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A:  Identification and Assessment Process
· English Proficiency:  A student's level of English proficiency will depend upon many factors, such as length of time in the United States, prior opportunities to study English, general educational background and life experiences.  Natural ability to acquire new language skills has shown that LEP students with strong L1 skills acquire L2 more easily.
· Achievement Test Scores:  Language is learned through listening, speaking, reading, and writing.  Consideration needs to be given to the student's functional level (Level 1 - Level 5) before deciding if a student will participate in achievement tests.
· Educational Background:  Educational history is helpful in making placement decisions.  This information includes where and how long a student attended school, a description of the educational system, subjects that were studied, and whether interruptions occurred in the educational process.
· Alternate Performance Indicators and MECCA rubric will be used to make placements decisions in classrooms and for large-scale assessments.
· Performance assessments:  Writing samples, oral interviews, storytelling/retelling, directed dialogues, teacher observation/teacher-developed assessments, check lists, student self-evaluation, districtwide mid-year tests 

· The home language survey is available in Spanish for families/parents to read.

B:  Implementation Plans for Preschool, Regular School Year, and Summer School Program
· Elementary Late-Exit Bilingual Program Model:  Based upon significant research in second language acquisition as well as successful programming models, we use a late-exit (developmental or maintenance) bilingual model. As we considered how best to implement programming, it became apparent that due to limited available resources (space, staff and available funding) we would initially develop a “center school” approach, an approach that is consistent with Wisconsin state law.  All Spanish-speaking families have the option of enrolling their elementary–aged ELL child in the bilingual program if they live within the school district attendance area.  
In order to address the need for integration, we purposefully chose to develop a bilingual program that research shows results in significant increased academic achievement and also one which includes early English instruction as well as frequent and systematic interactions between bilingual and monolingual students and teachers. 

· All 4K and 5K teachers have ESL certification.  They are supported with bilingual paraeducators, and first language is encouraged and used with these children.   Many of our grade 1-5 teachers also have ESL certification and are able to instruct the ELL child within the classroom setting.  
· At the elementary level we offer Spanish-based classroom instruction in three schools.  At one school the program is available K-6.  At the other two, the program grows on a year-to-year basis.  At one of these a bilingual PK-4 classroom is offered. 
Although we are unable to offer our bilingual elementary program in all 17 elementary schools, we do provide transportation to all three sites mentioned above so that any student for whom Spanish language based education is appropriate will have that opportunity if the parents so choose. 
· Bilingual Assistants are available for all programs as needed.  A Parent Partner is employed by the district to facilitate communication and parental involvement.
· Sheltered Classes:  The core curriculum is taught in both the students’ first language and English for students with language levels 1- 2.  Students with language level 3 may participate in this class with the approval from an ESL classroom teacher.  This model is used primarily at the secondary level.
· The high school program includes the services of a certified bilingual ESL counselor who assists students with social issues along with academic issues.
· District offers developmental and dual-language bilingual programs, heritage language programs for Spanish speakers, and L1 in instruction and support for all other ELLs.
C:  Goals, Objectives, Activities, and Evaluation
· Plans to target one of four elementary schools as an ELL magnet school to bring all ELL students together into one school.  Changes have educational and cost benefits, including but not limited to: Increased teaching time for bilingual teacher (previously lost due to travel); increased support time from bilingual tutor (previously travel between schools); increased instruction for bilingual students (previously lost to bussing); pre-teaching done more effectively in bilingual classroom; timely face-to-face communication/collaboration between bilingual teacher/classroom teachers; ease of communication for bilingual parents/families as the bilingual teacher/tutor in building at all times; stronger home-school relationships because parents get to know the school well; stronger knowledge/understanding of ELL students by support staff due to contact with students/parents; easier access to L1 materials by all teachers; greater flexibility in student scheduling; positive effect on ELLs’ self-esteem/comfort level when speaking; eases administration of state testing (scheduling, environment, knowledge of procedures/protocols); fewer written translations; eliminates the need for multiple sets of textbooks/support materials ; annual ACCESS/state testing at central location, cutting down on sub costs; increased job-embedded staff development opportunities on site (meet during inservice time); eliminate bussing ELL students to/from bilingual classes during school day 

· Strong emphasis in the program is given to literacy, vocabulary, writing and core content area skills.  Bilingual literacy/writing skills are encouraged as well as cultural awareness.  

