Ms. G’s Year of Assessment: ELA in Early Elementary School
Fall
September
During September, Ms. G’s ELA priority is to establish a healthy and productive learning community where each student feels safe and valued. In addition, she is working with students to establish routines and procedures for their reading, writing, and word study workshop. As students are engaged in reading and writing, Ms. G is carefully observing and keeping records to notice each student’s strengths and needs.

· Event 1: Develop a baseline understanding of each student by reviewing existing data about each student, such as cumulative records, previous academic data, and previous behavioral data. Children - especially young children - learn and grow quickly, so this data may not represent exactly who students are when they meet Ms. G., but the existing data provides a starting point for deeper conversations with former teachers and/or specialists. (formative, interim, summative)
· Event 2: When school starts, Ms. G uses formative practices to develop an understanding of student’s individual strengths and needs as readers and writers. She asks students to draw pictures and write stories; she listens to each student read and talks with them about their reading; she observes the students in conversation with peers. She talks with students and families about literacy practices that are valued in their homes and communities. All of this data informs instruction and supports creation of initial groups for learning. (formative)
· Event 3: Ms. G administers school or district interim assessment(s) to establish/confirm current year benchmark and baseline skills and abilities for her students. This includes a computer-adaptive reading test, using a spelling inventory or a running record of a leveled text to understand students’ decoding skills (including analyzing each students’ miscues), and completing an authentic writing assessment. This data, along with data from formative assessments, informs Ms. G’s SLO. (interim)
· Ms. G and her students work together to establish routines for saving and celebrating their work as readers and writers. The routines could include folders for writing drafts, audio recordings of discussion, or digital or paper logs of reading. (formative, summative)
· In future months, students will begin reviewing their work to refine goals and create portfolios. (formative, summative)

October
During October, the class begins a concentrated study of narrative. They read narrative text to develop comprehension but also to understand how authors craft narratives.
Simultaneously, students are writing narratives about real events in their lives.

· Event 1: Ms. G uses read alouds and discussion to support students in identifying the beginning, middle, and end of narratives. She observes student’s comments during large group discussion, listens to partner conversations, and talks individually with some students to decide how to allocate future instructional time. (formative)
· Event 2: Students write drafts of many different narratives. Ms. G uses individual and small group writing conferences to check for understanding of key ideas (such as sequencing events, using temporal words, including details, and providing a sense of closure). If most students are still working on a concept, Ms. G will teach additional mini-lessons to the whole class. For other concepts, Ms. G might form small groups based on need. (formative)
· Event 3: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 4: Ms. G analyzes drafts of student narrative writing to determine priorities for future grammar, punctuation, and usage lessons (in addition to those included in the district’s scope and sequence). Common errors will be lessons for the whole class; other errors will be lessons for flexible small groups. (formative)
· [bookmark: _Hlk221534223]Event 5: Ms. G sets her SLO for the school year based on interim assessment data. She analyzes the data - along with formative assessment data - to look for potential areas of growth for her students and for her own professional practice. (interim, formative)
· Event 6: Ms. G meets with her grade level team or content area team (PLC) to understand their students’ performance data. They also collaboratively work to use evidence from different types of assessment to modify their instructional plans, refine goals, and adjust groups. This ongoing analysis allows for mini-cycles of continuous improvement. (interim)

November
During November, students begin working on reading and writing opinion pieces. They also prepare for and engage in student-led conferences, in which each family meets with Ms. G for a conference led primarily by the student.

· Event 1: Ms. G supports all students in updating their reading and writing records (which will form a portfolio in later months). She conferences individually with each student to set specific learning goals. (interim)
· Event 2: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 3: Ms. G meets with Andre and his family at parent-teacher conferences to share Andre’s performance data including information on his academic, behavior, and skills development. She explains what the data show about his current performance, how they shaped the learning goals, and how he’ll progress if he stays on track. Ms. G also discusses what Andre’s parents want for him and what Andre wants for himself. (formative)
· Event 4: Ms. G. has taught large group lessons about asking and answering questions about text, particularly texts that express an opinion. She observes students during large and small group discussions, takes detailed notes to determine how well they are applying this skill, and re-teaches the skill or provides enrichment based on what the data indicates. (formative)
· Event 5: Ms. G. reads student writing samples to determine which students have mastered large group lessons about writing opinion pieces that introduce a topic and state an opinion. Students who are secure in these skills move on to small group lessons about supplying reasons for that opinion. In addition, she observes students’ use of grammar and punctuation to determine topics for large and small group lessons. (formative)


Winter
 
December
During December, students deepen their study of reading and writing opinion pieces.

· Event 1: In preparation for her Mid-Year Review of her SLO, Ms. G. continues to monitor the progress of the population her SLO focuses on and collects evidence to support her SLO that includes planning for administration of a mid-year interim assessment. (interim, formative)
· Event 2: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 3: Ms. G meets with students to go over their portfolio progress. (SUMMATIVE)
· Event 4: Reading-focused large group lessons begin focusing on identifying a main topic and retelling key details within opinion texts. In addition, Ms. G uses observations of discussions and additional conversations with students to determine which may need continued focus on asking and answering questions about texts (focused on heavily during November). (formative)
· Event 5: In early-December, Ms. G. meets with other teachers to examine students’ opinion writing in comparison to a district-created rubric. The teachers notice similar areas of need and collaborate to write focus lessons on these areas. (formative)


January
During January, students focus on reading and writing poetry.

