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…Suggestions for Teachers
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We cannot wait until the last minute to work with students who are EBD (emotional behavioral disability) on issues related to performance on standardized tests.  It is important to weave strategies and lessons throughout – these hints will help students in other areas besides standardized testing.  It is also good practice to “double-dip”:  use literature to teach reading/language arts and address social skills
, use history to teach problem solving and conflict resolution strategies, teach reading and content area skills (e.g., science, social studies) at the same time.

Students identified as EBD may be unmotivated, uncooperative, and unwilling to participate appropriately in standardized testing.  This booklet addresses test accommodations, test anxiety, motivating students to participate, and basic test taking skills.  

Some school districts may have students who are EBD who are currently placed in corrections facilities, in HSED programs, on homebound instruction or neutral site, in hospitals, attending alternative programs, and/or suspended or expelled from school.  The information below is intended for informal guidance only, and you should consult with your school district’s assessment coordinator (DAC) and/or WDPI’s Office of Educational Accountability (OEA) to be sure.  The IEP Team must determine if  the student will take the test(s), or if the student will take the test(s) with accommodations.   If the student is not available for testing, this counts against the district’s participation rate.
	If the student with a disability is in:
	Then:

	A juvenile corrections facility


	If the student is enrolled in your district, then you are responsible.  If the student is under the supervision and control of an agency other than the school district, testing the student is not required.



	An HSED program


	Since a student must be 17 years of age to be enrolled in an HSED program, the students may be beyond grades 4, 8, and 10.  If this occurs, review your district’s grade level assignment policy and proceed accordingly.



	A homebound,  neutral site, or hospital program


	If you must test a student at home, on a neutral site, or in a hospital, there may be a test security issue if test booklets leave the school building.  Make sure the person who is taking the test booklet outside the building is a professional staff member.  To protect test integrity, make sure the student has no assistance from a parent or other adult during the test administration.

Particularly if the student is at an alternative site due to illness or a mental health crisis, it is not appropriate to force the students to take a test



	A setting due to suspension, expulsion, or a 45-day interim alternative educational setting (IAES)


	These students are still enrolled in your district, so the district is accountable for them.

	An alternative school or technical college program


	The school district is responsible for testing these students.




If the student is not cooperating, marking answers randomly, writing profanity, or refusing to answer any of the test items, there are 2 options:

· If the student is not being violent, disruptive, belligerent, or openly defiant, the student should be left alone and the test booklet sent in to be scored, regardless of the answers he/she gives.

· If the student becomes overtly disruptive and cannot be allowed to remain in the test setting, and the student is not able to make up the test during the testing window, the test administrator should invalidate that part(s) of the test for the student.  (Note:  you cannot invalidate the writing assessment for grade 10, as it is part of the test design and is not scored separately as is the case for the writing assessment for grades 4 and 8.)

General assessment information for Wisconsin can be accessed on the Internet at the 2 sites listed below.  The first is that of  WDPI’s Office of Educational Accountability (OEA) – www.dpi.state.wi.us/oea  - and the other is additional information specific to students with disabilities - www.dpi.state.wi.us/dpi/dlsea/een/assessmt.html   

Accommodations
The test itself cannot be modified, but accommodations are allowable as long as they do not alter the intent of the test.   For the WKCE
, accommodations serve as a support for the student directly related to the student’s disability;  modifications alter what the test is designed to measure.   Ask:  are there accommodations which will enable the student to participate and receive a valid, reliable score but which will not compromise the test?

The following are some examples from the WDPI website , but this is not an exhaustive list.  In addition, the list is under revision.  For updated information, please see www.dpi.state.wi.us/dpi/oea/accomdis.html 

· Time

· Shorter sessions

· More breaks or rest periods

· Space testing over several days

· Choose a time of day that is best for the child

· Allow more time

· Setting

· Use small groups or individual sessions

· Use a study carrel

· Allow the student to sit where he/she is most comfortable

· Have the special education teacher or aide administer the test

· Increase motivation with encouragement and tangible reinforcers

· Format

· Assist the student in tracking by pointing or placing the student’s finger on

· Read directions and items (WKCE math, science, and social studies only)

· Recording

· Have someone record the student’s responses

· Tape record the responses and then have someone transcribe onto the test sheet

Examples of accommodations that are not allowed include:

· Reading a reading test;

· Using a calculator on a math computation test;

· Using spelling tools (e.g., Spellchecker) on writing tests that score correct spelling;

· Paraphrasing that changes the meaning of the test in order to make the material easier to read and/or comprehend.
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Test anxiety is the emotional reaction that a student has to a test or examination.  It may be relatively mild, or so debilitating that the student’s performance is significantly affected.  There are 3 parts to test anxiety:  physical (such as feeling queasy, sweating, shaking), emotional (fear or panic), and mental (trouble with concentration, attention, memory).

