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With Child Care Connections

~ A newsletter within a newsletter



And How Are The Children?

Among the most accomplished and fabled tribes of Africa,
no tribe was considered to have warriors more fearsome or more intelligent than
the mighty Masai.

It is perhaps surprising then to learn of the traditional greeting that
passed between Masai warriors.

“Kasserianingera,” one would always say to another.
It means: “And how are the children?”

It is still the traditional greeting among the Masai,
acknowledging the high value that the Masai always place on their children’s well-being.
Even warriors with no children of their own would always give the traditional answer:

“All the children are well,”
meaning, of course, that peace and safety prevail,
that the priorities of protecting the young, the powerless, are in place,
that the Masai society has not forgotten its reason for being, its proper functions and responsibilities.

“All the children are well”
means that life is good.
It means that the daily struggle of existence, even among a poor people,
does not preclude proper caring for its young.

This fable begs the question of the effect on our
consciousness of our own children’s welfare fif,
in our culture we took to greeting each other with
this same daily question:

“And how are the children?”

One wonders if we heard that question and passed
it along to each other a dozen times a day,
would it begin to make a difference in the reality of
how children are thought of or cared for

in this country?

What if every adult among us,

parent and non-parent alike,

felt an equal weight

for the daily care and protection of all the children
in our town, in our state, in our country?

Could we truly say without hesitation,

“The children are well, yes, the children are well.”
What would it be like . . . .
if the President began a conference, every public appearance, by answering the question,
“And how are the children, Mr. President?”;
if every governor of every state had to answer the same question at every press conference,
“And how are the children, Governor, are they well?”
Wouldn't it be interesting to hear their answers?
- Excerpted from a speech by the Rev. Dr. Patrick T. O'Neill
First Parish Unitarian-Universalist Church, Farmingham, MA
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Evaluat i ng

Six blindmen tried to explain what an
elephant was like by exploring the part

of the elephant they came in
contact with. The first man had

run into the side of the animal and b
described it as a wall. The ¢
second man carefully stroked ;'
the elephant’s tusk and - fl\

proclaimed it a pointed spear {¢ 1}{?; )
of abeast. The third grabbed "=y M\'f f
its trunk and was certain it was {‘f | i ]
an active, snake-like creature.  Jj. {

The fourth felt one of its huge

legs and knew it was built like

atree. The fifth man, feeling the

elephant’s large flat ear and languid motion, said it
was a floppy, fanlike animal. Finally, the sixth
blindman felt the tail and found the elephant to be a
ropelike being and nothing to be impressed with at
all.

And so each investigator collected experiences that
detailed only one aspect of this large and complex
animal without talking to each other and merging
their observations into a unified picture. The result
was that they were all misguided in what they “saw”.

Table of Contents

the Program

Program evaluation can be like the proverbial blindmen
describing an elephant. | f we fail to look at the
program from a combination of angles
and forget to communicate with our
parent and staff partners, we
cannot build a complete
picture of program quality. A
et program cannot be judged
solely by the health and
safety standards met by
' the center, an inventory of
ik equipment, a program
budget, or documentation of

staff training.

Of course, these things contribute to a program striving
for high standards but they by no means promise us
that the program has kept the “care” in the child
caregiving that is primary to healthy child outcomes.

When we evaluate our programs, we ask, “How is
the environment? How is the schedule? How is the
staff? How are the parents?” In answering all these
program guestions, we must make sure we do not
lose sight of the ultimate evaluation ...

"And how are the children?”

-Lita Kate Haddal, editor.
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Dave Edie, director of the Wisconsin Office of Child
Care, is retiring from state employment after 33 years
in the field of early care and education.

“It has been a long and very exciting 22-year ride in
state government,” says Dave, who has spent most
of that time as a lead staff person on child care issues.
Proud of the work of his dedicated staff at the Office
of Child Care, Dave feels that child care in Wisconsin
has come a long way.

“I believe Wisconsin has a unique blend of non-profit
agencies and associations, dedicated state
departments, solid support in the Governor’s office
and the Legislature, and committed advocates for
children that has resulted in extraordinary growth in
public and private support for affordable child care for
working families and for efforts to improve the supply
and quality of early care and education services.
Thanks to all of you for your collaborative efforts over
the years.”

“ But there is challenging work ahead to meet our
vision for Wisconsin: to provide access to affordable,
high quality child care and early education experiences
to enhance our children’s development and to support
their families in work and parenting roles.”

