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Background/History/Introductions 
This technical assistance manual has been developed to help MMSD staff better understand and address the challenges of assessing students who are English Language Learners (ELLs) and are referred for an IEP evaluation.  The MMSD recognizes the complexities of completing non-biased multicultural assessments for students who are ELLs and this guide explains where we are in our journey of understanding. 

The original technical assistance manual, MMSD Guidelines for Completing Non-Biased Multicultural Assessments for the Purpose of Determining Eligibility for Special Education was created during the 2002-2003 school year. This original manual was developed in response to the increasing number of students who are ELLs in the district and the ongoing commitment of the Department of Educational Services to address the issue of over representation of minority students in special education.  

During the 2004-2005 school year, an English Language Learner Cadre was created.  The Cadre consisted of Program Support Teachers (PSTs) who completed initial IEP evaluations, a Spanish speaking speech and language clinician, two psychologists, an ESL Program Support Teacher, the ESL and Bilingual Education Coordinator and a Special Education Coordinator. The purpose of the Cadre was to have a small group of PSTs completing all evaluations for students who were English Language Learners.  Each week, the group met to discuss cases, critically examine their assessment practices and review current literature.  Through the work of the ELL cadre, this technical assistance manual was revised to include the most recent research and practices for MMSD. 

I would like to recognize the pioneering efforts of the following members of the ELL Cadre; Mara Campbell, Amy Christianson, Sara Halberg, Kathy Halley, Jacqueline Iribarren, Linda Koss, Kim O’Connor, Connie Pernitz, Curt Weber, Pat Wildgen, and Marie Wirka.  Their contributions were invaluable in the development of this document and to the future work.

_________________________________

Jack Jorgensen, Executive Director

Educational Services

Underlying Assumptions     
Completing a non-biased multicultural assessment

 The goal of an evaluation is to accurately identify every single child who has a disability.  Concurrently, it is important not to identify any child with a disability where delays may be caused by external factors such as environment, culture and/or limited English proficiency. When completing a non-biased multicultural assessment, the IEP team must collect definitive evidence that the child’s learning is problem is intrinsic in nature rather than due to external factors. 

A basic understanding of second language acquisition is essential for completing non-biased, multicultural assessments. This knowledge is the foundation from which all decisions are made.  Without this knowledge, the IEP team may over or under identify English Language Learners as having disabilities.  IEP teams should seek assistance from building-based staff and/or staff from the Department of Educational Services regarding second language acquisition if the team members lack sufficient knowledge in the area.  
Addressing exclusionary factors 

Appropriately addressing the exclusionary factors is a critical part of determining whether a student who is an English Language Learner is eligible for special education.  A student’s limited English proficiency or limited time in an English language school does not by itself automatically rule out the student’s eligibility.
Respecting cultural differences

During the special education evaluation, it is imperative to respect the family’s culture and experiences. The IEP team needs to recognize the potential for cultural bias.  This may occur due to limited knowledge of the child’s culture and/or the IEP team members own values, beliefs and assumptions.  Since many IEP teams may not be racially or ethnically diverse, the English language and accompanying values and beliefs may inadvertently set the tone of the meeting.  In these situations, extra time should be taken to assure adequate representation of the family’s culture, values and beliefs.  
ESL and Second Language Acquisition      
What factors may influence second language acquisition?

As the number of English Language Learners continues to increase in our school district, staff must develop an understanding of second language acquisition.  Many factors will influence how quickly students acquire a second language.  Some factors include:

· Parental involvement in their child’s education

· Family’s educational background and literacy skills

· Age and time of entry into second language learning environment

· Attitude and motivation to learn second language

· Personality and learning style

· Language abilities in first language

· Similarity of first and second language

· Previous educational background

· Physical and emotional health

· Natural ability to learn a second language

· Exposure to second language and culture

· Support available for the student to continue to learn the primary language

· Supportive learning environment

· Amount of acceptance towards new culture

· Teachers use of ESL methods and appropriate strategies

· The student’s level of acculturation, which means the student’s ability to function in and understand the new culture.
What are some basic guidelines regarding the development of language proficiency?

Language proficiency is the student’s ability to understand and use a language. As students are acquiring another language, teachers must understand a student’s language proficiency in his/her primary and second language and teach to the student’s instructional level.  Some basic guidelines regarding the development of language proficiency include:

· Basic Interpersonal Communication Skills (BICs) is social language which typically develops within 1-3 years.  BICS involves the development of conversational fluency, pronunciation, vocabulary and grammar.  Students who are ELLs typically acquire conversational language used in everyday activities before they develop more complex, academic language proficiency.

· Cognitive Academic Language Proficiency (CALP) is academic language which may develop within 5-7 years (or longer).  CALP involves the development of content specific, instructional language required for academic work.  

· Some students who are beginning English Language Learners experience a silent period.  During this time, they are receiving and processing language but not producing language. 

· Students who are English Language Learners may exhibit expressive and written language delays.   

· Expressive language may be at least six months behind receptive language skills.

· Delays can occur in both languages. 

· English Language Learners may appear inattentive and may not be able to retrieve information when instruction is not provided in their dominant language.

· They may have fewer prior experiences on which to relate new information.  

· They may not understand all the information being presented.
· Language proficiency tests should be completed on the student prior to an IEP evaluation.  If the results of the language proficiency test are more than 6 months old, additional language proficiency testing should be completed before IEP evaluation testing is initiated.  This test is completed by the Bilingual Resource Teacher (BRT) or English as a Second Language (ESL) teacher.
See Appendix A for an explanation of the process of second language acquisition.  Appendix A is designed to help teachers better understand the progression, typical student behaviors and relative timeline of second language acquisition. The chart included in appendix A is intended to be used as a resource and it is important to remember, with any developmental process, there are individual differences in second language learning. When acquiring a second language, students do not necessarily progress in a linear fashion but move in and out of different stages. The progression of the student’s language acquisition is affected by the increasing level of difficulty of the curriculum through the grades.
Do children learn new languages quickly and easily?
· Research shows that adolescents and adults out-perform young children in second language learning.

· The requirements for communication as a child are quite different than the requirements for communication as an adult.

· Learning a second language is as difficult for a child as it is for an adult.  In fact, it may be harder for some children because they have not developed a strong first language and do not have as many learning and memory strategies.

Should children be placed in English immersion learning situations? 
· Research shows that students in bilingual programs acquire English language skills that are equivalent or superior to those students in English-only programs.

· Language exposure in itself does not predict language acquisition.