· Multiple measures of ELL student through the use of: the administered ELP assessment; teacher observations by Bilingual/ESL staff and regular classroom teachers; alternative assessments; and, student qualitative portfolio work.
· Improve bilingual student reading skills in Spanish/English.  Build collection of Spanish fiction and non-fiction
· Daily Spanish literacy instruction
· Special Education staff and ESL staff work closely together to establish learning patterns in both Hmong and English.  All assessment materials are monitored for the cultural impact on reliability. Documentation is done per set guidelines over a period time.  When this baseline is established the students are then assessed and place appropriately.  All students referred for special needs are assessed in their first and second language.  Language dominance is also established to assure appropriate placement.

· The district has regular communication and meetings with two area districts that also offer bilingual programs.
· Extended opportunities for gifted students include courses at UW-Stout, summer school, advanced placement courses, and opportunities to participate in enrichment activities such as Math Counts.
· We have multicultural clubs at the Middle and High Schools, many school/community events, and the Neighbor to Neighbor Association, which is a group of educators, law enforcement officials, instructors from UW-Stout, Department of Human Services personnel, and members of the Hmong Association. We meet monthly to discuss any issues that may be of concern and sponsor community events.
· Our district has embraced the components of authentic pedagogy, student-constructed knowledge, and substantive conversation as overarching goals for all students. In ELL settings we focus on the same objectives.
· A widening process of identification for gifted students has resulted in a growing number of language-minority students being served in our gifted and talented program. 

D:  Parents and Parental Involvement
· Parent classes offered through the parent project. The middle school/high school bilingual teacher and the bilingual community liaison 14 sessions at two hours each for a total of 28 hours of classes.
· Student organization, Culture Club, incorporates out-reach with the community. Involvement of bilingual students, parents and families throughout the district and community has enriched our schools and community. Members of the Culture Club offered classes and childcare to elementary bilingual students as their parents participated in the parent project classes.
· There is an active Latino parent group K-12.  In addition, adult ESL classes are offered three nights a week during the school year.
· The district encourages parent involvement.  We work closely with the area Hmong Mutual Association and Latinos Unidos to provide programming workshops, information sessions, and communication.  Activities include:  literacy and math nights, a Parent Advisory Council, monthly coffees, ESL classes in connection with NTC.  FAST and SEAFAST, Kindergarten workshops, back to school nights, parent information nights.  
· All forms are also prepared in Spanish and are discussed with parents.

· Quarterly newsletters are sent to parents letting them know of important upcoming events, policies and rules, and contact information of all staff.  

· ELL Parent Focus Groups were established to encourage participation in the district’s Strategic Planning Process

· Parents who refuse services are contacted and a conference is held with documentation as to why non-participation is requested.

· Collaboration with the area County Literacy Council has provided family literacy opportunities for parents/families district. A Family Literacy night is held for a minimum of 6-weeks during the school year.

· Parents are highly involved in our schools.  They are active as volunteers and/or participate in the variety of ELL nights throughout the school year (e.g. ethnic potluck dinner, activity nights, ELL performance/presentation nights, movie nights, etc.).  Any parent requiring translation of reports showing academic progress will received the reports in their home language.  Parents are also afforded opportunities to take trainings in computers, getting around in American culture, and more.
· At the preschool level, ELL parents are invited to participate in ELL parenting workshops designed to help them be involved in their child's language, culture and literacy development. These workshops are available to preschool parents in the spring. 

