Curricular Strategy

Wisconsin Model for

Sex Equity in Career
and Vocational Education, 1993

For educators to develop and implement sex-
fair curriculum, they must be able to recognize
sex-role stereotyping and bias. Educators need to
devote informed attention to the goals of equity
and how they can be achieved within three basic
teaching-learningprocesses: the learning environ-
ment, teacher-student interaction patterns, and
the curriewlum. These basic processes should
provide activities that are designed to weave
equity into the fiber of each course and program.,
Conscious, planned, and active steps must be
carefully taken to include equity-related con-
cepts, skills, and knowledge in the curriculum at
each stage of development and implementation.

In the early 1970s, checklists provided the
prime strategy for achieving equity through cur-
riculum. (See chart on page ix.) These were de-
signed primarily to address the goal of nondiserimi-
nation by removing overt barriers to equitable
access, treatment, and opportunity,

and Activities

This model suggests a more sophisticated ap-
proach, Asthe curriculum isredesigned, instrue-
tional objectives and activities encompassing eq-
uity concepts need to be infused. Curriculum
planners and implementers need to include stu-
dent equity competencies to develop the knowl-

edge and skills necessary for economic self-suffi- °

ciency and equal employment opportunity, In-
fusing equity involves more than an add-on equi-
ty unit or equity activity. It becomes an all-en-
compassing theme, a common thread through the
curriculum process.

As educators revise, develop, and reconstruct
the curriculum, it is a prime opportunity to en-
sure that equity issues are identified and infused
in every subject area.

There are at least four stages that must be
considered in an attempt to ensure that a partie-
ular curriculum supports the goals of educational
equity as illustrated by Figure 18,

E Figure 18
Stage 4
Stage 3 Reconstructing the
Stage 2 Revising an existing | | curriculum to develop
Neutralizing stereo- curriculum and seck- | | new knowledge and
Stage 1 types and bias in ex- ingtoattractand meet | | skills based on chang-
Complying with the isting instructional the needs of both fe- | | ingroles, responsibili-
letter of the law. materials. males and males. ties, and conditions.
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1.

b

Complying with the Letter of Nondis-

crimination Laws.

e Review the policies and practices of the en-

tire school district and each staff member,

Federal and state laws prohibit discrimination

in admission to any course or activity and pro-

hibit separate courses for students on the bagis
of sex, race, or handicap.

Investigate and change as needed any course
titles and descriptions, counselor practices, ef-
fects of prerequisites on enrollments, effects of
the master schedule on nontraditional explora-
tion, and many other access-related issues,
— Review policies and procedures for compli-

ance.

— Examine how policies and procedures go
beyond the letter of the law to build equita-
ble environments.

- Review course descriptions in handbooks
and other publications.

- Wxamine the master schedule for impact on
enrollment patterns.

— Assure that the computer program used for
scheduling is not programmed to separate
students by gender.

Neutralizing Stereotypes and Bias in
Existing Instructional Materials,
¢ Review instructional materials, language,
course objectives and activities, and vocation-
al student organization activities to determine
if they are based on, rely on, or communicate
stereotypes or traditional biases that“attribute
behaviors, abilities, interests, values and roles
to a person or group of persons on the basis of
their sex, race, religion, national origin, ances-
try, creed, pregnancy, marital or parental sta-
tus, sexual orientation or physical, mental,
emotional or learning disability” (PI 9, Wiscon-
sin Administrative Code).

— Develop and implement guidelines for the
local selection process to examine instruc-
tional and library media materials for sex
bias, stereotyping, and discrimination(PI 9,
Wisconsin Administrative Code).

— Analyze existing books and other instruc-
tional resources for bias.

— Monitor feke-home materials toensure that
they contain sex-fair language.

— Share sex-fair materials with others,
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— Use “nonexamples,” those that are stereo-
typed and biased to build student aware-
ness of the equity issue.

— Analyze student-feacher interaction pot-
ferns,

Revising an Existing Curriculum and
Seeking to Attract and Meet the Interests
and Needs of Both Females and Males,

@ Take positive and ongoing steps to identify

and meet, through revision and supplementa-

tion of the currienlum, the interests and needs

of students who have not traditionally en-
rolled in a particular course.

