-agers swear: Developing logical, needs-meeting consequences. Mary Steiner
Whelan. School-Age NOTES, September 2000. The author shares her experiences in helping
children “keep other words inside their heads instead of swear words” and getting kids to agree to “no
swearing” rules.

16. 5 & 6 years: Managing meanies. Alison Hendries. Parents, April 2000. Young school-agers have
hurtful encounters with bullies and other children who know how to use words as weapons. A two-step
approach to soothing the emotional hurt is described.

17. 11-13 years: Mall mania. Joanna Powell. Parents, April 2000. Recreational shopping is the expen-
sive fad many families have fallen into. Children are especially vulnerable to this. Here are some
suggestions for curbing consumerism in older school-agers.

“% 18. Getting your child started in sports. Texas Parenting News, Winter 1998. Take-
home pages for parents about when it is appropriate for children to begin with
organized sports, such as soccer, baseball and basketball.

School-Age Environments

19. Decorate your child’s bedroom: Nine easy projects that lend a personal touch to a kid’s
castle. Cindy Littlefield. Family Fun, May 2000. By adding beads, paint, silk flowers and a variety of
other commonly found materials, children’s play environments can become light-hearted environments.

20. Build a backyard playhouse. Leslie Garisto Pfaff. Family Fun, May 2000. Step-by-step instruc-
tions for a lightweight, moveable playhouse that non-carpenters can build.

21. Storage ideas that promote self-help skills. Texas Child Care, Fall 1997. School-agers frequently
share space with younger children. Keeping toys and equipment separate can be a safety issue.
Helping children keep their environment organized also helps caregivers reduce clutter and children
gain independence.

22. Beginnings workshop: Room arrangement. Child Care Information Exchange, September 1997.
Doing the groundwork of placing furnishings in such a way as to support planned and child-chosen
activities, helps caregivers in several ways.

. Creating environments that intrigue and delight children and adults. Wendy Shepherd/
Jennifer Eaton.

. 3 keys to flexible room arrangement. Elizabeth Prescott.

. Mood: The spirit of place. Anita Rui Olds.

. Meeting adult needs within the classroom. Eileen Eisenberg.
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23.

24,

25.

26.

Beginnings workshop: Building in opportunities for gross motor development. Child Care
Information Exchange, May 1994. This packet of articles makes a good in-service training.

. From cartwheels to caterpillars: Children’s need to move indoors and out. Anita Rui
Olds. Play areas need to encourage children to use their bodies and senses.
. Kids gotta move: Adapting movement experiences for children with differing abilities.

Carol S. Kranowitz. Through observation, caregivers can adapt the play area to suit the needs
of children who experience health and physical challenges.

. Roughhousing as a style of play. Rick Porter. Children naturally interact by touching and
shoving each other. Instead of forbidding this, guide it into a fun form of exercise and stress
release.

. Moving teachers to move children. Margie Carter. Teachers need to examine their own

movement habits and how uninspiring they are to children.

Schoolyard habitat movement: What it is and why children need it. Mary Rivkin. Early
Childhood Education Journal, Vol. 25, No.1, 1997. The author asks if children have lost their natural
play habitat. Play areas at schools have become safely maintenance free, but there is little contact
with nature. “Greening” playgrounds is an effort described to combat asphalt play areas.

Playgrounds for school-age afterschool programs. Francis Wardle. Child Care Information
Exchange, May 1998. This article outlines the key elements to planning for outdoor play with school-
agers. Safety, age appropriateness, equipment, equipment placement, supervision, and maintenance
are some of them. The author stresses that school-age children play differently than preschoolers and
should not share the same play space. School-agers need places to just “hang out”.

City play. Amanda Dargan/ Steve Zeitlin. Educational Leadership, December 1999/ January 2000.
The author explains some of the psychology behind newer urban play styles, like graffiti, rapping, and
breakdancing. “Play changes, but a child’s need for a sense of security and community remains
strong.” Adults must not stop their “unobtrusive vigilance” which allows children to be creative players
in modern street games.

