Handout # 6


Guiding Principles of the Wisconsin Personnel Development Model
The overall assumption of the Wisconsin Personnel Development Model is that schools operate as a Professional Learning Community (PLC) such as DuFour and Eaker describe in Professional Learning Communities at Work (1998).  Within the context of a professional learning community, professional development and support activities are identified following a collaborative analysis of needs.  Professional development activities are directed at improving skills needed to enhance instructional effectiveness, particularly for those students most likely to experience failure. It is expected administrators, staff and family members are included in the planning process. The emphasis is on the guiding principles listed below:
1)  Focus on Learning, Prevention and Intervention:  A focus on learning requires a shift from traditional methods of professional development to those practiced within a professional learning community.

	From external training (workshops and courses)…
	to job-embedded learning

	From the expectation that learning occurs infrequently (on the few days devoted to professional development…
	to an expectation that learning is ongoing and occurs as part of routine work practice

	From presentations to entire faculties…
	to team-based action research

	From learning by listening…
	to learning by doing

	From learning individually through course and workshops…
	to learning collectively by working together

	From assessing impact on the basis of teacher satisfaction (Did you like it?)…
	to assessing impact on the basis of evidence of improved student learning

	From short-term exposure to multiple concepts and practices…
	to sustained commitment to limited, focused initiatives


Learning by Doing 2006. DuFour, DuFour, Eaker & Many. P.189.
2.  Shared Vision and Collaborative Decision Making:  Successful implementation of a system responsive to all children requires a commitment by all staff to the vision that all students can succeed and that the vast majority of academic, social and behavior problems can be prevented before school failure sets in. 
Responsive educational systems are organized to reduce barriers and create a supportive learning environment for all students.  Without shared vision and commitment to the prevention concept, change will likely be uneven, furthermore students, families and staff, are more likely to feel confused about the nature and purpose of their educational programming in general and intervention planning specifically. (REACh Framework Components)
A collaborative culture does not ensure improved results unless participants focus on the right issues.  Administrators and teachers must share in the decision making and planning process for professional development aligned with identified student needs. Families also have a vital role in this process. Decision making and planning activities at all context levels (district, school, classroom and student intervention) should reflect an environment of meaningful partnerships among stakeholders.  School teams are designed to maintain strong and productive working relationships among educators, students, families and the community.
3.  Commitment to Continuous Improvement with a Results Orientation- Today schools are encouraged to use a data-driven school improvement model at every level of decision-making across all contexts. Many schools participate in a group data analysis process to help them identify and prioritize areas of need. They then develop and implement strategies and ideas to address those needs using action plans.  Analyzing the impact of the plan assists in determining what was effective and what was not.  This new knowledge is used in the next cycle of continuous improvement.  The ultimate goal of effective professional development is improved student achievement.  
Results orientation is one of the characteristics of a professional learning community. In a results oriented community all members of the organization engage in processes to:

· Clarify priorities.

· Establish indicators of progress to be monitored carefully.

· Embed continuous improvement throughout the organization.

In addition, principals and staff might take action in order to demonstrate their commitment to improvement by: 

· Initiating structures and systems to foster qualities and characteristics consistent with the school they are trying to create

· Creating processes to monitor critical conditions and important goals

· Reallocating resources to support the priorities

· Posing the right questions

· Modeling what is valued

· Celebrating progress

· Confronting violations of commitments

Every employee of the district, but particularly teachers and principals, focus on results. Leaders identify a limited number of very focused goals and use a well-designed process to drive those goals into every classroom in every school.  (DuFour, DuFour, Eaker & Many, 2006 p 20-21 & p.119-20)
