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Introduction 
As part of the Wisconsin Department of Public Instruction’s (DPI) Academic and Career Planning (ACP) 
evaluation, Wisconsin Center for Education Research (WCER) evaluators distributed a survey to all 
principals of schools with grades 6 through 12. The purpose of this survey was to gather information 
related to ACP familiarity and readiness for implementation across the state. Specific areas of interest 
were ACP infrastructure development, perceptions of ACP awareness in schools, perceptions of ACP 
buy-in, ACP professional development; the extent ACP service delivery is occurring, and the usefulness 
of ACP resources. 

WCER opened the survey on November 3, 2016 and DPI sent it to 1,074 school principals across the 
state. A reminder was sent by DPI to 1,224 school principals on November 15, 2016 that included 
principals missed in the original distribution. The survey closed on November 21, 2016. Of the 1,224 
principals sent the survey, 357 responded to the survey and 280 completed the survey for a response 
rate of 29 percent and a completion rate of 78 percent. For reference, each of the tables and figures in 
this report provide the exact number of respondents to the item(s) displayed. The Appendix contains 
the survey used in this analysis. 

Respondent Demographics 
This section of the report provides information on the respondent principals’ schools. Overall, responses 
to the survey came from 195 different districts across the state. Table 1 shows a breakdown of 
respondents by their Cooperative Educational Service Agency (CESA) region. As seen, while many of the 
respondents were from CESA 1, CESA 2, and CESA 5, there were at least 10 respondents from every 
CESA region. 

Table 1: Respondents by CESA Region (N=276) 

 CESA Region Percent of Respondents 
CESA 1 13% 
CESA 2 19% 
CESA 3 7% 
CESA 4 5% 
CESA 5 11% 
CESA 6 7% 
CESA 7 8% 
CESA 8 6% 
CESA 9 5% 
CESA 10 8% 
CESA 11 7% 
CESA 12 4% 
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To further examine the types of schools respondent principals worked in, the survey asked what grade 
levels their school serves. Figure 1 shows the breakdown of responses to this item. Of the principals 
responding to this item, approximately 70 percent worked in a school serving high school grades (9-12) 
and approximately 55 percent worked in a school serving the middle school grades (6-8). 

Figure 1: Grades Served in Respondents Schools (N=271) 

 
Note: Respondents were able to indicate more than one grade; the total may be greater than 100 percent. 

ACP Infrastructure 
The first major section of the survey examined principal perceptions of ACP infrastructure development. 
The first question in this section asked respondents, “Does your school/district have a staff position 
dedicated specifically for ACP?” Of the 357 respondents to this question, 38 percent indicated that they 
did have a staff position specifically for ACP (61 percent indicated “No” and 2 percent indicated, “Don’t 
know”). The survey also asked if respondents have a leadership team in place for overseeing ACP 
implementation, and 75 percent indicated affirmatively (22 percent responded “No” and 4 percent 
responded, “Don’t know” out of the 357 respondents). Of those responding that there is a team in 
place, Table 2 shows a breakdown of how frequently these teams meet. Half of the respondents with an 
ACP leadership team indicated that their team meets monthly. 

Table 2: ACP Leadership Team Meeting Frequency (N=233) 

Frequency Percent of Respondents 
Weekly or bi-weekly 9% 
Monthly 50% 
4 times/year 21% 
3 times/year 5% 
2 times/year 3% 
Less frequently 3% 
Never 1% 
Don’t know 9% 
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ACP leadership teams often consisted of staff such as counselors, teachers, and principals or school 
administration according to respondents. Table 3 shows the breakdown of team composition based on 
an open-ended item that asked, “What staff are on your ACP leadership team?” A small minority of 
principals reported having parents (2 percent) or students (1 percent) on their leadership team. 

Table 3: ACP Leadership Team Composition (N=229) 

Position Percent of Respondents 
Counselor 92% 
Principal/School Administrator 88% 
Teacher 70% 
Student Service Specialist 18% 
Superintendent/District Administrator 6% 
Parent 2% 
Student 1% 
School Board Member 1% 

Note: Respondents were able to respond with more than one position; the total may be greater than 100 percent 

Beyond ACP staff roles, the survey also examined progress on four ACP infrastructure components: a 
readiness assessment or gap analysis, an implementation plan, a communication plan, and a family 
engagement plan. Table 4 shows the percent of respondents at each stage of development for each of 
these four components. The majority of respondents indicated that they were at least in the “In 
development” stage for these four components. Having an implementation plan is the component at the 
most advanced stage with 46 percent having some form of a plan in place. 

