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LESSON 1
[bookmark: _Toc219891623]Understanding the Teen Brain 
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information
Materials
· Computer-Google Form Pre-Test
· Right vs Left Brain Worksheet
· Jigsaw-Article and summary sheet for each student 
Skill Objectives: N/A 
Knowledge Objectives:
Students will be able to:
· Identify if they are more right vs left brain.
· Describe how brain health is important to overall health.
LESSON 1 | LEARNING PLAN
Begin lesson with check-in survey then have a brief discussion on brain health. 

· Check-In Survey
Share that the brain has different components and today we will see if you are more “right brain or left brain.” Use the video link and worksheet for students to record answers. Am I LEFT brain or RIGHT brain?

· Right Brain vs Left Brain Video
· R/L Answer Sheet (Video)
Small group activity: Jigsaw (Worksheet)- (Group of 4 students)-Summarize and Class discussion
· Resource: National Institutes of Mental Health-The Teen Brain: 7 Things to Know

LESSON 2
[bookmark: _Toc219891624]Keeping the Brain Healthy: Concussion and Brain Injury Awareness 
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information
Materials
· Brain Health Game-6 sets (24-30 students) of card/sheets
· Computer-Kahoot, Poll Everywhere, PDF Concussion Sheet
· Video Link 
Skill Objectives: N/A 
Knowledge Objectives:
Students will be able to:
· Explain how to keep their brain healthy throughout their life.
· Identify signs & symptoms to self or others in reference to brain injury and concussions.
· Describe the proper protocol of a suspected head injury.
LESSON 2 | LEARNING PLAN
Begin lesson with students engaging in a game; play Kahoot-Teen Brain Kahoot
Small Group Activity: Students will engage in a sorting activity. Give each small group an envelope to play the game that includes multiple ways to keep the brain healthy (squares) and 3 different sheets for sorting their answers.
· Play-Brain Health Game:
#1: Ways to Protect & Stimulate your Brain
#2: Ways to Practice Physical Well-being for your Brain
#3: Ways to Manage Emotional & Mental Well-being of your Brain

Wrap-up & Large Group Discussion: As groups begin to complete the game by placing all of the various activities into different sorting sheets, walk around and check for accuracy. Allow groups time to make a few corrections before having a the large group discussion. Finally, go over the answers.
· **12 Ways to Keep the Brain Healthy (reference for teachers)
What is a Concussion?
Definition: a temporary disturbance of brain function caused by a blow to the head or body that causes the brain to move
· How many of you know someone that has had a concussion? 
· In what sports do athletes have the most concussions?
As a class, generate a WordCloud with student responses to the following prompt:
· In your opinion, what sports and/or activities lead to a higher risk of concussions and head injuries? (Have students type one answer at a time, however, multiple answers can be given)
Class Discussion: Teacher information to use with students 
· Sport Related Injuries
· Concussion Infographic (printable)
Show Videos:
· Girls Basketball Athlete (VIDEO)
· Caring for a Concussion
EXIT TICKET (Prompt for students): Now that you know more about concussions and head injuries, when you hear “WHEN in DOUBT, SIT them OUT,” what does this mean to you in your own words?
Extension Materials: 
· CDC Concussion Protocol Handout
· Online Training for Concussion Recognition 


LESSON 3
[bookmark: _Toc219891625]Aging, Dementia, and Alzheimer’s Disease 
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information
Materials
· Materials for each station
· Information Gathering worksheet 
Skill Objectives: N/A 
Knowledge Objectives:
Students will be able to:
· Describe normal aging of the brain. 
· Explain dementia of the brain vs Alzheimer’s Disease.
LESSON 3 | LEARNING PLAN
Begin lesson by sharing class norms from the data collected in the Check-In Survey (Lesson 1)
Class Presentation & Discussion: What is Normal Aging (Slides)
Role Play Activity with Students: Ask for several student volunteers to play different roles in each of the skits. Allow time for students to read through the skit. Once groups are ready, have each group perform the skit to the class. Have students guess what the person is experiencing related to aging and identify symptoms?
· Student Role Plays: SKITS (3 different examples)


Class Presentation & Discussion: 
· What is the Difference Between Alzheimer’s and Dementia (Slides)
Extension Materials:
· Teens Look at Alzheimer's-Video #1 & 2
· Inside the Brain: A Tour of How the Mind Works



LESSON 4
[bookmark: _Toc219891626]Reducing Stigma and the Role as CareGiver
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information
Materials
· Materials for each station
· Information Gathering worksheet 
Skill Objectives: N/A 
Knowledge Objectives:
Students will be able to:
· Explain what is a stigma. 
· Understand the challenges of being a caregiver and learning to take care of the stress.
LESSON 4 | LEARNING PLAN
Begin the lesson
Introduction: As students walk into the classroom, have “What is Stigma” written on the whiteboard. Giving out dry erase markers have students write a definition and/or example then pass the marker other classmates as they arrive. As class begin, have students “turn and talk” with ideas from the board. Using the ideas from the board, formulate a working definition of “stigma.”
Student Notes:
Definition of Stigma: Any negative attitude, prejudice, or false belief associated with specific traits, circumstances, or health symptoms, stigma is when someone sees you in a negative way because of a particular characteristic or attribute