However, reaching out to the nontradition-
al student ereates a troublesome paradox. To
attract the nontraditional student, one needs
to appeal to their interests, which frequently
are based on stereotypes and bias. Without
intervention and redirection, this encourage-
ment could reinforce and perpetuate the very
stereotypes and biases thaf equity tries to
neutralize.

— Implement recruitment strategies aimed at
nontraditional opportunities and skillsthat,
in the past, have been considered ap-
propriate only for traditional students,

— Provide role models in a variety of nontra-
ditional occupations, including entry-level
and advanced jobs.

— Review and change as needed the class-
room environment to eliminate “one sex
only” images and to promote messages that
encourage participation by nontraditional
students.

— Supplement the curriculum concerning the
changing roles of males and females.

— Examine and neutralize as needed all forms
of sex bias, especially communication/lin-
guistic bias, by teachers and students.

— Bncourage library/media center staff to
promote books and other materials that
feature people in nontraditional roles.

— Identify sources for nonsexist materials.
Get on mailing lists for companies and
organizations providing nonsexist materi-
als.

— Promote sex fairness in vocational student
organizations.




— Hold joint activities between student
organizations that are dominated by one
sex.

— Plan the student organization’s activities
s0 they engage the interest of both males
and females.

Reconstructing the Curriculum to Devel-
op New EKnowledge and Skills for Stu-
dents Based on Changing Roles, Responsi-
bilities, and Conditions.

¢ Include new instructional objectives and
activities that embrace equity concepts and

. goalsfor bothmale and female students. While

some courses lend themselves more dirvectly to

the discussion of equity ideas, the entire pro-

gram and curriculum needs to embrace and
support new equity-related knowledge and
skills.

Currently, few models of reconstructed cur-
riculum exist to draw upon, so each educator
must carefully examine assumptions underly-
ing the current or projected curriculum. Con-
sider the following questions when redesign-
ing the curriculum.

— Has the new body of knowledge on chang-
ing roles and sex-role stereotyping been in-
corporated intoe the curriculum?

— Will the curriculum give students skills for
the future, or does it reinforce the sex and
occupational roles and responsibilities of a
bygone era?

— Do instructional objectives facilitate criti-
cal thinking about the impact of major
social and economic changes on the indi-
vidual, the family, and work?

— Will students truly be prepared for the dual
roles of work of the family and work in the
paid labor foree?

— Will both female and male students have a
greater respect for traditional “women’s”
work?

— Will both female and male students be pre-
pared for the work partnerships of the fu-
ture business world?

— Can trust be built between the sexes, lead-
ing to greater teamwork and productivity
within the home, workplace, and communi-
ty?

— Will the curriculum lead to greater under-
standing and appreciation of both men’s
and women's experiences, needs, perspec-
tives, values, and futures in the rapidly
changing world of work?

— Will instructional activities lead students
to broader, more flexible definitions of
masculinity and femininity?

— Will students feel free to enroll in courses
nontraditional for their sex and be pre-
pared to accept and support nontraditional
coworkers in the fuiure?

Tips and Cautions

e Iquity can be included informally (for exam-
ple, teacher/student talks) as well as formally (for
example, work sheets, assignments) in the cur-
riculum,

e The first inclination may be to “add on” equity
activities; however it is best to infuse and inte-
grate equity into the curriculum.

¢ If the existing curriculum is viewed as being
inflexible, teachers may perceive equity as some-
thing to be added on (one more thing to teach)
rather than infused,

e While beginning efforts—such as evaluating
texts for bias—often are easier, don’t stop there;
it is building over time that works most effec-
tively. _

e Don’t rely on texthook companies that claim
they have reviewed their books for bias and
stereotyping. Develop and use your own criteria
and/or the criteria required by your district or
state,

@ Be aware that some curricular areas, such as
family and consumer education, naturally lend
themselves to equity connections, Inareas where
the connection may be less clear, such as in
mathematies, teachers can infuse equity by mod-
ifying their classroom examples and through
equitable student-teacher interaction.

