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Participants: Meeting facilitator and Title I teacher, Kate; Principal, the second-grade female student’s Teacher of Record (TOR), the special education teacher (SET), and School Psychologist (SP) are present. Narrators 1, 2, and 3 explain and synthesize additional details.
Narrator 1: Kate explains they are at the second stage of review and that interventions have been done.
TOR: Mom came by yesterday and wanted to know if we could do this another day.
Principal: Why?
TOR: I don’t know. I was in the hall with my kids.
Kate: As this is our data review, let’s go over our data.
Narrator 2: Kate explains the student received math intervention 7 min daily, for 4 weeks, until the teacher providing intervention changed positions. Kate asks what happened next.
TOR: She did it for 4 weeks.
Kate: But what happened next? 
TOR: It was never restarted. But I have the data from her weekly intervention quizzes. 
Narrator 3: The principal goes to another table. 
TOR: 100%, 0%, 10%, 10%. I have also collected math data on weekly quizzes and it’s similar. There is no motivation whatsoever. She is like a bump on a log. She just wants to sit there and do nothing. I cut spelling words down to 10. I have the data. 16, 32, 8, 24, 32, 12 out of 40.
Narrator 1: Kate puts chart labeled “Intervention Action Plan,” on the table, transcribed from chart paper used at the initial RTI meeting for this student.
Kate: I taught her finger spelling. Did you ever see her doing it (to TOR)?
TOR: No.
Kate: She does it for me.
Narrator 2: The team hypothesizes the student does not retain information. 
TOR: She is from another school district. Mom was adamant she was tested and they were ready to put her in special ed. So she’s already been referred to special education and is being evaluated.
SET: Yes. 
SP: Is she pretty equally low in reading and math?
TOR: Let me look what her SRI scores are real quick. Her grades are all Ds and Fs.
Kate: We’ve got 10 to 15 more minutes to decide how we want to move forward.
TOR: I don’t see that she’s made any gains.
Narrator 3: There’s a discussion about what more they can do, including reading in a small group facilitated by fifth-grade readers. The TOR reminds them she has already cut down the student’s spelling words.
SET: That’s not really an intervention.
TOR: It’s not?
Kate: My intervention is finger spelling and teaching les-sons to get an idea of her retention. 
Narrator 1: Principal rejoins.
Principal: Mom signed consent (for special education testing) at parent teacher night?
TOR: Yeah.
Kate: Let’s continue 30 minutes small group reading, but it’s not all 30 with her.
SET: I’ll document that. For intervention we think of things to improve skills. It’s not . . .
Narrator 2: TOR cuts off SET, reflecting back to an earlier question about how she grades the student’s spelling, complaining that reducing the point value of each word “is a gimmee.” The group decides math intervention is no longer necessary. Kate asks TOR about how she monitors progress.
TOR: I take grades. I use scrimmages. Do we need to meet again if she’s going through testing?
SET: We could even do it informally in a month or so. I just need to get all the data.
Narrator 3: SP reiterates she needs to know every intervention.
TOR (whispering): She’s not motivated. She is not a happy child. She’s a miserable little person.
SP: We’re going to do some behavior stuff and see how she comes out.
Kate: Do I need to get any more frequency?
SP: No. 
Narrator 1: Kate changes the subject back to data collection in the form of tallying attendance and student progress on scrimmages. All but TOR and Kate start to leave, get up from their chairs, and talk about their plans for the day.




What are the goals of this process related to:
 1. The student (assimilation vs. transformation)? 
2. The educators?
What is the division of labor (i.e. who does what), and who decides? 
What historical and current systemic and school factors may have shaped what happens at these meetings?

What understandings of dis/ability are revealed (psychological/medical vs. social?) Race, income, other socio-demographic statuses?
What views of the student are revealed?
Who has (more) power and who (has less) does not?
Who benefits from the current process and scenario?

What do educators know and what are they able to do?
On what goals do teachers’ capacities focus?
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