Table 4: Stage of Development and Implementation by ACP Infrastructure Component 

Stage 
Readiness 

Assessment/Gap 
Analysis (N=313) 

Implementation 
Plan (N=314) 

Communication 
Plan (N=316) 

Family 
Engagement Plan 

(N=315) 

In place and 
completed 

9% 4% 3% 1% 

In place and 
started 

28% 38% 29% 17% 

In place but 
haven’t started 

5% 4% 5% 8% 

In development 36% 43% 39% 38% 
Not yet 
developed 

10% 8% 15% 23% 

Don’t know 12% 4% 8% 13% 
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One key aspect to ACP infrastructure development is engagement and collaboration with families in the 
district as well as stakeholders within the community such as nearby postsecondary institutions, local 
businesses, and local community organizations. Table 5 shows the level of engagement and 
collaboration with these stakeholders as well as the level of knowledge these stakeholders have 
regarding district ACP efforts. As seen, respondents indicated the highest levels of collaboration with 
postsecondary institutions (52 percent very high or somewhat high) and the lowest levels of 
collaboration with community organizations (35 percent very high or somewhat high). In terms of 
stakeholder knowledge, respondents indicated that many of these stakeholders had somewhat low or 
very low knowledge of district ACP implementation, ranging from 45 to 62 percent. However, 
respondents also had some degree of uncertainty with 9 to 19 percent indicating that they did not 
know. 

Table 5: Levels of ACP Engagement and Collaboration with Families and District Partners 

Statement 
Very 
High 

Somewhat 
High 

Moderate 
Somewhat 

Low 
Very 
Low 

Don’t 
Know 

In general, engagement with families in 
my district is (N=315) 

6% 24% 40% 15% 9% 5% 

Collaboration with local postsecondary 
institutions near my district is (N=315) 

14% 38% 26% 10% 7% 5% 

Collaboration with local businesses 
near my district is (N=315) 

9% 30% 32% 16% 9% 5% 

Collaboration with local community 
organizations near my district is 
(N=315) 

8% 27% 36% 14% 9% 6% 

Parental knowledge of my school's ACP 
implementation is (N=312) 

1% 5% 23% 29% 33% 9% 

Local postsecondary institution 
knowledge of my school's ACP 
implementation is (N=315) 

3% 11% 22% 20% 25% 19% 

The local business community's 
knowledge of my school's ACP 
implementation is  (N=315) 

2% 6% 19% 25% 30% 18% 

Local community organization 
knowledge of my school's ACP 
implementation is (N=315) 

2% 6% 17% 26% 30% 19% 
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Due to the similar scaling on the items related to stakeholder collaboration and knowledge, this report 
also provides stakeholder engagement indices for these two areas. These indices are derived from 
categorizing responses of “Very high” as a 5 through “Very low” as a 1 and averaging the responses 
across the relevant items. The resulting indices range from 1 to 5. Across all respondents, the average 
engagement index for collaboration is 3.2 (moderate), and the average engagement index for 
stakeholder knowledge is 2.1 (somewhat low). Figure 2 shows the box plots for these two indices.1 As 
Figure 2 demonstrates, there were higher levels of stakeholder collaboration as compared to 
stakeholder knowledge. Providing further information to these stakeholders on district ACP efforts may 
aid in infrastructure efforts and long-term collaboration. 

Figure 2: ACP Engagement Indices for Stakeholder Collaboration and Stakeholder Knowledge 

 

ACP Awareness and Knowledge 
The second major section of the survey examined perceptions of ACP awareness and knowledge for 
three categories of school actors: principals, staff, and students. Table 6 shows how respondents rated 
their own (principal) awareness and knowledge of ACP. A majority of respondents for each statement 
indicated either very high or somewhat high knowledge. General awareness had the highest responses 
(65 percent very high or somewhat high) and knowledge of how ACP aligns with other district initiatives 
had the lowest responses (50 percent very high or somewhat high). 

