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2015-16 Principal Evaluation Summary Score Report

	Component:  1.1.1: Recruiting and Selecting

	[bookmark: Check1]|_|  Level 1:  Unsatisfactory
	[bookmark: Check2]|_|  Level 2:  Basic
	[bookmark: Check3] |_|  Level 3:  Proficient
	[bookmark: Check4]|_|  Level 4:  Distinguished

	[bookmark: Check5]|_| Lacks a clear or sequential process to recruit or select staff

[bookmark: Check6]|_| Rarely applies school’s vision and mission to recruiting and selecting decisions
	[bookmark: Check7]|_| Inconsistently uses a clear and sequential process to recruit and select staff

[bookmark: Check8]|_| Inconsistently applies school’s vision and mission to recruiting and selecting decisions

[bookmark: Check9]|_| Selection process typically limited to resume screen with unstructured candidate interviews

[bookmark: Check10]|_| Does not involve other teachers in selection process
	[bookmark: Check11]|_| Consistently uses clear and sequential process to recruit and select effective and diverse staff

[bookmark: Check12]|_| Applies recruitment and selection strategy that is informed by school’s vision and mission

[bookmark: Check13]|_| Consistently uses evidence/data of effective teaching (e.g., demonstration lessons, lesson/unit plan analysis) as a factor in recruiting and selecting decisions

[bookmark: Check14]|_| Involves teacher leaders in selection process for some instructional staff
	[bookmark: Check15]|_| Consistently uses clear and sequential process to recruit and select highly effective and diverse staff

[bookmark: Check16]|_| Applies recruitment and selection strategy that is integrated within School Improvement Plan

[bookmark: Check17]|_| Consistently uses evidence/data of effective teaching (e.g., demonstration lessons, lesson/unit plan analysis) as primary factor in recruiting and selecting decisions

[bookmark: Check373]|_| Involves teacher leaders in selection process for all instructional staff

[bookmark: Check18]|_| Builds relationships in profession (e.g., training programs) and within district to obtain highly qualified and diverse staff

	[bookmark: Text1]Rationale:       





	Component:  1.1.2:  Assignment of Teachers and Instructional Staff

	[bookmark: Check19]|_|  Level 1:  Unsatisfactory
	[bookmark: Check20]|_|  Level 2:  Basic
	[bookmark: Check21]|_|  Level 3:  Proficient
	[bookmark: Check22]|_|  Level 4:  Distinguished

	[bookmark: Check23]|_| Occasionally assigns staff to positions for which they are not qualified

[bookmark: Check24]|_| Does not consider student learning, teacher effectiveness or instructional team composition when making team assignments

[bookmark: Check25]|_| Rarely anticipates or plans for staff transitions
	[bookmark: Check26]|_| Assigns teachers and other instructional staff to positions based on qualifications, but may not consider student academic or learning needs, or teacher effectiveness

[bookmark: Check27]|_| Attempts to create instructional teams (e.g., data teams, professional learning communities) but team member assignment is not based on staff strengths

[bookmark: Check28]|_| Anticipates some staff transitions, but has inefficient plan for such changes
	[bookmark: Check29]|_| Assigns teachers and other instructional staff to positions based on qualifications, student academic and learning needs, and teacher effectiveness

[bookmark: Check30]|_| Assigns teachers and other staff to instructional teams (e.g., data teams, professional learning communities) based on individual and group strengths

[bookmark: Check31]|_| Identifies potential staff transitions and has strategies to fill positions prior to school year
	[bookmark: Check32]|_| Assigns teachers and other instructional staff to positions based on qualifications, demonstrated effectiveness, and to support school goals and maximize student achievement

[bookmark: Check33]|_| Assigns teachers and other staff to instructional teams based on individual and group strengths, with input from teacher leaders and group members

[bookmark: Check34]|_| Identifies potential staff transitions and uses strategies resulting in almost all positions filled prior to school year

[bookmark: Check35]|_| Staff assignment process serves as a model for other schools and districts

	[bookmark: Text2]Rationale:       





	Component:  1.1.3: Observation and Performance Evaluation

	[bookmark: Check36]|_|  Level 1:  Unsatisfactory
	[bookmark: Check37]|_|  Level 2:  Basic
	[bookmark: Check38]|_|  Level 3:  Proficient
	[bookmark: Check39]|_|  Level 4:  Distinguished

	[bookmark: Check40]|_| arely observes teaching

[bookmark: Check374]|_| Gives staff infrequent or inaccurate feedback

[bookmark: Check41]|_| Does not use evaluation process to identify accurate levels of performance

[bookmark: Check42]|_| Fails to document or address weak performance

[bookmark: Check43]|_| Rarely uses evaluation results for individual or school growth
	[bookmark: Check44]|_| Periodically observes teaching

[bookmark: Check45]|_| Gives staff general or vague feedback

[bookmark: Check46]|_| Completes evaluations that may lack differentiation or demonstrate inaccurate appraisals

[bookmark: Check47]|_| Occasionally documents or inappropriately addresses weak performance

[bookmark: Check48]|_| Inconsistently uses evaluation results to inform individual and school growth

[bookmark: Check49]|_| Encourages teachers to seek support of peers
	[bookmark: Check50]|_| Regularly observes teaching using different modalities (walkthroughs, classroom and team-level observations)

[bookmark: Check51]|_| Regularly gives staff clear feedback based on observations, other evidence sources, and evaluation criteria

