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23
Wisconsin After-School

Continuous Improvement Process (WASCIP)
Summary of the WASCIP Self-Assessment Process

In 2004, the Wisconsin Department of Public Instruction (DPI) partnered with the National Community Education Association (NCEA) to develop a self-assessment process that would support after-school programs in Wisconsin in their efforts to improve services to youth. DPI and NCEA began work on adapting NCEA’s “Continuous Improvement Process for After-School” (CIPAS) model for use in 21st Century Community Learning Centers (CLC) in Wisconsin. CLC directors, coordinators and staff from across the state joined in this initiative and were instrumental in developing the first WASCIP self-assessment instrument. Nine CLCs participated in the initial pilot of the WASCIP self-assessment during 2005-06. The Center for Urban Initiatives and Research (CUIR) at the University of Wisconsin-Milwaukee joined this initiative in 2006 by conducting a preliminary evaluation of the pilot process. Based on findings from this evaluation, both the WASCIP process and rubrics instrument were revised. Alverno College in Milwaukee, which is nationally known for their work in the field of self-assessment, assisted in this revision process. The WASCIP is the result of the work of a range of experts in youth development, after-school programming, quality improvement, and self-assessment.  

The WASCIP is a self-assessment process designed to help after-school programs identify areas of program strengths and areas for improvement though the application of twenty-one rubrics. The rubrics found in this guide were developed through a comprehensive process that included guidance from after-school program specialists, as well as an extensive literature review on best practices and empirical research on factors that support good management principles and positive youth development in after-school programming. Using a rating scale that ranges from “basic” to “exemplary” for each rubric, the WASCIP instrument helps to identify how well each component of the program supports positive youth development. Once the assessment is complete, an after-school program self-assessment team collaboratively develops an action plan based on the results of the assessment. The action plan will guide the application of strategies and efforts towards program improvement. The purpose of this guide is to explain the WASCIP process in detail and provide written assistance during the self-assessment process. 

Self-Assessment in an After-School Program Setting
The challenges youth face in the 21st century offer out-of-school time programs an opportunity to support the development of the skills critical to the success in a rapidly changing global environment. To achieve excellence there must be a vision and steadfast commitment to ongoing reflection, evaluation, and program improvement. The WASCIP is a tool that combines the latest knowledge from the fields of community education, after-school programming, and youth development to help programs benefit from thoughtful planning and the action steps developed and implemented. The Wisconsin Department of Public Instruction (DPI) has taken the lead on developing this tool for use by 21st Century Community Learning Centers and other community-based after-school programs in Wisconsin. The WASCIP is focused on creating strategies that will allow for on-going assessment, planning, improvement, and sustainability of after-school programs. 
Engaging in a WASCIP offers programs a unique opportunity to reflect and problem-solve resulting in the improvement of services for youth. During this process program staff and stakeholders will rate program quality and identify areas for improvement. The staff and stakeholders’ contributions are essential to the implementation of action steps for improvement. The WASCIP is first and foremost an internal, self-assessment process.
Why use a Self-Assessment verses an External Assessment? 
Self-assessment experts state that the process of participating in a self-assessment successfully results in improving program quality and generating substantive positive program changes. There are three reasons for this belief. 
 

1) After-school staff and stakeholders are the best judges of the quality of their program. 
2) After-school staff and stakeholders know the culture and goals of their programs best and, therefore, are in the best position to identify areas of improvement. 
3) Action steps intended to improve the program are much more likely to be implemented if they have been created by those who run the program.

How do you know if you are ready to Self-Assess and how often should you Self-Assess? 
The WASCIP self-assessment is a good vehicle for examining well-established programs. However new programs can benefit by reviewing the WASCIP rubrics as the program evolves, assuring that best practices guide the many changes that often occur in the early years of a program. However it is best to delay self-assessment until the program is well-established. The WASCIP should focus on assessing one program at a time, as opposed to multiple programs operated by a community wide agency. 
It is reasonable to assume that the process of assessing and implementing the action plan can take a year or more. We recommend that a program engage in a WASCIP every two to three years to monitor the quality of the program and strive for continuous improvement. Even in high achieving after-school programs, a well thought out and carefully planned self-assessment will find ways to strengthen and improve programs. Adopting a WASCIP process as part of the management strategy can help after-school staff and stakeholders achieve the goal of maintaining the best program possible for the youth in the community.
What exactly is Self-Assessment? 

When thinking about what a “self-assessment” process means, it is useful to consider some underlying assumptions. 
· Self-assessment is integral to learning and improving. Taking time to critically examine, and reflect on, the program is essential to discovering action steps to enhance the quality of services.

· Districts/sites and organizations will develop the ability to self-assess over time. Self-assessment is, quite simply, a skill. Like any skill, it must be developed and expanded over time. The WASCIP self-assessment is meant to be continuous, allowing program staff to develop the skills to effectively use the assessment results.
· Self-assessment is based in public criteria that are understood and accepted by everyone involved. The WASCIP rubrics are grounded in research, as well as widely recognized best practices. They are a set of standards that will guide the implementation of substantive change and quality improvement.
· Self-assessment is enhanced by feedback that is based on the accepted criteria. DPI has developed a coaching model to support the WASCIP process. A coach in this process works closely with sites to help view the program through a different “lens.” He or she will offer insights into the program that are grounded in the rubric elements to enhance the understanding of how to achieve the highest quality programming.
In the context of the WASCIP, self-assessment is defined as: 

“The ability of a program’s staff and stakeholders to observe and analyze program components, judge the program’s effectiveness based on rubric criteria and make concrete plans to improve the program’s performance.”
 
Stages of Self-Assessment
The self-assessment process develops in four stages.
 
1) The first stage of self-assessment is observation. At this stage, the self-assessment team gathers evidence that helps them explore different aspects of their program based on criteria established for quality after-school programs. The team begins to think about the significance of the criteria next to their own evidence in order to gain a deeper understanding of how their program looks against quality standards. 
2) The next stage of self-assessment is interpreting/analyzing. The goal of the team is to look for patterns and distinctive elements in the evidence. The meaning of the rubric criteria under the specific youth development program is explored. 
3) It is in the judgment phase where the team begins looking at all of the evidence as a whole, and considers where modifications would support program improvement. 
4) This judgment stage is followed by planning, a point at which the team formulates specific action steps for program improvement. The steps are consistent with targeted goals for improvement – which in this case involves moving the program to the next higher level of quality identified in the rubrics. 

The Elements of a WASCIP
The WASCIP contains six essential or critical elements, each interconnected and equally vital to the success of the process. 
Self-Assessment Team (Element One)
The self-assessment team (SAT) is at the heart of the WASCIP process. The SAT is responsible for reviewing the program, reaching consensus on quality ratings, deciding important areas on which to focus for improvement, and formulating specific action steps for improving the program. Leaders and staff in the after-school program, those who fully understand the program, make up the SAT. These individuals take responsibility for: 

· Conducting the self-assessment, 

· Developing action steps and, 

· Implementing the site’s Action Plan. 