· The language spoken in the student’s home acts as a bridge and enables the student to participate more effectively in school while learning English.

Have children acquired a new language once they can speak it?
· "Linguistic facade" can occur whereby children appear to be fluent in a language because of their basic oral skills. 

· There are differences between conversational language and academic language.

Do all children learn a new language in the same way?
· Some students who are ELLs may be less able to adapt to the interpersonal, language rich settings of school, including the valued behaviors of paying attention and persisting at tasks.

· Intrinsic Factors: Age, motivation, aptitude, personality, intelligence, ability to take risks etc. impact language acquisition.

· External Factors: Home environment, school culture, teacher attitudes, and curriculum impact language acquisition.

· Some cultures focus on learning through observation, participation, repetition and non-verbal means, while the U.S. school culture is based largely on a question/answer, logical, analytical language style.

Should children's language errors be corrected immediately?
· Correction is only useful when the learner is developmentally ready for it.

· Research has shown that extensive feedback on language errors is not always recognized by learners and often does not improve language proficiency.

· When errors are persistent over time, it is helpful to bring the problem to the learner's attention.

What impact does motivation have on learning a new language?
· In general, positive attitudes and motivation are related to success in language learning.  However, even highly motivated learners may encounter great difficulties in improving their mastery of a language.

· Motivation often depends on how the instruction compliments the student’s styles and preferences for learning.

Culture       
What approach can be used to learn more about the family’s culture?

In order to respond appropriately to a family’s culture, one must first understand that culture influences every aspect of one’s perceptions and interactions with others.   The manner in which a family approaches child rearing and teaching practices is rooted in its cultural fund of knowledge and is transferred from generation to generation.  

Professionals need to interact with families to help them understand the IEP process and their legal rights, create a climate of trust, and foster the family’s ability to make choices and decisions that are in their best interests.  These choices may not always match the expectations of the school.  In such instances, respect for the family’s cultural traditions can be demonstrated through a willingness to work within the comfort zone of family members (Artiles and Ortiz, 2002).

When working with families, it is important to find value in what each family member is sharing.  Interactions with family members should be viewed as learning opportunities and staff should enter the meeting anticipating they will learn from the parents.  The evaluator should ask open-ended questions and allow families time to tell stories.  A face to face meeting with the family prior to the IEP meeting may be the best method of building this relationship.  
What cultural factors may influence the family’s response to the evaluation process?

Whenever possible, the IEP team should utilize bilingual/bicultural staff to gain a better understanding of a family’s culture, perspective, and expected level of participation at meetings.  The IEP team should also consider the family members as cultural informants, information/data sources and as partners in the process of deciding what information is needed and how to obtain it.  The failure to understand the cultural basis for family members’ interactions may lead to a misinterpretation of the family’s response as denial, ignorance, lack of cooperation or lack of assertiveness. 

Decision making roles:

· The parent who attends the meeting at school may be reluctant to make any decisions without consulting other family members who typically make decisions (e.g., spouse or family elders).  

· Extended family members may need to be involved in the IEP process because they may be the child’s primary caregivers and know the child’s daily routine and medical history. 

Understanding special education:

· The concept of a disability may not exist in some cultures.

· A family’s view of a disability may differ greatly from the school’s perspective about whether their child has a disability. 

Involvement in their child’s education:

· Family members may have different beliefs about the role of parents in education. For example, school personnel of the U.S. culture typically encourage and expect active parent participation in students’ education and believe that it is a prerequisite for student success.  School staff should not assume that families from different cultures participate in their child’s education in a similar manner.

Expectations regarding when their child should reach developmental milestones: 

· Child rearing approaches as well as expectations for achievement of developmental milestones, behavior and level of responsibility at home may differ among cultures.  For example, in some families children may not have responsibility for chores or self-care skills. They may also follow a different set of developmental norms regarding social skills, self-help, cognition, language and communication, and motor development.  

· The delay or disability that school personnel identify may not be viewed as a problem or concern by the family.  (Evaluators must interpret adaptive scale measures with caution.)  

Familiarity and Comfort Level at Large Group Meetings:

· Parents and family members may not be comfortable with or be aware of their right to actively participate in the evaluation process.  For example, parents may not openly disagree with school staff in discussions or at IEP meetings because they believe that agreement among group members is more important than an individual’s rights. Although parents may have concerns, their belief in the value of group agreement may lead them to sit silently or even to give consent.  

· Some family members may appear passive in the process because it is their belief that “educators know best”.  They may assume that the school staff are the experts and give school staff the authority to make educational decisions about their children.  

· Parents may be nervous or reluctant to share information about their history and home life due to concerns that the school is an institution that may be connected to other government organizations.  This may be especially difficult for family members who have had negative or traumatic experiences with police or government officials in the past.  

Health Care and Mental Health Issues: 

· A family’s perceptions about the health care system and cultural beliefs about mental health influence a parent’s treatment response for their child.  School personnel need to understand that parents may choose alternative treatments for their children rather than Western medicine treatments because of their beliefs about healing the mind and body.  

Setting the Stage for an Evaluation      
The information in this section typically applies to gathering information before and/or during the Review of Existing Data meeting.

What information should be obtained from the student’s family?

It is important to make connections and build rapport with the family prior to gathering information about the student.  The school-based staff should meet with the parents when problems first arise so a parent, school partnership can be established.  If additional information is needed about the student, it may take several meetings with the family outside of the formal IEP meetings. Staff members need to work with the families to determine the best way in which to gather this information.  

When meeting with the family, it is important to gain an understanding of the family’s cultural background, level of acculturation and exposure to English.  Additionally, specific information should be obtained regarding the student’s health and development, language use and parent concerns. Often, families will make comparisons between the student and his/her siblings.  

See Appendix B for a family interview tool.

How is the student’s language proficiency in his/her primary language determined? 

Some information regarding the student’s language proficiency in his/her primary language can be obtained from the family. Additionally, the bilingual resource teacher, ESL teacher or bilingual resource specialist should be consulted to gain a better understanding of the student’s language proficiency.  The following questions should be asked to determine the student’s primary language proficiency.  

· What is the student’s primary language proficiency relative to that of his/her siblings?

· Can the student understand directions in his/her primary language?

· Can the student be understood in his/her primary language? By whom?

· What language does the student prefer to use when playing with peers and siblings?

· What is the impact of the student’s shift in the use of language from one language to another on his/her academic, linguistic, and socio-emotional functioning? 

How is the student’s English language proficiency determined?

Some information regarding the student’s English language proficiency can be obtained from the family. Additionally, the BRT, ESL teacher or BRS should be consulted to help gain a better understanding of the student’s English language proficiency. 