[bookmark: Check52]|_| Completes evaluations that identify accurate levels of performance and periodically reviews results for reliability

[bookmark: Check53]|_| Appropriately documents and addresses weak performance, including intervention plans when needed

[bookmark: Check54]|_| Consistently uses evaluation results to inform individual growth

[bookmark: Check375]|_| Provides opportunities for teachers to observe each other’s practice
	[bookmark: Check55]|_| Regularly observes teaching using different modalities

[bookmark: Check56]|_| Regularly gives staff timely, clear, and actionable feedback based on observations, other evidence sources, and evaluation criteria

[bookmark: Check57]|_| Completes evaluations that consistently identify accurate levels of performance and regularly reviews results for reliability

[bookmark: Check58]|_| Appropriately documents and addresses weak performance, including intervention plans when needed, leading to improved performance or other appropriate outcomes

[bookmark: Check59]|_| Consistently uses evaluation results for individual and school growth and to inform school improvement planning

[bookmark: Check60]|_| Creates systems for peer support, including growth-oriented observations, analysis, and reflection

	[bookmark: Text3]Rationale:       





	Component:  1.1.4: Professional Development and Learning

	[bookmark: Check61]|_|  Level 1:  Unsatisfactory
	[bookmark: Check63] |_|  Level 2:  Basic
	[bookmark: Check62]|_|  Level 3:  Proficient
	[bookmark: Check64]|_|  Level 4:  Distinguished

	[bookmark: Check65]|_| Provides learning opportunities that are not informed by student, classroom, or school data

[bookmark: Check66]|_| Learning opportunities are rarely tailored to meet educator needs or aligned with school improvement priorities
	[bookmark: Check67]|_| Provides some general learning opportunities informed by current student, classroom, or school data

[bookmark: Check68]|_| Creates learning opportunities that meet some educator needs and generally align with school improvement priorities

[bookmark: Check69]|_| Creates some learning opportunities that are inflexible or adhere to a predetermined schedule
	[bookmark: Check70]|_| Consistently provides learning opportunities informed by current student, classroom, and school data, reflecting cultural, linguistic, and other learning needs

[bookmark: Check71]|_| Creates productive and engaging learning opportunities that align with educator learning needs and school improvement priorities

[bookmark: Check72]|_| Encourages educators to take responsibility for improving their performance over time
	[bookmark: Check73]|_| Implements collaborative learning opportunities informed by comprehensive analysis of student, classroom, and school data, reflecting cultural, linguistic, and other learning needs

[bookmark: Check74]|_| Creates productive and engaging learning opportunities that align with individual and school improvement priorities, and maximize use of time and resources

[bookmark: Check75]|_| Cultivates systems to assess and adjust quality of learning structures

[bookmark: Check76]|_| Empowers educators to “own” their learning, self-identify opportunities and support growth of others

	[bookmark: Text4]Rationale:       





	Component:  1.1.5: Distributed Leadership

	[bookmark: Check77]|_|  Level 1:  Unsatisfactory
	[bookmark: Check78]|_|  Level 2:  Basic
	[bookmark: Check79]|_|  Level 3:  Proficient
	[bookmark: Check80]|_|  Level 4:  Distinguished

	[bookmark: Check81]|_| Rarely encourages staff members to seek increased responsibility based on their interests and qualifications

[bookmark: Check82]|_| Rarely monitors progress or completion of delegated tasks and/or responsibilities

[bookmark: Check83]|_| Rarely provides support to emerging leaders
	[bookmark: Check84]|_| Encourages staff members to seek increased responsibility based on their interests and qualifications

[bookmark: Check85]|_| Staff leadership opportunities are inconsistently aligned with school goals

[bookmark: Check86]|_| Assesses completion of delegated tasks and/or responsibilities, but not necessarily progress on related goals

[bookmark: Check87]|_| Understands importance of mentoring or coaching emerging leaders, but there is little evidence of such support
	[bookmark: Check88]|_| Purposefully leverages staff for leadership opportunities based on their strengths, experiences, and demonstrated success

[bookmark: Check89]|_| Develops distributed leadership strategy that is aligned with school goals and engages teachers with instructional or content leadership activities

[bookmark: Check90]|_| Assesses completion of delegated tasks and progress on related goals

[bookmark: Check91]|_| Provides formal and informal feedback, including mentoring or coaching, to emerging leaders that contributes to their success
	[bookmark: Check92]|_| Systematically leverages staff members for increased responsibility based on their strengths, experiences, and demonstrated success

[bookmark: Check93]|_| Develops schoolwide distributed leadership strategy that is aligned with school goals and engages teachers with instructional or content leadership activities

[bookmark: Check94]|_| Helps staff develop their ability to manage multiple tasks and related goals and to assess results

[bookmark: Check95]|_| Provides formal and informal support, including mentoring or coaching, and guided leadership opportunities to emerging leaders

[bookmark: Check96]|_| Develops, supports and encourages shared expectations for distributed leadership

	[bookmark: Text5]Rationale:       





	Component:  1.2.1: Mission and Vision

	[bookmark: Check97]|_|  Level 1:  Unsatisfactory
	[bookmark: Check98]|_|  Level 2:  Basic
	[bookmark: Check99]|_|  Level 3:  Proficient
	[bookmark: Check100]|_|  Level 4:  Distinguished

	[bookmark: Check101]|_| Articulates instructional vision or mission that lacks coherence and is not reflected in School Improvement Plan

