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children + families [INSTRUCTION

February 2011
Greetings!

In recent years, Wisconsin has experienced tremendous progress in our efforts to best meet the needs of
young children and their families. Through broad expansion of four-year-old kindergarten, the
establishment of the Wisconsin Department of Children and Families, expanded access to health care
through BadgerCare Plus, the creation of the Governor’s Early Childhood Advisory Council (ECAC), and
the introduction of YoungStar, the state’s quality rating and improvement system for child care, we are
continuing to strengthen Wisconsin’s system of early childhood services, care, and education. These
model early learning standards serve as a core foundation of our efforts to help children learn and grow up
healthy in Wisconsin.

On behalf of the Governor’s Early Childhood Advisory Committee, we are pleased to introduce the latest
edition of the Wisconsin Model Early Learning Standards (WMELS). Through a unique collaboration of
our departments, early childhood educators, and child care professionals, the standards were originally
established in 2003 and revised in 2008. The second edition more fully included infants and toddlers and
added a developmental continuum to each of the performance standards along with examples of child
behavior and adult strategies.

The 2010 edition adds new language that addresses the alignment with the academic Wisconsin Common
Core Standards, minor content corrections, and many updates in hyperlinks. Additionally, WMELS has
an extensive website (http://www.collaboratingpartners.com/wmels-about.php) that provides information
on curriculum alignment and statewide training efforts.

Thank you for your commitment to providing high quality early childhood experiences to our young
children. We are proud to work with you and your programs and hope these standards will help you
prepare our youngest citizens for a bright future.

Sincerely,

Eloise Anderson Tony Evers, PhD
Secretary State Superintendent
Department of Children and Families Department of Public Instruction
JH/lap
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Wisconsin Model Early Learning Standards
Introduction

The Wisconsin Model Early Learning Standards provide a common language and
guidance for families, professionals, and policy makers around early childhood

education and care.

Why do we have model early learning standards? Based
on research and supported by evidence-based practices,
the Wisconsin Model Early Learning Standards (WMELS)
provide a framework for families, professionals, and
policy makers to

» Share a common language and responsibility for the
well-being of children from birth to first grade

* Know and understand developmental expectations of
young children

* Understand the connection among the foundations

of early childhood, K-12 educational experiences, and
lifelong learning

With the inclusion of the birth-to-3 age range, the re-
vised WMELS also includes developmental continuums,
sample behaviors of children, and sample strategies for
adults.

The development of the standards was guided by re-
search in the field and supported by content experts from
institutions of higher education in the state. Aligned to
the Wisconsin Model Academic Standards (kindergarten
through grade 12), the WMELS are intended to provide
early learning opportunities that support children’s contin-
ued success in school and future life.

WISCONSIN MODEL EARLY LEARNING STANDARDS

The basis for the development of the Wisconsin Model
Early Learning Standards is a set of guiding principles
that specify beliefs and values about young children in
Wisconsin. The primary principles are as follows:

* All children are capable and competent.
+ Early relationships matter.

» Achild’s early learning and development is
multidimensional.

» Expectations for children must be guided by
knowledge of child growth and development.

+ Children are individuals who develop at various rates.
» Children are members of cultural groups that share
developmental patterns.

+ Children exhibit a range of skills and competencies
within any domain of development.

+ Children learn through play and the active exploration
of their environment.

» Parents are children’s primary and most important
caregivers and educators.

A more detailed description of the Wisconsin Model Early
Learning Standards Guiding Principles is located on page
10 of the Introduction Section.



Wisconsin Model Early Learning Standards
Framework

The Wisconsin Model Early Learning Standards specify developmental expectations for
children from birth through entrance to first grade. The Wisconsin Model Early Learning
Standards reflect attention to all the domains of a child's learning and development. Each
domain is divided into sub-domains. Each sub-domain includes developmental expecta-
tions, program standards, performance standards, and developmental continuum. Samples
of children’s behavior and adult strategies are also provided. The framework is described
below in a narrative and on the following page as a chart.

Developmental Domains
Discrete area of the child’s development.
The areas are inter-related and include:
» Health and Physical Development
» Social and Emotional Development
+ Language Development and Communication
» Approaches to Learning
+ Cognition and General Knowledge

Sub-Domains
Developmental Domains are further divided into
sub-domains. The sub-domains are labeled with
letters “A.,B., and C.” For example, in the domain of
Health and Physical Development the subdomains
are

A. Physical Health and Development

B. Motor Development

C. Sensory Organization

Developmental Expectation

Broad general statement of what the child should know
and be able to do within the expected wide variability of
development that occurs in the early childhood period.

Performance Standard

Statement that represents the specific information, skills,
or both that a child should know and be able to do. The
Performance Standards are designed “forward” from birth
to first grade and are aligned with the Wisconsin Model
Academic Standards.

Benchmarks

Subcomponent of a performance standard that translates
the standard into what a child should understand or be
able to do at a specific developmental level. Bench-
marks are not included in this document. The decision to
establish benchmarks is a local district and community
decision.

Curriculum and Assessment

Each program/service can determine their own curricu-
lum and assessment based on the standards and bench-
marks that apply to their particular setting. Selection of
curriculum and assessment is a local decision.

Developmental Continuum

Predictable but not rigid sequence of accomplishments
which describes the progressive levels of performance in
the order in which they emerge in most children, based
on current research. The developmental continuums be-
gin at an early developmental level and continue through
developmental levels that would be typical through the
completion of kindergarten (to first grade).

Sample Behaviors of Children

Observable “samples” of what children might do as they
demonstrate accomplishments at each level of the devel-
opmental continuum are included for each of the develop-
mental continuums linked to each performance standard.
The samples are “only samples,” they are not meant to
be inclusive of all children’s behaviors or adult strategies
that are associated with the developmental continuum
and performance standard.

Sample Strategies for Adults

“Samples” of what adults might do to assist the child

to gain knowledge or learn skills at each level of the
developmental continuum. The adult samples are not a
definitive list or an exhaustive inventory.

Program Standard

Refers to what programs must do to ensure children have
the opportunities and experiences needed to meet devel-
opmental expectations.

Note

Benchmarks, Curriculum, and Assessment are not
included in the framework, however, they are critical to
“understanding the big picture.”

WISCONSIN MODEL EARLY LEARNING STANDARDS



Framework for Wisconsin Model Early Learning Standards Document

DEVELOPMENTAL DOMAINS

* Health and Physical Development

» Social and Emotional Development

+ Language Development and Communication
» Approaches to Learning

» Cognition and General Knowledge

Sub-Domains
Labeled with A, B, C, etc.

Developmental Expectations
What child should know
and should be able to do

Performance Standards Program Standards
Specific information and/or What programs must
skills child should know do for children

and should be able to do

LocaL DEecisions
Benchmarks, Curriculum, Assessment

Developmental Continuum
Progressive levels of performance

Sample Behaviors of Children Sample Strategies for Adults

WISCONSIN MODEL EARLY LEARNING STANDARDS



Wisconsin Model Early Learning Standards
Design

The Wisconsin Model Early Learning Standards were designed to reflect the
shared values and commitments of the citizens of Wisconsin to prepare young
children for success in school and later life. Designed for all children, they
create a common language among the families and the various programs
and services within the early childhood community. They set the stage for the
development of appropriate curriculum and the use of assessment practices that
support and promote children's learning and development.

Why are early learning standards necessary and
important?

Families, early care and education professionals, com-
munities, and policymakers all share accountability for
the optimal development and well being of young chil-
dren. The Wisconsin Model Early Learning Standards
provide a framework of developmentally appropriate ex-
pectations for young children that can guide the creation,
evaluation, and improvement of conditions necessary for
children’s optimal development and create a common
language. As a result of the combined efforts of families,
early care and education professionals, communities,
and policymakers, young children will have expanded op-
portunities for positive development and learning experi-
ences.

Why is a common language important?

Young children grow and learn best when all of the adults
in their lives understand child development and are
consistent with each other. Because the Wisconsin Model
Early Learning Standards create common language and
address all aspects of development, they

can become the basis for conversation and learning
opportunities in a variety of settings and situations. The
Wisconsin Model Early Learning Standards recognize
that parents are the child’s primary and most important
nurturers/teachers and therefore support partnerships
between parents and the programs and settings they
choose for their children.

The Wisconsin Model Early Learning Standards
provide opportunities for promoting dialogue across
settings and strengthening the early care and education
system. Careful articulation of early learning standards
can provide a common vision and common vocabulary to
unite early care and education programs. The Wisconsin
Model Early Learning Standards provide an opportunity
to further dialogue with the K-12 system and establish
more clearly the important role of early care and educa-
tion in children’s success later in school which will result
in a more integrated education system.

4

Are the Wisconsin Model Early Learning Standards
appropriate for all children?

The Wisconsin Model Early Learning Standards reflect
expectations for a typically-developing child; adapting
and individualizing learning experiences accommodates
optimal development for all children. The Wisconsin
Model Early Learning Standards recognize that children
are individuals who develop at individual rates. While chil-
dren generally develop in similar stages and

sequences, greatly diverse patterns of behavior and
learning emerge as a result of the interaction of several
factors, including genetic predisposition and physical
characteristics, socio-economic status, and the values,
beliefs, and cultural and political practices of their fami-
lies and communities. Because brain development and
social-emotional development are most active in the early
years of a child’s life, all of the child’s experiences are of
critical importance to the child and our society. As such,
these standards support the development of optimal
learning experiences that can be adapted in response to
the individual developmental patterns of children.