· The ACCESS is administered to determine the student’s most recent assessment of the DPI level.  If the most recent assessment of the student’s DPI level is more than six months old, another screening test should be administered.  

In addition, the following questions should be asked to determine the student’s English language proficiency.  

· What is the frequency and in what environments has the student heard English?

· What opportunities has the student had to communicate in English?

· What is the student’s English language proficiency relative to that of his/her siblings?

· Is the student acquiring English at a typical rate or does the student need extra assistance learning English?

What is the student’s history of academic instruction in English and in other languages?

A timeline of the student’s academic history should be established as part of a record review and/or through interviews with family and staff.  The academic history should include the location of instruction, support provided to the student, language of instruction, attendance, grades, and mobility throughout the years.
See Appendix C for a template to report the student’s academic history. 

Is there a relationship between the behavioral concerns and student’s language and/or cultural differences?

When there is a behavioral concern for a student who is an ELL, the following questions should be addressed:

· Is the student’s emotional and behavioral stability developmentally and culturally appropriate?

· Are there individual, family or cultural circumstances that may explain the behavior?

· Is the student adapting to the school?

· Is the student’s behavior due to trauma?

· Is the student’s behavior due to mental health problems?

A student who is an ELL may appear to have behavioral difficulties when in reality, the source of his/her difficulty may relate to language proficiency.

 Gathering Additional Data       
Due to the lack of standardized tests normed on the non-English speaking population, it is best practice to use a comprehensive assessment model.  A comprehensive assessment model includes observations, interviews and formal (standardized) and informal measures.  Considerations for each assessment component are described below. 

observations

What should the IEP team consider when completing an observation?

· Observe the student’s use of his/her primary language and English language in a variety of settings such as home, different classroom settings, lunchroom, playground, and in the hallway.

· Observe the student’s interactions with both peers and adults.

· Observe the student’s performance in structured and unstructured settings.

· For each observation:

· Document the language in which the student prefers to communicate.
· Note the student’s social skills.
· Note the student’s non-verbal and verbal communication skills.
· Compare the student to English speaking peers.
· Compare the student to others with similar linguistic and cultural backgrounds.
interviews

Who should be interviewed?

· The student’s family 

Use the information gathered while “setting the stage for an evaluation” (pages 10-11).  Re-interview if you have more questions.

· Regular Education Teacher or Day Care Provider 
           Information should be obtained about the student’s strengths, academic abilities, barriers to learning, supports provided, communication and rate of learning when proper supports are provided.

See Appendix D for a regular education teacher or day care provider interview tool.

· Bilingual Resource Teacher (BRT), ESL Teacher and /or Bilingual Resource Specialist (BRS). 
Information should be obtained related to:
·  the student’s language proficiency in English, and his/her primary language;  
· the amount and type of support provided to the student;
· strategies that have been successful;
· what language should be used to best support instruction in the content areas. 
          In some instances, some of the information may also be obtained by  

          reviewing the ELL file.  See Appendix E for a BRT, ESL teacher or BRS interview tool.
formal and informal measures

If the IEP team determines that additional testing is needed, formal and informal measures should be utilized.  These measures should occur across the diverse aspects of the curriculum, and should involve a variety of activities. More time may need to be spent on informal measures and should supplement standardized tests.  Additionally, the assessments of students who are ELLs should involve multiple informants and be based on information from multiple measures. Informal measures might include parent and teacher ratings, as well as student work samples or portfolios.  Each measure should be completed with the following considerations.

What are the guidelines for completing formal and informal measures?

· Information gathered from teachers regarding learning style, skill level, classroom participation, etc. should be as thorough as possible.
· Qualitative notes should be taken about the student’s language use, comprehension and coping strategies during formal and informal measures.  

· Record both correct and incorrect responses and use that data when interpreting results.
· Testing should occur over time and in everyday natural settings.  
· The evaluator should help the student understand what is expected of him/her for both the formal and informal measures. 

· The student should be given time to practice doing tasks that are similar to, but not taken directly from the formal and informal measures. 

· Items may be reworded if needed to assure understanding of the questions being asked.  The use of non-standard administration procedures must be noted in the report.

· Observations or data about a student are more likely to be accurate if it is verified by a number of people rather than only one source.
How is the language selected for completing formal and informal measures?

· The student’s language proficiency level in English and the primary language will be critical in determining whether additional testing should be completed in English or the student’s primary language.

· Information regarding the student’s academic history will guide the decision making regarding the language in which academic testing should be completed.

· The language demands of each formal and informal measure need to be considered.  

When should formal and informal measures be completed only in the primary language?

· Testing is generally completed only in the primary language under the following circumstances:

· The student’s English language proficiency level is at a DPI level 1 or 2.

· The student has not been exposed to English at home or school.

· Many students at the preschool level are assessed only in their primary language.
When should formal and informal measures be completed in both the primary language and English?

· Test in both languages when: 
· The student is being evaluated for Early Childhood and it is felt that the student may know some words/concepts in English.

· The student’s English language proficiency level is at a DPI level  3 or 4.

· The student has at least 3 years of English immersion across all environments.

· For academic measures, instruction must have occurred at some point in both languages.  

What are strategies for completing formal and informal measures in both languages? 

· Whenever possible, equivalent instruments and procedures should be administered in English and the primary language.  This enables the IEP team to compare what the student knows in each language, and describe what the student knows cumulatively.  For example a student who knows 3 colors in English and 2 different colors in Spanish, knows 5 colors in all. 
· Patterns of strengths and weaknesses should be identified to reflect what the student knows and can do, regardless of the language in which the skill is demonstrated.
· Testing should be conducted in the non-dominant language first and dominant language second.  The dominant language is the language the student uses with greatest ease.
· Evaluators should accept a student’s use of code switching as accurate responses (i.e. using words and grammar rules from both languages).
· Always assess missed items in the student’s other language.
When are formal and informal measures completed only in English?

· Testing is generally completed only in English under the following circumstances:
· The student’s English language proficiency level is at a DPI level 5 or 6.

· The student has at least 5 years of English immersion.

· Academic testing would only be conducted in English when that is the only language in which instruction has been provided.

What are strategies for completing formal and informal assessments only in English?

· The evaluation team must rule out lack of English proficiency as the root of the problem when the student is only assessed in English.  

· The evaluator must determine the student’s English proficiency level before any formal and informal measures are completed to assure the student has the skills to be tested in English. 

standardized tests
What are some considerations when using standardized tests for students who are English Language Learners?