[bookmark: Check102]|_| Implements School Improvement Plan without cultivating commitment to ownership of vision and/or mission

[bookmark: Check103]|_| Does not assess School Improvement Plan progress and results
	[bookmark: Check104]|_| Articulates instructional vision and mission, but some aspects are unclear and/or missing from School Improvement Plan

[bookmark: Check105]|_| Implements School Improvement Plan with involvement of some stakeholders, but awareness and ownership of school’s vision and/or mission is not shared widely among students and staff

[bookmark: Check106]|_| Inconsistently assesses School Improvement Plan progress and results
	[bookmark: Check107]|_| Creates and communicates clear instructional vision and mission for student college, career, and community readiness that is reflected in School Improvement Plan

[bookmark: Check108]|_| Implements School Improvement Plan with input from staff and some external stakeholders, using evidence-based strategies

[bookmark: Check109]|_| Periodically assesses School Improvement Plan progress and results

[bookmark: Check110]|_| Updates vision and mission as needed based on relevance to research and school-based evidence

[bookmark: Check111]|_|Ensures that mission and vision are known and accepted by a majority of students and staff
	[bookmark: Check112]|_| Creates, communicates and maintains clear instructional vision and mission for student college, career, and community readiness that is reflected in School Improvement Plan

[bookmark: Check113]|_| Implements School Improvement Plan with input from broad representation of internal and external stakeholders, using evidence-based strategies

[bookmark: Check114]|_| Regularly assesses School Improvement Plan progress and uses results to inform current and subsequent plans

[bookmark: Check115]|_| Updates vision and mission as needed based on relevance to research and school-based evidence

[bookmark: Check116]|_| Fosters an environment in which students, staff, and community as a whole assume responsibility for school’s vision, mission and values

	[bookmark: Text6]Rationale:       





	Component:  1.2.2: Student Achievement Focus

	[bookmark: Check117]|_|  Level 1:  Unsatisfactory
	[bookmark: Check118]|_|  Level 2:  Basic
	[bookmark: Check119]|_|  Level 3:  Proficient
	[bookmark: Check120]|_|  Level 4:  Distinguished

	[bookmark: Check121]|_| Tolerates poor student academic or behavioral performance or weak teacher focus on student achievement expectations

[bookmark: Check122]|_| Cannot articulate or does not monitor curricular and instructional program

[bookmark: Check123]|_| Does not provide access to differentiated student supports
	[bookmark: Check124]|_| Sets expectations for student academics and behavior, but they are not clearly reflected in daily instruction or the School Improvement Plan

[bookmark: Check125]|_| Articulates the curricular and instructional program, but some aspects lack coherence

[bookmark: Check126]|_| Inconsistently monitors curriculum and instructional program

[bookmark: Check127]|_| Provides limited access to differentiated student supports
	[bookmark: Check128]|_| Sets expectations for student academics and behavior that are clearly reflected in daily instruction and the School Improvement Plan

[bookmark: Check129]|_| Leads and regularly monitors a coherent standards-based curricular and instructional program to deliver rigorous academic content to all students

[bookmark: Check130]|_| Provides multi-tiered support system (such as Response to Intervention) to analyze student needs and target resources for student success
	[bookmark: Check131]|_| Empowers teachers, staff, students and other stakeholders to contribute to clear, high and demanding academic and behavior expectations for every student that are reflected in daily instruction and the School Improvement Plan

[bookmark: Check132]|_| Develops systems to assess level of academic and behavior expectations and takes actions to strengthen those expectations

[bookmark: Check133]|_| Leads, as well as empowers others, in regular monitoring of coherent standards-based curricular and instructional program to deliver rigorous academic content to all students

[bookmark: Check134]|_| Provides multi-tiered support system that is a model for targeting resources and yielding student success

	[bookmark: Text7]Rationale:       





	Component:  1.2.3: Staff Collaboration

	[bookmark: Check135]|_|  Level 1:  Unsatisfactory
	[bookmark: Check136]|_|  Level 2:  Basic
	[bookmark: Check137]|_|  Level 3:  Proficient
	[bookmark: Check138]|_|  Level 4:  Distinguished

	[bookmark: Check139]|_| Fails to establish or support opportunities for collaboration

[bookmark: Check140]|_| Acts as a barrier to collaboration
	[bookmark: Check141]|_| Encourages collaboration, but does not assess collaborative work for focus on instruction and teacher and student learning

[bookmark: Check142]|_| Collaborative work focuses mainly on administrative issues

[bookmark: Check143]|_| Uses informal/ad hoc common planning periods
	[bookmark: Check144]|_| Establishes and supports ongoing development of collaborative work groups

[bookmark: Check145]|_| Assesses collaboration to keep focus on instruction as well as teacher and student learning

[bookmark: Check146]|_| Provides consistent, common planning periods

[bookmark: Check147]|_| Periodically participates with collaborative teams to identify solutions to difficult problems
	[bookmark: Check148]|_| Creates conditions and expectations for collaborative work groups that are owned by teachers

[bookmark: Check149]|_| Workgroups self-assess collaboration to maximize focus on instruction as well as teacher and student learning

[bookmark: Check150]|_| Provides consistent, extended opportunities for educators to collaborate

[bookmark: Check151]|_| Actively participates with collaborative teams to identify solutions to difficult problems

	[bookmark: Text8]Rationale:       