The SAT should consist of a minimum of four individuals who have thorough knowledge of the program. Members should include the site’s director or coordinator and at least one other front-line staff person. Other members could be day school administrators and staff, community stakeholders, and parents. The school principal can play a critical role and their “buy-in” and influence will be essential to implementing the action plan in the end. Thus, having the principal engaged from the very beginning is important for helping her or him fully understand the barriers the program may face in its efforts to improve. SAT members should all have extensive knowledge of not only the program, but also the community and/or school in which the program operates. Since this is a working team, the number of members should be limited to no more than six in order to maximize productivity and ensure a relaxed collaborative environment. The program’s director/coordinator should act as the SAT leader and take responsibility for creating a self-assessment process, assigning tasks, and keeping the process moving forward.

Self-Assessment Tool (Element Two)
The SAT uses the WASCIP Self-Assessment Tool, which contains a set of research-based rubric categories to rate their program. The tool consists of 21 rubrics that include management and programming areas, as well as those addressing youth development, program climate, and family, school and community involvement. In the WASCIP process, staff should assess the program in all 21 rubric areas. The only exceptions are the rubrics pertaining to academic and enrichment programming. If the program offers academic or enrichment activities (e.g. literacy, math, recreation, art, etc.) staff should assess the program in those rubric areas (note: all 21st CCLC programs require academic and enrichment programming). However, if the program does not offer activities in a programming or enrichment area, that rubric can be disregarded and the self-assessment should indicate that the program does not contain that component. 
The self-assessment tool uses a four-point scale that ranges from “basic” to “exemplary” for each rubric. The self-assessment team should approach the rubric rating system by starting at the “basic” level for each rubric. Review each item at this level and determine if the program includes all of the elements listed. If the program does include each element at the “basic” level, then begin to examine the next higher level of “emerging.” Following the same process, the self-assessment team should determine if the program includes each element at the “emerging” level. If all elements are met there, the same process should be followed for each level moving up the continuum to the “proficient” and finally the “exemplary” level. If the program contains all elements at a certain level, but not all elements of the next higher level, rate the program at the highest level where it contained all of the elements. It is possible that the program will contain some elements at a higher level and not contain all elements at the level below. DPI emphasizes that the program should be rated at the level where the program contained ALL elements. 
The types of evidence the self-assessment team will gather include both physical and narrative, which are discussed further under the following element. 

Self-Assessment Report (Element Three)
One of the main responsibilities of the SAT is to compile a report of the findings based on a review of the program. This report is a sincere, straightforward assessment of the quality of the program’s different components as outlined in the rubrics. The Self-Assessment Report describes both the strong points and weaknesses of the program. The most important purpose of the report, however, is to identify areas for program improvement. If the program is working with a coach, a copy of the site’s Self-Assessment Report is sent to the coach for review and will be used extensively during the Action Plan Meeting to develop strategies to improve the program.

The SAT should make every effort to include documentation to support its judgment on the rubric level ratings. Although a list of examples for documentation for each rubric level is included at the end of this guide, the SAT should provide documents that are clear examples of the rubric level elements contained in the program. In other words, the items on the list provided in this guide are merely examples to help you think about possible evidence. Your site SAT may have ideas for even better documentation that are unique to your site. 
Some of the rubric elements may not be supported by “physical” documents. These cases should include a narrative explaining why the program should be rated at the level identified. The explanation, or any other document evidence, should clearly connect to the elements in the specific rubric level on which the program was rated. In summary, a program Self-Assessment Report will include two types of “evidence”: 

1) Documentation: Physical evidence, such as a printed copy of the program’s goals/outcomes (Program Goals), survey instruments (Research and Evaluation), training registration (Staff Capacity and Development), etc., that is directly related to the specific rubric element.

2) Narrative: Non-physical evidence that is an explanation of program components for elements in the rubric levels. For instance, the narrative may provide a listing of the resources shared with community partners for programming (Community Partnerships). A narrative would explain the process used to involve youth in program planning (Youth Engagement). 
Evidence should be provided for each element at the rubric level at which you have rated your program. Please do not skip any of these elements in your Self-Assessment Report.  Keep in mind that it is not necessary to provide evidence for rubric levels that are lower than the levels at which you have rated your program. For each piece of evidence, programs with coaches will provide a rationale to their coach explaining how their evidence relates to the element of the rubric (this will be reported for each of the rubric categories on the Rubric Cover Pages included in Appendix C). 
There is no set number of supporting documents to include in your self-assessment report. It may be necessary to include more documents for some rubrics than for others. An effort should be made to use documentation judiciously. To keep the self-assessment report manageable, it would be best to limit the number of documents in the report to those that are most important. Your Self-Assessment Report should fit in a three-ring binder that is no larger than two inches. If necessary, you can present additional documentation to your coach during your Action Plan Meeting. Your SAT should use its best judgment on how much evidence is needed (documentation and narrative) to effectively and efficiently demonstrate that the program contains all the elements listed in the rubric levels.    
Site Coach (Element Four) Optional
Programs may opt to engage a coach to guide and assist through the entire process. The relationship between the coach and SAT is critical for a successful outcome. The coach offers an outside eye, an additional perspective as the SAT self-assesses the program and develops an Action Plan that paints the path to sustaining those program aspects that are strong while planning for improvement of others. The coach is prepared to engage the SAT in reflective dialogue, giving feedback and asking questions that will help the SAT look more deeply at their after-school program. The coach may challenge the SAT to step outside of their traditional thinking about the program, but will accomplish this in a non-threatening and non-confrontational way. The coach will listen, provide expertise, ask questions, offer a new perspective, and help the SAT achieve their goals. In this way, the coach plays the role of a “critical friend.” Noted educators Costa and Kallick describe a critical friend as… 
“…a trusted person who asks provocative questions, provides data to be examined through another lens, and offers a critique of a person’s work as a friend. A critical friend takes the time to fully understand the context of the work presented and the outcomes that the person or group is working toward. The friend is the advocate for the success of that work.” 

The site coach will be available to answer questions while the SAT prepares the self-assessment report. Once the self-assessment report is completed, it should be shared with the coach for review. This will help the coach to fully understand the program and generate questions and discussion topics for the action plan meeting at the site. The coach will set a date with the SAT leader to meet on-site. During the on-site action plan meeting, the coach will take on the role of “critical friend,” asking questions and listening intently to SAT members to understand the challenges the program faces in implementing changes for improvement and sustaining positive program aspects. The coach will then facilitate a process where the SAT identifies important “priority” areas for improvement and corresponding action steps to increase the quality of the program. While developing the action steps, the coach will help the SAT focus on steps that will result in moving the program to a higher level of quality on targeted rubric areas.