· Standardized tests that are written in the primary language of the student and normed for that language should be used whenever possible.  

· Tests should be administered by trained individuals who speak the primary language fluently.  

· When the two conditions listed above have been met, the evaluator may consider reporting the tests standard scores.  If standard scores are reported, the evaluator may need to qualify them.

·  Standardized tests are often not written in the student’s primary language and/or are not normed for that language.  In this situation, a standardized test can never the less be administered to help determine the student’s abilities and areas of need.

· When an individual is not available to administer a test in the student’s primary language, an interpreter can be used to assist with the administration of the test. (See Appendix F, Guidelines and Best Practices for Interpretation Services.) In this situation, the standardized test can be administered to help determine the student’s abilities and areas of need.  Standard scores would normally not be reported.
· When standard scores are reported, validity/reliability and the conditions of testing must be discussed.

· Standard scores cannot be used as the sole means to determine eligibility for special education as the standard scores will have questionable validity.  

· Results of standardized tests must be cross-validated with data from other sources.  For example, results of norm-referenced reading instruments in both languages can be compared to informal reading assessments in both languages.
How is a test evaluated for bias?

· A non-biased assessment is one that recognizes, eliminates, or minimizes the biasing conditions.
· Culture/value bias occurs when test items are based on a given cultural group’s values, beliefs, attitudes, opinions or social norms.  

· Pictures and words may be unfamiliar in the student’s culture.  

· Logical or problem solving questions such as “what should you do if…” are often subject to value bias.
· Linguistic bias occurs when the tests used are based on a language different from that primarily used by the student.

· Care needs to be taken not to interpret some grammatical errors or dialectal differences as evidence of a disorder.

· When tests are translated to another language, information is not translated word for word.  Therefore, some test items may have less meaning and the level of difficulty for each test item may not translate from one language to another.

· The evaluator needs to determine if the test has special norms for subpopulations.  For example, the Spanish version of the WISC-IV has norms based on the number of years the student has been in the United States.
· Review the test manual to see what the test developers did to minimize bias.
What are some tips for administering standardized tests?

· Use timed tests with caution, depending on the student’s exposure and experience in taking timed tests.   Indicate the amount completed within the designated time frame and then allow the student to finish the task beyond the time limit.
· Begin each subtest with questions below the basal and end with questions beyond the ceiling.  This allows the examiner to determine patterns of strengths and weaknesses.
· Adapt standardized assessment instruments and procedures and develop alternatives to traditional procedures.
· Standardization may be broken to allow the student to show a true picture of his/her ability.  For example, the examiner may allow greater wait time, rephrase directions, and/or ask for explanations.  Note this in your test protocol.
What are considerations for assessing intelligence?

· There may not be valid and reliable tests of intelligence in the student’s primary language.  Even when racial and ethnic groups are represented in a standardization sample, tests are usually not normed specifically for students who are English Language Learners.  For those students, verbal intelligence tests become measures of the student’s language proficiency.  In this case, nonverbal measures should be used.  The following tests or subtests provide estimates of the student’s cognitive ability:

· Performance, Working Memory and Processing Speed of the WISC-IV
· UNIT

· TONI-3

· WJ-III Cognitive Nonverbal tests

· Draw-A-Person

· Nonverbal subtests of the Standford Binet

· Nonverbal measures should be supplemented with other informal measures.  The exclusive use of non-verbal tests to assess cognition should be used with caution. Non-verbal or performance measures can often fail to identify learning problems in verbal areas. 
· If a student is not proficient in either language, consider assessing in the student’s primary language and/or a combination of English and the student’s primary language. 

· For Spanish speaking students, the Spanish version of the WISC-IV can be given with the help of a BRS.  
What are considerations for assessing adaptive skills?

· Adaptive Scales should be completed with the parent so that areas, which may be influenced by cultural differences, can be discussed. A student from a different culture may have minimal opportunity to learn or practice some adaptive skill areas.
· If there is a non-disabled sibling in the family, it is helpful to compare the acquisition of adaptive skills of each to help reduce cultural bias.
· If the student has attended school in the U.S. for several years, the Teacher Version of the ABAS-2 should be given.
What are considerations for assessing achievement?

· A comprehensive assessment model involves assessing performance, teaching to the task, and then testing again to gauge the student’s response to the intervention.  
· When standardized measures, which reflect the student’s cultural and linguistic background, are not available, criterion referenced tests become a more important part of the assessment process.  
· Work samples should be used to determine a skill level in specific areas and the student’s rate of progress.
· Teacher-administered assessments such as running records, checklists, writing assessments, and informal inventories should be used more extensively as part of the assessment.
· Academic achievement testing should be attempted in any language in which the student has received at least one year of academic instruction. Test in the non-dominant language first. 
· For students who have received bilingual education, academic achievement should be assessed in the primary language and English. 

· When the student is assessed in English, the assessor must answer the question, “Does the student have enough English to understand and perform the task?” 
· Achievement results must be weighted against the student’s English language skills to assure missed items are not due to the student’s limited English proficiency.
· Assessors can score a response as being correct even if the student responded in a different language than that in which the assessment was given. 

· Norm-referenced instruments should be supplemented with performance based measures.
Interpreting Results   
When a student is assessed in his/her primary language, the standardized assessments should be normed on a population that speaks the student’s primary language and it should be administered by a trained professional who is fluent in the language.  When these standards are not met, validity is compromised and caution should be used when interpreting the standard scores.

Any standardized test compares a student’s responses to those of the standardization sample.  The closer the student is in culture, language and life experiences to the standardization samples, the more meaningful the obtained standardized scores will be.  For this reason, when comparing a student who is an ELL from a different country and culture to a standardized sample that reflects the U.S. census, it is hard to interpret the meaning of the standard scores.  
When the validity of a standardized test is compromised, it is important to collect as much information as possible during the testing that gives us insight into the student’s performance.  More consideration needs to be given to the developmental history, observations, family interviews, instructional information, and criterion referenced tests.  All information needs to be taken into consideration when making a decision about whether a student who is learning English as a second language has an impairment and needs special education.
When are standard tests scores reported?

Standardized test scores may be reported in most situations using the standard error of measure.  Scores should always be qualified based on whether:

· The test manual identifies norms for a student population that is similar to the student you are testing  and
· The test is able to measure what is being tested without the student’s second language acquisition interfering with test performance (e.g.,  administering a verbal IQ test, may measure language proficiency rather than intellectual functioning). 