	Component:  1.2.4: Schoolwide Use of Data

	[bookmark: Check152]|_|  Level 1:  Unsatisfactory
	[bookmark: Check153]|_|  Level 2:  Basic
	[bookmark: Check154]|_|  Level 3:  Proficient
	[bookmark: Check155]|_|  Level 4:  Distinguished

	[bookmark: Check156]|_| Rarely organizes schoolwide efforts to analyze data to inform school improvement strategies

[bookmark: Check157]|_| Rarely encourages or supports teachers and teacher teams to collect and analyze data, and use results to improve instruction, leadership practices, and student learning

[bookmark: Check158]|_| Does not encourage use of balanced assessment framework (e.g., formative, interim, and summative)
	[bookmark: Check159]|_| Organizes periodic schoolwide efforts to analyze data to identify problems and develop school improvement strategies

[bookmark: Check160]|_| Encourages teachers and teacher teams to collect and analyze data, but may not provide sufficient support in use of data to improve instruction, leadership practices and student learning

[bookmark: Check161]|_| Encourages use of balanced assessment framework (e.g., formative, interim, and summative)
	[bookmark: Check162]|_| Facilitates schoolwide continuous improvement processes (e.g., cycles of inquiry) using multiple sources of relevant school, staff or student data

[bookmark: Check163]|_| Develops and monitors appropriate school improvement strategies and adjusts as needed

[bookmark: Check164]|_| Develops capacity of individual teachers and teacher teams to engage in continuous improvement processes using multiple sources of relevant data to improve instruction, leadership practices, and student learning

[bookmark: Check165]|_| Oversees development of balanced assessment framework (e.g., formative, interim, and summative) to drive instruction and advance learning
	[bookmark: Check166]|_| Empowers others to lead schoolwide continuous improvement processes (e.g., cycles of inquiry) using multiple sources of relevant school, staff or student data

[bookmark: Check167]|_| Develops and monitors appropriate school improvement strategies and adjusts as needed to build a culture for learning

[bookmark: Check168]|_| Fosters school norms where teachers, teacher teams, and leaders regularly use and share results from continuous improvement processes to improve instruction, leadership practices, and student learning

[bookmark: Check169]|_| Empowers teachers and other leaders to create and regularly use balanced assessment framework (e.g., formative, interim, and summative) to drive instruction and advance learning

	[bookmark: Text9]Rationale:       





	Component:  1.2.5: Student Learning Objectives (Teacher SLOs)

	[bookmark: Check170]|_|  Level 1:  Unsatisfactory
	[bookmark: Check171]|_|  Level 2:  Basic
	[bookmark: Check172]|_|  Level 3:  Proficient
	[bookmark: Check173]|_|  Level 4:  Distinguished

	[bookmark: Check174]|_| Supports teacher SLOs that do not adhere to Educator Effectiveness SLO criteria

[bookmark: Check175]|_| Does not encourage teachers to collaborate on SLO development

[bookmark: Check176]|_| Does not encourage staff to share SLO results with peers
	[bookmark: Check177]|_| Supports teacher SLOs that inconsistently meet Educator Effectiveness SLO criteria

[bookmark: Check178]|_| Encourages some teachers to collaborate on SLO development

[bookmark: Check179]|_| Occasionally encourages teachers to share SLO results with peers
	[bookmark: Check180]|_| Supports teacher SLOs that are evidence-based, student-centered, and meet Educator Effectiveness criteria

[bookmark: Check181]|_| Encourages teachers to co-develop SLOs (as appropriate)

[bookmark: Check182]|_| Regularly provides opportunities for teachers to share SLO results and jointly revise and strengthen SLOs
	[bookmark: Check183]|_| Supports teacher SLOs that are evidence-based, student-centered, meet Educator Effectiveness criteria, and align with school priorities (i.e., School Improvement Plan)

[bookmark: Check184]|_| Creates conditions leading to teacher ownership of SLO process with teachers regularly co-developing SLOs (as appropriate), sharing results, and strengthening SLOs

[bookmark: Check185]|_| Cultivates SLO process where teacher SLOs align with  district priorities and serve as exemplary models

	[bookmark: Text10]Rationale:       





	Component:  2.1.1: Professionalism

	[bookmark: Check186]|_|  Level 1:  Unsatisfactory
	[bookmark: Check187]|_|  Level 2:  Basic
	[bookmark: Check188]|_|  Level 3:  Proficient
	[bookmark: Check189]|_|  Level 4:  Distinguished

	[bookmark: Check190]|_| Does not model professionalism or ethical behavior

[bookmark: Check191]|_| Rarely holds staff to professional, ethical, and respectful behavioral expectations

[bookmark: Check192]|_| Does not reflect on personal professional practice

[bookmark: Check193]|_| Rarely applies current educational research to inform practice
	[bookmark: Check194]|_| Occasionally models positive professional or ethical behavior

[bookmark: Check195]|_| Expects staff to display professional, ethical, and respectful behavior, but inconsistently holds them accountable for doing so

[bookmark: Check196]|_| Occasionally reflects on personal professional practice

[bookmark: Check197]|_| Inconsistently applies current educational research to inform practice
	[bookmark: Check198]|_| Consistently models positive professional and ethical behavior

[bookmark: Check199]|_| Expects staff to display professional, ethical, and respectful behavior at all times and takes swift action when inappropriate conduct or practice is reported or observed

[bookmark: Check200]|_| Regularly and accurately reflects on personal professional practice and pursues professional growth activities

[bookmark: Check201]|_| Consistently applies current educational research to practice and monitors impact