E. Staffing
Example of good ratios:  

· Bilingual PK program: Pupil/teacher ratio is 17:1.  Each classroom is also staffed with a full-time bilingual paraprofessional.

· Elementary Transitional Bilingual Program:  Pupil/teacher ratio is 15:1.
· Elementary Two-Way Bilingual Program:  This program is at a SAGE school so the rooms are staffed 15:1.  The two-way program teams a bilingual teacher with a regular education teacher, so there are 30 students and 2 teachers in each room.  15 students are native Spanish-speaking and 15 are native English-speaking.  Even though SAGE is for KG - 3rd grade, the District staffs the 4th and 5th grade two-way classroom 15:1 as well.

· Elementary ESL program:  Beginning level students receive more services than those close to exiting.  Staffing is based on the number of students at each proficiency level.   Elementary ESL teachers generally work with around 40 ELL students.

· Secondary:  ESL classes for level 1 are staffed 10:1;  ESL classes for level 2 are staffed 12:1;  ESL classes for levels 3 and 4 and those content classes taught in Spanish are staffed 16:1.  At the high school level, ESL LA 9 and 10 (classes for levels 4 and 5) are staffed 20:1.

· We have a District teacher recruiter who recruits bilingual teachers in over 5 states.  The Associate Director of ELL Programs has traveled to recruitment fairs in Florida to recruit as well.  We also do national advertising, recruitment fairs, regional newspaper ads, university contacts, and Internet postings.

· The Associate Director of ELL Programs, along with district-wide paraprofessionals, does staff developments for bilingual paraprofessionals.  
· Three high schools serve ELLs.  One high school has a high population of Hmong students, and that high school has a .5 Hmong bilingual counselor.  The other two high schools have a large number of Spanish-speaking students.  These high schools have full-time Spanish bilingual counselors.  The district-wide Southeast Asian counselor can serve the Hmong students at these two high schools.
· Grow your own:  Recruiting efforts to hire bilingual staff have been very successful. Several of our bilingual interpreters are getting teaching degrees and we are allowing them flexible hours to complete their coursework and student teaching. 
· Teachers are completing further studies through the CESA 6-RITE alternative licensure program and UW-Oshkosh program, Project Adelante to obtain Bilingual certification.     
· We continue to encourage development of our bilingual program. Our elementary tutor is currently enrolling through Project Estrella at UW-Oshkosh for completion of studies to become a bilingual teacher.

· A future goal of the school district is to encourage some regular education teachers to obtain ELL certification.  Additionally, a connection with the University of Wisconsin-Whitewater has provided many professional development opportunities in the area of ELL for district staff.  
· In continuing efforts to recruit bilingual staff the district provides monetary incentives and reimbursement for ESL and Bilingual Certification.  We also recruit through the WECAN application process.

· The district requires ESL certification within three years of hiring of all mainstream teachers grades Pre-K through 5.  All ESL Resource Teachers and Newcomer Teachers must have Bilingual or ESL Certification upon hiring.

· Systematic ongoing staff development provided to bilingual ESL staff includes a total of three full days of staff development through the year in areas of culture, curriculum, assessment, literacy and program evaluation.  Staff also has opportunity for stipends for curriculum development up to one week during the summer.

· Staff development for bilingual paraeducators includes requirement to participate in the Paraeducator Learning Network, rendering them "highly qualified" paraeducators.  Bilingual Paraeducators are required to put in 8 hours of additional training in areas of language acquisition, culture, and literacy development.  Bilingual Paraeducators are also provided with opportunities for additional choice training for which they are provided a stipend.

· Regular classroom teachers, support staff, and all other school staff personnel have opportunities for training about language acquisition, culture and community and curricular adaptations for ELL learners.  All new teachers are required to participate in three hours of ELL student orientation which includes the language acquisition process and cultural implications for their educational achievement.
· Efforts continue to employ bilingual staff, not only for the program, but in general since our Hispanic/Spanish speaking population is growing.
· We post all positions that are open for bilingual teachers/staff on WECAN.  We also post positions in larger urban area newspapers, such as Madison, Milwaukee, and Chicago.  In addition, we will use smaller, local newspapers such as La Communidad and The Madison Times.   