· The test results are an adequate measure of the student’s performance.
· Standard scores are only one piece of information and should not be relied upon as the sole measure of eligibility.
What can be used to help determine whether or not to report test scores?

· Review the testing manual.
· Consider the format of the results.
· Consider procedures used to respond to student’s cultural linguistic parameters.
· Consider the language(s) used during assessment process.
· Consider the student’s language proficiency.
· Consider the degree to which a student’s background matches the norming sample for the assessment instrument used.
· Consider the student’s performance in relation to other children of his/her age in the culture/classroom/family.

· Discriminate between items that primarily tap academic readiness or proficiency and those that primarily tap language proficiency.
What are alternative ways to report assessment results?

· Look for patterns of behavior/ability.
· Report strengths and weaknesses.
· Create an overall, cumulative picture of the student’s skills taking into account both languages.
· Consider scores of subtests that are less prone to bias.
What are guidelines for interpreting data and determining eligibility?

· Assessment data must be interpreted through the lens of second language acquisition.  If necessary, IEP teams should consult with an ESL teacher, BRS, bilingual teacher or other staff members who are familiar with these concepts.

· It is important to know the purpose and administration requirements of the tests to determine how language skills or deficits affect the student’s performance.  This changes subtest by subtest and is also affected by language abilities.  
· The impact of translating test items or modifying the test administration must be analyzed.  This analysis may change across subtests.  Consult with colleagues if you are unsure.
· Distinguish the student’s academic skills verses language skills.
· Look at non-verbal tests verses verbal tests.
· Look at patterns of knowledge in all languages.
· Compile test results across languages and give credit for items that are evident, even if they are only present in one language.
· If a standardized assessment instrument is used, results should be interpreted in light of a student’s progress or growth. 
What do I need to consider when determining eligibility?
· Disabilities show up in both languages and across environments.
· Disability cannot be measured solely on the ability to do certain tasks.
· Disability must be permanent or long-lasting.
· Students who are learning two languages may exhibit delays in both languages as the result of language loss in their primary language and developing skills in their second language.
Writing Reports   
If an assessment is not conducted under standard conditions, a description of the extent to which the conditions varied from standard conditions and the reasons for the deviation (e.g., the qualifications of the person administering the test or the method of test administration) must be included in the evaluation report. 

· Reference the student’s language and culture when it has a direct bearing on the procedures used in the assessment.

· Reference the conditions affecting the validity of the tests used and scores reported.

· Identify if a test has been normed on the student’s population and how it was administered. For example:
· The WISC-IV English version was administered and the Spanish version was administered two weeks later.
· The English version of the test was administered with the assistance of an interpreter. 

· All testing modifications and accommodations should be reported.  For example:

· The Picture Arrangement subtest was not timed.

· In an effort to reduce test bias, the student was given the opportunity to practice items similar to the test items to assure understanding.

· If appropriate, report scores.  In addition, describe the student’s performance and the nature of his/her responses.

 Appendix A

The Process of Second Language Acquisition

This chart is intended to be used as a resource and it is important to remember, with any developmental process, there are individual differences in second language learning.  
	
	DPI Level 1-Entering Stage

	Other Names
	· Newcomer

· Pre-Production

· Silent Period Stage

	Definition
	· The student does not understand or speak English with the exception of a few isolated words or expressions 

· The student is listening and absorbing language 

· The student is adjusting to U.S. culture

· 0-500 receptive word vocabulary

	Typical Student Behaviors
	· Has minimal receptive vocabulary and only comprehends key words

· May not produce speech for many months

· Will try to make sense out of messages

· Is working to gain familiarity with the sounds, rhythm and patterns of English

· Responds to commands

· May participate in shared readings

· Relies heavily on context and picture cues for comprehension

· Student indicates comprehension non-verbally (pointing, nodding, etc.)

ABLE TO: observe, locate, label, match, show, classify, categorize,

	Teaching Strategies
	· Use gestures, manipulatives, visuals, props, realia (real things)

· Create climate of acceptance/respect that supports acculturation

· Give one and two-step directions in English supported by modeling, visuals, demonstrations, etc. 

· Provide materials or support staff in student's first language 

· Use buddies and cooperative grouping

· Provide safe opportunities for student to attempt language production (i.e. chants, songs and poems)

· Display print to support oral language

· Use hands-on activities

· Repeat directions and vocabulary

· Model directions for student

· Modify your speech: speak softly, slowly, emphasize key words, and simplify grammar and vocabulary

· Do not talk more loudly or out of context

· Use physical response to check for understanding

· Ask yes/no questions

· Ask students to point/draw/show

· Teach content area vocabulary

· Label classroom items using both languages

· Be animated and enthusiastic

	Relative Time Line 
	· 0-6 months in K-12 U.S. School System

· Often can be a whole calendar year  


	
	DPI Level 2-Beginning Stage

	Other Names
	· Early Production

· Beginning Level of Reading

· Social Language Stage

	Definition
	· The student understands and speaks conversational and academic English with hesitancy and difficulty

· The student understands parts of lessons and directions

· The student is at a pre-emergent or emergent level of reading and writing in English, significantly below grade level

· The student communicates with one and two word utterances

· Very limited comprehension and vocabulary

· The student is still adjusting to U.S. culture

	Typical Student Behaviors
	· Produces words in isolation

· Verbalizes key words

· Responds with one/two word answers or short phrases

· Mispronunciation and grammar errors common

· Identifies people, places and objects

· Able to repeat and listen with greater understanding

ABLE TO: Name, recall, draw, list, record, point out, underline, organize

	Teaching Strategies
	Continue Stage 1 Strategies PLUS:

· Simplify language/not content

· Design lessons to motivate students to talk

· Ask questions requiring simple responses, such as, yes/no?, who?, what?, which one?, how many?, etc. 

· Expose students to a variety of experiences with understandable texts, such as patterned or predictable books

· Introduce interactive dialog journals

· Introduce a student dictionary or word wall for new vocabulary words

· Expand student responses by modeling more elaborated language. For example, if student says "boat," you could say, "yes, those sailors are on a boat." 