How can the Wisconsin Model Early Learning
Standards be used for children with disabilities?

The Standards are designed to address individual dif-
ferences and will serve as the foundation for individual-
ized programming decisions for children with disabili-
ties. While the vast majority of students with disabilities
should be expected to work toward and achieve these
Standards, accommodations and modifications to help
these students reach the achievement goals will need to
be individually identified and implemented. For children
with disabilities, these decisions are made as part of their
Individualized Education Program (IEP) plans developed
by the school district’'s IEP team. This team could include
school personnel as well as child care and Head Start
personnel and the child’s parent. Persons working with
children with disabilities will need to pay special attention
to the IEP and how curriculum adaptations and special

WISCONSIN MODEL EARLY LEARNING STANDARDS



education services can be provided to meet each child’'s
individually identified developmental needs. Some ac-
commodations and/or modifications may be necessary
as young children with disabilities master the skills and
competencies related to the Standards. Adapting and
individualizing learning experiences can help assure that
each child is exposed to activities that can help him or
her reach his/her optimal development.

How do the Wisconsin Model Early Learning
Standards relate to the assessment of the
development of young children?

By setting appropriate expectations for young children in
the five domains of early learning and development, the
Wisconsin Model Early Learning Standards set the stage
for the development of appropriate curriculum and the
use of assessment practices that support

and promote children’s learning and development.
Assessment practices are a component of program
standards. Appropriate assessment practices for young
children take into account the following

considerations:

* Young children learn in ways and at rates different
from older children.

* Young children come to know things through doing as
well as through listening and often represent their knowl-
edge better by showing than by telling.

* Young children’s development and learning is rapid,
uneven, and episodic, so that point-in time assessments
do not give a complete picture of their learning.

* Young children’s achievements are the result of a
complex mix of their ability to learn and their past learn-
ing opportunities. Resources on appropriate assessment
practices for young children are listed in the resource
section.

What is the difference between the Wisconsin Model
Early Learning Standards and curriculum?

The Wisconsin Model Early Learning Standards are
guidelines that reflect widely held expectations about
what children should know and be able to do from birth to
the beginning of first grade. The performance standards
further outline how children may demonstrate that they
meet expectations. The program standards are general
statements for teachers and caregivers to guide in provid-

WISCONSIN MODEL EARLY LEARNING STANDARDS

ing the opportunities and experiences children need to
meet developmental expectations. The Wisconsin Model
Early Learning Standards provide a guideline for curricu-
lum decisions and development. Curriculum is deter-
mined based on the Standards that provide guidelines for
what children should know and be able to do. Curriculum
reflects the practices, interactions, and instruction that
are implemented to support children’s early learning and
development. The National Association for the Education
of Young Children’s position statement “Where We Stand
on Curriculum, Assessment and Program Evaluation,”
recommends the following: “Implement curriculum that

is thoughtfully planned, challenging, engaging, develop-
mentally appropriate, culturally and linguistically re-
sponsive, comprehensive, and likely to promote positive
outcomes for all young children.”

How do the Wisconsin Model Early Learning
Standards relate to the Wisconsin Common Core
State Standards?

The Wisconsin Model Early Learning Standards align
with the Wisconsin Common Core State Standards in
their comprehensive focus on developmentally appropri-
ate expectations for children birth to first grade. Research
indicates that children who meet expectations in these
developmental domains will be successful in mastering
academic standards. As such, the Wisconsin Model Early
Learning Standards provide a foundation for the
Wisconsin Common Core State Standards.

Where can | find more information about the design
of the Wisconsin Model Early Learning Standards?

* Frequently Asked Questions are available on the Col-
laborating Partners web site at
www.collaboratingpartners.com/wmels-faq.php.

» More information about alignment of the Wisconsin
Model Early Learning Standards and the Wisconsin
Common Core State Standards can be found in Appendix
A of this document as well as at www.collaboratingpart
ners.com/wmels-curriculum-assessment-tools.php.

» More information about OSEP Child Outcomes can be
found in Appendix B as well as www.collaboratingpart
ners.com/disabilities-about.php.



Wisconsin Model Early Learning Standards (WMELS)

WMELS INTENDED USE

* Improve the quality of all early learning environments

» Guide professional development activities and investments
» Inform educators and caregivers in their decisions regarding

approaches to curriculum development across all early learning
environments

WMELS DOCUMENT CONTAINS

* Developmental domains, developmental expectations,
program standards, performance standards, developmental
continuums, sample behaviors of children, and sample
strategies for adults

+ Performance standards that connect (align) to the
Wisconsin Model Academic Standards

WMELS DESIGNED TO REFLECT

+ Adevelopmental sequence of abilities demonstrated by
typically developing children between the ages of birth to first
grade

« Expectations for the critical knowledge and skills that chil-
dren learn during the early years

WMELS DOMAINS PRESENTED
+ As integrated knowledge and skills

* As interconnected domains; the development of skills in one
area is related to and influences development in other areas

WMELS DEVELOPMENTAL CONTINUUM AND SAMPLE
BEHAVIORS

* Show how the skills and knowledge demonstrated at very
early ages provide the foundation for more complex skills at a
later age

» Are a general guide to help early care and education profes-
sionals and parents to observe a continuum of development
recognizing that children are unique and develop at individual
rates

WMELS GUIDES COMMUNITIES

» To consider the determination of local benchmarks at the
district and community level. The benchmarks can assist to
make decisions about curriculum and assessment that will
determine interactions, activities, and instruction.

WMELS document IS NOT intended to be
used as

» Atool for program assessment
» Atool for program curriculum

WMELS document DOES NOT contain
* Benchmarks
e Curriculum or an assessment tool

WMELS IS NOT designed to reflect

» Arigid sequence of developmental abilities typi-
cal of young children birth to first grade

» Acomprehensive list of every skill or piece of
knowledge that a particular child may exhibit

* An age-referenced continuum

WMELS domains ARE NOT presented

» To be used separately as discrete knowledge
and skill sets

WMELS developmental continuum and sample
behaviors ARE NOT intended to be

» Used as age markers
+ Used as a prescriptive listing

* A comprehensive or exhaustive set of sample
behaviors of children and sample strategies for
adults

WMELS document IS NOT intended to be used
as

» Benchmarks that further define each perfor-
mance standard for each age (grade) level

WISCONSIN MODEL EARLY LEARNING STANDARDS



Wisconsin Model Early Learning Standards
One Tapestry, Many Threads

Young children learn and grow best in the context of relationships and community.
This context is made up of a variety of people, programs, and experiences. Widespread
use of the Wisconsin Model Early Learning Standards will form a tapestry of common
understanding and support. Everyone who is interested in providing quality care and
education for all children will find common uses for these standards. The individual
threads of this tapestry will each be used in their own unique way.

Parents, Grandparents,
Guardians, Foster Parents and

Other key people in child’s life

Advocates, Policymakers,
Higher Education

Medical Community

3- through 5-Year-Old
Special Education

Birth to 3 Early
Intervention

Community:
Family Support Organizations,
Family Resource Centers,
Libraries, etc.

Family and Group Child Care
Centers, and Preschool

Head Start and
Early Head Start

4- and 5-Year-Old
Kindergarten

THE EARLY CHILDHOOD COMMUNITY WILL HAVE COMMON USES FOR WISCONSIN MoDEL EARLY LEARNING STANDARDS

Everyone can use these standards as a

* Guide in creating a unifying vision for young children
in Wisconsin, based upon the guiding principles

» Resource for creating quality early learning opportuni-
ties

» Resource for creating a common language across all
settings and programs for young children and their fami-
lies

» Guide in the selection and implementation of curricu-
lum and assessment

» Source of example adult strategies to use as a guide
for interacting with children in a positive way

WISCONSIN MODEL EARLY LEARNING STANDARDS

» Tool to support collaborative conversations and pro-
fessional development with others in the early care and
education system

Tool to help parents understand child development,
how it is individual to each child, and how learning is
influenced by our everyday interactions.

* Tool to help communities understand the importance
of the early years from birth to first grade and the link with
further educational and life success

» Validation of the critical nature of early development
and the role that adults play to help children progress
toward optimal development based upon their individual
capacities and needs



INDIVIDUAL PROGRAM THREADS WILL HAVE DIFFERENT USES FOR WiscoNsIN MoDEL EARLY LEARNING

STANDARDS

Parents, Grandparents, Foster Parents, Guardians,
and other key people in a child’s life can use the
WMELS as a

* Resource on child development and early learning

« Areminder that children’s skills, abilities, and behav-
iors fluctuate along the developmental continuum be-
cause each person learns as an individual

» Guide for the language and expectations used in
conversations with others involved in the lives of their
children

Community: Family Support Organizations,
Libraries, Family Resource Centers, etc., can use
the WMELS as a

* Guide to provide training and programs that are
grounded in solid child development for young children,
their families, and others who impact their lives

» Source in understanding performance standards for
ALL children and the continuum of development for each
performance standard birth to first grade

+ Tool to assist in finding and identifying children who
may benefit from early childhood services

Family and Group Child Care Centers and
Preschools can use the WMELS as a

» Source to understand performance standards for ALL
children and the continuum of development for each per-
formance standard birth to first grade

» Resource for enhancing quality educational programs
and services through staff training and development

* Resource to understand child development in the five
domains and how they interrelate

» Tool for making decisions regarding curriculum devel-
opment and activity planning

+ Tool to assist in finding and identifying children who
may benefit from early childhood services