Action Plan Meeting (Element Five)
The Action Plan Meeting is held at the site and completed in a half day; all members of the self-assessment team should attend, along with coach, if applicable. During this meeting, the SAT will discuss the evidence used for judging each rubric level and reach a consensus on the ratings. The SAT will decide on areas for improvement and strategize about specific action steps the program will take to increase the quality of services over the several months. Not all rubric areas from the self-assessment will be targeted for improvement. The SAT will decide on a set of two to three areas that SAT members agree are the most important and manageable at the time. The SAT should identify specific, concrete action steps that will help the program move to the next level of the rubrics targeted for improvement. 
Reaching consensus among SAT members on priority areas, and even action steps, may not be easy. Each member brings special talents, perspectives, personal priorities, and opinions about the program to the process. However, reaching consensus on how to proceed is a vital step in achieving improvements. It is unlikely that positive program changes will occur without a set of priorities and action steps on which everyone has agreed. 
Action Plan (Element Six)
As described above, the purpose of the Action Plan is to provide the site with a document containing a specific plan that will be used for program improvement over the next several months. The Action Plan is a “road map” for the site’s SAT to follow that contains a set of concrete action steps that everyone has had a part in creating and agreeing to support and implement. Indeed, the Action Plan is the resulting product of all the hard work done by your SAT. This plan is a step-by-step process that grounds actions in specific quality elements of the rubrics and will help the site stay on its path to program improvement.  

Conducting a WASCIP Self-Assessment

The time that it will take the site to complete a WASCIP will range from two to three months. The process begins with the WASCIP training, followed by the self-assessment, action plan meeting, and creation of the formal action plan. After the training, the site’s SAT will begin reviewing the rubrics and collecting evidence to determine the program’s rating on each of the 21 rubrics. The evidence will include physical documentation, wherever possible, and narrative descriptions when documentation is not suitable. In order to minimize the SAT’s time, the work should be distributed equally among all SAT members. It is important that the work of self-assessment not fall on one person. Once the SAT has gathered the evidence there should be a discussion to reach a consensus with members on appropriate ratings for each rubric level. The next step is to compile the Self-Assessment Report and submit it to the coach for review (if working with a coach) followed by the development of an action plan. This document will be used as a guide during the months following the WASCIP self-assessment as the SAT implement the changes identified as necessary for increasing the quality of the program. The following table is a summary of the steps for the WASCIP self-assessment along with an estimated timeline for completing each step. 

	WASCIP Self-Assessment Process

	Task
	Amount of time to complete
	Timeline

	Director/coordinator and two others attend WASCIP training
	1 day
	Begin your WASCIP

	Gather information and prepare self-assessment report
	3-4 weeks
	4 weeks after training

	Coach reviews your self-assessment report and prepares for the action plan meeting
	2 weeks
	6 weeks after training

	Action plan meeting is held
	Meeting is ½ day, and held approximately two weeks after the site has completed the self-assessment report
	

	Coach prepares a draft of site’s action plan
	Draft of the action plan is submitted to site approximately 2 weeks after action plan meeting
	8 weeks after training

	Site contacts coach for any changes needed
	Within 1 week of receiving the action plan draft
	9 weeks after training

	Coach prepares any corrections to and submits final action plan
	Within 1 week of receiving site’s request for edits
	10 weeks after training


The next section suggests some processes on how to approach the self-assessment. 

Getting Started on the WASCIP Self-Assessment
The following is a recommended process for conducting the WASCIP self-assessment.
1. The SAT should be identified and recruited early in process. If possible, members of the SAT will benefit from attending the training. Regardless the SAT should at least be in place within the first week after the training. This should be at least four persons, but no more than six, who have thorough knowledge of the program and community. It is essential that program staff members are involved throughout the process for their valuable input, as well as much-needed buy-in.
2. A meeting with the SAT should be held as soon as possible to familiarize members with the WASCIP rubrics and process. There should be group consensus on a process to gather evidence for the self-assessment report. We suggest that the SAT reach an agreement on which individuals will be responsible for gathering evidence and completing the rubric ratings. 
Note to programs with multiple locations: This tool is intended to assess the center not the organization as a whole. Therefore, it is recommended that for organizations with multiple sites to assess no more than 3 centers at a time. 
3. Conduct the self-assessment. Gather evidence that will produce a report that paints a clear picture of the program for the coach (if applicable); be as specific as possible. This will help to assist the SAT strategize on action steps that have the best chance for success. 

a) Rate the program on all rubric categories. The site may not contain all programs included in the rubrics. For instance, the program may provide literacy activities but not math activities. In these cases, just indicate in the self-assessment report that the program does not contain the area of programming. However, we recommend self-assessing on all rubrics that are pertinent to the site. This includes rubrics where there are activities, but not necessarily a structured program.  

b) Review each rubric level element, one at a time, starting from at the basic level of each rubric category. Study the elements listed at each level. Determine which level – basic, emerging, proficient, or exemplary – best describes the current program for each rubric. Only choose the appropriate level once clear evidence is available to support that choice.

c) Collect evidence for each rubric. Every program is different, so supporting documentation for each after-school program will understandably vary. Some examples are listed at the end of this guide in Appendix A that may help assist in preparing the document evidence. Narrative evidence is acceptable when physical evidence does not apply.
Of course, any method can be used for collecting evidence on the program. However, an example worksheet is provided in this guide (Appendix D) to help to organize information.

It is a rare program that will rate at an “exemplary” level on all rubric categories. The purpose of this process is to engage in continuous improvement. Reaching the higher levels of each rubric will take time, on-going reflection, and effective action steps.  
Compiling the Self-Assessment Reports
If working with a coach the following sections should be used to communicate about the program:
· A Complete the cover sheet (Appendix B) should be the first page of the self-assessment report. The cover sheet includes the following: 
· A brief description of the program, including program enrollment data from the previous year, program partners, and description of youth served, hours of operation, etc. This should be no longer than one-half page. The purpose of this information is to help a coach understand the context in which the program works with youth.

· A brief description of the community in which the program operates. This should include demographic data, geographic information, school district, etc. so that the coach will get a good idea of the characteristics of the community. This should be no longer than one-half page.

· A short history of the program including the year it was established, any important changes that have occurred over the years, growth, and any other information that will help the coach understand how the program has evolved. This should be no longer than one-half page. 
· A brief summary of the ratings on the rubrics. Highlight areas where the program is strong – areas to sustain. Note and record some initial thoughts about rubric areas that may be included in the action plan for improvement. Ultimately the SAT will decide on priority areas at the action plan meeting. This should be no longer than one page. 

· A short narrative (one or two paragraphs) on challenges to program improvement in the areas identified. Rather than talk in a general sense, connect these challenges specifically to the rubrics where improvements are necessary. The purpose of this section is to help the coach understand the site-specific challenges to producing change in the program. 

· Each rubric category should have a separate section in the self-assessment binder. The following should be included:: 
· Complete a cover sheet for each rubric section. The rubric cover sheet is attached in Appendix C. An individual cover sheet for each rubric section. 

· Include the evidence used to determine the program’s level on the rubrics. This could be a narrative and/or documents from the program. Only evidence for the rubric level at which the program has been rated should be provided. It is not necessary to include evidence at lower levels. The narrative or document evidence should be placed after the cover sheet in each corresponding rubric category in the self-assessment binder. In some cases documents may apply to more than one rubric category. If this is the case, include the document in the first rubric section to which it applies, and simply reference the document in rubric sections later.   

· When the self-assessment report has been completed, it should be shared with the coach for review. 