· Do not overly correct grammatical errors, but do model appropriate language

· Use shared and paired reading to encourage oral production of speech

	Relative Time Line
	· 6 months-2 years in K-12 U.S. School System


	
	DPI Level 3-Developing Stage

	Other Names
	· Intermediate/Speech Emergence

· Short phrases/Simple sentences

· Social Language 

	Definition
	· The student understands and speaks conventional and academic English with decreasing hesitancy and difficulty

· The student is post-emergent, developing reading comprehension and writing skills in English

· The student possesses some English literacy skills that allow the student to demonstrate academic knowledge in content areas with assistance

· The student still makes grammatical, word order and usage errors and is still limited in vocabulary development and comprehension of texts and spoken English 

· Up to 7,000 receptive/active word vocabulary 

	Typical Student Behaviors
	· Will speak with less hesitation and demonstrate increased understanding

· Produces longer phrases or sentences with grammatical inaccuracy

· Uses newly acquired receptive vocabulary to experiment with English

· Participates more fully in discussions, including those with academic content

· Functions at a social level

· Depends heavily on context

· Studies "big ideas" and key concepts in content areas

· Engages in independent reading based on oral fluency and prior experiences with print, still uses limited vocabulary

· Demonstrates comprehension by responding orally and in written form (charts, graphs, diagrams)

ABLE TO: tell, describe, restate, compare, summarize, question, map, dramatize

	Teaching Strategies
	Continue Stage 1 and 2 Strategies PLUS:
· List and review instructions step by step

· Build on student's prior knowledge

· Incorporate more reading and writing

· Explicitly teach writing skills

· Ask students to describe personal experiences

· Focus on communication in meaningful contexts, where students can express themselves in speech and print 

· Use semantic mapping and content webbing to develop vocabulary

· Provide content-area texts, newspapers, trade books, magazines, etc. that are rich in visuals to promote conceptual development

· Encourage drama, art, music and other forms of creative expression to represent meaning

· Use performance based assessments

· Ask open-ended questions that stimulate language production

	Relative Time Line
	· 1-3 years in K-12 U.S. School System 


	
	DPI Level 4-Expanding Stage

	Other Names
	· High/Advanced  Intermediate

· Academic Language Stage

	Definition
	· The student understands and speaks conversational English without apparent difficulty, but understands and speaks academic English with some hesitancy

· The student continues to acquire reading and writing skills in content areas needed to achieve grade level expectations with assistance

· The student can communicate thoughts more completely, can participate in every day conversations without highly contextualized support

· Up to 12,000 receptive/active word vocabulary

	Typical Student Behaviors
	· Engages in and produces connected English speech

· Shows good comprehension

· Demonstrates increased levels of accuracy and correctness

· Uses expanded vocabulary and higher-order language usage (persuade, evaluate, etc.)

· Reads a wider range of narrative genre and content texts with increasing comprehension

· Makes complex grammatical errors

· Functions fairly well with academic concepts

· Conducts research projects 

· Still needs support for complex language and concepts

ABLE TO: Imagine, create, appraise, contrast, predict, express, report, estimate, evaluate, explain

	Teaching Strategies
	Continue Stage 1-3 Strategies PLUS:

· Introduce more academic language and vocabulary both oral and written

· Ask questions soliciting opinions, judgement, explanation (more why and how questions)

· Have students brainstorm, list, web, use graphic organizers

· Structure group discussions

· Guide use of reference materials

· Facilitate more advanced literature studies

· Provide for a variety of realistic writing experiences

· Publish student-authored stories, newsletter, bulletins, etc.

	Relative Time Line
	· 3-5 years in K-12 U.S. School System


	
	DPI Level 5-Bridging Stage

	Other Names
	· Advanced

· Near Fluent

· Academic Language Stage

	Definition
	· The student understands and speaks conversational and academic English well

· The student is near proficient in reading, writing, and content area skills needed to meet grade level expectations

· The student requires occasional support

· Beyond 12,000 receptive/active word vocabulary

	Typical Student Behaviors
	· Has advanced skills in cognitive/academic language

· Participates on an academic level with age/grade peers

· Maintains two-way advanced conversations around academic content

· Uses more complex grammatical structures

· Demonstrates comprehension in decontextualized situations

· Uses enriched vocabulary

· Produces language comparable to native English speakers peers

ABLE TO: relate, infer, hypothesize, outline, revise, suppose, verify, rewrite, assess, justify, critique, summarize, illustrate, judge, demonstrate

	Teaching Strategies
	Continue Stage 1-4 Strategies PLUS: 

· Incorporate note-taking skills

· Teach study skills

· Teach test-taking skills

· Demonstrate how to verify answers (oral and written)

· Expand figurative language (idioms)

· Continue on-going language development through integrated language arts and content-area activities

	Relative Time Line
	· 5-7 years in K-12 U.S. School System


	
	DPI Level 6-Full English Proficiency

	Definition
	· The student was formerly limited-English proficient and is now fully English proficient.

· The student reads, writes, speaks and comprehends English within academic classroom settings


Adapted from various sources, including information from the Wisconsin Department of Public Instruction, definitions pulled from Wisconsin DPI 

Appendix B

Family Interview Tool

Name of Student: ______________________  Age:______    Birthdate:_____________

Country of origin:______________ Language(s) spoken at home__________________

Individual being interviewed: ___________________ Relationship to student: ________

I.  Family Structure:

Where has your child lived all his/her life?

With whom did your child live all his/her life?   How long?

How many siblings does your child have?  Ages of the siblings?

Do any other relatives live in the home?  Who are they?

II. Home Language:

A.  Language Use


1. ______________ First language learned by the student


2. ______________ Language most frequently used by the child at home





______________What percent of the time does s/he use this language

    
3. ______________ Language most frequently used by the parent with the child


4. ______________ Language most frequently used by adults with each other at home


5. ______________ Language most frequently used by the child with siblings





______________What percent of the time does s/he use this language


6. ______________Language most frequently used by the child in the neighborhood





______________ What percent of the time does s/he use this language

B.  English Exposure


1.  How many years has your child been exposed to English?


2.  At what age was your child first exposed to English?


3.  Does your child regularly travel to other countries?



If yes, how often?

C.  Comprehension  (determine answers for both English and the child’s primary language)

1.  Can your child follow directions?

Primary Language:  One step _____  Two steps _____   More than two steps _____

English: One step _____  Two steps _____   More than two steps _____

2. Does your child usually understand what others say to him/her?

    Primary Language:

    English:

3.  Does your child understand humor?

    Primary Language:

    English:

4.  What does your child do if he/she does not understand what others have said to him/her?

Primary Language:

    English:

5.  Does your child watch television or listen to the radio?

Primary Language:

    English:

6.  When a story is read to your child, 

What language is it typically read ______________

Can your child:

Sit and listen
______________

Point to pictures
______________

Retell the story
______________

D.  Oral Expression

1.  At what age did your child begin to use words to communicate?

2.  At what age did your child begin to combine words?

3.  Has your child’s speech ever been difficult to understand?

Primary Language:

    English:
4.  Did anyone else in the family have speech that was difficult to understand?