[bookmark: Check202]|_| Participates in activities that contribute to the profession
	[bookmark: Check203]|_| Consistently models positive professional and ethical behavior

[bookmark: Check204]|_| Empowers staff to model ethical and respectful behavior, leading to shared professional accountability

[bookmark: Check205]|_| Regularly and accurately reflects on personal professional practice and pursues ongoing professional growth activities

[bookmark: Check206]|_| Consistently applies current educational research to practice and monitors impact

[bookmark: Check207]|_| Leads activities that contribute to the profession

	[bookmark: Text11]Rationale:       





	Component:  2.1.2: Time Management and Priority Setting

	[bookmark: Check208]|_|  Level 1:  Unsatisfactory
	[bookmark: Check209]|_|  Level 2:  Basic
	[bookmark: Check210]|_|  Level 3:  Proficient
	[bookmark: Check211]|_|  Level 4:  Distinguished

	[bookmark: Check212]|_| Rarely focuses objectives or activities on school improvement priorities

[bookmark: Check213]|_| Does not anticipate future needs or set appropriate timelines

[bookmark: Check214]|_| Fails to establish clear guidance about priority of instructional time
	[bookmark: Check215]|_| Inconsistently focuses objectives and activities on school improvement priorities

[bookmark: Check216]|_| Tries to anticipate future needs, but some timelines are not realistic or appropriate

[bookmark: Check217]|_| Recognizes need to protect instructional time, but allows distractions to shift focus from instructional efforts
	[bookmark: Check218]|_| Consistently focuses objectives and activities on school improvement priorities

[bookmark: Check219]|_| Sets objectives, activities and timelines to meet future needs

[bookmark: Check220]|_| Assesses use of time to meet goals, priorities and deadlines

[bookmark: Check221]|_| Acts to protect instructional time by keeping teachers, students and staff focused on student learning and free from external distractions
	[bookmark: Check222]|_| Focuses almost all objectives and activities on school improvement priorities

[bookmark: Check223]|_| Creates time efficiencies to maximize focus on goals, priorities and deadlines

[bookmark: Check224]|_| School community is empowered to create innovative opportunities for increased and/or enhanced instructional time

	[bookmark: Text12]Rationale:       





	Component:  2.1.3: Use of Feedback for Improvement

	[bookmark: Check225]|_|  Level 1:  Unsatisfactory
	[bookmark: Check226]|_|  Level 2:  Basic
	[bookmark: Check227]|_|  Level 3:  Proficient
	[bookmark: Check228]|_|  Level 4:  Distinguished

	[bookmark: Check229]|_| Rarely seeks or applies feedback to shape priorities or improve personal performance
	[bookmark: Check230]|_| Seeks feedback from stakeholders, but inconsistently uses feedback to improve personal or school performance

[bookmark: Check231]|_| Inconsistently acts upon feedback to shape priorities designed to improve student achievement
	[bookmark: Check232]|_| Actively solicits feedback and help from stakeholders, and uses feedback to improve personal and school performance

[bookmark: Check233]|_| Regularly incorporates feedback to help shape priorities designed to improve student achievement
	[bookmark: Check234]|_| Develops and implements efficient systems that generate feedback and advice from students, teachers, parents, community members, and other stakeholders that results in improved personal and school performance

[bookmark: Check235]|_| Explains to stakeholders how feedback has been used to shape priorities designed to improve student achievement

	[bookmark: Text13]Rationale:       





	Component:  2.1.4: Initiative and Persistence

	[bookmark: Check236]|_|  Level 1:  Unsatisfactory
	[bookmark: Check237]|_|  Level 2:  Basic
	[bookmark: Check238]|_|  Level 3:  Proficient
	[bookmark: Check239]|_|  Level 4:  Distinguished

	[bookmark: Check240]|_| Rarely persists to achieve expected goals

[bookmark: Check241]|_| Takes little or no leadership in partnerships that could contribute to school success
	[bookmark: Check242]|_| Uses persistence to achieve some, but not all, expected goals

[bookmark: Check243]|_| Inconsistently takes on additional responsibilities and partnerships to address school challenges or enhance current practices
	[bookmark: Check244]|_| Consistently applies initiative and persistence to achieve expected goals

[bookmark: Check245]|_| Engages diverse stakeholders at district and state level, and within local community, to address school challenges or enhance current practices 

[bookmark: Check246]|_| Develops productive school-community partnerships
	[bookmark: Check247]|_| Consistently applies initiative and persistence to accomplish ambitious goals

[bookmark: Check248]|_| Takes a leadership role within district and local community to create solutions to school’s challenges or enhance current practices, making a notable contribution to district and community

[bookmark: Check249]|_| Develops successful and sustained school-community partnerships

	[bookmark: Text14]Rationale:       





	Component:  2.2.1: School Climate

	[bookmark: Check250]|_|  Level 1:  Unsatisfactory
	[bookmark: Check251]|_|  Level 2:  Basic
	[bookmark: Check252]|_|  Level 3:  Proficient
	[bookmark: Check253]|_|  Level 4:  Distinguished

	[bookmark: Check254]|_| Is ineffective in establishing school climate based on trust and relationships among students, families, staff, and community from diverse backgrounds

[bookmark: Check255]|_| Rarely or inaccurately evaluates school climate to ensure that it is conducive to student and staff learning or inclusive of different perspectives
	[bookmark: Check256]|_| Understands importance of, but is minimally effective in, establishing and maintaining school climate based on trust and relationships among students, families, staff, and community from diverse backgrounds