The Action Plan Meeting

· After the completion of the self-assessment report the site coach (if applicable) and SAT will review the report and compile a list of questions to ask during the action plan meeting. The purpose of these questions will be to clarify information in the self-assessment report and generate discussion on important areas to improve, as well as action steps to consider.  
· During the action plan meeting the following should occur:
· As a group the SAT should address questions regarding the content of the self-assessment report. If working with a coach this portion of the meeting will help him or her more fully understand the program and rationale for the rubric ratings. The coach will have the opportunity to express any concerns or confusion he or she may have about the ratings. The goal of this conversation is to reach a consensus on all rubric ratings.

· The next step in the meeting is to identify rubric areas for improvement that are the most important to the site’s SAT, as well as those areas that are more urgent to address. The coach will again ask questions to help the SAT think about how each rubric area impacts the overall quality of the program, as well as the program’s goals. The SAT will decide on criteria for determining priority rubrics, but could include conditions such as “weakest areas,” “best chance of improving,” “most consistent with program’s values or mission,” “best suited for longer-term improvement” and/or “would best meet community needs.” The SAT will be encouraged to focus on a limited number of rubrics and rubric elements in order to create an action plan that is both feasible and realistic. The SAT may decide to approach improvements in a progressive manner where a larger number of areas are identified, but prioritized in a way where certain areas would be addressed immediately, and others at a later date in the future. At the conclusion of this stage of the meeting, the SAT will have identified rubric areas on which to concentrate.   

· The final stage of the meeting involves creating specific action steps for improving the program. The SAT and coach (if applicable) will brainstorm ideas on methods to increase the quality of program under the rubric areas identified as most important. A coach will help the team to stay focused on action steps that will directly affect the program’s ability to advance to the next level on the targeted rubrics. 
Achieving consensus during the action plan meeting will involve all SAT members reaching agreement on where to focus and how to proceed, which can be challenging. So it is very important for SAT members to approach this meeting with the spirit of cooperativeness. While SAT members will be expected to put forth their best ideas, insights, and recommendations on priority areas and action steps, compromises will most certainly have to be made in order to create a plan that is acceptable to all.
Appendix A: Some Suggestions for Evidence
	Rubric Area
	Possible Document/Narrative Evidence

	Administration Rubrics

	Program Goals
	Copy of program goals, copy of logic model, narrative of process used for working with the logic model.

	Management 
	Minutes from staff meetings, management plan, narrative explaining process for involving staff in program decisions.

	Sustainability
	Minutes from staff meetings discussing sustainability, sustainability plan, needs assessment of community and narrative on how the SP has incorporated.

	Staff Capacity and Development
	Registrations for trainings, staff development plan, flyer/newsletter from staff acknowledgment event.

	Financing
	Description of resources provided by partners, list of funders including amounts and length (time), name of financial specialist helping the program. 

	Policy and Advocacy
	Flyers from advocacy events attended by staff and sponsored by program, list of professional agencies in which staff are members. 

	Research and Evaluation 
	Copies of surveys, narrative of how youth data are used to adjust programming, school data used for needs assessment, narrative of the process used in research on best practices.

	Resources
	Description of the program space (small and large group capacity), report of staff-to-youth ratios, list of guest speakers to youth, qualifications of staff, example of staff assessment and narrative summarizing staff competencies. 

	Programming Rubrics

	Homework and Academic Support
	Copy of homework help schedule, description of “quite place” and how many youth the space will accommodate, list of reference materials, description of process for three-way communication, process for identifying struggling youth, and example of tutoring plan.

	Academic Programs (Literacy, Math, Social Studies and Science, Arts)
	Description of involvement of day school staff for activity planning, inventory of equipment (library, computers, art supplies, etc.), curriculum, example of nationally-recognized best practices in use in program, and detailed description showing how programming is sequential and active.

	Recreation
	Activities schedule, inventory of equipment, description of how activities teach small and large motor skills, description of how activities are sequential and diversified, list of recreation events in the community, and process for involving youth in planning.

	Health and Safety
	Activity list or program curriculum, inventory of materials and resources, description of methods of instruction (hands-on, direct instruction), program showing family opportunities, description of day school support.

	Supportive Environment for Youth Development Rubrics

	Youth Engagement
	Description of strategies to engage youth in various activities, policy on youth choice in activities, description of how staff engage with youth (in activities and outside of activities), list of program offerings, process where youth are engaged in planning activities, description of how programs address social skills, newsletters, etc. showing how youth present accomplishments in the community.

	Youth Leadership
	Curriculum for programs that engage youth in leadership, written policies on youth leadership opportunities, program’s written description of youth leadership, process for targeting students for leadership opportunities, describe process for arranging leadership opportunities in the community (or include flyers or other documentation), narrative on the process for recognizing youth leadership.

	Program Climate
	Copy of rules of conduct and description of how it is communicated, process followed for supervising all activities (number of staff per type of activity), process/policy for addressing conflicts, policy on behavior management approaches, written process for youth and family to access program supervisors to resolve problems, policy on monitoring staff-to-youth interactions and documents used to record observations, and copy of environmental assessment.

	Partnerships Rubrics

	Community
	List of community partners, description of common interests/goals of partners and which resources are shared, any formal contracts with partners describing shared resources, copy of minutes from the partnership committee – description of frequency of meetings and topics.

	School
	Description of communication system with school and purpose (include any communication forms), list of activities where school and program have collaborated (process that was used), description of how the program uses day school input to support program decisions (identify programs where this has happened).

	Families
	Policy on parent involvement, description of communication system between program, parents and school, list of events (newsletters announcing), description of how parents engage in their children’s learning experiences, and description of opportunities for parents to volunteer and plan programming (include participation rates).


Appendix B: Self-Assessment Main Cover Page 
(Complete this form and include it in the self-assessment report)
	Program Name:



	Program Location: 



	Site Evaluation Team Leader:

Telephone number:

Email: 

	1) Brief description of your program (include partners in your program, hours of operation, how long your program has been operating, enrollment, youth served and other pertinent information that will help your coach understand your program). Please limit this section to one-half page. 

 

	2) Brief description of your community (include school district(s), demographic data on the population, geographic information and any other information that will help your coach understand your community). Please limit this section to one-half page. 


	3) Brief history of your program including the year it was established, any important changes that have occurred over the years, growth, any improvements you have already tried, and any other information that will help your coach understand how the program has evolved. This should be no longer than one-half page.
 

	4) Briefly describe your ratings for the rubric categories. This is a summary of your report for your coach to use as a reference and it is not necessary to address all rubrics. Please talk about rubrics you think are the most important to address at this time. Feel free to provide additional information about your program in the rubric areas you believe would help your coach better understand your program. This section should be limited to no more than one page. 
 

	5) Please provide information on challenges that may inhibit you from implementing changes for program improvement. Limit this section to no more than one-half page. 




Appendix C: Rubric Cover Page
(Please duplicate this form for each rubric category and include as a cover 

page for each individual rubric section in the self-assessment report)

	Rubric:

	Program’s Rating Level for This Rubric: 

	1) List of documentation (physical evidence) included in this report as evidence:



	a. Please explain which rubric level element this evidence supports and why. Limit to one paragraph.



	b. Do you believe this is a priority area for your program to address at this time? 