o Infusing an equity program throughout the K-
12 curriculum is most effective as it is reinforced
at all grade levels.

e Infusing the equity program inte the cur-
riculum is a superb opportunity to address equity
and to achieve “excellence in education.”

e Be aware of student employment, placement,
work experience, and equity issues.
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Suggested Resources

Banks, James, and Cherry A. McGee Banks.
Multicultural Education: Issues and Perspec-
tives. Boston: Allyn and Bacon, 1989,

Bingham, Mindy, Judy Edmondson, and Sandy
Stryker. Challenges: AYoung Man’s Journal
for Self-Awareness and Personal Planning.
Santa Barbara, CA: Advocacy Press, 1984,

'This publication, considered a precareer educa-

tion curriculum, provides written activities in

journal style to help young men become aware of
career and changing sex-role issues. It is de-
signed to be used with Choices (see next entry),

. Choices: A Teen Woman’s Journal for
Self-Awareness and Personal Planning. San-
ta Barbara, CA: Advocacy Press, 1983.
This classic resource, considered a precareer ed-
ucation curriculum, uses journal style to height-
enyoung women’s awareness of career and chang-
ing sex-role issues.

Bingham, Mindy, and Sandy Stryker. More Choic-
es: A Strategic Planning Guide for Mixing
Career and Family. Santa Barbara, CA: Ad-
vocacy Press, 1987,

A continuation of Choices, this guide provides

additional direction and planning ideas with an

emphasis on managing both career and family.

Bitters, Barbara. Equity and the Vocational
Curriculum. Madison, WI; Wisconsin Depart-
ment of Public Instruction, 1987,

Deseribes four stages of infusing equity into the

vocational education curriculum; inchudes a dis-

cussion on student equity competencies.

Bitters, Barbara, and Melissa Keyes. Classroom
Activities in Sex Hquity for Developmental
Guidance. Madison, WI: Wisconsin Depart-
ment of Public Instruction, 1988,

‘Byrnes, Deborah A, Teacher, They Called Me A
___I: Prejudice and Discrimination in the
Classroom. New York: Anti-Defamation
League of B’'nai B'vith, 1987,

Cain, Mary Alexander. Boys and Girls Together:
Nonsexist Activities for Elementary Schools.
Holmes Beach, FL: Learning Publications,
1980,
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Provides 247 pages of advice and activities for
nonsexist education.

“Countering Prejudiced Beliefs and Behaviors:
The Role of the Social Studies Professional.”
Social FEducation 52,4 (April/May 1988),
pp. 264-291.

{A series of articles related to the topic are inelud-

ed in this publication.)

Derman-Sparks, Louise. Anfi-Bias Curriculum.
Tools for Empowering Young Children.
Washington, DC: National Association for the
Education of Young Children, 1989.

Educational Equity Centerfor the Pacific. Oceans
of Options: Sex Equity Lessons for the Class-
room. SanFrancisco: Far West Laboratory for
Educational Research and Development, 1983.

These sex-equity activities, which include bias-

free career education materials, are designed for

elementary school children.

Equal Goals in Oceupations Project. Rainbow,
Shave Ice, Crackseed, and Other Ono Stuff:
Sex Equity Goadies for the Classroom. Hono-
lulu, HI: Office of the State Director of Voca-
tional Bducation, 1984.

These sex-equity activities, which were created

from vocational equity classics, are for use in

vocational education classrooms for grades 7

“through 12,

Farris, Charlotte, et al, Move On Together: Class-
room Activities for Vocational Equity. Utica,
NY: Project MOVE, State University of New
York, 1981,

A collection of 50 tested classroom teaching activ-

ities by oceupational course; a good example of

how to infuse equity into existing vocational
education courses.

Gabelko, Nina Hersch, and John U, Michaelis.
Reducing Adolescent Prejudice: A Handbook.
New York: Teachers College Press, 1983,

Gassman, Roberta, and Nancy Deutsch, Increas-
ing Options through Life/Work Planning.
Madison, WI: Wisconsin Department of Pub-
lic Instruction and Women’s Education Re-
sources, 1986.




