Major Equivalency Worksheet – EARLY CHILDHOOD SPECIAL ED

	InTASC - Content 		                                                                      Standard 4: Content Knowledge
The teacher understands the central concepts, tools of inquiry and structures of the discipline(s) he or she teaches and creates learning experience that make the discipline accessible and meaningful for learners to assure mastery of the content.

Wisconsin Teacher Standard 1	 					
The teacher understands the central concepts, tools of inquiry and structures of the discipline he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for pupils.



Applicants who do not have a major in the subject area of the license they are seeking must demonstrate that the combination of courses and training(s) completed, teaching experience, and/or certifications earned are the equivalent of a major.


STEP 1: List the courses and trainings completed, teaching experience or certifications earned specifically related to the academic specialization.

	Course # 
	Course Name
	Institution and # of credits earned

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



	Name School where subject was taught
	List course(s) taught
	Years of experience teaching these courses.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



	Name of relevant certification
	Entity who granted and date

		
	

	
	

	
	

	
	




STEP 2:  An early childhood special education teacher must demonstrate knowledge and understanding of the competencies listed below in order to teach students in an early childhood special education program. Identify how the courses and trainings, teaching experience or certifications listed above substantiate these competencies. 

	WI Program Guidelines for early childhood special education teachers
	Identify for each of these competencies the *relevant coursework or training completed; 
*experience teaching this subject;
* certificate programs completed

	1. The principles and theories of child growth and development and learning theory as appropriate to children with developmental delays and disabilities birth through age eight.
	

	2. The characteristics of play and its contribution to the cognitive, social, emotional, communication, motor development and learning of children with developmental delays and disabilities birth through age eight.
	

	3. The methods for organizing and modifying environments in collaboration with parents and other professionals to maximize the children’s development through appropriate use of strategies, materials, equipment and technology.
	

	4. The implementation and evaluation of a developmentally appropriate curriculum based upon child development, learning theory, and research for all children birth through age eight including those with developmental delays and disabilities.
	

	5. The use of appropriate strategies to create and manage a learning environment that provides for:

· Emphasizing play, active manipulation of concrete materials, independence in daily living, exploration of the environment, problem solving, and decision making.
· Meeting the unique needs of a diverse group of young children and builds upon their strengths.
· Fostering friendships and interactions with others.
· Integrating content areas such as art, music and literature through adult and child initiated themes.
	

	6. The support of families and caregivers from diverse backgrounds including, but not limited to, racial, cultural, ethnic, and economic diversity in the identification of family concerns, priorities and resources for the purpose of incorporating the families’ desires and goals for children into intervention strategies.
	

	7. The use of appropriate communication skills for working with other persons involved in early childhood settings including parents, volunteers, support staff, advisory groups, community agencies and professionals from other disciplines.
	

	8. The participation as a team member in the following:

· Determining the eligibility for early intervention or special education services.
· The formal and informal assessment of infant and young children’s cognitive, social, emotional, communication, motor, adaptive and physical—including vision and hearing development—for initial and ongoing planning and provision of appropriate services.
· The identification of family concerns, priorities and resources for the purpose of incorporating the families desires and goals for children into intervention strategies.
	

	9. The wide variability in normal child development as well as risk factors; developmental patterns and delays representative of specific disabilities; and medical aspects of diagnosed conditions, and the effect of such differences upon children and their families.
	

	10. Child find strategies, informed referral networks, evaluation team responsibilities, individualized family service plans, individualized education program processes, and pertinent state and federal laws, regulations and policies.
	

	11. Professional ethics and issues of advocacy, family rights, confidentiality, and teacher liability.
	

	12. The appropriate methods of service delivery within natural settings in the home and community such as preschools, Head Start, and family- and center-based child care.
	

	13. The intra- and interagency collaboration and implementation of appropriate service coordination and consultation related to the care, education, and transition of young children and their families.
	

	14. A teacher of early childhood special education students has a deep knowledge of the Common Core Standards in math and English language arts and the Wisconsin’s Model Academic Standards for science, social studies and health and learning progression in the disciplines he/she teaches.
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