[bookmark: Check257]|_| Inconsistently evaluates school climate to ensure that it is conducive to student and staff learning and inclusive of different perspectives
	[bookmark: Check258]|_| Establishes and maintains school climate based on trust and relationships among students, families, staff, and community from diverse backgrounds

[bookmark: Check259]|_| Regularly evaluates school climate and takes steps to address student and staff learning to ensure that it is inclusive of different perspectives
	[bookmark: Check260]|_| Creates conditions where school community takes ownership and maintains school climate based on trust and relationships among students, families, staff, and community from diverse backgrounds

[bookmark: Check261]|_| Collaborates with staff to regularly evaluate school climate and confront barriers, including preconceptions about race, culture, class and other issues of difference that inhibit student and staff learning

[bookmark: Check262]|_| School serves as a model for inclusionary practices

	[bookmark: Text15]Rationale:       





	Component:  2.2.2: Communication

	[bookmark: Check263]|_|  Level 1:  Unsatisfactory
	[bookmark: Check264]|_|  Level 2:  Basic
	[bookmark: Check265]|_|  Level 3:  Proficient
	[bookmark: Check266]|_|  Level 4:  Distinguished

	[bookmark: Check267]|_| Rarely communicates school goals, learning expectations, challenges, improvement plans, and progress to stakeholders

[bookmark: Check268]|_| Does not utilize different approaches to communicate or ineffectively utilizes several communication approaches

[bookmark: Check269]|_| Responses to parents and community members are not timely or meaningful
	[bookmark: Check270]|_| Communicates school goals, learning expectations, challenges, improvement plans and progress to some stakeholders

[bookmark: Check271]|_| Utilizes limited communication approaches

[bookmark: Check272]|_| Occasionally responds to contact from parents and community members in a timely or meaningful way
	[bookmark: Check273]|_| Communicates school goals, learning expectations, challenges, improvement plans and progress to all stakeholders

[bookmark: Check274]|_| Utilizes multiple approaches to communicating, such as face-to-face conversations, newsletters and websites and monitors their impact

[bookmark: Check275]|_| Consistently responds to contact from parents and community members in a timely and meaningful way
	[bookmark: Check276]|_| Communicates school goals, learning expectations, challenges, improvement plans and progress to all stakeholders, and varies communication strategies to be responsive to a variety of audiences with different backgrounds and perspectives

[bookmark: Check277]|_| Assesses effectiveness of different communication strategies and adapts as necessary (e.g., retooling message, expanding scope of communication)

[bookmark: Check278]|_| Solicits and responds to contacts from parents and community members in a timely and meaningful way

	[bookmark: Text16]Rationale:       





	Component:  2.2.3: Conflict Management and Resolution

	[bookmark: Check279]|_|  Level 1:  Unsatisfactory
	[bookmark: Check280]|_|  Level 2:  Basic
	[bookmark: Check281]|_|  Level 3:  Proficient
	[bookmark: Check282]|_|  Level 4:  Distinguished

	[bookmark: Check283]|_| Unaware of or contributes to conflicts

[bookmark: Check284]|_| Lacks fairness, self-control and consistency when dealing with difficult situations

[bookmark: Check285]|_| Limits involvement in relationship building and conflict management to defuse tense or problematic situations
	[bookmark: Check286]|_| Acknowledges but avoids addressing some conflicts

[bookmark: Check288]|_| Inconsistently models fairness, self-control and consistency when dealing with difficult situations

[bookmark: Check287]|_| Interacts with students, staff and other stakeholders on an as-needed basis to defuse potentially stressful situations

[bookmark: Check289]|_| Even if significant philosophical differences exist, accepts and supports district decisions when final
	[bookmark: Check290]|_| Recognizes that conflict is inevitable, depersonalizes disagreement, and respects varying points of view

[bookmark: Check291]|_| Models fairness, self-control, and consistency when dealing with difficult situations and cultivates these characteristics in others

[bookmark: Check292]|_| Engages staff, parents, students and others in meaningful discussions to address issues before they become challenging

[bookmark: Check293]|_| When significant philosophical differences exist, uses appropriate venues to question district direction, but accepts and supports decisions when final
	[bookmark: Check294]|_| Anticipates conflict and is proactive in defusing and resolving disagreements among stakeholders

[bookmark: Check295]|_| Models fairness, self-control and consistency when dealing with difficult situations and school community reflects shared commitment to empathy and respect

[bookmark: Check296]|_| Engages staff, parents, students and others in meaningful discussions to address issues before they become challenging

[bookmark: Check297]|_| Welcomes varying points of view as a force for positive change

[bookmark: Check298]|_| When significant philosophical differences exist, uses appropriate venues and evidence-based arguments to question district direction, but accepts and supports decisions when final
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	Component:  2.2.4: Consensus Building

	[bookmark: Check299]|_|  Level 1:  Unsatisfactory
	[bookmark: Check300]|_|  Level 2:  Basic
	[bookmark: Check301]|_|  Level 3:  Proficient
	[bookmark: Check302]|_|  Level 4:  Distinguished

	[bookmark: Check303]|_| Fails to identify areas in which agreement and/or consensus is necessary

[bookmark: Check304]|_| Rarely seeks input or secures cooperation, and instead makes unilateral, arbitrary decisions
	[bookmark: Check305]|_| Identifies areas where agreement is necessary but has not implemented strategies to achieve agreement