Discussion:
· Discuss examples of stigmas in society (e.g., mental health, sexual orientation, race, physical disability, learning disabilities, religion).
· Discuss the biggest reason for these stigmas and how this creates barriers and lack of understanding.
Small Group Activity: “STOP the STIGMA”
There are many stigmas about aging, dementia, and being a caregiver due to a lack of understanding and/or fear about the process and diagnosis.
Provide Examples of Stigmas Students can choose for the Text:
Split your students into pairs and ask them to role-play a texting conversation. Have them take turns sending messages to each other to respond to the stigma that was sent in a text. 
Student Work Time: Give each partner group blank texting template. Worksheet-STOP the STIGMA (TEXT)
1. Why bother visiting, they won’t even remember I was there.
2. He’s just losing it; it’s just part of getting old.
3. Don’t ask her what she wants, she can’t make decisions anymore.
4. Don’t listen to her; she doesn’t know what she is saying.
5. There is no point in teaching them how to use it because they’re too old to learn something new. 
6. It’s so sad that your life is on hold right now.
7. If you really loved them, you wouldn't want to put them in a facility. 
8. It’s not like you’re working a real job. 
What Does it Mean to be a Caregiver?
Student Discussion: How might being a caregiver to someone with dementia be challenging or overwhelming at times?
Teens Look at Alzheimer's-Video #3 & 4
· Video 3: If a person with Alzheimer’s lives with us
· Video 4: How can I help and what is out there to help me?
Allow time for students to share ideas from the videos that they believe might be helpful for a teenager if they live with someone that has Alzheimer’s. 
Say: We’ve covered the signs and symptoms of dementia, but today we’re seeing what that actually looks like at home. This short film follows Lisa, a young teen girl, as she navigates her mother’s Alzheimer’s and the reality of being a young caregiver. Watch for those memory and personality changes we discussed, but also notice the weight Lisa has to carry to keep her family together. This is a heavy story and a reality for many families, so let’s watch with an open mind and a lot of respect.
Movie: MY NAME IS LISA 
Student questions:
· While watching the video, list several signs that you notice from Lisa’s mom that might signal early stages of Dementia/Alzheimer's:
· What might it feel like to be Lisa living with her mom? Describe.
· What could be done to help Lisa with things going on at home?
· What resources do you think could be helpful to Lisa and her mom?
Resources: Caregiver Stress & Stories from People Living with Dementia
Caregiver Activity-Role Play Skits
Stories from people living with dementia
Classroom Extension:
Building Empathy-What not to say to someone with dementia
Share Class Norms: Provide class(es) with the data collected from the Pre-Test (Show Data) & discussion.
Teens Look at Alzheimer's-Video #1 & 2
Inside the Brain: A Tour of How the Mind Works




LESSON 5 & 6
[bookmark: _Toc219891627]Advocacy is All Around Us & In Many Forms
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information
Materials
· Materials for each station
· Information Gathering worksheet 
Skill Objectives: N/A 
Knowledge Objectives:
Students will be able to:
· Define the skill of advocacy.
· Explain different forms of advocacy.
LESSON 5&6 | LEARNING PLAN
Introduction
Ask students to think quietly for a moment about a time that they really wanted to convince another person to go along with their idea. For example, persuading a parent to let them play a sport or do an activity, convincing a friend to try something new, or trying to explain a concern to a teacher.
Write down the strategies or tactics you used to convince that other person? Were those strategies effective or not?
Tell students: What you did is a form of advocacy. In this lesson we are going to learn about being an advocate. Specifically being an advocate to others and encouraging them to keep their brains healthy and learn ways in which to do just that!


Learning Experiences
1. On the board write the word ADVOCACY and ADVOCATE. Ask students what each of those terms means. Once you have elicited comments from students, provide the following definitions:
· Advocacy is the act or process of supporting a cause or proposal (Merriam-Webster, n.d.).
· Advocate is one who promotes or supports the cause of an interest or group (noun) (Merriam-Webster, n.d.).
2. Types of Advocacy (VIDEO)
· Self-Advocacy - Advocating on behalf of yourself (e.g., to a parent by telling them that you have been injured and need to see a health care provider).
· Individual Advocacy - Speaking up on behalf of one individual or small group or encouraging an individual to adopt a specific behavior. This form of advocacy is very specific to a person’s needs or behaviors (e.g., speaking up in class when another student is being bullied).
· Systemic Advocacy - Working to change laws, policies, and/or community norms. This form of advocacy results in the largest form of change and will ultimately affect the greatest number of people (e.g., helping to pass a law that requires young people to wear a helmet when riding a bike).
After explaining each type of advocacy, give students some advocacy examples and ask them to identify which category it would fit into. Note: this could be done in small groups as a “speed quiz” or at individual seats. Feel free to include other examples relevant to your student population. To extend the activity, ask students to come up with examples in their own life that fit into each category.
	Telling a friend you are too tired to chat, and going to bed early instead.
	Advocating for better safety equipment for your sports team.
	Explaining to a teacher that your small group needs help and asking for specific support.