Head Start and Early Head Start can use the WMELS
asa

» Tool to align with the Head Start Child Outcomes
Framework so that a common language is created with
parents, collaborative programs, and other stakeholders

* Resource to complement Head Start performance
standards and to facilitate smooth transitions for children
between settings

Four-Year-Old and Five-Year-Old Kindergartens
(4K and 5K) can use the WMELS as a

» Resource for enhancing quality educational programs
and services through staff training and development

* Resource to understand child development in the five
domains and how they interrelate
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» Tool for making decisions regarding curriculum devel-
opment

» Tool to develop, review, and align local benchmarks
which align to the Wisconsin Model Academic Standards

* Resource to aid in communication and dialogue
regarding the continuum of developmental and learning
expectations between early childhood and first grade

Birth to 3 Early Intervention Services can use the
WMELS as a

» Source in understanding performance standards for
ALL children and the continuum of development for each
performance standard birth to first grade

» Resource to understand child development in the five
domains and how they interrelate

» Tool to support the development of the Individual Fam-
ily Service Plan (IFSP) with families and other members
of the IFSP team

3- through 5-Year-Old Special Education can use the
WMELS as a

» Source to understand performance standards for ALL
children and the continuum of development for each per-
formance standard birth to first grade

» Resource to understand child development in the five
domains and how they interrelate

» Tool to support the development of the Individualized
Education Program (IEP) with families and other mem-
bers of the IEP team

Medical Communities can use the WMELS as a

» Source to understand performance standards for ALL
children and the continuum of development for each per-
formance standard birth to first grade.

» Tool to assist in finding and identifying children who
may benefit from early childhood services

Advocates, Policy Makers, Higher Education can use
the WMELS as a

» Resource to guide efforts to assure the optimal learn-
ing and development of young children by making a com-
mitment to support early childhood education and care
efforts

» Resource to support and strengthen the resources
available to support families with young children

» Resource to build stronger connections among the
various programs and services that impact the lives of
young children and their families

» Resource to design educational programs for profes-
sionals who work with children birth to first grade and
their families
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Wisconsin Model Early Learning Standards
Training and Professional Development

Training for the Wisconsin Model Early Learning Standards (WMELS) is taking place
throughout the state of Wisconsin. The purpose of the training is to assist all those who
are commiitted to providing quality education and care, to use the WMELS as a guide for
providing quality services for young children birth to first grade. During the training,
participants become familiar with the components of the WMELS, e.g. developmental
domains, developmental expectations, program standards, performance standards,
developmental continuum, and sample behaviors for children and adults. The Teach-
ing Cycle (pictured below) is used throughout the training as a means of applying the
components of the WMELS to learning and instruction.

Wisconsin Model Early Learning Standards
Teaching Cycle

Ongoing Assessment
Gathering information to determine what the child can
do and what the child is ready to learn.
» Data Collection
» Data Analysis

Implementation Planning and Curriculum Goals
Providing meaningful, experiential activities that Deciding what should be done to promote de-
support individual and group goals guided by velopment and what we want children to learn.
supportive interaction and relationships. * Needs Identification and Prioritization

* Planning (Strategy/Indicators)

This Teaching Cycle aligns with the Wisconsin Department of Public Instruction’s Framework
for Personnel Development for Special Education.

For information about the Wisconsin Model Early Learning Standards and trainings happening
in your area go to: www.collaboratingpartners.com/wmels-training-opportunities.php.
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Wisconsin Model Early Learning Standards
Guiding Principles

The Wisconsin Model Early Learning Standards Steering Committee has established nine
Guiding Principles to inform the development and application of the Wisconsin Model
Early Learning Standards in Wisconsin. These guiding principles reflect the knowledge
base in scientific research, our values, and our commitment to young children and

families.

All children are capable and competent.
Development and learning begins at birth for all children
in all settings. The Wisconsin Model Early Learning Stan-
dards support practices that promote development and
protect young children from the harm that results from
inappropriate expectations. In this they are aligned with
ethical principles of the early childhood profession.

Early relationships matter.

Beginning at birth, a child forms relationships with adults
who will guide their learning and development. Especially
during the earliest years of a child’s life from birth to age
3, a child’s growth and development is shaped within the
context of those relationships. Positive relationships are
essential for the development of personal responsibility,
capacity for self-regulation, for constructive interactions
with others, and for fostering academic functioning and
mastery. Warm, sensitive, and responsive interactions
help children develop a secure, positive sense of self and
encourage them to respect and cooperate with others.

A child’s early learning and development is
multidimensional.

Developmental domains are highly interrelated. The
Wisconsin Model Early Learning Standards reflect the
interconnectedness of the domains of children’s develop-
ment: social and emotional development, approaches

to learning, language development and communication,
health and physical development, and cognition and
general knowledge.

Expectations for children must be guided by
knowledge of child growth and development.
The Wisconsin Model Early Learning Standards are
based on research about the processes and sequences
of young children’s learning and development, and the
conditions under which children develop to their fullest
potential.

10

Children are individuals who develop at various
rates.

The Wisconsin Model Early Learning Standards recog-
nize that there are individual rates of development and
learning across any age range.

Children are members of cultural groups that
share developmental patterns.

The Wisconsin Model Early Learning Standards acknowl-
edge that children’s development and learning opportuni-
ties reflect the cultural and linguistic diversity of children,
families, and environments.

Children exhibit a range of skills and
competencies within any domain of
development.

The Wisconsin Model Early Learning Standards support
the development of optimal learning experiences that can
be adapted for individual developmental patterns.

Children learn through play and the active
exploration of their environment.

The Wisconsin Model Early Learning Standards reflect
the belief that children should be provided with opportuni-
ties to explore and, apply new skills through child-initiated
and teacher-initiated activities, and through interactions
with peers, adults, and materials. Teachers and families
can best guide learning by providing these opportunities
in natural, authentic contexts. Positive relationships help
children gain the benefits of instructional experiences and
resources.

Parents are children’s primary and most
important caregivers and educators.

Families, communities, and schools all have significant
roles to play in terms of what opportunities are available
to children, and how well a child is able to take advantage
of those learning opportunities. Children who see them-
selves as highly valued are more likely to feel secure,
thrive physically, get along with others, learn well, and
feel part of a community.
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Wisconsin Model Early Learning Standards
Section One

DEVELOPMENTAL DOMAIN

I.  HEALTH AND PHYSICAL DEVELOPMENT

A. PHYSICAL HEALTH AND DEVELOPMENT

B. MOTOR DEVELOPMENT

C. SENSORY ORGANIZATION
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Wisconsin Model Early Learning Standards

. HEALTH AND PHYSICAL DEVELOPMENT

Health encompasses emerging knowledge and practices related to health,
safety, and nutrition that promote physical well-being. Physical development
encompasses rate of growth and muscle control (motor development). Fine or
small motor control refers to such abilities as manipulation of materials and tools,
hand dominance, and eye-hand coordination. Gross or large motor control refers
to such characteristics as balance, coordination, purposeful control, locomotion,
and stability of body movements and functions. Sensory integration is the neuro-
logical process of organizing the information received from the three main sen-
sory systems—tactile, proprioceptive, and vestibular. The tactile sense provides
information to the brain primarily through the surface of the skin about the texture,
shape, and size of objects in the environment. The proprioceptive sense provides
information to the brain from the joints, muscles, and ligaments about where
the body is in space and what they are doing. The vestibular sense provides
information through the inner ear about balance and movement. When the brain
integrates or organizes sensory information efficiently a child learns to
respond appropriately and automatically.

Rationale

Children’s future health and well being are directly related to the develop-
ment and strengthening of their large and small muscles, involvement in
sensory experiences, and the practicing of healthy behavior. Good physi-
cal health and motor development allows for full participation in learning
experiences. While engaging in active movement and exploration and
encountering a variety of situations and new challenges, the child’s brain and
body are learning to work together smoothly. When children take an active
role in caring for their bodies, make appropriate food choices, and participate
in physical activity they feel a sense of pride and accomplishment in their in-
dependence and develop a sound foundation for healthy growth in all other
areas of development.

A. PHYSICAL HEALTH AND Performance Standard

DEVELOPMENT During the early childhood period, children in Wisconsin will show evidence of

Developmental Expectation
Children in Wisconsin will be

developmentally appropriate abilities in the following areas:
A.EL.1a Demonstrates behaviors to meet self-help and physical needs. Sleep

physically healthy and will be A.EL.1b Demonstrates behaviors to meet self-help and physical needs. Dressing
able to effectively care for their A.EL.1c Demonstrates behaviors to meet self-help and physical needs. Toileting
own physical needs. A.EL.1d Demonstrates behaviors to meet self-help and physical needs. Eating

A.EL.2 Demonstrates behaviors to meet safety needs.

A.EL.3 Demonstrates a healthy life style.
Program Standard

Early care and education programs in Wisconsin will provide developmentally ap-
propriate, increasingly complex and diverse opportunities for children to

understand and care for their physical well-being.
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. HEALTH AND PHYSICAL DEVELOPMENT (continued)

B. MOTOR DEVELOPMENT
Developmental Expectation

Children in Wisconsin will develop
and refine their use of small and gross
motor skills.

Performance Standard
During the early childhood period, children in Wisconsin will show evidence of
developmentally appropriate abilities in the following areas:

B.EL.1a Moves with strength, control, balance, coordination, locomotion, and
endurance.
Purpose and Coordination

B.EL.1b Moves with strength, control, balance, coordination, locomotion, and
endurance.
Balance and Strength

B.EL. 2 Exhibits eye-hand coordination, strength, control, and object
manipulation.