[bookmark: Check306]|_| Seeks some input from stakeholders, but pursues improvement processes without securing cooperation needed to support change process
	[bookmark: Check307]|_| Uses varied strategies to work toward a consensus for improvement including shared problem solving approaches

[bookmark: Check308]|_| Uses building leaders to assist in trying to reach consensus

[bookmark: Check309]|_| Allows dissenting views, but recognizes that full consensus may not always be possible and manages change process to keep school moving on important priorities
	[bookmark: Check310]|_| Ensures an inclusive process for collaboration and incorporates different perspectives and dissenting voices into decision making

[bookmark: Check311]|_| Empowers stakeholders to initiate improvement strategies and facilitate the change management process
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	Component:  2.3.1: Learning Environment Management

	[bookmark: Check312]|_|  Level 1:  Unsatisfactory
	[bookmark: Check313]|_|  Level 2:  Basic
	[bookmark: Check314]|_|  Level 3:  Proficient
	[bookmark: Check315]|_|  Level 4:  Distinguished

	[bookmark: Check316]|_| Does not ensure that school is safe

[bookmark: Check317]|_| Has not implemented a crisis management plan

[bookmark: Check318]|_| Does not develop a calendar of building activities and events

[bookmark: Check319]|_| Does not cooperate with district maintenance supervisors in support and direction of custodial personnel
	[bookmark: Check320]|_| Attempts to create a safe learning environment, but unaddressed safety issues exist

[bookmark: Check321]|_| Implements a crisis management plan, but periodic tests and updates of the plan may not occur

[bookmark: Check322]|_| Develops a calendar of activities and events, but does not regularly update it, resulting in conflicts

[bookmark: Check323]|_| Occasionally cooperates with district buildings and grounds in supervision and direction of custodial personnel
	[bookmark: Check324]|_| Supervises facilities and equipment management to create a safe learning environment

[bookmark: Check325]|_| Implements a clear crisis management plan that is known by all staff, periodically tested, and updated as needed

[bookmark: Check326]|_| Maintains an updated and accessible school calendar of activities and events

[bookmark: Check327]|_| Cooperates with district buildings and grounds in supervision and direction of custodial personnel
	[bookmark: Check328]|_| Supervises facilities and equipment management to create a safe learning environment

[bookmark: Check329]|_| Implements a clear crisis management plan that is known by all staff, periodically tested, and updated as needed

[bookmark: Check330]|_| Ensures that school community takes initiative and ownership to support a safe and effective learning environment

[bookmark: Check331]|_| Identifies creative solutions to maximize and share space

[bookmark: Check332]|_| Identifies creative ways to involve school community in helping to keep learning environment clean and maintained
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	Component:  2.3.2: Financial Management

	[bookmark: Check333]|_|  Level 1:  Unsatisfactory
	[bookmark: Check334]|_|  Level 2:  Basic
	[bookmark: Check335]|_|  Level 3:  Proficient
	[bookmark: Check336]|_|  Level 4:  Distinguished

	[bookmark: Check337]|_| Does not develop required budgets

[bookmark: Check338]|_| Performs ineffective budget management 

[bookmark: Check339]|_| Exceeds school budget
	[bookmark: Check340]|_| Develops budget as required

[bookmark: Check341]|_| Manages budget within guidelines

[bookmark: Check342]|_| School spending may exceed allocation

[bookmark: Check343]|_| School budget does not accurately reflect school improvement priorities
	[bookmark: Check344]|_| Conducts needs analysis as part of budget development

[bookmark: Check345]|_| Manages budget with flexibility and seeks approval when variance is needed

[bookmark: Check346]|_| Focuses on staying within budget and effectively allocates resources to support school improvement priorities

[bookmark: Check347]|_| Pursues and periodically obtains external funding 
	[bookmark: Check348]|_| Conducts needs analysis and clearly aligns budget with instructional vision and school improvement priorities

[bookmark: Check349]|_| Manages budget with flexibility and seeks approval when variance is needed

[bookmark: Check350]|_| Involves school community in budget planning in conjunction with overall School Improvement Plan

[bookmark: Check351]|_| Uses innovative resource reallocation strategies

[bookmark: Check352]|_| Consistently seeks and obtains external funding 
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	Component:  2.3.3: Policy Management

	[bookmark: Check353]|_|  Level 1:  Unsatisfactory
	[bookmark: Check354]|_|  Level 2:  Basic
	[bookmark: Check355]|_|  Level 3:  Proficient
	[bookmark: Check356]|_|  Level 4:  Distinguished

	[bookmark: Check357]|_| Does not comply with policies, procedures, laws and regulations

[bookmark: Check358]|_| Does not maintain appropriate documentation

[bookmark: Check359]|_| Does not communicate updated policies to staff
	[bookmark: Check360]|_| Follows some policies, procedures, laws and regulations

[bookmark: Check361]|_| Inconsistently maintains appropriate documentation

[bookmark: Check363]|_| Inconsistently communicates updated policies to staff

[bookmark: Check362]|_| Does not communicate with local, state and federal policymakers on issues that directly impact school and leadership practice
	[bookmark: Check364]|_| Follows all policies and procedures, laws and regulations, and seeks clarification when needed

[bookmark: Check365]|_| Consistently maintains appropriate documentation

[bookmark: Check366]|_| Communicates updated policies to staff

[bookmark: Check367]|_| Communicates with appropriate policymakers to influence policies that directly impact school and leadership practice

	[bookmark: Check368]|_| Follows all policies, procedures, laws and regulations, and seeks clarification when needed