 

 

 

                                                           
1The shaded boxes indicate the 25th to 75th percentile range. The horizontal bar in the box indicates the median or 
50th percentile. The whiskers outside of the box indicate the lowest and highest data points within 1.5 times the 
interquartile range of the lower quartile and higher quartile respectively. Dots outside the whiskers signify outlier 
responses. The ‘X’ indicates the mean of all respondents. 
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Table 6: Principal Awareness and Knowledge of ACP 

Statement 
Very 
High 

Somewhat 
High 

Moderate 
Somewhat 

Low 
Very 
Low 

Don’t 
Know 

My general awareness of ACP is 
(N=304) 

27% 38% 24% 7% 3% 1% 

My knowledge of ACP components is 
(N=304) 

18% 33% 31% 12% 5% 1% 

My knowledge of my school/district's 
ACP implementation plan is (N=304) 

20% 33% 28% 12% 6% 1% 

My knowledge of my role within ACP 
is (N=304) 

23% 36% 23% 12% 5% 1% 

My knowledge of how ACP aligns 
with other district initiatives is 
(N=304) 

19% 31% 28% 14% 6% 2% 

 

Table 7 shows respondent perceptions of school staff awareness and knowledge of ACP. A majority of 
respondents for each item indicated a perception of moderate or somewhat low knowledge among 
staff. Here again, general ACP awareness had the highest responses with 23 percent of respondents 
indicating a very high or somewhat high awareness among staff. Respondents indicated that staff knew 
the least about how ACP aligns with other district initiatives (54 percent somewhat low or very low). 

Table 7: Principal Perceptions of Staff Awareness and Knowledge of ACP 

Statement 
Very 
High 

Somewhat 
High 

Moderate 
Somewhat 

Low 
Very 
Low 

Don’t 
Know 

General ACP awareness among staff 
in my school is (N=305) 

4% 19% 35% 24% 16% 2% 

Knowledge of my school/district's 
ACP implementation plan among 
staff in my school is (N=305) 

1% 15% 30% 31% 21% 2% 

Knowledge of ACP components 
among staff in my school is (N=305) 

1% 12% 30% 31% 22% 3% 

Knowledge of their role within ACP 
among staff in my school is (N=304) 

3% 13% 29% 30% 22% 3% 

Staff knowledge of how ACP aligns 
with other district initiatives is 
(N=305) 

1% 13% 28% 32% 22% 3% 
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As with staff, principals reported that students also had generally low levels of knowledge regarding 
ACP. Table 8 shows respondent perceptions of student ACP awareness and knowledge. The majority of 
respondents indicated for each item that student knowledge was somewhat low or very low. 

Table 8: Principal Perceptions of Student Awareness and Knowledge of ACP 

Statement 
Very 
High 

Somewhat 
High 

Moderate 
Somewhat 

Low 
Very 
Low 

Don’t 
Know 

General ACP awareness among 
students in my school is (N=305) 

3% 15% 25% 25% 26% 6% 

Knowledge of ACP components 
among students in my school is 
(N=305) 

2% 10% 27% 26% 30% 6% 

Student knowledge of their role 
within ACP is (N=305) 

3% 12% 24% 25% 30% 6% 

 

As with stakeholder engagement, ACP awareness lends itself well to indices creation due to the similar 
items and response categories. The three awareness indices created for this report are principal 
knowledge, staff knowledge, and student knowledge. The average principal knowledge index is 3.6 
(somewhat high to moderate), the average staff knowledge index is 2.5 (moderate to somewhat low), 
and the average student knowledge index is 2.3 (somewhat low). Figure 3 shows the box plots for these 
three awareness indices. These results indicate that respondents perceived themselves (principals) to 
have the highest levels of knowledge regarding ACP followed by staff, then students. This is 
unsurprising, given that the path of ACP professional development typically flows in the same direction 
from administration to staff, and eventually to students through ACP implementation. Figure 3 also 
shows a higher level of variance among perceptions of student knowledge indicating a wide spread in 
where schools may be in providing initial lessons to their student populations. 