	2) List of documentation (physical evidence) included in this report as evidence:



	a. Please explain which rubric level element this evidence supports and why. Limit to one paragraph.



	b. Do you believe this is a priority area for your program to address at this time? 



	3) List of documentation (physical evidence) included in this report as evidence:



	a. Please explain which rubric level element this evidence supports and why. Limit to one paragraph.



	b. Do you believe this is a priority area for your program to address at this time? 



	4) List of documentation (physical evidence) included in this report as evidence:



	a. Please explain which rubric level element this evidence supports and why. Limit to one paragraph.



	b. Do you believe this is a priority area for your program to address at this time? 



	Use this area for your narrative evidence. Please be sure to refer to the specific rubric level element and provide a rationale for how this evidence supports existence of the element in your program. 



	Use this area to list any additional documentation that is not included in the self-assessment report (Please bring these documents to your action plan meeting.)




Appendix D: Worksheets for Evidence Collection 

One form should be used for each rubric. These worksheets are provided only to assist in the collection of evidence and should not be included in the self-assessment report. 
Please copy as needed.

Rubric: ___________________________________________________

Basic Level
Element ______________________________________________________________________
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Wisconsin After-School Continuous Improvement Process (WASCIP)
Self-Assessment Rubrics

	Rubric
	Basic

The items in this level are based on policies and practices commonly found in after-school programs.
	Emerging

At this level, the program begins to move beyond the basics into strengthening policies and practices that achieve a higher degree of effectiveness in the program.
	Proficient

A program is seen as proficient when it has begun to connect policies and practices so they produce an environment that directly supports a goal of positive youth development.
	Exemplary

Items at the exemplary level move beyond just connections to intentionally creating and adjusting systems and environments that support positive youth development and achievement of youth outcomes.

	Administration: The following eight rubrics are related to administration and management of after-school programs. Although program content and site environment are at the heart of supporting positive youth development, issues of operation such as staff capacity, resource management, funding, and sustainability are all essential to laying the groundwork for a quality after-school program. You should assess your own program for each of the administration rubrics below.  

	Program Goals
	The program has clear goals that are clearly linked to the program objectives. 
Program goals are communicated to and understood by staff.
	The program has created a series of short, medium and long-term outcomes (e.g. youth development, program operations) that guide activities. 


	The program staff have gone through a formal process and created a Logic Model(s) that directly connects program activities to short, medium and long-term outcomes (e.g. youth development, program operations). 
The outcomes in the Logic Model are measurable and measured on a consistent basis, time-limited and directly relate to each program area’s goals (smart outcomes). 

A process is in place where staff, partners and other stakeholders have input into the development of the goals and program activities included in the Logic Model(s). 
The Logic Model(s) is used as a reference and planning tool to guide discussions.


	The Logic Model(s) is reviewed at least annually and the outcomes and/or activities are modified based on program assessment results (e.g. changes in youth achievement of outcomes).

Feedback is gathered from youth, staff and parents to inform changes to the Logic Model and its outcomes. 

	Management
	The program has annual audits and reports.

Appropriate licensing requirements are met. 

Appropriate legal requirements are followed. 
	A committee (program director, staff and school and community stakeholders) is in place to advise the program and plan management issues. Committee meets occasionally. 
Agreements are in place with partners and/or collaborators.

The program director has full understanding of fiscal management.

The program director holds regular staff meetings.
	Program committee meets at least twice a year. Program reports evaluation data/status of the program to the committee. The committee uses this information to advise the program.

The program has a formal management plan that supports quality management principles.

The program director serves as a liaison to the day school to set up systems and resolve issues. 

Staff meetings are held at least once per month to address program issues. 
	The program committee meets quarterly to address program and quality management issues, sustainability, funding opportunities, etc.

The program committee reviews the management plan annually to identify and find resources to support staff training and equipment needs. 

The program director is highly involved with day school administrators and staff and oversees program/day school communication.

The program director fully involves staff in programming decisions and management initiatives. 



	Sustainability
	Staff discuss methods to sustain the program on a regular basis at staff meetings. 

The program director begins to identify alternate sources of funding.
	A Sustainability Committee (SC) consisting of the program director, staff, parents, and stakeholders is in place to address sustainability. 
A clear vision and goals are established for continuation of the program; the SC identifies elements of the program to sustain over the long-term and new elements to pursue; youth outcome data (Logic Model) are used to guide these decisions. 
The SC begins to calculate the amount of funds needed to sustain the program. 

Current budget expenditures are examined for efficiency and adjustments are made as needed. 
	The SC seeks outside resources to engage in a series of sustainability exercises to refine previous ideas of the SC and plan specific action steps. 

Through the exercises above, the SC: 

1) Formulates and implements a plan to raise awareness of the positive aspects of the program at the school and community level, as well as with key stakeholders;

2) Identifies “champions” in the school district and community whose help will be sought to promote the program and/or generate funding and; 

3) Identifies a variety of new funding sources including private and public; non-monetary resources are also identified; members strategize on methods to approach potential funders and each SC member is engaged in pursuing these sources.

The SC meets at least once each quarter to address issues; sub-groups are formed to explore different aspects of sustainability and meet more frequently.

The SC conducts a needs-assessment to identify programming needs for the community. 


	The program has developed a long-term sustainability plan, which is fully implemented and reviewed as needed by the program and stakeholders. 

The SC bases its long-term plan on results from the needs-assessment of the community; the plan incorporates adjustments to programming based on the community’s needs. 

The sustainability plan is widely distributed to program leaders, as well as all program stakeholders; leaders and stakeholders are updated on the plan’s progress at least once per year. New action steps are developed as needed. 


	Staff Capacity and Development
	Guidelines are in place that define qualifications of staff and outline basic requirements for experience and/or education.

Each new staff person receives an “employee handbook” and participates in an orientation where program goals are communicated as well as roles and responsibilities.
	Training opportunities are occasionally offered based on the site’s needs. Trainings relate generally to issues and topics that impact after-school programs, but training is not necessarily planned from a needs-assessment of the specific program.

Staff have some input into training opportunities offered.
	A range of training offerings includes at least one training annually that relates directly to positive youth development such as building staff-to-youth relationships, fostering opportunities for youth leadership, ways to facilitate skill-building for youth, conflict resolution, etc. 

Staff are actively involved in the selection of training opportunities through a process where each staff person is allowed some input on selection. 
Staff are formally and publicly recognized for their accomplishments and contributions in serving youth.


	Program staff fully participate in the design of their personal training and education plans.

A process is in place for continuous review of staff’s development plans, and plans are altered based on deficiencies and/or a lack of training that is directly related to positive youth development. 
Staff are provided incentives (other than recognition) to reward their work. 

	Financing
	The program has a budget. 
The program director monitors use of funds to ensure they are spent appropriately and for their intended purposes. 
	The program’s financial resources include in-kind gifts and local funds. 

The program utilizes partners’ resources to support the program. 

The program is supported by at least two funding sources. 

Existing program activities are sufficiently funded.

The program has access to a financial expert to oversee the budget and plan expenditures. 
	The program’s director and stakeholders actively pursue a variety of funding sources.