Program Standard

Early care and education programs in Wisconsin will provide increasingly com-
plex and diverse opportunities for children to develop their fine and gross motor
skills.

C. SENSORY ORGANIZATION
Developmental Expectation

Children in Wisconsin will integrate
input from all sensory systems and
learn to respond appropriately and
automatically within their environ-
ment.

Performance Standard
During the early childhood period, children in Wisconsin will show evidence of
developmentally appropriate abilities in the following areas:

C.EL. 1 Uses senses to take in, experience, integrate, and regulate responses
to the environment.

Program Standard

Early care and education programs in Wisconsin will provide increasingly
complex and diverse opportunities for children to integrate input from all sen-
sory systems and learn to respond appropriately and automatically within their
environment.

dren.

Important Reminders

The Wisconsin Model Early Learning Standards recognize that children are

individuals who develop at individual rates. While they develop in generally similar
stages and sequences, greatly diverse patterns of behavior and learning emerge as

a result of the interaction of several factors, including genetic predisposition and

physical characteristics, socio-economic status, and the values, beliefs, and cultural

and political practices of their families and communities. The Wisconsin Model Early
Learning Standards reflect expectations for a typically developing child; adapting

and individualizing learning experiences accommodates optimal development for all chil-

The Wisconsin Model Early Learning Standards developmental continuum and sample

behaviors ARE NOT intended to be used as age markers, a prescriptive listing of devel-
opment with every first item in a continuum starting at birth, nor as a comprehensive or
exhaustive set of sample behaviors of children and sample strategies for adults.

WISCONSIN MODEL EARLY LEARNING STANDARDS 13



A. Physical Health and Development

PERFORMANCE STANDARD: A.EL. 1a DEMONSTRATES BEHAVIORS TO MEET SELF-HELP AND PHYSICAL NEEDS
SLEEP

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Engages in periods
of sleep and
wakefulness varying
in length and time of
day or night.

+ Child sleeps for short periods of time that
could vary from minutes to hours in length

and wakes when hungry or uncomfortable.

 Child may have day and night mixed up
and may have longer periods of being
awake and alert during the night.

+ Child may suddenly cry or make vocal
noises during sleep.

» When child wakes, watch for signs of hunger such as rooting
with the mouth or putting hands near the mouth.

+ Allow child to follow own pattern of waking and sleeping. He or
she will gradually begin to sleep more at night and less during
the day.

* It is normal for the child to make noises or even cry for short
periods of time—even when asleep. If the child cries harder or
for more than a few seconds he/she is indicating the need for
something else (hunger or the need to be held).

Begins to follow
predictable sleeping
pattern.

* Child becomes calm and falls asleep
when rocked.

+ Child sleeps through the night.

+ Child falls asleep and wakes at
approximately the same time each day/
night.

» Watch child for signs of tiredness such as rubbing eyes or crying
and gently rub back or rock to help fall asleep.

« Be alert to the time of day or routine of child’s sleep pattern and
begin to put child in his/her crib when it is time to sleep. Assist
him/her to calm self by playing soft, rhythmic music, providing
comfort object, such as a pacifier, or gently patting back.

Rests for periods
throughout the day
with assistance of
adult.

« Child may nap for 1-3 hours and be active
and alert during wake hours.

 Child may delay sleeping by demanding
things such as a drink or to play longer.

 Child may be tired and grumpy during the
day after a sleepless night.

« Create a consistent time of day for child to lie down and rest for
several hours.

» Set a naptime routine such as reading a short book, darkening
the child’s sleeping area, and playing quiet music.

 Parents and caregivers should communicate together to
establish evening and morning routines that calm children.

« If child resists rest when showing signs of tiredness, calmly say
things such as, “You are acting like you are tired—you are crying
and your eyes look tired—you will feel better after you rest for
awhile.”

Recognizes physical
need for rest/sleep
and cares for own
needs.

* Child gradually eliminates naps.

* Child chooses quiet activity such as
looking at a book when feeling physically
tired.

* Child says, “I'm tired” and lies down to
rest.

+ As child begins to show signs of needing less rest during the
day, provide quiet activities such as reading books together or
putting together a puzzle rather than forcing him/her to sleep.

* Allow child to rest when he/she expresses the need—he/she
is learning to care for his/her physical needs in an appropriate
manner.

14
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A. Physical Health and Development (continued)

PERFORMANCE STANDARD: A.EL. 1b DEMONSTRATES BEHAVIORS TO MEET SELF-HELP AND PHYSICAL NEEDS

DRESSING

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Depends on adult
to care for dressing
needs.

* Child relies on adult to dress him/her
appropriately for the environment.

* Dress child appropriately for the temperature of his/her

surroundings and in clothing comfortable for sleeping.

* The child’s preference for being kept warm or cool varies.

Determine child’s comfort level by watching his/her physical
reactions. The child may show that he/she is too hot or cold
by squirming, getting red cheeks, or crying.

Cooperates with
dressing by extending
arm or leg.

* Child holds arm out so that shirt can
be pulled over his/her head.

* Talk to the child as you dress him/her telling the child what

you are doing. For example, “ We're going to put your shirt
on—first we put your head in, now your arms, and now we
pull it down.”

* Provide clothing for child that is easy to pull on/off—such as

pants with elastic. Point out to the child that the tag in the
clothing goes in the back.

Undresses/dresses
self with assistance.

» Child delights at removing clothing such as hat,
socks, shoes.

* Child helps adult when pulling on and off
clothing such as pants, socks, shirt, and coat.

* Child pulls shirt or pants up awkwardly at first
then with more skill with purpose of dressing/
undressing self.

+ Child begins to use simple fasteners such as
Velcro, zippers (if zipper is started for them), or
tying shoes.

+ Allow child to physically help you take clothing off—letting

them feel what it’s like to pull off of arms and legs.

» Show the child how to pull a zipper up and down, how to put

Velcro together, and how to button large buttons.

» Help the child practice using fasteners using toys or dolls

with fasteners.

« Talk to the child while you are working together so he/she

begins to also understand the names of clothing articles.

Dresses self with
minimal assistance.

« Child is able to put on all articles of clothing
including shirts with buttons or pants with
zippers. He/she will require assistance at first
to align buttons or start zippers on coats.

+ Child ties own shoes with skill.
» Child selects clothes to wear by himself/herself.
* Teach child how to do things such as start

zippers or fasten small buttons or snaps. If the child
becomes frustrated, calmly and gently assist him/her and
praise attempts. For example, “Great job—you zipped
the zipper up and down—or—you got your coat on all by
yourself!”

« If child becomes frustrated and unwilling to try, gently help

him/her rather than taking over the task. Even though it
takes more time than just doing it yourself, it will help the
child learn to do it by himself/herself.

WISCONSIN MODEL EARLY LEARNING STANDARDS
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A. Physical Health and Development (continued)

PERFORMANCE STANDARD: A.EL. 1c DEMONSTRATES BEHAVIORS TO MEET SELF-HELP AND PHYSICAL NEEDS
TOILETING

Developmental

. Sample Behaviors of Children
Continuum

Sample Strategies for Adults

+ Child may become fussy or try to get adult
attention when diaper is dirty or wet.

Depends on adult
to care for diapering
needs.

» Change child’s diaper at regular intervals to prevent diaper
rash.

Seeks assistance
with diapering and
toileting.

+ Child may vocalize or hide when he/she has a
soiled diaper.

« Child verbalizes need to use toilet and rushes
to toilet—has occasional accidents.

+ Child pulls down pants (with assistance) and
sits.

+ Help child begin to use the toilet when it appears he/she
is aware of a soiled diaper, is uncomfortable with it, and is
able to physically get to the bathroom and pull down own
pants.

» Help child become aware of when he/she needs to use the
toilet by asking on a regular basis.

Takes responsibility + Child anticipates need to use the bathroom and

» When away from home, such as a car trip, plan regular

for toileting. asks to “go.” bathroom stops to help the child learn to plan for his/her
« Child may need assistance to manipulate toileting needs.
pant’s fasteners. * During this period of learning, avoid clothing with tough to
« Child may need reminders and/or assistance manipulate fasteners so that the child can easily care for
with personal hygiene during toileting. his/her own needs.
+ Teach child how to properly clean himself/herself and how
to properly wash hands following toileting.
Takes full * Child uses the bathroom with no reminding or * It is normal for the child to have toileting accidents through

responsibility for assistance.
toileting during day

. + Child may occasionally have “accidents”—
and night.

particularly at night.

the age of six or seven years. It is important not to punish
but to remind child to use the bathroom earlier the next
time he/she needs to “go.”

16
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A. Physical Health and Development (continued)

PERFORMANCE STANDARD: A.EL.1d DEMONSTRATES BEHAVIORS TO MEET SELF-HELP AND PHYSICAL NEEDS

EATING

Developmental Sample Behaviors of Children

Sample Strategies for Adults

Continuum
Physically and * Child cries or roots mouth near nipple when * Learn to recognize child’s signals for hunger and
verbally indicates hungry. respond promptly. The child is born with an internal

need for food. « Upon sight of the bottle child makes a noise

or reaches for it.

* If not hungry child doesn’t eat when given
bottle.

signal for hunger and by responding promptly you are
confirming that need in an appropriate fashion. This is
also a critical time for building a trusting relationship with
the child.

Provide a calm environment in which to feed the young
child. Talk, hum or sing to him/her during feeding time.