The anxiety may be caused because the student does not feel prepared and/or because he/she panics or “blanks.”  The student may also report that his/her thoughts are racing, causing difficulty with concentration.

· Reassure students that a little nervousness is okay and many people feel it.  In fact, a little apprehension can actually help performance by making us more alert.

· Encourage students to get a good night’s rest and have breakfast before the test, and enlist parents to help.  Encourage them to avoid caffeine which can raise nervousness or anxiety levels.

· Try to help the student(s) calm down before the test; be careful about the contagion factor of one student upsetting others.

· Give students practice exams.

· Make practice tests or other classroom tests a learning experience.  Review answers and discuss why an item is right or wrong.  Show students where or how they could have determined the right answer – what process should have been used?  Was the answer in the passage read, and if so, where?  What were clues as to what answer was right or wrong.  Ask students to explain how they reached their answers.  What makes an answer right or wrong, complete or incomplete, good or better?

· Make sure students understand what will happen during the testing period and what is expected of them.

· Allow students to take mini-breaks so they can stretch, get a drink of water, have a moment to relax and re-group.

· Reassure students that everyone makes mistakes.  Let them know that they do not have to be perfect – they just need to try their best.

· Have students visualize themselves doing well.

· Read the directions carefully or remind students to read the directions carefully; make sure students understand the directions.

· Teach students how to recognize the signs of stress in themselves – what are their triggers?  What are some early warning signs they can heed before they become too stressed out?

· While it is important for students to understand the importance of tests, be careful not to create additional stress.

· Have the students take slow deep breaths or use other relaxation strategies during the test periods.

· Encourage students to wear comfortable clothing.

· Help students find a place where they are comfortable and have plenty of elbow or wiggle room.

· Reassure students that their test scores will be private and will not be posted for others to see.

· Encourage students to use positive self-talk or positive thoughts (e.g., “I can do this”, “I’ve practiced this and know how to do it”, “I have some skills to help me get through this well”).

· Help them develop strategies to stop their negative thinking and replace it with positive thinking.

· Use a little gentle humor to defuse tension.

· Teach students not to panic if they are stumped by a particular question – skip it and come back later rather than wasting valuable time getting worked up.

· Assure students that everyone works at their own pace and they shouldn’t be concerned if others finish first.

· Use open-ended questions with students rather than relying only on “yes-no” questions; work on higher level thinking skills instead of just rote memorization or recall of facts.

· Teach basic skill development so that students feel more confident in knowing those skills.

Motivation 
There has been a great deal of research done on motivating students.  In an article in the January 2004 issue of NEAToday, some of the research was summarized as follows:

Classroom climate – students are more apt to be motivated when the classroom feels like a safe, supportive place for them.  Teachers should emphasize collaboration rather than competition, and that mistakes are to be expected.  Asking for help is an appropriate thing to do.

Attitude – students must believe they can reasonably succeed at the task given them.  The student must have confidence, and must have hope that they can achieve the goal.

Relevance – students must see the usefulness of what they are asked to do.  Teachers must try to make connections between the material and the “real world”.

Praise/rewards – be wary of the overuse of praise and rewards.  Teachers should work to build intrinsic motivation in their students, focusing on student progress.  Again, try to avoid competition and save individual praise and rewards for private discussion.

Here are some additional suggestions on motivating students for high-stakes testing:

· Begin with choice of a snack.  Consider having the student eat part of it right away and save the rest for intermittent breaks.

· Allow students to chew gum or use a fidget toy (gel ball, kooshball, squeeze ball, etc.) to help them calm and focus.

· Triple behavior points during tests if the student is on task.

· Allow students free time when finished to do what they choose for 15 minutes.

· Break the group into smaller groups of 2-5 students, considering the students and how they interact with one another; separate students who don’t get along.

· Allow “stretch breaks”.

· Provide nutritious snacks/treats/beverages before, during, and after testing.

· Let the student know that the school counts on bright students like him/her to help raise test scores.