Program Planning

27.

28.

29.

Beginnings workshop: School-age summer programs. Child Care Information Exchange, March

1998.

. No more homework. Linda Sisson. The National School-Age Care Alliance has developed a
set of 25 standards for quality school-age care. This article describes how four of those
standards apply to summer programming: flexibility, choice, connection to community, and
safe supervision.

. Staffing for summer programs. Richard T. Scofield. Day-long school-age care is not the
same as after-school care. Tips for staffing and hiring to make programs for 6-14 year olds
work in the summer.

. Opportunities and challenges. Karen Haas-Foletta. Hints for activity planning.

. Summer programming success stories. Activity ideas that have worked for others.

Super summer camp programs. R. Adrienne Boyd. Early Childhood News, May/ June 2000.
Throughout the summer, staff must pay attention to the mood changes in school-age children in order
to avoid “I'm bored disease”. When working with mixed-age groups, keep in mind that younger school-
agers and older school-agers have very different activity styles and needs.

Kids, money, & summer programming. School-Age NOTES,
June 1995. Tips for helping children make pocket money and
build business skills. Older children see purpose in
activities with future potential.
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30.

31.

32.

33.

34.

35.

36.

37.

12

Lessons learned: Summer programs for 5-8th graders. Sherry Wicks. School-Age NOTES, May
1994. Middle school “hanging out” programs are increasing. Some successful programs share
insights.

Health and wellness after school. Grace C. Kolbe/ Beverly Berkin. Educational Leadership, March
2000. In two after-school programs, teens took the lead in talking about and changing risky health
behaviors in themselves and their peers.

Can’t we all get along? Michelle Seligson. School-Age NOTES, August 2000. Caregivers must be
prepared to learn more about their own development during childhood and how that influences them
still, in order to understand the quality of their relationships with children.

Diverse needs of families, schools and communities in school-age child care programs: Best
practices. Karen DeBord, Marilyn Martin, & Tony Mallilo. School-Age Connections, Vol.6, Issue 1,
1996. A survey of centers resulted in a list of best interaction methods for working with children, ages
5-14 years old, and their families. The survey also revealed helpful lessons in the importance of
community involvement in school-age care.

Extracurricular activities: The path to academic success? John H. Holloway. Educational
Leadership, December 1999/ January 2000. Clubs and after-school sports reduce school dropouts by
almost 40%.

Planning youth programs: Democracy as a design for 10-15 year-olds. School-Age NOTES,
June 2000. Democratic youth programs are built on the belief that everyone has something
valuable to contribute and is expected to do so at their own pace. This article outlines the key
points in the “By Design” program model.

UW Extension School-Age Connections, Vol.7, Issue 3, 1998.

. Employable futures for all youth: Mission for school-age child care. Jan Carroll. Work-
ing on skills that can help children become employed as young adults is a popular after-school
program trend.

. Expanding services to meet the needs of before- and after-school care. Jaqueline J.
Kirby. Partnerships with businesses, schools, churches, etc., are beneficial when planning
how to add school-age care to an existing child care program.

. Preparing youth for employable futures. The Workforce Preparation Team, National 4-H
Council. 4-H has a program model for involving communities in helping youth become produc-
tive, employable adults.

Community service and school-age children: Time to give back. Melissa Griffin/ Amy Kezman.
Texas Child Care, Summer 1997. During ages 6-12, children construct their view of the world through
what they experience. Helping children experience the joy of making a difference should be a part of
the caregiver’s “to do” list. Some suggestions are given for worthwhile service projects.

Everything else you grow out of
but

you

never

recover

from childhood.

-Beryl Bainbridge.
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Staff Development

38.

39.

40.

41.

Activity Ideas

42.

43.

44,

45,

46.

47.

To be or not to be? A staff development workbook. Jim and Laurie Ollhoff. Concordia University.
This workbook leads staff through a thought process designed to raise their level of sensitivity toward
ethical work behavior and their awarenees of their work with school-age children as a profession rather
than an occupation.