     If yes, who

5.  Is your child able to answer single questions (e.g. who, what, where, yes, no)

Primary Language:

    English:
6.  How does your child’s language compare to his/her siblings and playmates?

Primary Language:

    English:
7. What language does your child use to:


Greet


______________


Make choices

______________


Make requests 

______________


Comment

______________


Initiate conversation
______________


Retell a story

______________


Tell about his/her day
______________

8.  Did your child ever stop talking for any reason?

10. Does your child seem to be losing his/her ability to speak in your primary language as s/he has more exposure to English?

11. Do you have any other comments or concerns about your child’s language?

III. Self Help

A.  Eating habits

1.  What is your child’s eating habits?


Feeds self



______________


Uses utensils



______________

Eats a variety of foods


______________


Sits down at mealtime with family
______________


Drinks from a cup


______________


Gets food for self


______________

Dislikes any food


______________

2.  Do you have any concerns about your child’s eating?

B. Toileting

3. What are your child’s toileting skills?


Age of potty training


______________


Independence in using the bathroom
______________


Dry at night



______________

4.  Do you have any concerns about your child’s toileting skills?

C.  Dressing

5.  What are your child’s dressing skills?

	
	Independent
	Needs Help
	Dependent

	Taking off clothing


	
	
	

	Putting on pants


	
	
	

	Putting on shirt


	
	
	

	Putting on shoes and socks
	
	
	

	Assisting with coat


	
	
	

	Self dress


	
	
	

	Undress


	
	
	

	Choose own clothing


	
	
	


6.  Do you have any concerns about your child’s dressing skills?

IV. Health and Development

Was there anything significant regarding the pregnancy and delivery of your child?

Have there been any concerns regarding:

Health


______________

General development
______________

Hospitalizations

______________

Ear Infections

______________

Trauma


______________


Do you have any concerns about your child’s sleeping habits?


Regular bed time
______________


Sleep through the night
______________


Sleep in own bed
______________

Do you have any concerns about your child’s behavior?


At home

______________


At school

______________


In the community
______________

V.  Educational History

      Please describe your child’s educational history

	Grade/Age
	Location
	Language of Instruction
	Comments

	Pre-K


	
	
	

	K


	
	
	

	1


	
	
	

	2


	
	
	

	3


	
	
	

	4


	
	
	

	5


	
	
	

	6


	
	
	

	7


	
	
	

	8


	
	
	

	9


	
	
	

	10


	
	
	

	11


	
	
	

	12


	
	
	


Appendix C

History of Academic Instruction

Name of Student: _________________________________________   Age:_____________   Birth date:_____________

This information is gathered from a records review and by interviewing various family and staff members.  The intent of this form is to assist the IEP team in identifying patterns in the student’s language acquisition and academic instruction. 

	Year
	Grade
	Location/ school of instruction
	Attendance
	Language of Instruction
	Amount/Type of Support 

(ESL, BRS, BRT, other)
	DPI English Proficiency Level
	Academic scores
	Comments

	
	
	
	
	
	math science
	Reading social st
	
	Text rdg level
	Math scores
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	


Appendix D

Regular Education Teacher or Day Care Provider Interview Tool

Name of Student: ___________________________  Date:_______________________
Individual being interviewed: ___________________ Relationship to student: ________

1. What is the student’s language history? 

2. Was the student previously in an English immersion classroom?
3. What are the strengths of the student?

4. Academically, what can this student do?

5. What are the student’s instructional needs?

a. What are the barriers to learning for this student?

b. If the barrier is a skill deficit, has the student had meaningful instruction to remediate that skill?

6. What interventions were tried and for how long?

7. What effective strategies are being implemented for the student?

8. What is the language level of instruction?

(This needs to be compared to the student’s language proficiency level to determine if there is consistency between the student’s language proficiency level and language level of instruction.)

9. Are the topics and materials being introduced relevant and/or sensitive to the student’s cultural background?

10. What is the student’s rate of learning in his/her primary language and English when adequate instruction is provided?

11. What is the amount and type of support provided by bilingual teachers, ESL staff and/or the bilingual resource specialists?

Appendix E
BRT, ESL Teacher and/or BRS Interview Tool

Name of Student: ___________________________  Date:_______________________
Individual being interviewed: ___________________ Relationship to student: ________
1. What is the student’s language proficiency in English and other language(s)?

2. What is your responsibility regarding teaching the curriculum for this student?

	Class
	Responsibility for curriculum

Provide a description of  the support provided for each class
	Amount of time working with the student

	
	Support classroom instruction
	Supplement classroom instruction
	Modify materials
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


3.  Are you creating or modifying materials, using teacher-provided materials, or both?

4.  What instructional strategies and concepts work for this student?

5.  What language would best support instruction in the content areas?

6. Are the topics and materials being introduced relevant and/or sensitive to the student’s cultural background?

7. What is the student’s rate of learning in his/her primary language and English when adequate instruction is provided?
8.  What concerns do you have?
Appendix F

Guidelines and Best Practices for Interpretation Services

When to request interpretation services

· Interpretation services should be used to ensure active involvement and informed decision-making on the part of parents whose primary language is not English.

· Parents may initiate the request for interpretation services.  School staff may also initiate the request after confirming the parent’s desire for an interpreter.

· Interpreter assignments may include, but are not limited to: 

· parent-teacher conferences;
· dissemination and explanation of information about school programs and activities (e.g., PTO meetings and  extra-curricular activities);
· assistance in school enrollment;
· communications regarding student welfare and discipline (e.g., truancy, expulsions);
· IEP meetings.
· Interpreters may be assigned to assist with student assessments.  The use of interpreters for assessments should follow the MMSD Guidelines for Completing Non-biased Multicultural Assessments.

How to arrange for interpretation services

· The MMSD employs bilingual resource specialists (BRS) to provide interpretation services in the following languages:  Spanish, Hmong, Chinese, Lao, Khmer, Tibetan, Korean and Albanian.  BRS are assigned to ESL-Bilingual Education center schools and to the central office Division of ESL and Bilingual Education.

· If appropriate bilingual resource specialists (BRS) are assigned to the school needing the interpretation service, the “in house” BRS should be considered for assignment before submitting a request to the Division of ESL and Bilingual Education.  The principal has the responsibility to assign BRS staff within the school and to ensure that the workload of each staff member is reasonable and equitable.