Alife/work planning workbook based on the Bolles
madel for students 13 through 18 years of age. It
stresses the need for both boys and girls to pre-
pare for the dual roles of paid work and the work
of the family. Used extensively by counselors,
home economics teachers, and in Job Training
Partnership Act (JTPA) programs.

(Gassman, Roberta, Nancy Deutsch, and Lonnie
Weiss. Maximizing Options for Students in
Business. Madison, WI: Wisconsin Depart-
ment of Public Tnstruction and Waunakee
Community Schools, 1983,

These instructional materials for grades 9
through 12 present important and emerging is-
sues in business education, the impact of micro-
computer technology, sex equity, oceupational
segregation, wage inequity, and career survival
and upward mobility skills.

King, Edith. Teaching Ethnic and Gender Aware-
ness: Methods and Materials for the Elemen-
tary School. Dubuque, TA: Kendall Hunt
Publishing Company, 1990,

Lewis, Barbara A. The Kids Guide to Social
Action. Minneapolis: Free Spirit Publishing,
1991,

Michigan Career Education and Vocational Edu-
cation Resource Center. Achieving Sex Equity
Through Students (ASETS). BEast Lansing,
MI: Michigan State University, 1984-85.

After raising student and teacher awareness of

sex equity in career and vocational education,

this model provides a guide for teams of male and
female students to work with younger studentsin
their school.

New York City Schools. Childrenof the Ruinbow:
Implementing a Multicultural Kindergarten
Curriculum, New York: Board of Education of
the City of New York, 1990,

Parker, Barbara. Nonsexist Curriculum Develop-
ment: Theory into Practice. Boulder, CO:
Women’s Studies Program, University of Colo-
rado, 1984,

This resource describes a semester-long course

and includes all materials for 13 units and anno-

tated bibliographies,

Sadker, David. Being a Man: A Unit of Instrue-
tional Activities on Male Role Stereotyping.
Washington, DC: The American University,
1980.

A classic resource for middle/junior and high

school students that provides classroom stra-

tegies and eight lesson plans exploring attitudes
and feelings about male sex roles and stereo-
fypes.

Schniedewind, Nancy, and Ellen Davidson. Open
Minds to Equality: A Sourcebook of Learning
Activities to Promote Race, Sex, Class, and Age
Equity, Englewood Cliffs, NJ: Prentice Hall,
1983.

This 271-page sourcebook is geared for elemen-

tary and middle school teachers and students,

Shelly, Ann C., and William W. Wilen, “Sex
Equity and Critical Thinking.” Social Educa-
tion 52.3 (March 1988), pp. 168-172.

Shiman, David A. The Prejudice Book: Activities
for the Classroom. New York: Anti-Defama-
tien League of B'nai B'rith, 1979,

University of New Mexico. Choosing What’s Best
for You. Albuquerque, NM: University of New
Mexico, 1982,

This student workbook provides exercises on self-
image, relationships, education, and career fu-
tures. All exercises infuse equity concepts and
provide students with opportunities to discuss
stereotyping, male/female roles, and diserimina-
tion in school or on the job.

Women on Words and Images. Guidelines for
Sex-Fair Vocational Educational Materials.
Washington, DC: Bureau for Occupational
and Adult Education, United States Office of
Education, 1978.

This 32-page booklet provides guidelines re-

garding language, occupational and social roles,

omissions, physical appearance, and audio and
visual materials.

The Yellow, Blue and Red Book. Seattle, WA:
Highline Public Schools, 1976.

A collection of short-term activities developed by

and for K-6 teachers to help expand students’

awareness of traditional sex-role stereotyping.
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' Sample Curricular Strategy Activity

Brainstorming a Curriculum Activity
Using Student Equity Competencies

Directions: Have educators work alone or in groups of two. Use this work sheet and the following
list of student equity-related competencies or the student competencies in this model
{Chapter 4, Figure 13).

Steps

Review the list of equity competencies.

Select one competency that would be easy to infuse in a current course being taught.
Identify the course title and student level.

Brainstorm an activity for ten minutes.

Complete Sections III, IV, V, and VI of the work sheet.

Complete Section II, summary of the activity.

Have each individual or group summarize and describe its activity.