Figure 3: ACP Awareness Indices for Principal Knowledge, Staff Knowledge, and Student Knowledge 
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Buy-In and Staff Engagement 
The third major section of the survey asked questions related to school beliefs and priorities in an effort 
to examine ACP buy-in and engagement. Table 9 shows respondent perceptions of value that staff in 
their school place on beliefs related to ACP. A majority of respondents for each item indicated that staff 
believe these items to have somewhat high or moderate value. The only exception was that 70 percent 
of respondents thought that staff held very high or somewhat high value in honoring all postsecondary 
options, not just a four-year college, in their school. There was a degree of uncertainty in these items, 
however, as 15 to 23 percent of respondents answered “Don’t know.” 

Table 9: Principal Perceptions of Staff ACP Beliefs 

Statement 
Very 
High 

Value 

Somewhat 
High Value 

Moderate 
Value 

Somewhat 
Low Value 

Very 
Low 

Value 

Don’t 
Know 

Staff in my school believe providing 
ACP for all students in grades 6-12 
has (N=293) 

11% 34% 29% 4% 1% 21% 

Staff in my school believe having an 
ACP implementation plan has 
(N=293) 

7% 30% 34% 6% 1% 22% 

Staff in my school believe 
developing ACP infrastructure has 
(N=293) 

6% 33% 32% 6% 1% 23% 

Staff in my school believe ACP 
professional development has 
(N=293) 

6% 29% 29% 10% 2% 23% 

Staff in my school believe honoring 
all postsecondary options, not just 
four-year college/university, has 
(N=293) 

31% 39% 12% 2% 1% 15% 

Staff in my school believe having a 
systematic, whole school plan for 
providing ACP components has 
(N=293) 

12% 36% 27% 3% 2% 20% 

 

Another way to gauge buy-in to ACP is to examine district priorities. Table 10 illustrates district priorities 
related to several ACP items. For all of these items, a majority of respondents indicated a very high or 
somewhat high priority within their district. The highest district priority among these statements was 
honoring all postsecondary options with 83 percent of respondents indicating it to be a very high or 
somewhat high priority. The lowest district priority was ACP professional development with 57 percent 
of respondents indicating it to be a very high or somewhat high priority. 
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Table 10: ACP District Priorities 

Statement 
Very 
High 

Priority 

Somewhat 
High 

Priority 

Moderate 
Priority 

Somewhat 
Low 

Priority 

Very 
Low 

Priority 

Don’t 
Know 

Providing ACP for all students in 
grades 6-12 is a (N=292) 

36% 34% 20% 4% 2% 5% 

Having an ACP implementation 
plan is a (N=292) 

32% 36% 21% 4% 1% 6% 

Developing ACP infrastructure is 
a (N=291) 

29% 36% 23% 4% 1% 6% 

ACP professional development is 
a (N=291) 

22% 35% 29% 6% 3% 6% 

Honoring all postsecondary 
options, not just four-year 
college/university, is a (N=292) 

47% 36% 10% 1% 1% 5% 

Having a systematic, whole 
school plan for providing ACP 
components has (N=292) 

32% 38% 19% 3% 2% 5% 

 

Examining buy-in overall, this report also provides indices for ACP staff values and district priorities. The 
average index score among respondents for ACP staff values is 3.6 (somewhat high to moderate value) 
and the average index for district priorities is 4.0 (somewhat high priority). Figure 4 shows the box plots 
for these two indices. The high values of these indices and relatively low variance highlights a generally 
positive perception of ACP and an active engagement on the part of schools to have ACP efforts be of 
high priority and value. 

Figure 4: ACP Buy-In Indices for Staff Values and District Priorities 
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Professional Development 
Another area of focus on the survey was ACP professional development. Table 11 shows the proportion 
of respondents indicating what percent of their staff engaged in ACP related training. A majority of 
respondents (52 percent) indicated that less than one-quarter of their staff received professional 
development related to ACP. A large minority (20 percent) indicated that nearly all of their staff received 
ACP training. Likely, this gap results from a small portion of schools throughout the state who have 
started this process earlier than others have. 

Table 11: Percent of Staff Engaged in ACP related training (N=292) 

Percent of Staff Percent of Respondents 
76-100% 20% 
51-75% 6% 
26-50% 11% 
1-25% 52% 
None yet 7% 
Don’t know 4% 

 

The type of ACP professional development provided to staff varied across schools. Of those schools that 
reported some form of ACP training, Table 12 shows the delivery methods for ACP professional 
development. The most frequently employed delivery method was staff meetings (53 percent), followed 
by in-service days (44 percent) and CESA workshops (41 percent). 