[bookmark: Check369]|_| Consistently maintains appropriate documentation

[bookmark: Check370]|_| Creates awareness and understanding among staff and other stakeholders of local, state and federal policies

[bookmark: Check371]|_| Communicates with appropriate policymakers to influence local, state, and federal policies that directly impact school and leadership practice

[bookmark: Check372]|_| Volunteers for state and national committees developing policy on issues central to school leadership
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	SLO Holistic Score

	Review the educator's SLO evidence collected throughout the Effectiveness Cycle:
* educator's end-of-interval reflections from all SLOs
* artifacts and evidence
* educator's SLO self-score(s)

	 

	Using the preponderance of evidence, place a check next to all of the quality indicators that 
summatively apply to the educator's SLO process throughout the Effectiveness Cycle.

	(See the SLO & Outcome Summary Process and Scoring Guide)

	SLO Quality Indicators

	☐	Quality Indicator

	 
	Baseline Data & Rationale

	☐	The educator used multiple data sources to complete a thorough review of student achievement data, including subgroup analysis.

	☐	The educator examined achievement gap data and considered student equity in the goal statement.

	☐	The data analysis included the following data sources, as appropriate to the educator’s role: principal value-added, teacher value-added, schoolwide reading value-added, and graduation rates.

	☐	The data analysis supports the rationale for the chosen SLO.

	☐	The baseline data indicates the individual starting point for each student included in the target population.

	 
	Alignment

	☐	The SLO is aligned to specific content standards representing the critical content for learning within the educator’s grade-level and subject area.

	☐	The standards identified are appropriate and aligned to support the area(s) of need and the student population identified in baseline data.

	☐	The SLO is stated as a SMART goal.

	 
	Student Population

	☐	The student population identified in the goal(s) reflects the results of the data analysis.

	 
	Targeted Growth

	☐	Growth trajectories reflect appropriate gains for students, based on identified starting points or benchmark levels.

	☐	Growth goals are rigorous, yet attainable.

	☐	Targeted growth is revisited based on progress monitoring data and adjusted if needed.

	 
	Interval

	☐	The interval is appropriate given the SLO.

	☐	The interval reflects the duration of time the target student population is with the educator.

	☐	Mid-point checks are planned, data is reviewed, and revisions to the goal are made if necessary.

	☐	Mid-point revisions are based on strong rationale and evidence supporting the adjustment mid-course.

	 
	Evidence Sources

	☐	The assessments chosen to serve as evidence appropriately measure intended growth goals/learning content.

	☐	Assessments are valid, reliable, fair, and unbiased for all students/target population.

	☐	The evidence reflects a balanced use of assessment data.

	☐	Progress is continuously monitored and an appropriate amount of evidence can be collected in time for use in the End of Cycle Summary conference. (Note: The amount of evidence available may vary by educator role).

	☐	Teacher-created rubrics, if used to assess student performance, have well crafted performance levels that:
* Clearly define levels of performance;
* Are easy to understand;
* Show a clear path to student mastery

	 
	Instructional (for teachers) and Leadership (for principals) Strategies and Support

	☐	Strategies reflect a differentiated approach appropriate to the target population.

	☐	Strategies were adjusted throughout the interval based on formative assessment and progress monitoring data.

	☐	Collaboration with others—teachers, specialists, instructional coaches, Assistant Principals—is indicated when appropriate.

	☐	Appropriate professional development opportunities are addressed.

	 
	Scoring

	☐	Accurately and appropriately scored the SLO.

	☐	Score is substantiated by student achievement data and evidence of implementation process.

	Reflections/Feedback/Notes for Improvement based on Quality Indicators selected above:

	 








	 

	Determine an educator’s holistic Outcome Summary Score by identifying the rubric level which best describes the educator’s implementation process and student growth. This process of holistic scoring offers flexibility based on professional discretion. It allows evaluators to recognize student growth as well as professional growth across the Effectiveness Cycle, which aligns with the purpose of the Wisconsin Educator Effectiveness System.

	Check the box in the Score column next to the number to indicate the Holistic Score given.

	SLO Holistic Score
	Criteria
	Description (not exhaustive)

	☐   4
	Educator engaged in a comprehensive, data-driven process that resulted in exceptional student growth.
	The educator set rigorous, superior goal(s) based on a comprehensive analysis of all required and supplemental data sources; skillfully used appropriate assessments; continuously monitored progress; strategically revised instruction based on progress monitoring data; and reflected on the process across the year/cycle in a consistent, accurate, and thoughtful way.

	☐   3
	Educator engaged in a data-driven process that resulted in student growth.
	The educator set attainable goal(s) based on a comprehensive analysis of all required and supplemental data sources; used appropriate assessments; monitored progress; adjusted instruction based on progress monitoring data; and reflected on the process across the year/cycle in an accurate or consistent way.

	☐   2
	Educator engaged in a process that resulted in inconsistent student growth.
	The educator set a goal; used assessments; inconsistently monitored progress; inconsistently or inappropriately adjusted instruction; and reflected on the process across the year/cycle in an inconsistent and/or inaccurate way.

	☐   1
	Educator engaged in a process that resulted in minimal or no student growth.
	The educator set inappropriate goal(s); inconsistently or inappropriately used assessments; did not monitor progress; did not adjust instruction based on progress monitoring data; and did not reflect on the process across the year/cycle in a consistent, accurate, and thoughtful way.

	Rationale
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