Never force a child to eat. It's possible the child’s cry

or fussiness (that you thought meant hunger) is actually
a need for something else, such as to be held and
comforted.

Feeds self with adult « Child uses fingers to feed self cereal or
assistance. crackers.

« Child assists adult in feeding by placing hand
on spoon or adult’s hand.

« Child makes noises or points to refrigerator or
kitchen cupboard indicating desire for food.

« Child feeds self by using utensils such as small
spoon or fork, awkwardly at first but becomes
more skilled with practice.

Put simple foods such as cereal or crackers on tray in front
of child. This will give the child practice using his/her fingers
to pick up food and get it to his/her mouth.

Allow the child to assist you in feeding—allowing him/her to
hang onto spoon if desired. This is how the child learns to
do it by himself/herself. Be prepared for the messiness that
happens by using large washable bibs, a covering on the
floor, and having a wet washcloth available!

When child indicates he/she is hungry through pointing or
gestures, say, “You're hungry” or “You're thirsty.” This will
help him/her learn the language needed to get food.

Feeds self with « Child recognizes feeling of physical hunger and
proficiency. says, “I'm hungry.” (Not just at sight of food)

* Child is able to pour liquid from small pitcher
without spilling.

* Child becomes skilled at using spoon and fork
and using table knife for cutting softer foods.

« Child selects food he/she is hungry for and
serves self the appropriate amount on plate.
Recognizes feeling of fullness and says, “I'm

The child naturally selects foods that his/her body needs.
Provide healthy choices and allow the child to choose
which foods and how much of each. Let the child serve
himself/herself.

Help the child to put appropriate amounts of food on his/her
plate. The child will have a tendency to put a large amount
of food on his/her plate when feeling really hungry. Assure
the child that he/she can take more if still hungry when
finished with what's on the plate.

Never force the child to eat. Be a role model in encouraging

“Please pass the rice.”

done.” )
the child to try new foods.
Uses appropriate « Assists adult in setting table with plates, » Teach child to set the table by using a placemat with
table etiquette or silverware, napkin, and cup. tableware drawn in the appropriate spot.
manlr;grs during « Asks to have food passed. For example, « Model or practice asking for food to be passed at the table
mealtimes.

or asking to be excused from the table. The child learns
quickly and it's a good time to teach behavior he/she will be
expected to use the rest of his/her life.

WISCONSIN MODEL EARLY LEARNING STANDARDS
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A. Physical Health and Development (continued)

PERFORMANCE STANDARD: A.EL. 2 DEMONSTRATES BEHAVIORS TO MEET SAFETY NEEDS

Developmental

Continuum Sample Behaviors of Children Sample Strategies for Adults

Shows preference for < Child turns head to parent’s voice. « Life-long bonds between parent and child are formed in the

parent(s) or primary « Child becomes calmer more quickly when being first hours/days of life. Spend time holding and talking to

caregiver. comforted by parent or primary caregiver. your child as much as possible.

Shows awareness « Child clings to parent or familiar adult when  Help the child feel safe when entering new situations or

of new/ entering a new situation or when strangers are meeting new people by holding his/her hand securely or

uncomfortable present. telling them softly that you are there.

situations or « Child may cry at the sound of angry voices or « The child may respond to fear and other threatening

strangers. loud toys. emotions from the adults around him/her. Remain calm and
talk to the child in a reassuring voice to help him/her feel
safe.

Shows awareness  Child walks in swimming pool area when told to  +« When it appears child is beginning to understand rules, give

of danger in harmful walk by lifeguard. child simple rules to follow. Tell him/her what you want him

situations and begins to do. For example, say “Walk by the pool;” not “Don’t run.”

_ . » While playing in a sandbox together, child tells
to recognize simple playmate, “You're not supposed to throw sand.” Teach the child what a stranger is and that he/she should

rules. ;
- Child does not respond when a stranger asks a not talk to or go with strangers.

question. * Help child recognize figures of authority that can help him/
her such as police officers, fire fighters or crossing guards.

Follows rules with « Child doesn’t touch matches or electrical plugs « Tell and model consistent, clear rules to follow regarding
little supervision. and is able to tell another child not to touch health and safety, such as staying away from matches or
because, “It is dangerous!” what to do if a stranger approaches them when they are not

+ Child stops and looks both ways before with an adult.

crossing the street. * Praise child when you witness him/her observing safety
rules. For example, “You are doing a good job stopping and

« Child follows fire drill procedure without > ;
looking both ways before crossing the street!”

reminder or direction from adult.
» Every home or child care program should have a plan for
what to do in case of a fire. Practice your plan with the child
so that he/she will know what to do in case of an emergency.

18 WISCONSIN MODEL EARLY LEARNING STANDARDS



A. Physical Health and Development (continued)

PERFORMANCE STANDARD: A.EL. 3 DEMONSTRATES A HEALTHY LIFE STYLE

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Depends on
adult to care for
personal hygiene
and exercise
needs.

« Child relies on adult to wipe nose (but may fuss
mildly at the action).

« Child relies on adult to clean body on a regular
basis.

« Child displays need to move or change positions
—such as changing from sitting in an infant chair
to lying on back on blanket.

Bath time can be a fun time between child and adult. Talk
and sing to the child during bath time—telling him/her what
you are doing as you do it. Remember to always check the
water temperature before placing child in the water.

If child has been fed and is rested but still indicating a need
for something, he/she may just want to be moved—either
to be held or have his/her position changed. Responding to
the child’s behavior will help him/her learn to communicate
needs to you.

Well-child check-ups at the child’s regular health-care
provider are an important way of keeping track of the
child’s health status. Discussion of the child’s height/weight,
eating, sleeping, and exercise patterns are very important
right from birth.

Shows awareness
of need for
personal hygiene
and exercise.

» Child may make a face or point at his/her stuffy
nose - indicating a need to have it wiped.

« Child stands on adult’s lap while adult holds
hands.

« Child says “ucky” and points to hands that need to
be washed.

While caring for child’s hygiene needs, talk to the child about
what you are doing. For example, say “Your nose is runny,
we need to wipe it with a tissue.” This will help him/her learn
to use the words associated with the actions.

Play simple games with the child to help him/her stretch and
get physical movement. Place child on a blanket on floor
with toys to reach.

Make a regular practice of brushing child’s teeth allowing
child to hold on to the toothbrush with you to help.

Begins to take
responsibility for
personal hygiene
and exercise

« Child reaches for tissue and attempts to wipe own
nose.

» Child washes and dries own hands—when
reminded.

Help the child to develop a routine for washing hands
(especially before and after meals) and brushing teeth.

The young child needs exercise to be healthy. Create times
for children to run and stretch and move. Do things such

needs. * Child brushes own teeth—with reminding. as go to the park, go for walks, go swimming, and play
) physical games together.
« Child expresses need to get up and run after ) . )
sitting for a length of time. » Model healthy exerms.e.hablts. Thg more the young child
sees the adults exercising and using their bodies the more
likely it is that the child will choose to exercise his/her body.
* Regular visits to the dentist help children become

accustomed to this.

Cares for  Child washes hands regularly and as needed » Continue to encourage and praise child for engaging in

personal health, without prompting from adult. healthy practices such as regular hand washing, brushing

hygiepe, and « Child understands that brushing teeth and teeth, and using a tissue to wipe a runny nose.

exercise needs exercising regularly is needed to remain healthy. « Talk to child about the role of doctors and dentists to help

independently.

» Child understands the role of the dentist and
doctor in helping him/her to remain healthy.

us stay healthy and that they are not just people that care
for us when we are sick.

Support young child in participating in community youth
activities such as swimming lessons, theater, art classes,
etc.

WISCONSIN MODEL EARLY LEARNING STANDARDS
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B. Motor Development

PERFORMANCE STANDARD: B.EL. 1a MovEs WITH STRENGTH, CONTROL, BALANCE, COORDINATION, LOCOMOTION, AND ENDURANCE
PURPOSE AND COORDINATION

Developmental

Continuum Sample Behaviors of Children Sample Strategies for Adults

Manipulates objects + Child reaches for and grabs rattle or toy of » While child is sitting, shake a rattle to encourage him/her to

with hands. interest. reach for and grab it.

« Child takes cracker or cereal from high chair * Put cereal or pieces of graham crackers on child’s high
tray and puts in mouth. chair tray within reach so the child can practice picking up
« Child locates, grabs, and mouths toys and/or small objects with the hands and fingers.

any small object within reach.

Rolls over. » While lying on stomach child rolls awkwardly * Place child on tummy on a blanket on the floor and watch
to back (usually by accident the first several for signs that he/she is beginning to move his or her body in
times). a way that could lead to rolling over.

* Child becomes stronger and faster at rolling * In the beginning it may help to gently take the child’s legs
both front to back and back to front. and push to assist rolling all the way over.

+ Child may occasionally roll body purposefully * Put toys that the child really enjoys just out of reach so that
numerous times to reach another location. he/she will be encouraged to roll body over to get the toy.

Crawls. * Child uses either arms or legs to move body * Provide lots of opportunities for children to move arms and
forward or backward a short distance, often legs by placing on a large blanket or rug and placing toys
without realizing he/she is moving. of interest nearby, encouraging him/her to move to get the

« Child scoots body forward or backward with toys.

more strength using either arms or legs— + A young child learning to crawl can be surprisingly fast

sometimes both—uwith purpose of reaching and can maneuver his/her body into small, unexpected

object or person. spaces such as under TV'’s or small tables. Make sure the
« Child is able to raise body onto hands and environment is safe for the child to move around in without
knees and move in all directions in coordinated having things topple over onto them if bumped.

fashion (often with considerable speed).