NooheNE

I. a. Course Title/Discipline:
b. Level (primary, elementary, middle/junior, high school, adult):
II. Summary of Activity:

I List Equity Competencies to be Infused (include additional objectives, if any). Students will:
a.

b.
c.
d.
IV. Time Required for the Activity:

V. Procedures, Resources, and Materials Needed (outline the steps and materials needed):
a.

b.
c.
d.
e.

VI. Evaluation Strategy (how will I measure success?):
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Student Equity-Related Competencies for Economic Self-Sufficiency
and Equal Employment Opportunity

Student equity-related competencies are critical for the curriculum reconstruction described in the
fourth stage of equity implementation. Such competencies are consistent with program improvement
initiativesin vocational education and with the youth employment competencies established by Private
Industry Councils (PICs) for Job Training Partnership Act (JTPA) programs.

Review the following equity-related competencies and consider how one or more of them might be
included in your vocational courses and programs.

1.0 General

2.0

3.0

4.0

5.0

11

12
1.3

14

1.5
1.6

Students will define and identify strategies to overcome role stereotyping, bias, and dis-
crimination on the basis of race, sex, and handicapping conditions.

Students will be able to define and give examples of “dual discrimination.”

Students will identify and analyze societal attitudes about men and women, sex-role
stereotypes and bias, and forms of sex discrimination,

Students will be able to recognize and neutralize role stereotyping and bias in educational
materials,

Students will demonstrate the use of sex-fairfinclusive language.

Students will develop a more positive attitude about the abilities of both sexes, all racial and
ethnic groups, and the handicapped.

Work and Family

2.1

2.2

Students will identify the responsibilities associated with dual work roles—paid work and
home and family work,

Both male and female students will identify changes in family structure and responsibilities
and the need to develop complex family-related skills.

Labor Force Facts

31

3.2
3.3

34

3.5

Students will demonstrate knowledge of historical changes in the labor force participation of
males and females.

Students will identify historical barriers to equal employment opportunity.

Students will demonstrate knowledge that both men and women work for pay, in great
numbers, for a long time, and out of economic necessity.

Students will identify how role stereotyping, bias, and discrimination have contributed to
occupational segregation in the U.S. labor market.

Students will demonstrate knowledge of how traditional women's work has been under-
valued and underpaid.

Nontraditional Occupations

4.1

4.2

4.3

Students will be able to define “nontraditional occupations” and will identify positive and
negative aspeets of employment in nontraditional careers,
Students will identify nontraditional jobs for females and males and the skills needed for

those jobs.
Students will identify some of the issues that arise when women/men work in nontraditional

Jjobs.

Career Development

5.1

Students will identify how sex-role stereotyping and bias niay limit opportunity in planning
their own future,
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5.2

5.3

5.4

5.5

b.6

B.7

5.8

Male and female students will demonstrate awareness of the total range of career and oc-
eupational choices.

Students will develop career development plans based on informed choice, labor market
information, assessment of interests and skills, occupational exploration, and work experi-
ence rather than on factors related to occupational stereotyping on the basis of sex, race, or
handicapping conditions,

Both male and female students will identify how emerging technology is influencing jobs of
the future.

Both male and female students will demonstrate experience in how to prepare for, adapt to,
and influence change in the iabor force.

Students will identify reasons that both males and females must acquire math, science,
computer, and technology skills.

Students will identify how sex stereotyping, bias, and discrimination may affect career
planning, occupational exploration and preparation, employability and job seeking, job
retention and advancement, job benefits and professional development, earnings, financial
planning and management, entrepreneurship.,

Students will identify and discuss employment skills that both males and females will need
to survive and thrive in the future economy, Including: participative management skills,
oral and written communication skills, assertiveness skills, teamwork skills, networking
gkills, cooperation skills, negotiation skills, flexibility skills, adapting skills, human relations
skills, interpersonal skills, leadership skills, re-careering skills, coping skills for frequent and
rapid change, technological literacy skills.

Source: The Wisconsin Model for
Sex Equity in Career and
Technical Education




Sample Curricular Strategy Activity
Forms of Bias/Quick Check*

Adapted from A Guide to Curricutum Planning, Madison, WI: Wisconsin Department of Public Instruction, 1985, p. 71.