· At the time of interviews, we seek candidates that have a current bilingual license for all Spanish bilingual positions.  If unavailable, we will interview candidates that are currently seeking this license and are taking credits toward the certification.  In addition, the district offers partial credit reimbursement to staff hired who need to complete their bilingual certification.

· Personal contact is made with the local clan leaders to encourage qualified bilingual adults to apply for bilingual assistant positions.

· Recruiting efforts to hire bilingual staff have been very successful. Several of our bilingual interpreters are getting teaching degrees and we are allowing them flexible hours to complete their coursework and student teaching. 

F: Length of Day
· Elementary Bilingual students in our Spanish-based program are served by bilingual teachers in the homeroom.  The program follows the Virginia Collier model for one-way bilingual instruction with the expectation that by fifth and sixth grade, students who have been in the program will be able to function in both English and Spanish in accordance with their individual academic abilities.  Beginning with Kindergarten, our students are primarily instructed in Spanish for their core subjects but are also provided with ESL instruction and English language experience through “specials” such as Art, Music and Physical Education.  In addition to Spanish Reading instruction, students receive instruction in English reading beginning in grade 1.
· The district follows state recommendations for time commitments.

Elementary students are served in the mainstream classroom or in pullout groupings by bilingual staff – ELP levels:   1 & 2 = 2 -3 hours/day; 3 & 4 = 2 hours/day + teacher consultation; 5 = monitored/as needed with teacher consultation
Middle school ELLs are served in mainstream classes with the support of bilingual staff and in one resource class per day – ELP levels:  1 & 2 = 6 periods/day; 3 & 4 = 5-6 periods/day; 5 = 1 period/as needed

The high school offers the following bilingual classes: Science, US history, General Math, Spanish and Spanish for Spanish speakers.  Students are supported during resource periods, and in content area classes by bilingual staff – ELP levels:   1 & 2 = 5 periods minimum; 3 & 4 = 4 periods minimum;
                       5 = 1 period/resource

G:  Special Instructional Materials to be used in the Bilingual-Bicultural Program
· Libraries within the district purchase books in Spanish on a yearly basis to increase appropriate materials for students to use in their native language.
· Native language instructional materials are purchased for the purpose of supplementing the students’ instruction in the various content areas while they are learning and enriching the bilingual-bicultural curriculum.  These are also purchased for maintaining language heritage in a Developmental K12 Bilingual Education Program.  Materials representing the students’ heritage and reflecting their culture are integrated to enhance students’ self esteem and increase their cultural pride.

H:  Local Means of Evaluating the Bilingual-Bicultural Program
· The Latino parent group also gives feedback regarding the program and needs of their children.

· Annually, a comprehensive ELL Program Summary Report is developed by the ELL Coordinator and presented in writing to the administration and the Board of Education.  This report includes data on number of students exiting the program, percentage of students exiting the program, district and/or state testing data of the ELLs, and level to level advancement of ELLs with regard to language proficiency ratings.  Also, via this report, the ELL Coordinator makes program recommendations to the administration and Board of Education to facilitate ongoing communication regarding the learning needs of the ELLs.  This report also serves to communicate ongoing program improvement and renewal ideas to the administration and board members.  Also, as mentioned above, teachers and the ELL coordinator meet at the end of every school year to examine the proficiency levels of the students.  In this meeting, we review our services and how we can improve on them the following year.
· Ongoing program improvement and renewal occurs by means of parent/staff input at meetings held throughout the year which seek ways to better serve students and receives suggestions for program improvement. These have resulted in changes in program procedures, staffing, professional development, new curriculum, and technology improvements. Staff is also encouraged to attend conferences and other staff development opportunities. 