· If an appropriate BRS is not available at the school, the principal or principal’s designee requests interpretation services by contacting the Division of ESL and Bilingual Education. (See below for information about requests for interpreters related to the IEP process).

· To ensure adequate time to assign an interpreter, requests for interpretation services to schedule a meeting should be made two weeks in advance of the desired meeting date.  Requests for interpretation services at a pre-scheduled meeting time should be made at least a week in advance.

· When requesting an interpreter through the Division of ESL and Bilingual Education, the school contact person should be prepared to provide the following information about the meeting or activity:

· purpose 

· date, time and location 

· telephone number and/or email address of the school contact person

· For requests for interpretation services related to the IEP process:

· “In house” BRS should be considered for interpreting before submitting a request to the Division of ESL and Bilingual Education. 

· For the assignment of an interpreter through the Division of ESL and Bilingual Education, the IEP team chairperson submits the Request for Central Office Staff Appointment to IEP Team to the appropriate special education coordinator.   Forms are available at the Special Education Educational Services web site (dww.madison.k12.wi.us/es/SpecEd/es_home.htm).  The coordinator directs the request to the Division of ESL and Bilingual Education for assignment of an interpreter.  Given the time-sensitive nature of the IEP process, assignments of interpreters for the IEP process are made as quickly as possible.

Best practices when working with an interpreter* 

For meeting participants:

· Allow extra time for any meetings requiring oral interpretation.  Oral interpretation between two languages is time-consuming.  Rushing through a meeting may result in misunderstandings and confusion.

· Meet with the interpreter prior to the meeting to:  

· Explain the purpose and process for the meeting. 

· Inform the interpreter of unusual circumstances that may be encountered. 

· Discuss cultural or language factors that may be influencing the situation.

· Always speak directly to the parent(s) and/or child.

· Speak in the first person.

· Make eye contact with the parents/child, not the interpreter.  

· Avoid long conversations with the interpreter.

· Pause frequently (e.g., after two to three sentences) to allow time for interpretation.    Summarize periodically. 

· Be specific and succinct.  Consider providing short descriptions for terms that may not translate directly from one language to another.  Avoid idioms, colloquialisms and metaphors.

· Watch the interpreter as well as the parents/participants for non-verbal signals suggesting misunderstanding, distress or confusion.  Check for understanding and encourage the interpreter and other participants to ask questions.

· Learn about cultural differences as much as possible.  Do not assume others share the same values and beliefs. 

· Debrief with the interpreter after the meeting to confirm the meeting outcomes and future actions that may be required.

​For interpreters:
· Ask questions and be prepared.

· Decline assignments if unqualified.

· Avoid long conversations with the speaker.

· Ask the speaker to slow down if necessary.

· Use specific language and interpret the exact message of the speaker.  Ask for additional information if necessary.  Always practice neutrality and impartiality.

· Actively ask for clarification and watch for non-verbal signals suggesting misunderstanding, distress or confusion.

*
Adapted from Communicating with Language Minority Parents Using Interpreters and Translators, Suzanne Wagner, Ph.D., Educational Consultant, Illinois Resource Center

Glossary of Terms
Basic Interpersonal Communication Skills (BICs): is social language which typically develops within 1-3 years.  BICS involves the development of conversational fluency, pronunciation, vocabulary and grammar. ELLs typically acquire conversational language used in everyday activities before they develop more complex, academic language proficiency.

Bilingual Classroom Teacher: Instructs students in primary language (Spanish).

Bilingual Resource Specialist: Works with ESL and bilingual education staff to support English Language Learners.  The BRS provides primary language and cultural support to schools and students, while also working closely with families and the community.

Bilingual Resource Teacher: Instructs English Language Learners in sheltered content area classes and/or co-teaches in the general education classroom.  Instruction and support is provided in Spanish and English.

Cognitive Academic Language Proficiency (CALP): is academic language which may develop within 5-7 years (or longer).  CALP involves the development of content specific, instructional language required for academic work.  

English as a Second Language Teacher: Instructs English Language Learners in sheltered content area classes and/or co-teaches in the general education classroom.  Instruction is in English.

Language dominance: The language used with greatest ease.
Language proficiency:  The student’s ability to understand and use a language.
References

Alverez, R., Barton, A., Clark, G., Keenan, J., Lalyre, Y., MacNeill, C., O’Brien, M. “Young Lives: Many Languages, Many Cultures.” 1992.   (25, February, 2003).
Artiles, A, and Ortiz, A. (2002).  English Language Learners with Special Education Needs, Identification, Assessment, and Instruction. McHenry, Il: Delta Systems Company.
Barrera, I ,Corso, R  and Macpherson, D. (2003). Skilled Dialogue, Strategies for Responding to Cultural Diversity in Early Childhood.  Baltimore, Maryland.  Paul Brookes Publishing Company.

Battle, Dolores.  Communication Disorders in Multicultural Populations. Boston, MA: Butterworth- Heinemann, 2002.

Boals, Timothy, “Best Practice Considerations when Serving Limited-English Proficient (LEP) Students in K-12 Public Schools, Equity Information Update, Bulletin No.2.”, Wisconsin Department of Public Education.

“Best Practices in the Special Education Evaluation of Culturally and Linguistically Diverse (CLD) Students.” 06, February, 2003. www.ulrc.org/pdf/best.pdf (27, April, 2003)

“Evaluation and Instructional Services for ESLL Program/Special Education Students.” http://doe.k12.hi.us/specialeducation/esllsped.htm (05, April, 2003).

Lightbrown and Spada,(1999) How Languages are Learned, Oxford University Press.
Linguistically Culturally Diverse II Populations: American Indian & Spanish Speaking. Tomahawk, WI: Cooperative Educational Service Agency (CESA) No. 9, 2002.

Lozano-Rodriguez, J. and R-Castellano, J. “Assessing LEP Migrant Students for Special Education Services. ERIC Digest”, 1999-00-01. http://www.ericfacility.net/ericdigests/ed425892.html  (27, April, 2003). 

McLauglin and  Barry; (1999) "Myths and Misconceptions about Second Language Learning: What Every Teacher Needs to Unlearn,", University of California, Santa Cruz. National Center Research on Cultural Diversity and Second Language Learning.

National Association for Bilingual Education (NABE) & ILIAD Project (2002). Determining Appropriate Referrals of English Language Learners to Special Education, A Self-Assessment Guide for Principals. Washington, DC: National Association for Bilingual Education; and Arlington, VA: Council for Exceptional Children.

















































PAGE  
41
MMSD Guidelines for Completing Non-Biased, Multicultural Assessments