Check Below
Always Often Sometimes Never N/A**

Expectations. I have the same behavioral Q a 0 2 |
and achievement expectations for males as
for females.

Puties. I assign females and males to duties Qa Q Qa 0 Qa
and regponsibilities on the basis of ability
rather than gender.

Language. I use nonsexist languags; for Q ] a a d
example, I do not refer to all doctors or

lawyers as “he,” or all nurses or secretaries

as “she.”

Attitude. I take the idea of equality a i} Q a 0
seriously; for example, I do not put down

males or females or joke about their abilities,

roles, or ethnic backgrounds.

Environment. All bulletin beards and a a a a a
visual materials are nonsexist and nonracist,

showing men and women in a variety of roles

that reflect the many interests of both.

Curricaltum, I ensure that school curricu- a Q a a Q
lum is nonsexist; for example, I plan for a
curriculum that '
a. addresses the needs and interests of
both girls and boys;
b. recognizes the contributions of both sexes;
¢. provides for the equal treatment of both
sexes in all subject areas; and
d. helps hoys and girls explore the wide
range of roles and career options avail-
able to them,

Mark the continuum:

Actively and consistently Need some Need much
sex equitable improvement improvement

Consider your rating. List something specific you could do to help achieve sex equity in your area(s)
of responsibility.

* Items adapted from surveys developed by E.I. Newcombe and published in The Tredyffrin/ Easttown Program Stage One
Manual: Preparing for Change. Washington, DC: Women'’s Educational Equity Act Program, U.S, Departmentof Edueation, 1879,

** N/A = Not Applicable
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Sample Curricular Strategy Activity
Checking Your Schools for Sexism

Adapted from A Guide to Curriculum Planning, Madison, WI: Wisconsin Department of Publie Instruction, 1985, pp. 72-74.

Hidden Curriculum Checklist

Almost Alinost Net
Always Never Un- Appli-
Present Present | known cable
1 2 3 4 5 u NA 1. Competitionbetween male and femalestudents—for example,

spellingbees, liningup quickly, sports—is discouraged. Neither
group is ever held up as an example for the other.

2. Teachers have similar expectations for male and female
students in these areas.

. Reading

. Mathematics

. Bceience

. Athleties

Tamily and Consumer Education

Technology Education

. Other

. There are the same standards for males and females with

regard to swearing.
. ‘There are the same standards for males and females with
regard to taking risks and showing emotion.
¢. There are the same standards for males and females with
regard to fighting, aggressiveness, and hitting,

4, Punishment is fair and unbiased.
a. Itisthe same for males and females for the same offenses.
b. Contact with or proximity to the other sex is not used as a

form of punishment.

5. The teacher intervenes to reduce derogatory comments about
or hehaviors toward students of one sex by students of the
other.

plo| = oo |

=2

6. Dress and appearance standards are the same for male and
female students (for example, boys and girls may wear their
hair as they ehoose).

7. Both male and female students are encouraged to consider a
broad range of choices for jobs and careers
a. by teachers.

b. by counselors.
¢. by ether students.

&. Tests for vocational interests are
a. reviewed annually for bias
b. administered fairly, and
¢, interpreted without gender bias.

9. Similar roles for and relations with male and female parents
are maintained (for example, both mothers and fathers arve
invited to attend conferences, be voom parents, attend PTA, go
on field trips). ]

10. a. Students who are pregnant are treated the same as other
students.

b. Students who have children are treated the same as other
students.

e. Students who are married are treated the same as other
students,
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Sample Curricular Strategy Activity (continued)

Checking Your Schools for Sexism

Almest Almost Not
Always Never Un- Appli-
Present Present | loown cable
1 b u NA | 11. All¢lassroom and school jobs or honors are distributed evenly
among male and female students.
a., Patrol
h. Guides
¢, Audiovisual attendants
d. Other
12. a. Leadership positions (for example, class and school officers)

are evenly distributed among male and female students,

b. If the positions to which students are elected are sex
stereotyped, school personnel are attempting to change
this,

13. Extracurricular activities are free from sex stereotyping and
bias, for example,
a. cheerleading, pompon squads

. computer club

b
¢. debhate team
d

. future career clubs

1]

. interscholastic sports

]

others

14, a. Males and females have comparable opportunities to lake
part in interscholastic sports.

b. The school prevides girls and boys interscholastic sports
with equitable resources, such ascoaching time, equipment,
facilities, and money for travel.