The program identifies, pursues and acquires longer-term funding. 

The program maximizes existing resources (e.g. 21st CCLC, TANF, CDBG, Title I, etc.)

The program has sufficient funding to support some program expansion and/or enhancements of current services (new equipment, additional youth, etc.)

The program has access to a financial expert who has the skills to engage in fund development over the long-term.


	The program has secured longer-term funding through a variety of sources. 

The program has a strong network of community partners and supporters where resources and funds are regularly shared to support the program.

The program is financially secure enough to make long-term plans for expansion and/or enhancement of current services. 

A financial expert regularly advises program management on ways to maximize current resources and develop new funding resources. 

	Policy and Advocacy
	The program director advocates for the program with school and community stakeholders.

Staff brainstorm at staff meetings on ways to advocate for the program. 
	Program staff participate in organizations that support/promote after-school programming. 

The program is visible at community events to bring awareness to the program and after-school programming.

The program director regularly connects with individuals in the community who make decisions about after-school operations and/or funding. 
	The program has established an advocacy plan that identifies, and outlines ways to work with key champions of after-school programming.  

The program sponsors occasional training or awareness events that are focused on building skills in advocating for after-school programming for community members and youth. 

Program sponsors/partners attend and/or participate in state and national events that have an impact on after-school programming. 
	The program has adopted advocacy as a part of its Strategic Plan.

The Advocacy Plan is fully implemented; it specifically focuses on increasing awareness of the need for after-school, demonstrating the value of after-school for positive youth development and engages youth, community and parents in advocacy efforts.

The program takes the lead in mobilizing local community efforts to support and enhance the after-school programming.

Program data are widely used for advocacy efforts both locally and nationally. 


	Research and Evaluation 
	Basic data are collected that describe the program such as attendance, occurrence and type of activities, youth demographics, etc. These types of data are typically used for grant reporting and applications. They are solely descriptive of the program. 
	Data on program activities and youth membership are reviewed with staff at least once per year.


Additional data are collected (from youth, school, parents, etc., surveys or school achievement data) that directly measure youth outcomes identified in the program’s Logic Model.

The program collects data at the program, community and/or school level to assess needs of youth. 
The program occasionally engages in a continuous improvement self-assessment process (WASCIP) and reviews results with staff. 
	Achievement of youth outcomes are regularly monitored through a review by program staff (at least twice per year) through a review by program staff.

The program uses data from youth outcomes and needs-assessments to adjust programming. Staff are involved in this process. 
Program administrators develop an evaluation plan that identifies a variety of data sources and plans data collection in a systematic way during the year. The plan includes methods to collect data on process measures (activities, demographics, attendance, etc.) as well as youth outcomes. The Logic Model is used to guide the evaluation plan. 

The program continuously monitors research on best practices in youth development and after-school programs.

The program implements the Action Plan from the WASCIP and assesses the effects of the action steps.
	The Evaluation Plan is fully implemented through regular data collection.

The program occasionally secures the services of an outside evaluation consultant to more fully evaluate their programs.

Staff work together to implement program changes based on youth outcome results and program process data (attendance, demographics, activities, etc.) from the Evaluation Plan. 

Program changes are further guided by reviews of evidence-based best practices for programming in after-school. 

The program involves community and school stakeholders in implementing the Action Plan from the WASCIP.

The program has a system that regularly informs stakeholders of evaluation results (outcomes, process, WASCIP, etc.) 


	Resources
	The program has adequate in-house space to conduct activities; facility is not overcrowded.

The program has a sufficient number of staff to effectively supervise youth at all times. 
At a minimum, staff are qualified to supervise youth and deliver some programming. 

The program has basic supplies to accommodate planned program activities. 

Volunteers and youth deliver programming where appropriate. 

Program is compliant with all health and fire safety standards.
	The program has a variety of in-house space to easily accommodate a wide range of activities including large and small group activities, as well as quiet space for homework help or tutoring. 

The program has enough staff to support a staff-to-youth ratio of no more than 1-15 on a consistent basis.

Staff have some specialized expertise in specific program areas.

The program maintains sufficient supplies to accommodate a variety of activities, including sufficient technology to support enhancing academic skills.

The program operates within a safe environment; facility has adequate entrance security and fire exits; there are written emergency plans; basic first aid supplies are on hand; good sanitary conditions; comfortable climate (heat and air); all equipment is in good condition; appropriate lighting.
	The program accommodates activities with a variety of in-house space but also occasionally uses community or school space for activities including conducting field trips.

The program occasionally invites individuals who specialize in youth issues (preventing risk behaviors, physical fitness, etc.) from the community to assist with on-site activities. 

The program has enough staff to support a staff-to-youth ratio of no more than 1-10 on a consistent basis.

Some staff have advanced qualifications to work with youth that directly relate to the specific programming area in which they work. 

Staff and volunteers are trained on the program’s emergency procedures; procedures are posted in an area where youth, staff and parents have easy access.
	The program frequently utilizes space/resources in the community to accommodate a variety of learning and enrichment experiences for youth. 

The program frequently invites individuals who specialize in youth issues from the community to assist with on-site activities.

The majority of staff exhibit core competencies as identified by national youth development organizations such as the National Collaboration for Youth. http://www.nydic.org/nydic/

documents/competencies.pdf



	Programming: The following seven rubrics address youth development programming in the areas of academics, art, health, and recreation. You should self-assess for each rubric area where activities are offered by your program. If your site does not offer a particular program area, you should skip the rubric and note this in your self-assessment report.     

	Homework and Academic Support
	The program provides homework assistance at least once per week. At least one staff person is available to help students complete homework assignments. 
	Homework help is available at least two to three times per week. Both group and individual sessions are offered. 

A communication system is in place that coordinates homework assignments between the school and program.

Quiet space is provided for students to work alone.

Reference materials are on-hand for support. 
	Homework help is available each day the program is in session.

An informal three-way communication system among school-parents-program is in place to support homework assistance.

The program has access to staff, qualified youth and/or day-school resources to ensure high-quality homework help (e.g. reading or math specialists). 

	One-on-one tutoring is offered and individualized to enhance youths’ academic skills.

The program has a formal process for identifying struggling youth and responds with appropriate support. 
The program has a strong, formal three-way communication system in place with the school(s) and parents to exchange information about individual students’ academic progress. 

The homework/academic support program is highly organized and includes a formal plan that supports school day instruction.



	Literacy Programming 

If you do not offer Literacy Programming, please skip this rubric.
	Basic reading and writing activities are offered.

Limited materials are available to support activities including worksheets, texts for instruction, and books for reading for pleasure.


	Staff are aware of day school content and some activities are planned to be consistent with day school topics; some information is obtained from the day school for activity planning.

Activities are designed to be age-appropriate.

A “literacy-rich” environment exists for varying experiences for youth (library, computers, etc.) that promotes reading and writing for pleasure. 
Media and technology resources are added to basic resources to enhance activities. 

Staff are generally aware of best practices in literacy.

The program provides families with information on other literacy-focused resources in the community.

Staff are aware of struggling students; some specialized intervention is offered to accommodate these students.