· Event 1: Ms. G administers school or district interim assessment(s) to establish/confirm current skills and abilities for her students. This includes a computer-adaptive reading test, a spelling inventory or a running record of a leveled text to understand students’ decoding skills (including analyzing each students’ miscues), and an authentic writing assessment. This data, along with data from formative assessments, is used to make adjustments for intervention and enrichment groups both in the classroom and delivered by specialists. (interim)
· Event 2: After administering the interim assessment- mid-year check, Ms. G. has a MidYear Review of her SLO and grade-level goals, with her teacher team and principal. The collaborative data reviews not only help pinpoint areas of strength and improvement, but also empower Ms. G with specific next steps. (interim, formative)
· Event 3: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 4: Each student records themselves practicing a short poetry reading. They self-assess fluency, including accuracy, rate, and tone. They set goals for improvement and continue practicing. Students demonstrate their skills at a class poetry cafe toward the end of the month. (summative, formative)
· Event 5: Throughout the month, students write and illustrate many poems. They develop an anchor chart with qualities of poems. Students use this anchor chart to ask each other questions about drafts of poetry to strengthen writing. (formative)


February
In February, students work - primarily - with reading and writing informative/explanatory texts. This includes participating in a shared research project about an issue in the community students are concerned about.

· Event 1: Ms. G meets with students to go over their portfolio progress. Students set goals about any specific types of reading or writing they would like to try before the end of the year. (summative)
· Event 2: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 3: Students work together to create a class anchor chart summarizing the purpose of text features. They practice using these features during reading time and applying them to original writing. Ms. G. checks in with students during reading conferences to determine which students need more practice using text features to better understand text. (formative)
· Event 4: Focus lessons supported students in selecting only the most important facts to include in their informative/explanatory writing. Students conference with Ms. G. about at least one of their writing pieces to explain their choices. Ms. G. teaches additional lessons in small or large groups, as needed. (formative)


Spring

March
Students return to their study of narrative (started in October) with a focus on narratives about imagined events. All families have an opportunity for a second student-led conference in which each family meets with Ms. G for a conference led primarily by the student.

· Event 1: Ms. G meets with her students again to check on their portfolio progress. The portfolio will be shared during the student-led conference. (formative)
· Event 2: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 3: Ms. G meets with Andre and his family at parent-teacher conferences to share Andre’s performance data including information on his academic, behavior, and skills development. She explains what the data show about his current performance and how he’ll progress if he stays on track. Andre explains his goals for the remainder of the year. (interim, formative)
· Event 4: Ms. G does a demonstration lesson about using a graphic organizer to compare and contrast the adventures and experiences of characters in stories (narratives about imagined events). She checks for student understanding at the end of the lesson with a thumbs up/down approach. She invites students who indicated they were not comfortable with the new material to table in the classroom to review the lesson. (formative)
· Event 5: Writing focus lessons have emphasized using temporal words to signal event order. Ms. G. analyzes student writing drafts of narratives to determine which students are secure in this skill. Additional teaching in large or small groups is arranged accordingly. (formative)
 
April
Students return to writing opinion pieces, this time focusing on opinion pieces about issues of interest in their community or world.

· Event 1: Ms. G meets with her students again to check on their portfolio progress. The portfolio will be shared during the student-led conference. (formative)
· Event 2: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 3: Ms G. completes a final interim assessment related to her SLO and compiles evidence in preparation with her end of cycle conference with her principal or peer. (interim)
· Event 4: Reading lessons focus on selecting information from sources to include within opinions the students are writing. Ms. G. asks students to record themselves doing a think-aloud while reading to demonstrate how they determine what is important. (formative)
· Event 5: Writing lessons focus on identifying an audience and considering how drawings and displays will appeal to that audience. Students write an opinion and share it using drawings and/or displays. Community members are invited to be an “audience” for the student writing. (summative)


May
· Event 1: Ms. G uses the district’s scope and sequence for phonological awareness, phonics, and word recognition to inform large group lessons about these topics. She carefully observes student writing and decoding to understand how students are applying this knowledge. As needed, Ms. G re-teaches concepts to the whole group or small groups. (formative)
· Event 2: Ms. G. meets with each student to collaboratively assess their portfolio. (summative)
· Event 3: Ms. G administers school or district interim end-of-year assessment(s) to establish/confirm current skills and abilities for her students. This includes a computer-adaptive reading test, a spelling inventory or a running record of a leveled text to understand students’ decoding skills (including analyzing each students’ miscues), and an authentic writing assessment. (interim, summative)
· Event 4: Ms. G uses formative, summative, and interim assessments to compile end-of-year grades for each student. (summative)