15, Female and male students have equal access to facilities,
a. playground

b. gym

c. restrooms

16. Teachers present good models {o students in that they work
and socialize at school in sex-integrated groups.

17. Male and female teachers have the same extra responsibilities
or jobs, such as hall or playground duty.

18. Personnel policies and practices do not diseriminate on the
basis of

a. pregmnancy;

b. the need for family leave; or

e. marital status and family unit.

19. a. There are fair, objective criteria for employment practices.

b. The district has an affirmative action policy fer promotion
fair employment practices.
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Sample Curricular Strategy Activity (continued)

Checking Your Schools for Sexism

Overt Curriculum Checklist

Almost
Always
Present

Almost
Never
Present

Un-
known

Not

Appli-

cable

1

NA

. Instructional materials show female and male main characters

in literature with equal frequency.

. Instruetional materials ave free from steveotyped personality

characteristics and activities. Girls are sometimes active,
showing initiative, independent, selving problems, earning
money, receiving recognition, being inventive, participating
in sports; while boys are sometimes passive, fearful, helpless,
receiving help, engaged in quiet play.

. Instructional materials reinforce nontraditional career

patterns. For example, both men and womenshare housework
andchild rearing, both areengagedin a variety of careers, men
are shown in traditionally female occupations, women are
shown in traditionally male eccupations.

. a. Instructional materials recognize the contributions of

women in many fields (for example, politics, seience, law,
social services, the aris),

b. Women and men from many racial/ethnicgroupsareshown
in instructional materials,

. Instructional materials are free from specific derogatory

stereotyped sex roles(for example, the sissy boy, the dominant
maother, the wicked stepmother, the tomboy who should and
does turn “feminine”).

. Instructional materials are realistic in that they show the

nature and extent of sex diserimination in society as an
explanation for differences in role and career choices and
personal characteristics.

. Instructional materials emphasize diverse standards of

physical appearance for both men and women.

. Instructional materials use language free from sex bias. For

example he/she is used instead of he, humans instead of men,
ancestors instead of forefathers, letter carrier instead of
mailman, chairperson instead of chairman,

. When instructional materials contain sex bias, teachers com-

pensate by introdueing supplementary materials or by dis-
cussing the bias in the materials with students.

10.

There is a written policy for selecting bias-free instructional
materials.

11

Personnel responsible for the selection of instructional
materials receive training to make bias-free decisions.

12.

a. All courses are open to males and females, No course
carries the implication that itis specifically for one gender.

b, Faculty members encourage both male and female en-
roliment in courses that traditionally have been taken by
students of only one gender.

13.

Activities within courses are open to both males and females
and hoth are encouraged to become proficlent.

4.

Gender is not used as a criterion to separate students.
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Sample Curricular Strategy Activity
Evaluation of Sex-Fair Language Usage

Adapted from A Guide to Curriculum Planning in Technology Education, Madison, WI: Wisconsin Department of Public
Instruction, 1988, p. 129,

Directions: Usingthis checklist, assessthe degree to which your personal language usage is sex fair.
Also use this checklist to assess the sex fairness of language in instructional materials.