Dave intends to “kick back” for awhile before launching
a second career, which is still to be decided. Like
most child care professionals, Dave has a variety of
interests; he and his wife, Diane, enjoy traveling,
music, scuba diving and their three children.

& Views

One-Stop Training Info Site

Continuing education opportunities will be easier to
learn about through the new central Wisconsin Child
Care-Education Training Clearinghouse & Calendar
created by the Child Care Information Center and the
Registry!

With the collaboration of sponsors, a listing of events,
meetings, courses, conferences, workshops, etc., will
be posted to one central Internet location. Training
and education events sponsors include the WI Early
Childhood Association (WECA), Head Start, the
Wisconsin Child Care Improvement Project (WCCIP),
the Child Care Resource & Referral Network, and many
others.

From the clearinghouse & calendar web site, one may
sort events and training according to area of the state,
date, topic, sponsor, and presenter of the training. It
will be possible to create a personalized calendar or
training “shopping cart” by selecting only those events
or trainings in which they are interested.

Although the WI Child Care-Education Training
Clearinghouse & Calendar will be ready for use late
summer 2002, the official kick-off will take place during
the annual WECA Conference, October 24-26, in
Green Bay. Look for the demonstration table near
the registration area at the WECA Conference where
computers and staff will help you test drive the site.

To access the web site during its introductory stage,

Valereen is when you dress
up in clothes and take candy
around the neighborhood to
people you love.

-Charlie Deakman
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News &

Workshop Display
For Inclusive Child Care

An information display, which comes with resources
and handouts, is available on loan from the Child Care
Information Center for use at conferences, workshops,
meetings and courses. It has been created for pro-
moting and informing the public about successful in-
clusion of children with special needs in child care
settings. A four-panel display board exhibits four 26"
x 34" posters depicting the stories of four children
with disabilities participating in child care programs
through practical solutions involving: disability ser-
vices and resources, staff education, program accom-
modations, and accessible buildings. It is delivered
via Spee-Dee delivery to the borrower’s home site
and picked up there by prearrangement with CCIC.

The handouts and resource lists include:

e Inclusive Child Care Resources From A-Z: A Sam-
pling of Favorite Resources for Early Childhood Pro-
fessionals.

e Roles of Early Childhood Care, Education, and
Health Programs in Supporting Children with
Disabilities in Child Care Settings.

e A Sampling of Good Books for Preschool Children
on the Theme of Disabilities or Special Needs.

e The booklet Together - Children Grow: Quality Child
Care for Children With Special Needs which
assists parents and providers in finding and
providing child care and community resources for
children with special needs. Available on the Child
Care Information Center (CCIC) web site for free

e The brochure Together - Children Grow /Think Big.
Start Small: If you are concerned about a child on
identifying children in need of early intervention
services.

e The growth chart Together - Children Grow /Think
Big. Start Small with descriptions of age typical
behaviors.

To order the display, phone CCIC, 1-800-362-7353, or
(608) 224-5388, or email ccic@dpi.state.wi.us.

Views

Free Posters!

The display boards on successful inclusion of children
with special needs in child care settings (see the
previous article) has been so popular that CCIC and
DPI wanted to make these wonderful picture stories
available to everyone. They have now been printed as
12" x 18" posters in sets of four. Phone CCIC at
(800) 362-7353 to request your set of free posters.

Children’s Health Alliance of Wisconsin

by Kristine Nicolini, Project Coordinator

The Children’s Health Alliance of Wisconsin proudly

The new site features an interactive Listserv designed
to replace our current email Listserv. The new Listserv
will allow members to post and respond to messages
from other Listserv users, as well as log into a Web
site to read past messages. This is an exciting new
development for the Alliance because it allows our
stakeholders to communicate directly with each other
and share children’s health information.

To sign up to be a part of the new Alliance Listserv,
please visit our Web site and click on the “Listserv”
link. You will be asked to fill out a short registration
form. All information provided will be kept confidential.

If you would like to receive information on Alliance
activities and important children’s health initiatives,
please take a moment to sign up for the Listserv by
simply sending an e-mail to chaw@chw.org with the
keyword “subscribe” in the text box. If you have
questions regarding the new Listserv system, please
contact at (414) 390-2192. Thank you for your
dedication to Wisconsin children!

