Joseph Kaplan
 suggests a 2-step process for addressing target behaviors:  1.  identifying the maladaptive and target behaviors, and,  2. listing all of the prerequisites the students will need in order to engage in the target behavior.  

Maladaptive behavior = what the student does now; the behavior that is interfering with the learning of the student and/or others

Target behavior = replacement behavior; what you want the student to do instead of the maladaptive behavior.  The target behavior should be in the student’s best interest, and should serve the same function for the student as does the maladaptive behavior.

Once the maladaptive behavior has been defined, Kaplan suggests that there are 6 generic prerequisites a student needs in order to engage in the target behavior:

1. Expectation:  the student understands the behavior expected of him/her.  It is important for the student to know the expectations, but also is crucial that the student comprehends what the rule actually means.  Can the student explain what s/he is expected to do in his/her own words?  Have you seen the student behave in the expected manner at any time?  If not, you will need to work on this prerequisite with the student in order for the student to be able to engage in the target behavior.

2. Self-awareness:  the student is aware of his/her behavior.  Can the student stop him/herself from doing the maladaptive behavior?  Is s/he aware of misbehaving?

3. Self-control:  the student is able to control his/her behavior.  Are there temporary setting events (such as lack of sleep or conflicts at home) that may be interfering?  Are there biophysical factors (such as impulsivity, allergies, etc.)?  Don’t assume that the student’s maladaptive behavior is willful or deliberate.

4. Competence:  the student knows how to engage in the target behavior.  Does the student have the necessary academic skills? Social skills?  Study skills?  Does the student actually demonstrate the skills, or is s/he only able to explain how s/he is supposed to act?

5. Motivation:  the student sees engaging in the target behavior as more rewarding (or less aversive) than the consequences of engaging in the maladaptive behavior.  S/he has to like the consequences of the target behavior more than the consequences of the maladaptive behavior.  Does the consequence of the maladaptive behavior have more meaning or importance to the student than the consequence of the target behavior?

6. Beliefs:  the student does not hold any beliefs that are incompatible with the target behavior.  This may not be critical if the student is willing to engage in the target behavior for extrinsic reasons (powerful reinforcers through a token economy, for example) but will probably not internalize the behaviors and be able to generalize to other settings.  What can you infer from the student’s statements and behaviors regarding his/her beliefs about the target?

In addition to student prerequisites, Kaplan suggests 4 environmental prerequisites:

1. Opportunity to practice the target behavior:  the student needs to be allowed the chance to respond appropriately without staff jumping in, anticipating maladaptive behavior.

2. Sufficient reinforcement to motivate the student initially:  especially in the early stages of behavior change, it is important to reinforce appropriate efforts.

3. Appropriate models:  teachers and other students need to model desirable behaviors so that expectations are set.  For example, if a teacher is very critical of students, s/he may be modeling behavior that is similar to students teasing one another.

4. Positive setting events:  an environment that provides for positive supports and opportunities.  For example, if a student with learning problems must read orally, that may set the stage for teasing.

Finally, Kaplan writes that there may be unique prerequisites such as the student’s ability to perceive alternatives (such as the target behavior) to the maladaptive behaviors.  Students need to be able to see positive solutions to problems, rather than seeing their negative behaviors as the only answers.
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