· Use true stories of underachieving students who scored “advanced” just to prove that they could.

· Offer extra incentives to stay on task and try hard – extra one-on-one attention, a coupon to buy out of an assignment, bonus points, choice of an activity, etc.

· [image: image4.wmf]Use “Restaurant Bucks” – Students can earn coupons for $1 for each session of good effort, up to a total of $5; then the group will go for lunch.  [Note:   consider using a restaurant that students might not get to very often, one that is new to town, a bit on the edge of town, etc.,  so it is a treat and a novelty for them].

· Review the school advancement policy with students; help them understand the meaning and relevance of tests to them.

· Inform parents of test schedule and encourage them to make sure their child has breakfast, gets enough sleep.

· Allow students the choice of where to sit, including in a study carrel or using ear phones (without sound).

· Have high interest books and magazines available when students finish and while waiting for others; allow students to listen to music using headphones and a reasonable sound level when they are finished and waiting.

· Give lots of encouragement before, during and after.

· Get student input into the “plan” for testing.  Consider using a behavior contract to formalize the plan.

· Have older students “mentor” younger ones – share helpful hints, etc.  This can reinforce and motivate both students.

· Do a “mini-FBA” to determine why the student is unmotivated or uncooperative – afraid to appear stupid?  Maintaining a sense of control?  Outside problems that are overwhelming?  Getting peer attention or maintaining an “image” with peers?  This will help you focus on ways to increase participation.

· Make sure that the student has a positive relationship with the teacher who will be administering/monitoring the test.  That teacher will know how to encourage the student, and will most likely be able to tell when the student is getting frustrated or tired.

· Celebrate when testing is over.

· Work on basic skills if students have deficits; if they have adequate skills, reinforce that with them and give them specifics so they feel confident.

· Motivating students involves “selling” them on the purpose for the activity so be sure they understand why the tests are given, and have positive consequences for good effort.

· Encourage students to use positive self-talk and affirmations.

· Offer a “sale” – if a privilege usually costs 50 behavior points, put it on sale for 40 points if good effort is made on the test, or have a “buy-one-get-one-free” sale.
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· Provide pencils and good erasers for students.  Choose some fun colors, designs or shapes and allow the students to keep them after the test.

· Involve students in planning where the test will be given, where they will sit, when breaks will be, etc.; ask them what will help them do better and be more comfortable.  Brainstorm with student – what has worked for you in the past?  What would be helpful now?

· Give students choices whenever possible to increase their sense of power and control.

· Clearly communicate what your expectations are for the test periods.  Make sure students understand what will happen, foreshadow how the day will be structured, what to do when they are finished, and so on.

· If the student is being passively noncompliant, do not do a lot of talking or cajoling as that will only encourage the student to become more passive.  If you must speak to the student, try to do so as privately as possible and allow the student to save face in front of the other students.

· Reduce distractions.

· Be careful not to stigmatize low performers.  Reward effort, not scores.

· Reward effort as well as quality.

· Use a timer so students can get used to timed tests or time limits.

· Teach students how to pace themselves; let them use a watch or a timer to check their own progress.

· Guide students transitioning between sessions, tests, etc.  Foreshadow what is coming next.

· Ask yourself what the specific issues might be for an individual student:   test-taking skills?  Attention span?  Skill deficits?  Difficulty with math?  Etc.  Address those issues throughout the year.

· Let older students share their success tips with younger students.

· Don’t downplay or minimize the difficulty of test taking – but do reinforce skills and strategies that students can use to master the situation.

· Have a problem or skill of the day (or a focus for the week)  so that students can practice a word problem or reading a paragraph and answering comprehension questions without having a whole assignment.  This also reinforces skill maintenance.
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Learning good test-taking skills will benefit a student in situations other than for the statewide standardized, high-stakes tests.  Students can use these skills in classroom test situations, improving their ability to succeed in regular education classes.  In addition, test-taking skills may be an important for transition activities for some students with disabilities.  Those students planning to continue their education after high school may have to take standardized tests such as the SAT or the ACT, and/or other placement tests.   

General

· Arrive early, bring materials such as pencils and erasers, be well rested and have breakfast.

· Read the directions carefully or listen carefully.

· Teachers – break directions into manageable segments.

· Keep track of time and pace yourself.

· Have students practice filling in bubble sheets.

· Go through the test once, answering the questions you are sure of; then go back through and look at those you skipped the first time.