Children’s Health Alliance of Wisconsin
1533 N. River Center Drive

Milwaukee, WI 53212-3913

Phone: 414-390-2191

Fax: 414-390-2190

E-mail: chaw@chw.org
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KID'SNEWS

From U. S. Consumer Product Safety Commission

Wearing a Bike Helmet Can Save Your Life!!!

Bicycle helmets can reduce the risk of head injury
by up to 85 percent. Most of the 900 deaths reported
yearly result from bicycle falls or collisions and involve
head injuries. This means that wearing a helmet
can save your life. Each year, more than 500,000
people are treated in hospital emergency rooms for
bicycle-related injuries. More children, ages 5 to 14
go to emergency rooms for injuries associated with
bicycles than with any other sport. Many of these
injuries involve the head. Wearing a helmet is the
single most important thing you can do to protect
your brain when you ride your bike. The purpose of

the helmet is to absorb the energy of an impact and eff;,,%
to minimize or prevent a head injury. ' W
Standard — Since March 1999 all bicycle helmets WRONG way to wear your helmet

manufactured in or imported to the United States must

comply with a new Federal Standard issued by the U.S.

Consumer Product Safety Commission (CPSC). When purchasing a helmet, look for a label or sticker that
says the helmet “Meets the CPSC safety standard.” This label ensures that the helmet will provide a high
degree of head protection when biking. Always purchase a new helmet if you have outgrown it or it was
damaged in a crash.

Proper Fit — Your bicycle helmet should fit comfortably and securely. It should be worn so that it is level on
the head and not tilted back or forward. The chin strap should be securely fastened. If needed, the helmet’s
sizing pads can help improve the fit.

Versatility — Bicycle helmets offer head protection for other sports as well including in-line skating, roller
skating, skate boarding and the latest sport of ‘scootering’. In addition, knee pads and elbow pads are
recommended for these sports. Wrist guards are also recommended for all these sports but scootering.

What You Can Do!

Start the children wearing bike helmets while riding their tricycles.

Encourage the parents to cooperate and promote bike helmet use at home.
Purchase a helmet that meets the CPSC standard for safety.

For more information on safety, contact CPSC at (800) 638-2772 or visit their website: www.cpsc.gow.
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Assessing Program Quality

Books- t 0- Borrow

1.

Innovations, the comprehensive infant curriculum: a complete, interactive
curriculum for infants from birth to 18 months. Kay Albrecht and Linda G.
Miller. Beltsville, MD: Gryphon House, 2000. A complete infant curriculum built
around responding to children’s interests. Each chapter has a section called “Innovations in Observation/
Assessment” and very helpful assessment tools for teacher competencies and program practices.

Innovations, the comprehensive toddler curriculum: a complete, interactive curriculum for
toddlers from 18 to 36 months. Kay Albrecht and Linda G. Miller. Beltsville, MD: Gryphon House,
2000. A complete toddler curriculum built around responding to children’s interests. Each chapter has
a section called “Innovations in Observation/Assessment” and very helpful assessment tools for teacher
competencies and program practices.

Taking stock: Tools for teacher, director and center evaluation. Redmond, WA: Exchange Press,
1994. Practical advice on evaluation, plus 20 evaluation forms to help directors assess their own
performance as well as the performance of their teachers and their center.

The visionary director: A handbook for dreaming, organizing, & improvising in your center.
Margie Carter. St. Paul, MN: Redleaf Press, 1998. A director’s professional development should
include not only administration, business, and human relations, but also the arts of dreaming, designing,
organizing, and improvising. This book gives many principles, strategies and forms for assessing your
development in these areas.

The what, why, and how of high-quality early childhood education: A guide for on-site
supervision. Rev. ed. Derry G. Koralek. Washington, DC: NAEYC, 1995. Invaluable tool for directors,
supervisors, teachers, and caregivers who want to take a thoughtful look at their own practices, identify
needed improvements, and translate knowledge into action.

Rating Scales You may have to fight a battle

6.

more than once to win it.
Early childhood environment rating scale (ECERS-R). -Margaret Thatcher.
Rev. ed. Thelma Harms. New York: Teachers College
Press, 1998. Widely used quality assessment instrument
for preschool, kindergarten, and child care classrooms
serving children 2-1/2 through 5 years of age. Consists of 43 items in 7 areas: space and furnishings,
personal care routines, language-reasoning, activities, interaction, program structure, parents and staff.
Explains how to rate each item on a 7-point scale from inadequate to excellent.