Table 12: ACP Professional Development Delivery Methods (N=288) 

Method Percent of Respondents 
In-service days 44% 
Staff meetings 53% 
CESA workshops 41% 
Online materials for individual use 19% 
Grade/team level meetings 19% 
Other 8% 
We did not do any ACP professional development 14% 

Note: Respondents were able to indicate more than one method; the total may be greater than 100 percent. 

The survey allowed respondents to include other types of professional development delivery methods 
not included in the item as well. These other reported types of ACP professional development methods 
included (in order of frequency): ACP conferences, professional learning communities, counselor 
provided training, curriculum planning teams/meetings, newsletters or emails, and DPI trainings. 

They survey also asked respondents “What topics were covered in the ACP professional development?” 
as an open-ended question. Table 12 shows the reported topics covered in the ACP professional 
development. Nearly half of respondents indicated that the provided professional development 
included an ACP overview or software training. The “specific activities” topic included activities such as 
student interest inventories, career exploration, apprenticeships, job shadowing, and goal setting. 
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Table 12: ACP Professional Development Topics (N=139) 

Professional Development Topic Percent of Respondents 
ACP 101 or ACP overview 47% 
Software training 46% 
Implementation plan, infrastructure, or ACP roles 36% 
ACP purpose or rationale 14% 
Gap/needs analysis 11% 
Scope and sequence or curriculum 11% 
Specific activities 10% 
Postsecondary opportunities or field trips 9% 
Career pathways or career clusters 6% 
Student portfolios or ACPs 5% 
Mentoring, conferencing, or family engagement 4% 
Business or community partnerships 3% 
DPI requirements or compliance 3% 
Financial literacy 3% 

Note: Respondents were able to write in more than one topic; the total may be greater than 100 percent. 

Service Delivery 
While full statewide implementation of ACP is not scheduled until the 2017-18 school year, many 
schools already provide ACP services. Table 13 shows varying types of ACP services and the proportion 
of respondents indicating what percent of students in their schools receive those services. A majority of 
respondents indicated that their schools already provide access to ACP tools and resources as well as 
opportunities for students to engage in self-exploration activities to gauge their strengths, interests, and 
values; career exploration activities; and postsecondary education exploration activities. Two services 
that respondents indicated their schools are not fully implementing were dedicated time for ACP in their 
regular schedule (26 percent reported that nearly all of their students received this), and assigning 
students to an ACP coach, mentor, homeroom, or advisory teacher (40 percent reported that nearly all 
of their students received this). 
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Table 13: Percent of Students Receiving ACP Services 

Percent 
of 
Students 

Dedicated 
ACP Time in 

Schedule 
(N=288) 

Assigned 
to ACP 
Coach 

(N=288) 

Have Access 
to ACP 

Tools and 
Resources 
(N=288) 

Engage in 
Self-

Exploration 
Activities 
(N=288) 

Engage in 
Career 

Exploration 
(N=289) 

Engage in 
Postsecondary 

Education 
Exploration 

(N=290) 
76-100% 26% 40% 57% 55% 57% 52% 
51-75% 4% 2% 5% 13% 16% 17% 
26-50% 9% 3% 7% 11% 12% 12% 
1-25% 15% 9% 7% 9% 7% 8% 
None yet 39% 44% 16% 6% 3% 5% 
Don’t 
know 

7% 2% 9% 6% 4% 6% 

 

Resources and Software 
The last area of focus on the survey was ACP resources and software use. DPI provides a variety of ACP 
resources to schools and the survey asked respondents to evaluate their usefulness. Table 14 displays 
the results from this question. In many cases, respondents were uncertain and responded with “Don’t 
know.” In the cases where respondents knew how to rate ACP resources, respondents rated DPI’s 
website as the most useful resource (43 percent indicating extremely useful or very useful). The least 
useful resource appeared to be the ACP twitter (6 percent indicating extremely useful or very useful), 
though there was also a high degree of uncertainty with 62 percent indicating “Don’t know.” 

