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By the end of a Preparation Program leading to Licensure in Deaf and Hard of Hearing, a student will demonstrate proficiency in:
1.
The philosophical, historical and legal foundations of deaf or hard of hearing education including:
· Definitions, identification criteria, and current incidence and prevalence rates of students with hearing loss.

· Educational models, theories and philosophies (e.g., bilingual-bicultural, total communication, oral/aural) that provide the basis for educational practices(s) and the continuum of placement options for students who are deaf or hard of hearing.

· The impact of various educational placement options on individual students with regard to meeting educational needs; linguistic, academic, cultural identity, and social-emotional development.

· Perspectives of the Deaf community on cultural and communication needs of students who are deaf or hard of hearing as they relate to the rights and responsibilities of parents, teachers, and schools.

2.
The characteristics of learners including:
· Research in cognition recognizing that being deaf or hard of hearing alone does not necessarily preclude normal academic development, cognitive development, or communication ability.

· Various etiologies of hearing loss and the effects that onset of hearing loss, age of identification, and provision of services impact on learning differences in students who are deaf or hard of hearing.

· Communication features (visual, spatial, tactile, and/or auditory), the differences in quality and quantity of incidental language, and the impact of early comprehensible communication that is necessary to enhance language, cognitive, emotional, and social development of the student who is deaf or hard of hearing. 

· Cultural dimensions that being deaf or hard of hearing may add to the life of a child.

· The effects of families and/or caregivers on the overall development of the child who is deaf or hard of hearing including an understanding of the variations in beliefs, tradition, and values across cultures and with society and their effect on family relationships.

3.
Assessment, diagnosis and evaluation including:
· The components of an adequate, comprehensive evaluation needed for identification, program planning and placement decisions for students who are deaf or hard of hearing.

· Experience in administering standardized assessment in a variety of language modes matching the language/ communication of the student and the ability to analyze the results.

· Identifying the pros and cons of using standardized measures as well as specialized assessment tools for a student who is deaf or hard of hearing.

· The ability to integrate information gathered from curriculum based assessments (formal and informal) with standardized measures in order to report comprehensive information on a student’s educational performance.

· Special policies regarding referral, program planning and placement procedures for students who are deaf or hard of hearing (e.g., Federal Policy Guidance, October 30, 1993, COED report, Special Considerations sections of the IEP).

· The ability to assess student language along the continuum including knowledge of linguistic features of American Sign Language, other sign communication systems and other visual communication systems along with aural/oral competencies.

4.
Instructional content and practice including:

· Knowledge of the general curriculum and expectations for same-age peers and the ability to align educational instruction and support with the general education curriculum.

· Minimal proficiency and understanding of the linguistic aspects of American Sign language (ASL) and other communication modes (linguistic and nonlinguistic) used by students who are deaf or hard of hearing.

· Knowledge of the sequence and skills of auditory development.

· Theories of language, cognition, and reading development in children who are deaf or hard of hearing as compared to their non disabled peers.

· Standards and benchmarks in the general curriculum including methods of instruction used in general education across content areas, and modifications and accommodations that are appropriate for students who are deaf or hard of hearing.

· The ability to read and interpret an audiogram, assess maintenance needs of hearing aids and assistive listening devices and evaluate the appropriate use of equipment to maximize the use of residual hearing for individual students.

· The ability to assess the maintenance needs of a cochlear implant along with any assistive technology devices used in conjunction with cochlear implant and to evaluate the appropriate use of this technology to maximize the use of residual hearing for individual students.

· Utilizing techniques to enhance speech production in students who are deaf or hard of hearing based on the ability of the student.

· Research supported instructional strategies, practice, materials, and technology for teaching students who are deaf or hard of hearing (e.g., Auditory Oral, Bilingual-bicultural, English as a Second Language, total communication).

· Fostering independent communication between students who are deaf or hard of hearing with their peers and other school personal.

· Planning and implementing instruction for students who are deaf or hard of hearing with additional disabilities and special needs.

· Preparing students who are deaf or hard of hearing in the appropriate use of educational interpreters.

5.
Planning and managing the teaching and learning environment and supporting social 
interaction skills including:

· Factors that maximize the classroom environment (such as physical arrangement, seating, proximity of the student and/or interpreter to the visual information presented, teaching style, auditory distraction, etc.) that supports visually oriented and/or auditory learning in students who are deaf or hard of hearing.

· Establishing clear and reasonable communication techniques and expectations for general education teachers when working with students who are deaf or hard of hearing that address respectful interaction including pausing, directing and redirecting attention as used by role models who are deaf or hard of hearing.

· Processes for establishing ongoing interaction of students who are deaf or hard of hearing with peers and role models who are deaf or hard of hearing at the local, state, or national levels.

· Available technology for people who are deaf or hard of hearing to support access to their education, and communication support in their school and community environment leading to independence.  

6.
Communication and collaborative partnerships including:

· Providing families with unbiased information on resources available regarding educational options and communication modes or philosophies, as well as social opportunities for their children with other children who are deaf or hard of hearing.

· Career/vocational programs and transitional supports that are effective for students who are deaf or hard of hearing.

· Techniques for teaching communication skills and/or sign language to families of children who are deaf or hard of hearing, peers, and other school personnel.

· The effects of communication on the development of family relationships and strategies used to facilitate communication in families with children who are deaf or hard of hearing.

· Services provided by governmental agencies and non-governmental agencies in meeting the needs of students who are deaf or hard of hearing.

· Working in partnership with the many representatives of the educational team including parents, educational interpreters, general education teachers, and speech and language pathologists, educational audiologists, etc., to address the individual needs of the student who is deaf or hard of hearing.

· Designing in-service for educational staff and parents to address the educational, technology, communication, and social needs of students who are deaf or hard of hearing.

7.
Professionalism and ethical practices including:

· Using self-assessment and self-reflection to develop a portfolio for identifying personal strengths and needed skill development in order to create a professional development plan.

· Utilizing consumer publications and journals relevant to the education of students who are deaf or hard of hearing.

· Actively seeking interaction with adults in the Deaf community to maintain and improve communication skills in ASL, English-based signs, or cues as well as interaction with adults in the Hard of Hearing community to maintain and improve understanding of current technological supports and community services.

· Demonstrating the ability to interact with a variety of individuals who are deaf or hard of hearing for young children to adults.

· Participating in the activities of professional organizations relevant to the education of students who are deaf or hard of hearing.
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