Family day care rating scale. Thelma Harms. New York: Teachers College Press, 1989. A simple
method for providers to evaluate the quality of their child care home on a 32-item scale covering space
and furnishings, basic care, language and reasoning, learning activities, social development, adult
needs, and supplementary provisions for exceptional children.

Infant/toddler environment rating scale (ITERS). Thelma Harms. New York: Teachers College
Press, 1990. A 35-item rating scale for assessing the quality of center-based child care for children up
to 30 months of age. Arranged in 7 categories similar to ECERS.

School-age care environment rating scale (SACERS). Thelma Harms. New York: Teachers College
Press, 1996. A 49-item rating scale for assessing levels of quality in 7 major categories for school-age
child care programs.

Child Care Information Center Newsletter Issue 43, 2002



Standards Motivation is what gets you started.

10.

11.

12.

13.

14.

Habit is what keeps you going.
After-school programs & the K-8 principal: -Jim Ryun.
Standards for quality school-age child care.
Rev. ed. Alexandria, VA: National Association of
Elementary School Principals, 1999. Best practices for school-age child care programs.

Caring for our children: National health and safety performance standards: guidelines for out-
of-home child care programs. Elk Grove Village, IL: American Academy of Pediatrics, 2002. Extensive,
detailed standards for the health and safety of children from birth to 12 years in family and group child
care centers.

Early childhood education and the elementary school principal: Standards for quality programs
for young children. Alexandria, VA: National Association of Elementary School Principals, 1990.
Standards to assess how well a public school gears the classroom experiences of children ages 3-8 to
their natural level of development.

The NSACA standards for quality school-age care. Janette Roman. Boston, MA: National School-
Age Care Alliance, 1998. 144 accreditation standards organized into six categories and 36 keys to
quality for programs serving young people ages 5-14. Includes specific examples to illustrate the
standards.

Quick quality check for infant and toddler programs. Michelle Knoll. St. Paul, MN: Redleaf Press,
2001. An easy way to take a fast but comprehensive look at the quality of care in a classroom.
Designed especially for busy center directors and lead teachers, it requires a minimum of preparation
and a relatively short observation time.

Work Standards If opportunity doesn’t knock,

15.

16.

17.

18.

build a door.

Creating better child care jobs: Model work standards -Milton Berle.
for teaching staff in center-based child care.

Washington, DC: Center for the Child Care Workforce,

1999. Criteria to assess child care work environments and identify areas to improve in order to assure
good jobs for adults and good care for children.

Creating better family child care jobs: Model work standards. Peggy Haack. Washington, DC:
Center for the Child Care Workforce, 1999. Components of the family child care work environment that
enable providers to do their jobs well and continue on the job for a longer time. Many of these standards
rely on a greater public investment, so the book is an educational and organizing tool as well as an
assessment and planning tool.

Creating better school-age jobs: model work standards. Peggy Haack. Washington, DC: Center
for the Child Care Workforce, 2001. In addition to being an assessment tool for evaluating how a school-
age care program measures up to providing a high-quality workplace, this book can also be used for
educating, planning, and organizing the wider community to advocate for the resources youth programs
need.

A great place to work: Improving conditions for staff in young children’s programs. Paula
Jorde-Bloom. Washington, DC: NAEYC, 1988. Questions and sample surveys to help center directors
assess and improve their program’s organizational climate, including collegiality, opportunities for
professional growth, supervisor support, and overall quality of work life for staff.
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Accreditation

19.

20.

21.

22.

23.

52 steps to quality care: A manual for assisting staff in early childhood
centres to achieve and maintain quality care using the principles of
accreditation. Jennifer Clarke. Castle Hill, N.S.W: Pademelon Press, 1997. In §
a user-friendly style with lots of sample policies, charts and forms, this handbook &
from Australia details 52 principles that define quality standards for child care
professionals around the world.

Accreditation criteria & procedures of the National Association for the Education of Young
Children. 1998 ed. Washington, DC: NAEYC, 1998. All programs applying for NAEYC accreditation
receive a copy of this book outlining accreditation standards and giving an overview of the process.

Congregations and child care: A self-study. Washington, DC: NAEYC, 1992. A guide for churches,
synagogues, and other houses of worship and their early childhood programs. Complements NAEYC's
accreditation self study.