Walks and climbs on  « Child uses furniture or people to pull self up. + As child is learning to get body up onto furniture or people,

low objects. + Child stands up and moves around furniture offer a hand of support at first to maneuver getting up and

(while hanging onto furniture for support)—often down.

in an attempt to reach desired object on top of *» Be very aware of furniture with sharp edges or corners

furniture (such as toy, food or a pet). and/or breakable items that could be fallen on. As the child

« Child stands up and climbs onto furniture or is learning to use the muscles in his/her arms, legs and
small playground equipment such as slide— bodlgs the child WI.|| fall ofter_1. It’s.best to have a safe (and
sometimes to reach on object and sometimes relatively soft) environment in which to learn.

“just to climb.” * Provide low objects to crawl onto such as toddler size
slides or small boxes. The child will love simply going up
and down for long periods of time and this gives the child’s
muscles lots of good exercise.

Walks up and * Child walks up and down stairs one step at a * Hold onto child’s hand securely while he/she is learning

down stairs with time, with adult assistance. to walk up and down stairs. Child will begin by placing feet

alternating steps. together one step at a time.

+ Child walks up and down stairs, holding onto
railing, one step at a time. » Allow child opportunity to practice moving up stairs then
gradually become secure in also going down stairs. Provide

+ Child walks up and down stairs, holding onto o .
close supervision to prevent accidents.

railing, alternating feet. Child walks on a variety
of surfaces without assistance.
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B. Motor Development (continued)

PERFORMANCE STANDARD: B.EL. 1b MovES WITH STRENGTH, CONTROL, BALANCE, COORDINATION, LOCOMOTION, AND ENDURANCE
BALANCE AND STRENGTH

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Sits independently
with balance.

« Child sits upright on adult’s lap.

+ Child remains upright when placed in sitting
position on floor.

« Child sits upright on floor while playing with
toys without assistance of adult or infant
chair.

» Set child on blanket on floor—at first with some support of
a nearby large pillow. Make sure there are no hard or sharp
objects nearby if child tips over.

+ Set child on blanket on ground or floor placing a favorite toy
between child’s legs—encouraging child to balance and sit
upright to play with toy.

Stands without
support.

« Child lets go of table and remains standing for
a few seconds.

« Child stands in a wide stance after letting go of
adult's hand or finger.

« Child becomes increasingly more stable when
standing on own without support of object or
person.

» Observe child as he/she maneuvers around low furniture.
Watch for signs that the child is starting to stand without
support for a few seconds.

* Help child to stand with support of two fingers and gently
remove fingers, but stay close, encouraging child to stand

alone.

Squats without
falling.

« Child squats down to pick up toy without
falling.

« Child squats down to look under table or inside
a play tunnel to look inside.

» Peek under one end of a small table such as a coffee table
and call child’s name. Encourage child to bend or squat
down to peek back at you.

* Hold a toy down low to encourage child to squat while

reaching for it.

Walks, runs, climbs,
jumps, skips, and
hops with control.

* Child can walk for sustained periods of time
without reaching for objects or falling.

* Child runs across room after pet or another
child.

« Child can hop on two feet, at first hopping in
place and gradually hops and moves forward
with skill.

« Child stands and balances on one foot without
assistance for more than a few seconds.

* Provide opportunity for child to run, hop, jump, etc. by going
to the park, playing outside, or going to the gym and playing

together.

* Provide a swing set, slide, riding toys, tricycle, or climbing
structure in your home, school, or child care center and
provide opportunity every day to play on it.

+ Create fun things to climb on indoors such as big boxes.
piles of pillows or even small step stools.

Throws objects with

strength and control.

« Child pushes large ball forward along the floor
with both arms.

« Child throws a large playground ball
underhand, reaching up from knees and
throwing without a lot of direction at first.

« Child throws a small ball or beanbag overhand

to a target (such as aiming for a basket or box).

« Sit or kneel on the floor near child and roll a large ball back

and forth to the child.

* Play “catch” with child by throwing and catching a large soft
ball such as beach ball. You will be doing more catching at

first than throwing.

+ Give child tennis balls, beanbags, or soft, squishy balls

(such as Koosh balls) and a big box or basket to throw the
balls into. You can extend it into a math activity by counting
how many balls the child gets into the basket successfully.
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B.  Motor Development (continued)

PERFORMANCE STANDARD: B.EL. 2 ExHIBITS EYE-HAND COORDINATION, STRENGTH, CONTROL, AND OBJECT MANIPULATION

Developmental

Continuum Sample Behaviors of Children Sample Strategies for Adults
Tracks objects + Child turns head and visually follows objects * Provide toys and moving objects in the environment, e.g.
visually and focuses and familiar faces. mobiles, activity center, books, mirrors, and rattles.
on an object or « Child focuses on the movement of a ceiling fan ~ + Smile and look into the child’s eyes as you talk with him/her.
erson. Lo
P or leaves blowing in the breeze. « Position child on the floor or in infant seat so that he/she
« Child purposefully focuses eyes on a toy, can see objects of interest easily without needing to turn
familiar person, or area of interest (such as a body uncomfortably.
colorful light or leaves moving in a tree) for a
sustained period of time.
+ Child watches items of interest or a nearby child
for longer periods of time as attention span
increases.
Reaches for and + Child moves both arms toward dangling toy. + Hold rattle or interesting toys in front of child to reach
grasps objects. « Child can transfer an object purposefully from for.
hand to hand. » Hand child crackers or small cookies.
+ Child can feed self a cookie or cracker.
Coordinates eyes + Child uses thumb and forefinger to pick up + Hold cereal or small crackers in front of child in your hand
with hands and pieces of cereal. so that he/she can pick them out of your hand (or off of high
uses both hands chair tray).

» With supervision child drops two or three beads

with intention and into a container before dumping them out and « Give child bowl and plastic beads to put in and out of bowi.

purpose. starting over. + Give child large crayon or marker (with supervision) and a
+ Child scribbles on paper holding crayon or large piece of paper to mark on.
marker with different kinds of grasps but
beginning to use thumb and fingertips.
Performs simple * Child draws a line with a crayon or marker on * Help child learn how to hold marker or large crayon and
fine motor skills drawing paper. together make marks on paper. Gradually lessen your

and manipulates
smaller objects with
increasing control.

assistance until child is holding marker correctly and using it

+ Child fits together a wide variety of
to mark paper.

manipulatives such as large stringing beads,

large puzzle pieces, play dough and cookie * Provide fit-together toys, 2-4 piece puzzles for child to play
cutters, or large Legos. with under your supervision.
+ Child makes snips on paper with a scissors. « Sit on floor with child and play along side child modeling

how to put objects together, string beads, make shapes with
play dough, etc.

Uses strength and + Child can control a marker, crayon, or pencil to of writing utensils and a variety of papers. Get it out for child
control to perform create some shapes. to play when you are able to “play along side” the child.
;:orEpIeX fine motor « Child can cut lines and curves with scissors. « Teach child how to use fork and spoon to serve self and
asks.

how to cut soft foods (e.g., green beans or large pasta) with
a table knife. Allow him/her to spread butter or jelly on toast
“all by himself.”

* Child can use small tools such as staplers or
paper punches.

» Child uses a spoon, fork, and small table knife

= rresltiines. » Teach child how to manipulate buttons and zippers. Praise

. . . . child for doing it “all by himself.”
+ Child can button and zip clothing and may tie

shoestrings. * Include toys with small manipulatives in child’s assortment

] : . of toys. Be aware of toys with small pieces that might be a
+ Child puts together small manipulatives such as choking hazard in case little ones are nearby.
small stringing beads, and small building blocks.

* Put together a “writing” box containing a variety
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C. Sensory Organization

PERFORMANCE STANDARD: C.EL.1 USES SENSES TO TAKE IN, EXPERIENCE, INTEGRATE, AND REGULATE RESPONSES TO THE

ENVIRONMENT

Developmental

. Sample Behaviors of Children
Continuum

Sample Strategies for Adults

Exhibits responses
to physical stimuli.

» Child explores objects such as toys or
hands with the mouth.

» Child will anticipate and imitate facial
expressions of parent(s) or trusted
caregivers.

+ Child tolerates and shows enjoyment of
touch to body, arms, legs, and face.

* Child may turn head away from bright
light or loud sounds.

Child receives much sensory information in the area around his
or her mouth. Provide a variety of safe, clean toys for the child to
explore with his/her mouth.

A child receives visual cues from the facial expressions of those
he/she trusts and is around most often. By smiling, talking and
providing positive feedback to the child you are teaching him/her
to use the information he/she is receiving from the senses in the
development of a positive self image.

Touch is an important way for the child to develop a feeling of
security and to learn about his/her own body. Gently massaging
or rubbing the infant’s back, arms, or legs will help the child’s
sensory system begin to learn to take in information from all parts
of his/her body.

A child’s cries don’t always mean child is hungry or needs diaper
changed—it could mean child is trying to adjust to the messages
he is receiving from the environment around him. Observe child’s
reaction to noise or light. If child seems agitated if light is bright—
try adjusting to see if this makes a difference to child’s behavior.

Exhibits body
awareness and
begins to move in
intentional fashion.

+ Child intentionally sucks hand or uses
pacifier to calm self.

+ Child intentionally reaches for a toy or
colorful object and passes it from hand to
hand.