	Doing an awareness campaign to encourage people to avoid texting and driving.
	Writing a letter to the school board about concerns you have with the school.
	Asking a parent or trusted adult for help with a hard problem.






3. Characteristics of an Advocate
Video: What is an Advocate
Now that students understand the types of advocacy, let’s discuss some characteristics of an advocate and tips for being a good advocate.
Ask students: If someone was trying to convince you to engage in a healthier behavior, what characteristics would you look for? 
Review the lists below. In pairs, have students consider which of the following is most important and why? Discuss as a group.
Positive Characteristics
· Listen to the needs of others
· Do your homework to know the facts and counter arguments
· Formulate your message based on valid and reliable information
· Be passionate (or believe in) the message you are advocating for
· Cooperate and collaborate with others in order to be most effective in making change happen
· Know the audience - and design the message to meet the needs of the audience
· Be willing to “try again” if it doesn’t work the first time
· Get creative! 
· Good communication skills
· Be respectful when you convey your message
Characteristics to Avoid when Advocating
· Being a “know it all”
· Calling people names or insulting them for not doing the behavior
· Expecting everything to change the first time you try to affect change
· Using false or misleading information
· Trying to “do it alone” - we all need support of others
Review Advocacy skill cues and highlight for the students that if the characteristics of an advocate help us to be successful in our advocacy efforts, the skill cues are what we use to measure our level of success.
Advocacy Skill Cues
I -Identify and research a relevant and meaningful health issue
C- Create a health-enhancing position or relevant health message supported by facts and evidence that is geared to the audience
A - Act passionately and with conviction
R - Relay your health-enhancing message to your audience
E - Examine the effectiveness of the advocacy effort
4. Ask students to stand. Explain that they are going to think about the following questions on a continuum (make an imaginary line in your room from one side to the other). After listening to each statement, ask students to move to a space along the continuum that they most agree or align with.
After each question briefly discuss as a whole group:
a. How easy it is for young people to advocate for issues? (Very Easy ----------------- Very Hard)
b. Young people can be effective advocates for important issues. (Not at all ------------- Absolutely)
c. You have a topic you are very passionate about. (Not at all --------------------- Absolutely)
d. The people around you make you more or less likely to agree with something. (Not at all ------------------ Absolutely)
Debrief each question by asking students for examples and relate them back to the characteristics of an effective advocate. Be sure to highlight the importance that young people can have as advocates and tell them that in the next lesson they will be seeing some examples of advocacy and consider how they can be advocates for healthy brain behaviors.
Exit Ticket
Ask students to think on their own, then share with a partner a situation in their life that they had to advocate and which of the (positive or negative) characteristics above they used? What was the outcome?

LESSON 7
[bookmark: _Toc219891628]Did You Know…? 
LESSON OVERVIEW
Time: 50 minutes
Focus: (step of skill development model or functional information)
Functional Information & Assessment
Materials
· Access to online resources
· Gathering Information Sheet
· Project Materials (Examples)
Skill Objectives: N/A 
· State a position that supports brain health and support it with accurate information (NHES 8.8.1).
· Demonstrate how to influence and support others to make positive choices that improve brain health (NHES 8.8.2).
· Work cooperatively to advocate for brain health among individuals, families and schools (NHES 8.8.3).
Knowledge Objectives:
Students will be able to:
· Advocate for brain health on a topic discussed during the unit.
· Create a Public Service announcement that promotes brain health and prevention of dementia.
LESSON 7 | LEARNING PLAN
Students will reflect on their learning over the unit by creating a Did You Know…? Campaign
PROJECT
Together with your classmates, you have an important task! You will collectively complete a Did You Know…? Campaign that educates the school and community on the importance of brain health, preventing brain injuries, reducing the risk of brain diseases that cause dementia, and supporting those who have experienced brain trauma.
Working in groups of 2-3 students, your group will create an advocacy project. The format of this advocacy project is to build awareness and encourage positive action through a PSA (public service announcement). PSA can be presented as a Digital Billboard (Canva) or a Video (YouTube, Google Vids, etc.).
Each advocacy project will:
· Educate about your specific brain health topic.
· Provide strategies (depending on topic) for either avoiding brain injury, healing from a brain injury, reducing the risk of brain diseases that cause dementia, or ways to maintain/promote overall brain health.
· Encourage others to engage in a behavior that promotes, improves, maintains, or supports brain health.
· Provide resources that are valid and reliable. Sources may educate others about your topic or serve as a resource for individuals who want to know more about your topic. 
Groups will select a brain health topic from the list below & covered in class (unit):
· Concussion
· Helmet and other protective equipment safety
· Dementia
· Maintaining optimal brain health
· Caregiving and Stigma Reduction
· Reducing the stigma of brain injuries
· Other - select another topic related to brain health (get teacher approval before beginning) 
Information Gathering Sheet: Student Sheet for Resources
Grading Criteria for PSA: Rubric 
[bookmark: _Toc219891629]
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