A communication system is established with parents to keep them informed of their children’s progress.
	Day school teachers assist program in coordinating most activities to complement day school content; at this level, day school staff provide guidance on choices of activities. 
Planned activities are consistent with nationally recognized best practices in literacy.

Multiple methods of instruction are used that allow youth a range of learning experiences (instruction, hands-on, one-on-one, visiting speakers, etc.)

Staff delivering programming are highly skilled in best practice approaches in literacy.

The program directly refers families to other literacy programs and/or resources in the community.

The program has a process to identify struggling students and plans additional supportive activities as appropriate, including one-on-one support.

Parents are somewhat engaged in learning activities with their children; special efforts are made to engage parents of struggling youth.
	All activities are fully coordinated with content of day school; at this level, day school and program staff collaborate to plan all activities. 
Programming is diversified but more formal; activities are intentionally structured to be sequential (each section builds upon the previous) and active (hands-on activities, use of experiential learning, etc.) 

Research-based practices in literacy are fully integrated into programming, and staff are trained to deliver these programs. 

Struggling students are provided formal one-on-one tutoring that includes an individualized lesson plan, co-created with day school staff, to address each tutoring student’s needs. 

Parents are highly active and support their children’s literacy activities including individualized lessons.

	Math Programming

If you do not offer Math Programming, please skip this rubric.
	Basic math activities are offered.

Limited materials are available to support activities including worksheets, texts for instruction, etc.


	Staff are aware of day school content and some activities are planned to be consistent with day school topics; at this level, information is obtained from the day school for activity planning, but day school staff do not directly participate in activity selection.

Activities are designed to be age-appropriate.

Media and technology resources are added to basic resources to enhance activities. 

Fun activities are included that help youth use math for enjoyment (puzzles, math-based games, etc.)

Staff are generally aware of best practices in math.

Staff are aware of struggling students; some specialized intervention is offered to accommodate these students.

A communication system is established with parents to keep them informed of their children’s progress.


	Day school teachers assist program in coordinating most activities to complement day school content; at this level, day school staff provide guidance on choices of activities. 
Activities are offered that help youth apply math to real-world situations (using money, shopping, measuring to cook or build, etc.)

Multiple methods of instruction are used that allow youth a range of learning experiences (instruction, hands-on, one-on-one, visiting speakers, etc.)

Staff delivering programming are highly skilled in best practice approaches in math applications.

The program has a process to identify struggling students and plans additional supportive activities as appropriate, including one-on-one support.

Parents are somewhat engaged in learning activities with their children; special efforts are made to engage parents of struggling youth.
	All activities are fully coordinated with content of day school; at this level, day school and program staff collaborate to plan all activities. 
Research-based practices in math are fully integrated into programming. 

Programming is diversified but more formal; activities are intentionally structured to be sequential (each section builds upon the previous) and active (hands-on activities, use of experiential learning, etc.) 

Youth participate in math activities that require multiple steps and help them use higher-level problem solving skills. 

Struggling students are provided a formal one-on-one tutoring program that includes an individualized lesson plan, created with day school staff, to address each tutoring student’s needs. 

Parents are highly active and support their children’s efforts in their individualized lessons.

	Social Studies and Science Programming

If you do not offer Social Studies or Science Programming, please skip this rubric.
	Basic science and/or social studies activities are offered.

Limited materials are available to support activities including worksheets, texts for instruction, tools, etc.


	Staff are aware of day school content and some activities are planned to be consistent with day school topics. At this level, information is obtained from the day school for activity planning, but day school staff do not directly participate in activity selection.

Activities are designed to be age-appropriate.

In addition to basic resources, some technical resources are available to support activities (videos, CD –ROMs, resources needed for experiments, etc.)

Staff have general knowledge in the topic of science and/or social studies.

Staff are aware of struggling students; some specialized intervention is offered to accommodate these students.


	Day school teachers assist program in coordinating most activities to complement day school content; at this level, day school staff provide guidance on choices of activities. 
Activities are offered through a variety of experiences including field trips to museums and planetariums, etc.

Multiple methods of instruction are used that allow youth a range of learning experiences (instruction, hands-on, one-on-one, visiting speakers, etc.)

Staff delivering programming are highly skilled in science and/or social studies.


	All activities are fully coordinated with content of day school; at this level, day school and program staff collaborate to plan all activities. 
Programming is diversified but more formal; activities are intentionally structured to be sequential (each section builds upon the previous) and active (hands-on activities, use of experiential learning, etc.) 

Activities are offered to youth that provide opportunities to directly apply knowledge and skills (demonstrations, science experiments and fairs, etc.)

Research-based practices in science and/or social studies are fully integrated into programming; staff are trained to deliver these programs. 

Youth are provided with opportunities through the program to participate in science and/or social studies activities in the community (participate in science fairs, deliver community presentations, etc.)

	Arts Programming

If you do not offer Fine Arts Programming, please skip this rubric.
	Programming includes some occasional activities in the arts (visual and/or performing) for youth.

Limited materials are available to support activities including books, art supplies/tools, musical instruments, etc. 
	The program offers regularly scheduled activities in at least two fine arts genres. 
Youth are occasionally provided opportunities to display their art skills (e.g. publicly displaying artwork or performing for an audience).

Activities are developmentally appropriate and accommodate a range of ages for skill development. 


	The program offers three or more fine arts activities (e.g. drawing, sculpture, painting, dance, music, performance, etc.) in which youth are free to engage.

Activities are incorporated in programming that specifically focus on art appreciation and art for self-expression. Self-reflection activities are incorporated in each art offering to enhance art appreciation. 

Opportunities are occasionally provided for youth to attend performances and/or exhibits offered by professionals in the community. 

Each art genre offered by the program includes at least one opportunity for youth to publicly display their work or perform. 


	Multiple art activities are offered in a wide range of genres.

Activities in the arts are supported by ample resources and supplies. 

Master artists/professionals are involved in the fine arts programs to collaborate with staff and/or participate with youth in activities. 

Youth are provided with individualized instruction to develop higher-level skills. 
The program is fully immersed in the community; youth frequently attend community performances/displays and have multiple opportunities display their work in public. 

Youth are given opportunities to create and plan program activities.

 

	Recreation Programming

If you do not offer Recreation Programming, please skip this rubric.
	Limited recreation activities are offered that are mainly unstructured.

The program includes limited resources to accommodate activities.

All activities are supervised at all times.
	The program offers some variety in recreational programming to accommodate different interests of youth.

Activities are designed to teach specific skills that include both large and small motor coordination.

Resources are adequate to accommodate large and small group activities; appropriate equipment is provided. 
	Youth are offered choices for engagement through a wide variety of recreational activities (e.g. team sports, walking, exercising, etc.)

Recreational programming is purposely planned and structured to be appropriate to developmental abilities of youth.

Resources and materials that promote interest in physical activity are provided and highly visible (e.g. books about sports figures, exercise posters, etc.)
	Programming is diversified but intentionally structured to be sequential (each section builds upon the previous) and highly active. 

Activities provide youth with opportunities to participate in recreation events in the community.

The recreation program is equally inclusive of all youth, including age and gender. The program accommodates youth with physical disabilities as well as those with less developed skills.