Table 14: Usefulness of DPI Provided ACP Resources 

Resource 
Extremely 

Useful 
Very 

Useful 
Moderately 

Useful 
Slightly 
Useful 

Not At All 
Useful 

Don’t 
Know 

DPI’s website (N=284) 8% 35% 26% 7% 1% 24% 
Google+ community (N=283) 3% 14% 18% 12% 3% 51% 
ACP blog (N=281) 1% 11% 20% 11% 2% 54% 
ACP twitter (N=282) 1% 5% 13% 15% 4% 62% 
ACP reflective questions 
(N=279) 

1% 13% 16% 12% 3% 55% 

Infrastructure self-assessment 
(N=282) 

5% 23% 21% 7% 1% 43% 

Know-Explore-Plan-Go self-
assessment (N=281) 

6% 26% 21% 5% 1% 40% 

ACP staff lessons (N=283) 5% 18% 19% 7% 2% 49% 
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To inquire about ACP software, the survey asked respondents how far along, or what stage they were at, 
in adoption. Table 15 shows the results from this item. A majority of respondents (55 percent) indicated 
that they are either continuing with their current system or have a new system in place. Of those 
without a system in place, many are in the process of switching to a new system (20 percent of all 
respondents). 

Table 15: Stage of ACP Software Adoption (N=284) 

Stage Percent of Respondents 
Continuing with current system 25% 
New system in place 30% 
Switching to new system 20% 
Deciding on software 4% 
Don’t have software 5% 
Don’t know 16% 

Nearly all respondents (93 percent) indicated that they use Career Cruising as their ACP software, as 
illustrated in Table 16. The other software used included CareerLocker (3 percent), Naviance (3 percent), 
a combination of Career Cruising and CareerLocker, and Inspire.  

Table 16: ACP Software Used (N=215) 

Software Percent of Respondents 
ACT Profile 0% 
Career Cruising 93% 
CareerLocker (WISCareers) 3% 
Kuder 0% 
My Next Move 0% 
Naviance 3% 
Other 1% 

 

Summary 
The findings from this survey are intended to serve primarily as a baseline for future data collection, 
including a similar survey planned for the spring of 2018. However, care should be taken when 
generalizing the results of this survey to a greater population, as the response rate, as indicated in the 
Introduction, is somewhat low. Nonetheless, the results can be useful for providing an idea of the range 
of readiness across the state for implementing ACP, as well as for identifying some principals’ beliefs 
about the ACP process and perceptions of local implementation at a particular point in time. 

As these data indicate, a majority of principals report that there are ACP leadership teams in place with 
activities to build infrastructure under way. Engagement with families and community partners has 
begun, but stakeholder knowledge of a school/district’s implementation of ACP lags somewhat behind. 
Similarly, principals report their knowledge of ACP to be relatively high, but they believe that teachers’ 
and others’ knowledge is somewhat less. Notwithstanding a fair degree of uncertainty, principals 
perceive that staff tend to value the beliefs related to ACP rather highly.  
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While principals tended to report that the majority of their staff had not yet participated in professional 
development activities around ACP, what did happen usually occurred during in-service days, staff 
meetings, and CESA trainings. The most common topics addressed were overviews of ACP, software 
training, and implementation plans, infrastructure, and staff roles. Although statewide implementation 
of ACP is not required until 2017-18, many schools are already delivering some level of services to at 
least some students. The least common element reported was the use of time dedicated specifically to 
ACP during the school schedule, an element reported by pilot teams during the 2016 evaluation to be 
crucial for success. Among the DPI-provided resources for ACP, the website was seen as the most useful. 
However, there was considerable uncertainty reported about resources, perhaps reflecting that 
principals were not typically those charged with managing the details of implementation. Finally, the 
adoption of ACP-supporting software was in place in most schools, although a small percentage are 
either still deciding or do not have software, and 16 percent of respondents did not know what the 
status of software was for their district.  

In addition to providing the baseline for a follow-up survey, next steps for this data include identifying 
possible school/district candidates for mini case studies. This aspect of data collection will involve focus 
groups with students and families to probe deeper about beliefs and perceptions regarding ACP and 
implementation. Numerous respondents reported willing to be contacted for further information or a 
visit, so the evaluation team will be able to benefit from a wealth of choices.  
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