» Child turns toward object or rolls over to
reach object while lying on his/her back.

* Child tolerates and is able to adjust
reaction to being swung, rocked, or spun.

As the child develops he/she will become more skilled at
calming himself/herself when tired or when his/her senses are
overloaded. It is healthy for the child to learn to start to regulate
his/her own behaviors and not rely on adults to always care for
his/her needs. Adults can support the child to do this by allowing
the child to have the opportunity to do it himself/herself. He/she
may need a little help with things such as putting the pacifier
back in his mouth.

Both sides of the child’s brain are becoming more coordinated at
working together. This is supported by giving the child objects to
manipulate in his/her hands, or objects to visually track overhead.

A child learns to move his muscles intentionally by experiencing
his/her body moving in different ways. Place toys to attract the
child’s attention nearby to motivate him/her to turn from side to
side and eventually roll over. The child’s brain and muscles are
learning to operate together through this practicing.

Discuss with your pediatrician if child cries, or shows unusual
discomfort or distress by various types movement. This might be
an indication of child’s sensitivity to sensory input.

Skills become more
refined; acts and
moves with increased
intention and purpose.

* Child is becoming more skilled at eye-
hand coordination and can successfully
draw with a crayon, pour from a small
pitcher, button a shirt or string beads.

+ Child negotiates simple obstacle course.

» Child seeks and plays in enclosed areas,
e.g., cloth tunnel or boxes.

* Child is able to transition from one activity
to another without becoming anxious or
upset.

Provide lots of materials for child to manipulate and practice

coordinating his/her eye and hand movements together such
as large crayons, markers, stacking blocks, stringing beads,

puzzles, etc.

By running “around” or “through” objects on a playground or a
simple obstacle course set out in the house, the child is learning
to problem solve and do spatial planning that are important in the
development of future math concepts.

The child is increasing awareness of his/her body in space
by seeking out enclosed spaces where he/she experiences
boundaries closer to the body.

Giving warning before moving to a new activity may help the child
cope with change, e., “In a few minutes we are going to pick up
toys and get ready to go in the car.”

WISCONSIN MODEL EARLY LEARNING STANDARDS




C. Sensory Organization (continued)

PERFORMANCE STANDARD: C.EL.1 Uses SENSES TO TAKE IN, EXPERIENCE, INTEGRATE, AND REGULATE RESPONSES TO THE
ENVIRONMENT (CONTINUED)

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Anticipates and
adjusts behavior
efficiently and
engages in complex
skills and abstract
thinking.

+ Child selects appropriate clothing for the
weather or adjusts water temperature
appropriately.

» Child uses words to express a need to get up
and run after sitting for 20 minutes or longer.

» Child’s large and small muscle ability is quickly
becoming more refined and the child is able
to do things such as use a pencil and use the
appropriate amount of pressure in writing.

» Child is able to tolerate or suppress “reflexive
responses” to sensations such as an itchy tag
on clothing or walking on wet grass.

Help child learn to anticipate changes in the environment by
saying things like, “It is cold out today, what will you have

to put on before you go outside? Or, “The library is a quiet
place, we have to use our soft voices.”

As children get older they are able to tolerate sitting quietly
for longer periods. But, if children are tired or if they have
already been sitting and not moving for a long time, help
them get some of the energy out of their muscles by
running or playing on play equipment for a short time.

Children learn to integrate their senses through
experiencing different situations and using a variety of
materials. Provide many different kinds of experiences for
the child that engages his or her large and small muscles
and thinking skills.

If a child shows exaggerated responses to things such
as clothing tags, changes in walking surfaces, etc., it is
recommended to discuss this behavior with the child’s
pediatrician or teacher. This type of reaction may indicate
sensitivity to various sensory inputs.
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Il. SOCIAL AND EMOTIONAL DEVELOPMENT

This domain includes children’s feelings about themselves and others,
their ability to form relationships, interest in and skills needed to maintain
positive relationships with adults and children, ability to understand the perspec-
tive and feelings of others, and skills needed to succeed in a group setting. Social
and emotional competence is developed from infancy, through the toddler and
preschool years, and beyond. Children’s early relationships are the foundation for
social and emotional competence and affects all other developmental domains.
Social competence is the ability to achieve personal goals in social interactions
while maintaining positive relationships with others.

Rationale

Social and emotional development is an ongoing process of skills acquisi-
tion and mastery, involving emotions, perception, cognition, and language.
There is a direct relationship between a child’s social and emotional well
being and overall success in school and life. Emotional development is a
complex process, involving a range and intensity of emotional reactions,
perception of emotions in self and others, emotional self-regulation, and be-
havioral expressions of emotions. Emotional development occurs through
the interactions of a child’s temperament in the context of relationship and
experience. Self-concept refers to a child’s developing awareness of self in
relation to others, sense of well being, and trust that he or she has a right
to a place in the world. Children depend upon their interactions with adults and
peers to construct a sense of self. Social competence is a culturally determined
construct that includes the self-regulation needed to succeed in social settings.

A. EMOTIONAL DEVELOPMENT Performance Standard

Developmental Expectation

Children in Wisconsin will demon-
strate emotional competence and self
regulation.

During the early childhood period, children in Wisconsin will show evidence of
developmentally appropriate abilities in the following areas:

A.EL.1 Expresses a wide range of emotions.
A.EL. 2 Understands and responds to others’ emotions.

Program Standard

Early care and education programs in Wisconsin will provide the environment,
context, and opportunities for children to develop emotional competence and
self-regulation.

B. SELF-CONCEPT
Developmental Expectation

Children in Wisconsin will have a per-
sonal sense of well being.

26

Performance Standard
During the early childhood period, children in Wisconsin will show evidence of
developmentally appropriate abilities in the following areas:

B.EL. 1 Develops positive self-esteem.
B.EL.2 Demonstrates self-awareness.

Program Standard
Early care and education programs in Wisconsin will provide the environment,
context, and opportunities for children to develop a personal sense of well-being.
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Il. SOCIAL AND EMOTIONAL DEVELOPMENT (continued)

C. SOCIAL COMPETENCE Performance Standard

Developmental Expectation During the early childhood period, children in Wisconsin will show evidence of
Children in Wisconsin will form and developmentally appropriate abilities in the following areas:

maintain secure relationships and gain C.EL.1 Demonstrates attachment, trust, and autonomy.

understanding of social systems. C.EL.2 Engages in social interaction and plays with others.

C.EL. 3 Demonstrates understanding of rules and social expectations.

C.EL. 4 Engages in social problem solving behavior and learns to
resolve conflict.

Program Standard
Early care and education programs in Wisconsin will provide the environment,
context, and opportunities for children to develop social competence.

Important Reminders

The Wisconsin Model Early Learning Standards recognize that children are individu-
als who develop at individual rates. While they develop in generally similar stages and
sequences, greatly diverse patterns of behavior and learning emerge as a result of the
interaction of several factors, including genetic predisposition and physical characteris-
tics, socio-economic status, and the values, beliefs, and cultural and political practices of
their families and communities. The Wisconsin Model Early Learning Standards reflect
expectations for a typically developing child; adapting and individualizing learning
experiences accommodates optimal development for all children.

The Wisconsin Model Early Learning Standards developmental continuum and sample
behaviors ARE NOT intended to be used as age markers, a prescriptive listing of devel-
opment with every first item in a continuum starting at birth, nor as a comprehensive or
exhaustive set of sample behaviors of children and sample strategies for adults.
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A. Emotional Development

PERFORMANCE STANDARD: A.EL. 1 EXPRESSES A WIDE RANGE OF EMOTIONS

Developmental

Continuum Sample Behaviors of Children Sample Strategies for Adults
Uses facial + Child cries to express needs for food, * Respond promptly and consistently to crying to meet needs while
expressions and sleep, diaper change, position change, or talking in a pleasant and caring way.
body movements holding. « Tune in to the child’s cues to determine when he/she is receptive to
to ngressf cr<t)mfort « Child exhibits mutual gaze with adult social play and when he/she needs a break.
or discomfort. : ; e
during routine care giving or play activities. . T4 to the child while changing diaper, feeding, and dressing.
* Child begins to smile Use daily activities as natural opportunities to shape emotional

« Child signals over-stimulation by looking development.

away.

Experiment with many ways to hold a child to provide comfort.

+ Child molds and relaxes body when held Communicate with other adults to provide consistent and positive
and cuddled. interactions for the child.

+ Child adopts a rigid posture when upset. Learn to read the child’s signals.

Anticipate and plan activities according to the child’s needs.

Respond promptly to the child’s cues.

Experiment to determine what works and when it works.

Displays a variety + Child smiles and giggles when adults play that the child may be feeling based on behavior he/she exhibits. For
of emotions: with him/her. example, “It looks like you might be angry because you can’t use
interest, pleasure, that toy.”

anger, surprise, Use calm and understanding voice tones and body language in

anxiety, sadness, response to the child showing emotion.
joy, excitement,

disgust, and
disappointment.

* When he/she cannot have something from
the store, the child falls down and cries.

* Child shows signs of jealousy, such as
crawling to and raising his/her arms to an Communicate with the child at eye level so he/she can see your
adult who is holding another child. facial expressions.

+ Child uses many emotional gestures, such Set aside times every day to have fun with the child and point out
as pouting, whining and crying to convey the many emotions involved in everyday life.
desire for objects.

» Child actively shows affection for familiar
person: hugs, smiles at, runs toward,
leans against, etc.