Youth are engaged in planning and delivering recreational activities. 

Many activities are planned to include both youth and their families.



	Health and Safety

If you do not offer Health and Safety Programming, please skip this rubric.
	Activities are offered where you can learn about personal health and safety; activities are largely informal and unstructured.

The program has some limited resources to support health and safety programming including books, worksheets, etc.
	Specific programming is offered relating to health and/or safety (e.g.: youth attend sessions to learn about caloric intake, home fire safety, safety rules when no adult is present, drug and alcohol abuse, etc.)

In addition to basic resources, some technical resources are available to support activities (videos, CD –ROMs, computer software, etc.)
	The program provides a range of heath and/or safety activities (two or more) where youth are given choices for participation.

Multiple methods of instruction are used that allow youth a range of learning experiences (instruction, hands-on, one-on-one, etc.)

Programming includes activities that allow youth to practice health and safety skills (e.g. cooking lessons, creating group meals, journaling food intake, exercising, role-playing for avoiding risk behaviors, etc.)

Some activities are planned to include both youth and their families.
	Programming is diversified but more formal; activities are intentionally structured to be sequential (each section builds upon the previous) and active (hands-on activities, use of experiential learning, etc.) 

Session activities include presentations by community and/or school staff with expertise in the health or safety issue.

Day school staff assist program in coordinating activities to complement day school content; day school staff provide guidance on choices of activities. 
Youth are given opportunities to plan and participate in delivering activities.



	A Supportive Environment for Youth Development: The following three rubrics address the issue of how to generally create a supportive environment in after-school settings – a critical component of positive youth development. You should assess your program on all three rubrics. 

	Youth Engagement


	The program offers some variety in activities in which youth can engage.

The program has some strategies for encouraging youth to engage in more than one activity (including enrichment and academic programming if offered).


	Programming activities are highly interactive between staff/youth and youth/youth.

Activities generally challenge youth physically, creatively and/or intellectually.

Youth are given the freedom to choose between activities, with guidance from staff, including the choice not to engage on occasion. 
	A wide array of activities are carefully planned and offered to support varying interests of youth (e.g. reading, science, sports, arts, formal programming and informal events).

There is a balance of academic and enrichment programs available and students participate in both at least once per week.

Youth have some opportunities to design program activities where appropriate. 
	Activities are intentionally planned to support the development of personal and social skills (social interaction, problem solving, conflict management, positive communication, etc.)

The program carefully plans for opportunities for ALL youth to present their work / skills / accomplishments to the community. 

Youth are full participants in a collaboration with staff that engages in planning and executing all program activities. 

	Youth Leadership
	The program provides some opportunities for youth to engage in leadership activities. 
Each youth in the program has the opportunity to engage in a leadership activity at least once per year. 
	The program has developed a working definition of “youth leadership” and identified corresponding activities/opportunities in the program for engagement.

Staff identify specific youth who are interested in developing leadership skills; some opportunities are offered to these students.


	Youth leadership is valued by the program and multiple opportunities are provided for youth to learn and exhibit leadership skills.

The program has adopted youth leadership as a goal; staff openly encourage interested youth to build leadership skills. 

The program actively seeks and arranges opportunities in the community for youth to demonstrate and/or learn leadership skills.
	The program contains a formal youth leadership program that identifies sequential and focused activities and training to help youth build leadership skills.

The program engages stakeholders and community members to plan and offer leadership opportunities outside of the program. 
A system is in place that formally recognizes youths’ achievements in leadership.

	Program Climate
	The program has rules on behavior that are clearly communicated to youth and their families – this includes demonstrating respectful behavior to both staff and other youth in the program; rules and policies of behavior are documented and available to youth and parents.

All activities are supervised at all times, including structured and “open” activities such as open gym.

Staff openly encourage youth to resolve conflict through positive methods. 

	The general practice of the program is to utilize positive behavior management techniques and avoid harsh punishment. 

Staff routinely encourage youth to share their ideas, opinions and concerns; the program provides guidance in this area as needed. 

Youth have access to supervisory staff for resolving conflicts between themselves and other staff.

Staff go beyond just interacting with youth during program activities. They strive to build relationships on a personal level with youth; program director regularly monitors these interactions. 
	There is a formal process in place (that is easily accessible to youth and their families) to resolve conflicts between staff and youth, as well as other youth. This process is documented and communicated to youth and families. 

Staff are formally trained on using positive behavior management techniques.

Staff are highly interactive with youth and interactions are routinely observed by the program’s director to identify areas for professional development. The director takes immediate action to correct observed problems.
	A formal mechanism is in place for youth to share their opinions, ideas and concerns about the program and their community.

The program conducts an environmental assessment at least once every two years using an outside observer to measure staff-to-youth interactions. Policy changes are implemented and supportive training is planned with staff based on results.

	Partnerships: Partnerships in the community, and with day school staff and families, are addressed in the following three rubrics. These are essential to the longer-term success of after-school programs. You should assess your program using all three.

	Community 


	The program has some partnerships in the community that support the program. Some partners may be less engaged in the program than others.
	The program has functional partnerships in the community based on overlapping interests where some resources are shared informally and only as needed. These partnerships enable the program to provide a wider variety of activities to youth.
	The program has collaborative partnerships in the community intentionally based on common goals. The partners engage in collective goal setting and coordinate program activities across agencies. 


	The program has interconnecting partnerships in the community where members engage in joint decision-making for the program and share staff and other resources across agencies for program activities.

A formal committee of partnership members is in place whose purpose is to plan cooperative programming, locate resources, address sustainability, etc.

	School 
	The program has some communication with the school(s) in which their youth are involved. 
	School officials and/or teachers share expectations for youth and identify needs to the program. 

There is a formal process in place for communication with the day-school. 
	The school(s) and program collaborate on program activities.

The program and day school develop a set of common expectations for youth development and achievement. 
	The program works in full partnership with the school(s) to effectively bridge learning experiences between the program and day school. 
The partners work to create developmental opportunities for youth that complement, but do not extend, the school day.



	Families
	The program offers reasonable access to parents during regular programming sessions.
	The program has established a communication system between parents and program staff to discuss youths’ progress, engagement in the program and/or behavior.

Special events are held occasionally at the site for families of youth in the program. 
	Parents have input on programming decisions through either committee work or surveys.

Events are held frequently throughout the school year that give parents an opportunity to engage in activities with their children. 
	Parents participate in the program at all levels including attending and volunteering in program activities, and planning both special events and program activities.

Parents are highly active in their children’s academic and enrichment/leadership activities in the program (e.g. assist in designing tutoring lessons, provide input on leadership activity choices, and communicating with day school staff on coordination of children’s learning experiences, etc.) 


� Self Assessment at Alverno College (2000) by the Alverno College Faculty; Georgine Loacker, editor, Milwaukee.





� Adapted by Dr. Kathy Lake, Associate Vice-President for Academic Affairs, Alverno College, from Self Assessment at Alverno College (2000).


� Ibid.


� Costa, A.L. and Kallick, B. (1993). Through the lens of a critical friend. Educational Leadership, 


1(2), 50. 
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