Guide to accreditation by the National Association for the Education of Young Children: Self-
study, validation, accreditation. 1998 ed. Washington, DC: NAEYC, 1998. All programs applying
for NAEYC accreditation receive a copy of this comprehensive guide containing copies of all individual
forms used during self-study and validation plus all directions and procedures.

Quality standards for NAFCC accreditation. Des Moines, IA: National Association for Family Child
Care Foundation, 1999. Accreditation quality standards for family child care providers.

Developmentally Appropriate Practice

24,

25.

Curriculum

Developmentally appropriate practice in early childhood programs. Rev. ed. Washington, DC:
NAEYC, 1997. Contrasts appropriate and inappropriate practices in the care and education of children
ages 0-2, 3-5, and 6-8. Includes an overview of each period of development, a thoughtful analysis of the
principles underlying developmentally appropriate practice, and guidelines for classroom decision making.

Resources for developmentally appropriate practice: Recommendations from the profession.

Gail Perry. Washington, D.C: NAEYC, 2000. This book lists and describes over 1,200 articles, books,
and videos on best practices in early childhood care and education.

Why not go out on a limb?

26.

27.

28.

Isn’'t that where the fruit is?

Models of early childhood education. Ann S. Epstein. -Frank Scully.

Ypsilanti, MI: High/Scope Press, 1996. Thorough and

systematic review of the curriculum, training, and research materials

of six popular approaches to teaching young children. A very useful tool in comparing curriculum
models.

Reaching potentials: Appropriate curriculum and assessment for young children, Volume 1.
Washington, DC: NAEYC, 1992. The whys and hows of appropriate curriculum and assessment in
programs for children 3-8.

Reaching potentials: Transforming early childhood curriculum and assessment, Volume 2.
Washington, DC: NAEYC, 1995. What children should be able to know and do in 8 subject areas at
various ages from 3 through 8. Includes goals and teaching practices in each subject.
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Financial Management

29.

Physical Environment

The bottom line for children’s programs: What you need to know to manage tt
money. Gwen G. Morgan. Beltsville, MD: Gryphon House, 1999. Essential financie
handbook against which to measure your center's money management practices
Includes forms, worksheets, checklists, samples, and case studies.

30.

31.

Child care design guide. Anita Rui Olds. New York: McGraw-Hill, 2001. This large but very readable
book has over 550 floor plans, drawings, photographs, charts, and illustrations. Because it's written for
architects, it spells out things child care professionals might overlook in designing, altering, or evaluating
group day care centers.

Early childhood physical environment observation schedules and rating scales: Preliminary
scales for the measurement of the physical environment of child care centers and related
environments. 2nd ed. Gary T. Moore. Milwaukee, WI: Center for Architecture and Urban Planning
Research, University of Wisconsin-Milwaukee, 1994. Observation schedules, rating scales, and
procedures to assess the physical environment of child care centers and related environments. (The
same edition was reprinted in 2000.)

Programs for Young Children with Special Needs

32.

33.

DEC recommended practices in early intervention/early childhood special education. Susan
Sandall. Denver, CO: Division for Early Childhood of the Council for Exceptional Children, 2000. Standards
covering all the essential elements for achieving and sustaining high quality services for young children
with disabilities.

DEC recommended practices: program assessment: improving practices for young children
with special needs and their families. Mary Louise Hemmeter. Longmont, CO: Sopris West, 2001.
A reliable method for evaluating a program for young children with special needs. Includes a rating
scale, a summary form, an action planning form, and a progress form.

Observing and Documenting Staff Development

34.

35.

36.

37.

Ethics and the early childhood educator: Using the NAEYC code. Stephanie Feeney. Washington,
D.C: NAEYC, 1999. Principles, examples, and questions to help you analyze the ethics of a situation.

Guidelines for performance-based early childhood teacher evaluation and professional
development. Columbia, Mo: Project Construct National Center, 1996. This manual for administrators
to use when evaluating early childhood educators is based on 19 specific criteria that primary school
teachers must exhibit in order to be effective in their work with children. It also describes methods of
professional development—such as mentoring and peer support groups—and options for documenting
professional growth in portfolios.

Managing quality in young children’s programs: The leader’s role. New York: Teachers College
Press, 2000. Collection of articles about a credential for program administrators.

Measuring performance: the early childhood educator in practice: for those who educate and
care for young children. Barbara Elliott. Albany, NY: Delmar Thomson Learning, 2002. This book is
a self-assessment guide to help early childhood professionals measure their skills, behaviors and
abilities against a set of best performance standards for the education and care of young children.