» Acknowledge and name/label the emotion

Uses words * Child shakes head for “no” and runs away Mirror back gestures and expand upon what the child might be
and gestures to from caregiver. feeling. For example: “I can tell that you do not want to come inside
express more right now. After we eat, we can go back outside.”

) » Child may start to bite or hit because he/
complex emotions.

she does not have words to express his/ Give the child the desired strategy to get what they want. For

her emotions yet. example, say to the child, “If you want more cheese, “say, more
cheese please” Then when the child does say “more cheese
please,” reinforce the child by saying, “You asked for more cheese.
That was a good way to let me know you wanted more.”

* Child may hit another and say “that’s
mine” to show anger/frustration when
another child takes a toy away.

Acknowledge feelings of both children, then model strategies to
share. For example, “You’re angry and frustrated because you both
want to play with the same toy!”

* Child jumps up and down and says “l| want
more bubbles” when enjoying time outside
with activity.

Teach the child new words for complex feelings such as
embarrassed, proud, satisfied, and confused. Show them pictures
or photos of people with different expressions and ask him/her what
feelings he/she thinks the person might have.

+ Child starts to imitate adult social
behaviors using words such as “please”
and “thank you.”

Model proper words and phrases, such as please, thank you, I'm
sorry, it's okay, we’ll work it out, how can | help, etc.

Respect and reinforce rituals and routines that help the child work
through common emotions during the day. (Snack after nap, story
before bedtime, etc.)
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A. Emotional Development (continued)

PERFORMANCE STANDARD: A.EL.1 EXPRESSES A WIDE RANGE OF EMOTIONS (CONTINUED)

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Uses verbal and
nonverbal language to
express emotions in
appropriate situations
such as distress,
contentment, surprise,
disgust, jealousy, and
confusion.

* Child finds an adult and asks, “Will you help
me?” when he/she is feeling frustrated with a

task.

+ Child wants to please friends, can be bossy
toward others, and tries to handle situations

that he/she has seen modeled by adults, in
the media and elsewhere.

* Child starts to become upset and then uses
a strategy that an adult has taught him/her to

handle his/her feelings.

» The comfort level of the child starts to increase when

talking with and accepting guidance and directions from
familiar adults.

» When a child tells you he/she is feeling upset or angry,
calmly and positively reinforce them for recognizing his/her
feelings and dealing with them in an appropriate manner.

» Read books to the child that show how emotions are
expressed in a variety of situations.

* Provide the child with a variety of opportunities to express
his/her feelings through music, movement, art, nature, and
other creative endeavors.

» Explain that all emotions are okay, but there are socially
acceptable ways to express those emotions.

Demonstrates
awareness of own
emotions and
exhibits self-control.

* Child waits to take his/her turn.

« Child walks away from a situation when he/
she is angry and returns later more self-
composed.

* Child agrees to the demands or desires of
another child.

* When frustrated or upset, the child finds a
quiet place to play or engages in a calming
activity.

+ Child keeps himself/herself occupied when
waiting for food to be served.

* Give the child recognition and reinforcement for being
able to manage his/her emotions.

* Give the child plenty of time to resolve conflicts
independently before stepping in to assist even though
his/her solution may not be ideal.

+ Support the child’s decisions whenever possible as long
as he/she is safe from harm.
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A. Emotional Development (continued)

PERFORMANCE STANDARD: A.EL.2 UNDERSTANDS AND RESPONDS TO OTHERS’ EMOTIONS

Developmental
Continuum

Sample Behaviors of Children

Sample Strategies for Adults

Responds to positive
emotional interactions
with coos and smiles,
and shows distress to
negative interactions.

+ Child reaches out, smiles, and laughs in order
to gain attention.

+ Child may show distress by waving arms and
kicking restlessly.

» May cry or grimace when child hears other
infants cry.

+ Child babbles or coos and pauses to wait for a
response from an adult.

« A child uses adults for social referencing. This means that a
child relies on adults to interpret the world around them, such
as how to react in an unfamiliar situation or to unfamiliar
people.

Adults’ moods, gestures, and facial expressions may impact
how a child reacts when perceiving whether he/she is safe or
threatened. Synaptic connections are starting to form in the
infant brain that set positive or negative patterns in motion.
Thus, more positive interactions/experiences in infancy and
early childhood strengthen “positive” pathways, while more
negative interactions/experiences strengthen “negative”
pathways.

Adult depression can affect the emotional security of infants
with whom they interact.

Observes and
imitates emotional
interactions of others.

« Child imitates various actions that he/she has
seen, such as patting a doll on the back after
seeing an adult burp an infant.

+ Child repeats inappropriate word that he/she
has heard adults use, without understanding
the meaning.

» Child wants rituals to be carried out in the
same way every day.

+ Child watches facial expressions and gestures
of others around them and imitates what he/
she sees and hears.

The actions and words of adults set the examples
that children will follow. Model kindness, respect, and
compassion in your thoughts, words, and actions.

When the child uses an inappropriate word, he/she may only
be repeating what he/she heard. Give him/her a better word
to use by your example.

Develop short, manageable transitions and rituals that
provide consistency and comfort.

Associates words
and gestures with a
variety of emotions
expressed by others.

+ Child observes friend crying and says, “He’s
sad because he wants his dad.”

+ Child expresses feelings in symbolic play. May
play out roles in dramatic play situations, e.g.,
child plays doctor in the dramatic play area
and talks about fears, previous times he/she
was hurt, and how he/she has been comforted
in the past.

+ Child expresses feelings, needs, and opinions
in difficult situations or conflicts such as saying
“No, that’s mine” or putting up a hand to signal
“STOP.”

Through conversation and stories, point out how someone
may have felt in a particular situation.

Use music and movement activities to act out feelings.

Use role play with puppets to teach the child how to talk to
others during various situations.

Model the framework, “I feel... when...” and encourage child
to use these words with each other and with adults.

Demonstrates
empathy by
recognizing

the feelings of
another person
and responding
appropriately.

+ Child comforts a friend who has been hurt
such as getting a band aid for a friend with a
scrape on her knee.

+ Child wants equality in treatment, but starts to
understand that someone with greater need
should get special consideration.

+ Child shows progress in developing friendships
with peers by sharing food, toys, and interests.

* Child starts to show awareness of the world
around him/her and that others may have
unique challenges that he/she deals with daily,
e.g., child says, “Bonnie needs to wear glasses
because she needs them to see, so we need
to be careful not to bump them.”

Assist the child in recognizing and understanding how others
might be feeling by pointing out facial expressions, voice
tone, body language, or words.

Model how to show empathy by responding appropriately to
others’ feelings.

Teach the child to care for others by caring for pets,
participating in community projects to help protect the
environment, or to help others in need.

Make get well and thank you cards for family, friends, and
people in the community.

Visit nursing homes and assisted care facilities to have the
child interact with and show compassion for others who have
unique needs and challenges.

30
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A. Emotional Development (continued)

PERFORMANCE STANDARD: A.EL.2 UNDERSTANDS AND RESPONDS TO OTHERS' EMOTIONS (CONTINUED)

Developmental . . .
Continuum Sample Behaviors of Children Sample Strategies for Adults
Interprets « Child retreats when another child raises his/her  « Tell the child when you notice his/her appropriate response to
others’ behavior hand as if to hit or stop them. another child’s emotion.
and emotions « Child says “It's not nice to hit” when he/she « Use stories and puppets to repeat successful and appropriate
and responds observes another child hitting. strategies that the child has demonstrated.
appropriately.

« Child observes another child’s approach to
problem solving and uses the same strategy.
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B. Self-concept

PERFORMANCE STANDARD: B.EL.1 DEVELOPS POSITIVE SELF-ESTEEM

Developmental

Continuum Sample Behaviors of Children Sample Strategies for Adults

Begins to recognize < Child cries in particular ways to get his/her needs + Learn to read the child’s cues/cries and respond
own abilities; is met. appropriately to meet the child’s needs.
aware of self and

+ Child moves toward and gets a favorite toy, then * Place favorite toys just a little bit out of reach of the child
own preferences.

smiles. and talk to him/her excitedly, noting his/her accomplishment

« Child is able to hear what others say and though in getting the toy.

he/she cannot speak for awhile, integrates Speak gently and kindly to the child emphasizing that he/
other’s comments into his/her self-concept. she is a valued and loved individual.

+ Child protests when he/she is given water rather Acknowledge that the child knew the difference between
than the juice he/she prefers. water and juice and that he/she will have juice sometimes

« Child smiles and claps hands when he/she and water other times.

successfully climbs up stairs.

Clap with the child and say, “You climbed up those stairs all
by yourself, you must be so proud.”

Demonstrates + Child attempts self-directed behavior, e.g., “l can Foster the child’s growing independence and self-direction
increasing self- do it myself!” by letting him/her do things according to his/her own ability,
direction, resists e.g. giving him/her time to dress and wash himself/herself.
adult control, Ignore imperfections and recognize achievements.

and shows
independence.

+ Child shows initiative by trying new skills that are
out of his/her usual comfort zone, e.g., climbing
on playground equipment not tried before.

Reinforce the child’s attempts at new skills, even if he/she
does not succeed. For example, “You tried climbing the big
ladder—Wow!”

Help the child with tasks that he/she cannot do, saying
something like, “You tried to open it but the cover was on
too tight. When your fingers get stronger you will be able to
open it.”

+ Child repeatedly tries to open a container and
does not ask for help although he/she may be
frustrated.

Shows positive self- * Child repeats an action or performs 