· Eliminate answers you know are wrong.

· Eliminate answers that are logically wrong (e.g., if 2 of the answers are synonyms, they are probably both wrong).

· Make a best guess on the basis of the remaining answers (don’t guess if you are penalized for guessing).

· Avoid absolutes (always, never, all, must…) – they are usually wrong answers.

· At the start of the test, jot down anything you’re afraid you’ll forget.

· Use hints from questions to answer other questions or job your memory.

· Stick to your original answers – your first instinct is usually correct.

· Don’t over-analyze questions.

· Go back through the test, but don’t be too quick to change answers.

· Reading tests:

· Teach students how to skim or scan passages – how to look for key words or phrases.

· It may help to skim the questions before reading the passage so students know what to look for.

· Teach about story structure – when/where/who questions are often at the beginning; solutions are at the end.

· Prepare students for a variety of questions related to reading a passage:

· Literal or recall questions where the information is right in the passage they read and is a straight-forward fact recall question.

· Assembly questions in which students have to pull information together from various parts of a passage and assemble an answer.

· Prior knowledge questions in which the student uses information from the passage and what he/she already knows to answer the question (e.g., how do you think the person felt?).

· When they are reading, encourage students to:

· Think about what else they may already know about the topic.

· Visualize what is happening or what is being described.

· Reread if they didn’t understand it the first time.

· Summarize to themselves what they have just read when they have finished a passage.

· Math tests:

· Teach students how to decipher word problems – what are the key numbers, what operation should they use (e.g., what key words suggest subtraction, multiplication, etc.), and so on.

· Help students realize what numbers make sense – a building is not generally a mile tall, for example, how do numbers apply to real-world situations.

· Teach students to estimate so they can tell which answers are reasonable.

· If students have strategies that work for them and result in correct answers, let them do things their way.

· With a multiple choice math problem, consider that the student may have calculated wrong; rather than re-working, have them consider whether there is an obvious answer that is close to their calculation.

· Jot down formulas or equations before you begin.

· Using a basic computation problem, have students write their own word problems.

Multiple Choice




· Watch for grammar differences between the question and the answer – if they don’t match, the answer is probably wrong.

· Cover the answers while reading the questions.  If you think you know the answer, look to see if it is among the choices.  If you can’t think of the correct answer, look at the choices as though each is a “true/false” item.  Eliminate the “false” answers.

· The correct answer sometimes is the opposite of one of the other choices.  If 2 answers seem to balance each other, one of them is probably correct.

· If you are given numbers as choices and are not sure of the answer, choose a mid-range number, as that is often the correct answer.

· Double negatives are sometimes difficult to decipher.  Keep in mind that 2 negatives = a positive, so you might find it helpful to re-word the questions by eliminating the negative words.

· Beware of tricky answers such as “only”, “always”, “never” and so on.

· [image: image7.wmf]If you know that one of the answers is definitely wrong, you can obviously eliminate “All of the above.”
Conversely, if you know that at least 2 of the answers are correct, then “All of the above” is probably the correct answer.


· Try to eliminate 1 or 2 answers if you aren’t sure of the answer – that will help you narrow it down.

· Positive choices are more likely to be true than negative choices.

· Often the correct answer is the one with the most detail.

Essay

· Read the directions or listen carefully.  

· Concentrate on the focus of the questions:  compare means write about like and unlike; summarize means give the main points briefly; relate means tell how things are connected; discuss means go into some detail about the main points.

· Leave some space at the end of each question (if more than 1 essay) so that you can add more if something else occurs to you later in the process.

· Jot down a brief outline before you begin writing.  That will help you to get organized and to recall the main points.

· If you have written directions, underline key points to you don’t leave something out.

· Write as neatly and legibly as possible so that you get credit for all that you write.

· For comparison questions, ask yourself:

· Did I list the characteristics or elements of each things to be compared?

· Did I give examples of likeness?

· Did I give examples of differences?

· Did I explain why the likenesses and/or differences are important?

· For questions that draw a conclusion, make a generalization, or inferences:

· Did I clearly state my conclusion or generalization?

· Did I adequately support my conclusion?

· Did I consider any other options and state why my conclusion was better?

· For evaluation questions:

· Did I state the issue?

· Did I give the various options?

· Did I state my opinion?

· Did I defend my opinion with sufficient information, and does that information support my opinion?
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