Facilitating social competence in a school-age setting: A school-age child care staff develop-
ment manual. Jim Ollhoff. Concordia University, 1997. Community-building, control, confidence,
curiosity, coping, communication, and conflict resolution are seven social skills needed by children.
These may be taught to children formally or informally. This workbook and accompanying discussion
guestions assist staff in understanding how to help children build these skills.

School-age care from the perspective of social role theory. Jim and Laurie Ollhoff. Concordia
University, 1997. This training piece discusses the roles a school-age caregiver must fill in providing
quality care. Self-awareness can reduce job stress and help in staff relations.

School-age providers: Extended day or extended
family. Jim and Laurie Ollhoff. Concordia University.
This staff development booklet discusses the role of
child care in the larger family picture and the develop-
ment of the whole child. This is an excellent training
tool for raising staff consciousness of the effect they
have on the lives of the children and families they
interact with.

Trash to treasure: Activities for school-agers. Texas
Child Care, Summer 1999. Art is not the same thing as
crafts. Crafts are projects with specific outcome goals,
while art is open-ended, unstructured, and ruled by
individual choice. Children need opportunities for both
types of activities. Throw-away items are the basis for
the art and craft ideas offered here.
Make your own table games. Mary E. Maurer. Texas Child Care, Spring 1997. Before spending
time making your own games, figure out how much your time is worth and how long-lasting the results
will be. Compare the cost with purchased materials. Consider also whether the materials used in
making homemade games are toxic, sharp-edged, or present choking hazards for preschool children.
Shoddily made games are unappealing and do not inspire use.
Surprise soaps. Carol Scheffler. Parents, May 2000. Make personalized soaps with objects imbed-
ded in the soapcakes.
Dressed to a T. Nicole Blasenak. FamilyFun, June/ July 2000. Decorate T-shirts by printing, color-
ing, crayon-transferring, stenciling, stamping, and puffy painting them.
Almanac. FamilyFun, May 2000. A sampler of activity ideas from making windsocks to salsa.
Backyard fun under $10. Jodi Picoult. FamilyFun, June/ July 2000. Seven ideas including list of
materials, approximated cost, and directions for completion. Examples: tie-dyed shoelaces and a bike
rodeo.
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48.

49.

50.

After-school fun. Leslie Garisto Pfaff. FamilyFun, September 2000. Directions for making back-pack
danglers, fruit pizza, and a sure-fire game using a deck of cards and a box of toothpicks..

Packet of articles from Everyday TLC, May 2000. Activity ideas for younger school-
agers or mixed-age groups.

. Forever blowing bubbles.  Bubble recipe for ever popular bubble blowing.

. Why do raisins jump? A kitchen table science experiment.

. Make bridges to cross.  Construction ideas.

. Big batch of gingerbread.  Kathy Faggella. Easy-to-read recipe.

Packet of activity ideas from  School-Age NOTES. May 1995, 1996, 1997,
August 1997, 2000; July 1998. Dozens of ideas to help plan easy, engaging activities.

Brochures

51.

52.

583.

Growing up drug-free: A parent’s guide to prevention. U.S. Department of Education, 1998. This
46-page guide instructs adults on how and when to talk with children about drugs, from preschool age
through high school age. Includes a pictorial guide to various drugs, their effects, and special facts
adults should know about them.

Catch the spirit! A student’s guide to community service. U.S. Department of Education/ Pruden-
tial Insurance Company, 1998. Ideas and information on how young people can help make their
communities better places to live.

The sun, UV, and you: A guide to sunwise behavior. U.S. Environmental Protection Agency.
Many childhood hours are spent outdoors. Adults are responsible for protecting children against the
dangerous effects of the sun on their skin. This booklet explains these dangers and recommends
ways of teaching children to protect themselves.

Believing in yourself and liking yourself
is all a part of good looks.
-Shirley Lord.
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