10
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38.

Supervision in early childhood education: A developmental perspective. 2™ ed. Joseph J.
Caruso. New York: Teachers College Press, 1999. Guidelines and practical suggestions for staff
training and development. Includes chapters on observing and evaluating staff.

CHILD DEVELOPMENT ASSOCIATE COMPETENCY STANDARDS BOOKS. Washington, DC: Council for
Early Childhood Professional Recognition. These books describe the CDA Competency Standards and the
13 CDA Functional Areas and give information on the entire CDA Assessment process. These are useful
standards whether or not one intends to obtain the CDA credential.

39. Family child care providers: The Child Development Associate assessment system and
competency standards. 1997.

40. Home visitors: The Child Development Associate assessment system and competency
standards. 1999.

41. Infant/toddler caregivers in center-based programs: The Child Development Associate
assessment system and competency standards. 1997.

42. Preschool caregivers in center-based programs: The Child Development Associate
assessment system and competency standards. 1996.

Assessing your aptitudes and inclinations

43.

44,

45,

7 kinds of smart: Identifying and developing your many intelligences. Thomas Armstrong. New
York: Plume, 1993. The theory of multiple intelligences says that there are at least seven ways of being
smart and every individual possesses several different intelligences. This book will give you the tools to
identify your unique capabilities and apply this knowledge in your work with children.

Careers with young children: Making your decision. Washington, DC: NAEYC, 1979. Rating
scales for five different types of careers with young children and a decision survey to help you assess
your interests, skills, and education and match them with those of people working in the various career
patterns.

Showing our true colors: A fun, easy guide for understanding and appreciating yourself and
others. Mary Miscisin. Riverside, CA: True Colors, 2001. Descriptions of the various personality types
will help you understand yourself and appreciate the wide range of personality characteristics you see
in the children, parents, and coworkers you interact with every day.

Professional Portfolios

46.

47.

Capturing the wisdom of practice: Professional portfolios for educators. Giselle O. Martin-
Kniep. Alexandria, VA: Association for Supervision and Curriculum Development, 1999. How to use a
professional portfolio to improve upon, portray, and assess your work, to think deeply and then store
those thoughts for later use.

The portfolio planner: Making professional portfolios work for you. Debra Bayles Martin. Upper
Saddle River, NJ: Merrill, 1999. The author advocates a constructivist view of teaching and learning and
explains how using professional portfolios to document teaching experience and expertise fits in with
that view.
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Audiovisuals- t o- Borrow

7/

48.

49.

50.

51.

52.

583.

54.

55.

56.

57.

Another set of eyes: Conferencing skills. Alexandria, VA: ASCD, 1988. 3 VHS, color videotapes, 138 min.
total + trainer's manual. This program shows supervisors how to communicate in ways that enhance
teachers’ abilities to self-evaluate, to reflect, learn and apply insights to their own actions while teaching.
One 30-minute informational tape is supplemented by two practice tapes of 50 minutes each.

Another set of eyes: Techniques for classroom observation. Alexandria, VA: ASCD, 1987. 2 VHS, color
videotapes, 81 min. total + trainer’s manual. A 55-minute instructional tape, a 26-minute practice tape, and
printed training materials show how supervisors can improve their classroom observation techniques to
aid teachers’ professional development.

Doing a self-study: Why and how? Washington, DC: NAEYC, 1986. VHS, color, 30 min. A self-study is
the first step in the accreditation process of the National Academy of Early Childhood Programs. This
video explains the steps in doing a self-study and shows how much your staff will gain from looking
together at your program with a view toward making it the best it can be.

Family day care rating scale: Video observations. T. Harms, J. Fleming, D. Cryer. New York: Teachers
College Press, 1991. VHS, color, 26 min. + video guide & training workbook + instructor’s guide. FDCRS
consists of 40 items selected to provide a comprehensive assessment of the family day care environment
for children. Same format as Video observations for the early childhood environment rating
scale.

Getting the most from a brief observation in day care and early education programs. L. Aaronson.
Madison, WI: CCIC, 1987. VHS, color, 32 min. Lorna Aaronson of the Madison Day Care Unit uses slides in
this video to show clues and patterns of high quality care in family and center day care for infants to
school-agers, indicated by learning and caring environments that say yes rather than no to children.