Yes No
1. Ave both pronouns (she/he and him/her) or plural pronouns used whenever
SEX 18 WNSPECITIEUT 11iveeeerieeeciecie et bt e et eeeaneasenssesessseasteseaeesseestesans 2 O
2. Do pronouns and their antecedents apply to both sexes when general references
are made to careers and occupations (“A computer programmer is a skilled
person. Hefshe is required to perform a number of taska.”)? .ovvvvveriirievsssnsveesssrnenns a Q
3. Are universal male terms avoided when the career or occupation is meant to in-
clude both sexes (sales agent instead of salesrnan, businessperson instead of
BUSINESSIIEIIT 1ot iieeeceeeecceeecct e s s eareee e e s b bbbt e rtt e s et eeeesesaneeeseareseernrnees O Q
4.  When referring to both sexes, are the female and male terms used alternately
throughout the text (2irls and Boys, Re[SREXT e eeeeeeressir s eesraes 0 |
5. Do you avoid unnecessary clarification when men and women hold nontradi-
tional jobs (“male secretary,” “woman business oWNEI™)? v v vvireereeeesesseseens | a
6. Are occupational titles that use “man” as the suffix aveided (chairman,
businessman, SRIESIIARIT ... e et 11 et e st s e e e aaneesanees I Qa
7. Are parallel terms used in referring to females and males (“Dr. Jones and
Ms. Smith” rather than “Dr. Jones and Nancy™)? ......coiieiiiineeeeiesieeseeeesens a a
8. Do the words “women” and “female” replace demeaning synonyms, such as girls
(in reference to adults), fair sex, CAICRS, OV IEAIEST ooeeeeeeeeeeeeeeeeerei s reasreesseersseees a ]
9. Are women described in terms of their appearance or marital status, while men
are described in terms of accomplishments or tiEles7 .....eeeiiccciiiiierrersirerressreresssssnes a a
10. Are women consistently presented as either dependent on or subordinate to
TNEIIT oo iiieice et e e e e e r et e e rr et be s ea bbb s e R E et e bE e R e e g4 s eresebrn et teeeetteesrren a a
11. Do materials use sex-fair language but slip into the use of the genervic 2e? ........... a Q
12.  Are quotations, references, and supplemental study materials authored by
women as Well 88 MENT ........ccciirivirin et eeeas vrrrerrrre . a a
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Sample Curricular Strategy Activity

Sex Equity in Curriculum Materials

Adapted from A Guide to Curriculum Planning in Technology Education, Madison, WI: Wisconsin Department of Publie In-
struction, 1988, p. 124-125.

Directions: Use this checklist to determine the degree to which sex bias is present in curriculum
materials, These questions apply to the language and visuals used in both print and
nonprint materials. Ifyouanswer “no” in any category, the materialis biased; youshould
replace the material if possible or develop handouts to supplement the material and
discuss the bias with your students, Before purchasing new material, use this checklist

10.

11.

12,

13.

14.

to determine the appropriateness of the purchase.

Are ocecupations shown open to all? ...,

Are sex-free titles used, as indicated in the current Dictionary of
OcePALIONAL TEEIEET ... ereeeeeeeiiiiisirrrreriie et issssssrrrr bt e e e teeeeaes

Are females and males depicted in occupations currently dominated:
by the other sex {nontraditional occupations)? .....ccccceiiviiniiiiiciicenecsienn,

Are females and males portrayed in both active and passive roles
throughout in approximately the same numbers? .......coocieciiiciineninnne

Are various races and ethnic groups presented throughout in a
balanced or representative fashion? ........cccccceeriniiiiieccscccneee e,

Are females and males shown to have all human traits? ...vvvviiiiiennens

Do females and males appear in approximately the same number
throughout the materials? .........coocvevviiiiicccci e

Are females and males pictured performing a variety of home tasks
that are not necessarily traditional for their sex? ...cvvvvevvvvvrerreeeennnnn,

Are gender-free, plural pronouns used? Is there an equal balance of
gender-specific, singular pronouns? Are gender-free nouns substi-
tuted for gender-specific Pronouns? ... e

Are both minority and nonminority females and males pictured
equally in varied levels of occupational status and responsibility? ........

Do illustrations of people include a variety of bedy types along with
evidence of handicaps/disabilities?. ... s aaanes

Is written reference made to physical appearance only when there is a
legitimate purpose for the reference? ........cccovvveiniininivrieeeecsreeniiieeenn

After reviewing this material, do you come away with a sense that
females and males of various ethnic and racial backgrounds, some
with handicaps, are involved in a variety of occupations, with a
variety of responsibilities, and that opportunities are not limited on
the basis of gender, race, or handicaps? ...

Comments/recommendations

* N/A = Not Applicable
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