Infant/toddler environment rating scale: Video observations. T. Harms & D. Cryer. New York: Teachers
College Press, 1990. VHS, color, 24 min. + video guide & training workbook + instructor’s guide. ITERS
consists of 35 items selected to provide a comprehensive assessment of the group care environment
for children from birth to 2-1/2 years of age. Same format as Video observations for the early
childhood environment rating scale.

New options: The remodeling of CDA. Washington, DC: Council for Early Childhood Professional
Recognition, 1992. VHS, color, 14 min. Brief summary of the Child Development Associate training
assessment and credentialing process.

Teaching the whole child in kindergarten. Washington, DC; NAEYC, 1991. VHS, color. 27 minutes. Two
teachers show us their kindergartners in action and explain their views on relationships, the learning
environment, curriculum, assessment, and parent involvement—all based on respect for children,
knowledge of child development, and dedication to the development of the whole child.

Using the new CDA observation instrument. Washington, DC: Council for Early Childhood Professional
Recognition, 1993. VHS, color, 25 min. Instructions for Child Development Associate (CDA) advisors on
how to use the CDA observation instrument. Includes examples for observation practice.

Video observations for the early childhood environment rating scale. Rev. ed. T. Harms & D.Cryer.
New York: Teachers College Press, 1999. VHS, color, 36 min. + video guide + training workbook + instructor’s
guide. The revised ECERS consists of 43 items in 7 subscales selected to provide a comprehensive
assessment of the group care environment for children 2-1/2 through 5 years, including space and
furnishings, personal care routines, language and reasoning, activities, interaction, program structure,
and provisions for parents and staff. Part | shows three sample situations, with instructions after each
to stop the tape and score the item, and then restart the tape to find out the correct ECERS score and
explanation. Part Il gives more observations to practice on, and Part lll includes optional activities for
further training. Tape can be used for self-instruction or with an instructor, and to train self-evaluators or
outside evaluators.
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Articles & |Items- To- Keep

Assessing Program Quality/ Documentation

58. Classroom observation guidelines. Pennsylvania Chapter of the American Academy of Pediatrics.
This is an excellent list of instructions for how to behave unobtrusively when observing a program in
action so as to gather observations from the most authentic situation possible. Also available at:
http://paaap.org/pdf/ecels/curriculum/guidelines.pdf

59. Evaluate your program with an observation log. Sarmi Helberg Stewart. Texas Child Care,
Spring 1999. This observation log is not merely a diary of activities or an inventory of equipment but
also an assessment tool. It anticipates change as a necessary reaction to observing the program,
by dividing the comments into categories which rank how children’s needs are being met.

60. Assessment tools in the 21st century: Considering options for assessment. Jason K. Feld &
Kathryn S. Bergan. Child Care Information Exchange, July 2002. This article looks at assessment
tools, their strengths and limitations, and regards the impact computer technology has on managing
assessment systems, such as creating linkages between records and reporting for a variety of
audiences.

61. Assessment ABC’s. Scholastic Early Childhood Today, August/September 1996. This one-page
article is an easy alphabetical checklist to help when viewing the physical space, interactions, and
systems that make up children’s learning environments.

62. Program evaluation for child care professionals. Theresa Sull. Child Care Information
Exchange, September 2001. In preparing for program evaluation, it is important to organize the
process by focusing the evaluation on one aspect of the program at a time. This article also
includes a planning worksheet for preparing for program evaluation.

63. When your program is off track. Diane Trister Dodge. Child Care Information Exchange, May
and September 1988. This classic two-part series: “The eight warning signs” and “An environmental
approach can help” offers help for typical trouble spots in program supervision.

64. Hartman assessmenttool. Child Care Information Exchange, September 1985. An easy checklist
to use when viewing the behaviors of staff and children as indicators of program quality.

65. “Have you noticed?” Building skills of

social observation. Rick Ellis. The
Responsive Classroom, Fall 1999. Children
can also participate in evaluating the program.
These suggested activities, such as children
conducting surveys of each other’s likes and
dislikes, help increase children’s awareness of
each other, heighten their observational skills,
and build a sense of community in the center
program. Also available online at http://
www.responsiveclassroom.org/PDF_files/
Fall_99 RC_News.pdf

66. Reflection for program improvement.
Kimberly Moore. Scholastic Early Childhood
Today, May 2002. Program evaluation can
become a natural process when dedicated
time is given to reflection.
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