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Wisconsin Performance Level Descriptors

Language
Reporting . . .
Category Developing Approaching Meeting Advanced
Knowledge | Knowledge of Language: Knowledge of Language: Knowledge of Language: Knowledge of Language:

of Language

Students performing at the
Developing level
demonstrate limited
knowledge of language
when making choices for
meaning and style. They are
able to:

o Delete or revise
overtly wordy and
redundant phrasing
when the problem is
containedtoa
single sentence

o Determine effective
word choice using
common vocabulary

Students performing at the
Approaching level use
knowledge of language
somewhat effectively to
make choices for meaning
or style. In addition to
demonstrating the skills at
the Developing level, they
are able to:

e Delete orrevise
wording that is
redundant or
awkwardly phrased
in the context of a
paragraph

e Determine effective
word choice when
selecting commonly
used organizational
words

Students performing at the
Meeting level use
knowledge of language
consistently to make
effective choices for
meaning or style. In
addition to demonstrating
the skills at the
Approaching level, they are
able to:

e Delete orrevise
redundant and
wordy material in
passages with more
complex phrasing
and vocabulary

o Determine effective
word choice when
selecting words or
phrases to convey a
specific purpose

Students performing at the
Advanced level use
knowledge of language
skillfully to make
sophisticated choices for
meaning or style. In
addition to demonstrating
the skills at the Meeting
level, they are able to:

o Delete orrevise
subtly redundant
materialina
paragraph andin
overall passages
with specialized
subject matter

e Make sophisticated
choices when
determining the
best place to add
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e Determine whether
material is clearly
irrelevant to the
task

e |dentify phrasing
that fits with the
overall tone of the
passage when the
tone is evident

e I|dentify whether an
overall text has met
a given purpose for
its audience

e Revise sentences or
phrases to maintain
consistency of
overall tone

e Match sentences or
phrases to an
established stylistic

relevant
information

e Discernwhena
passage subtly
diverges from a
given purpose for
its audience

e Revise sentences or
phrases to maintain
consistency of
overall tone when

pattern the passage’s tone
is subtle
I:gizgrnf Developing Approaching Meeting Advanced
Vocabulary | Vocabulary Acquisition Vocabulary Acquisition Vocabulary Acquisition Vocabulary Acquisition
Acquisition | and Use: These students and Use: These students and Use: These students and Use: These students
and Use demonstrate demonstrate demonstrate demonstrate thorough

understanding of familiar
vocabulary and the ability
to determine the meanings
of words and phrases. They
are able to:

o Determinethe
meanings of
commonly used
words and phrases

understanding of familiar
and some general academic
vocabulary and the ability
to determine the meanings
of words, phrases, and
simple figurative language.
In addition to
demonstrating the skills at
the Developing level, they
are able to:

understanding of general
academic and domain-
specific vocabulary, as well
as the ability to determine
the meanings of words,
phrases, and figurative
language. In addition to
demonstrating the skills at
the Approaching level, they
are able to:

understanding of general
academic and domain-
specific vocabulary, as well
as the ability to determine
the meanings of words,
phrases, and figurative
language in complex
passages. In addition to
demonstrating the skills at
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in the context of a

e Determine the

e Determine the

the Meeting level, they are

sentence meanings of general meanings of able to:
academic words uncommon words e Determine the
and phrasesin the and phrases in the meanings of
context of a contextof a sophisticated words
sentence sentence or and phrasesin the
e Makeintentional paragraph context of a
word choices e Makeintentional sentence or
appropriate for the word choices using paragraph
purpose with low- general academic e Makeintentional
difficulty vocabulary and word choices using
vocabulary words some domain- sophisticated
and a clear context specific vocabulary academic and
e Demonstrate domain-specific
understanding of vocabulary
figurative language, e Interpret complex
word relationships, figurative language,
and nuances in word relationships,
word meanings and nuances in
context
%222;2?5 Developing Approaching Meeting Advanced
Conventions | Conventions of Standard Conventions of Standard Conventions of Standard Conventions of Standard
of Standard | English: These students English: These students English: These students English: These students
English demonstrate minimal demonstrate inconsistent demonstrate consistent demonstrate thorough

command of the
conventions of standard
English grammar, usage,

command of the
conventions of standard
English grammar, usage,
and punctuation. In

command of the
conventions of standard
English grammar, usage,
and punctuation. In

command of the
conventions of standard
English grammar, usage,
and punctuation. In
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and punctuation. They are
able to:

e I|dentify and correct
obvious disruptions
in sentence
structure

e Usecommas
correctly in simple
phrases

addition to demonstrating
the skills at the Developing
level, they are able to:

e Recognize and
correct some
disruptionsin
sentence structure
(e.g., awkward-
sounding
fragments, run-on
sentences, lack of
parallelism within a
simple series of
words or phrases)

e Usecommas
appropriately in
basic sentences and
when a phraseis
obviously
nonrestrictive

e Ensure subject-verb
agreement when
there is some text
between the
subject and verb

e Avoidvague
pronounsina
simple context

addition to demonstrating
the skills at the
Approaching level, they are
able to:

e Recognize and
correct disruptions
in sentence
structure (e.g.,
sentences with
faulty placement of
phrases, faulty
coordination and
subordination of
clauses, lack of
parallelism)

e Usecommasto
createclarityina
sentence (e.g., less
obvious
nonrestrictive
elements,
introductory
clauses or phrases,
lists)

e Usecolons and
dashes to
effectively
introduce or

addition to demonstrating
the skills at the Meeting
level, they are able to:

e Recognize and
correct subtle
disruptionsin
sentence structure
(e.g.,dangling or
misplaced modifiers
where the intended
meaning is clear but
the modifier is
misused; faulty
subordination of
clauses)

e Avoid punctuating
restrictive words
and phrases

e Use punctuation,
including
semicolons, colons,
and dashes, to
Create
sophisticated
sentences

e Ensure subject-verb
agreementin
challenging
situations (e.g.,
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Use the appropriate
form of its/it's when
the antecedent is
clear and closely
precedes the
pronoun

combine elements
of a sentence
Ensure subject-verb
agreement and
pronoun-
antecedent
agreement when a
phrase separates
subject from verb
or pronoun from
antecedent
Distinguish
between frequently
confused words,
using the
appropriate word in
context (e.g.,
affect/effect)

when the subject is
separated from the
verb by along
phrase or clause)
Use possessive
adjectives and
pronouns correctly,
distinguishing them
from similar-
sounding
contractions in
sophisticated
sentences
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Reading

Reporting
Category

Developing

Approaching

Meeting

Advanced

Students performing at the
Developing Level are able
to comprehend a range of
literary and informational
passages mainly at the
More Challenging* text
complexity level.

Students performing at the
Approaching Level are able
to comprehend a range of
literary and informational
passages mainly at the
More Challenging and
Complex* text complexity
levels.

Students performing at the
Meeting Level are able to
comprehend arange of
literary and informational
passages mainly at the
More Challenging,
Complex, and Highly
Complex* text complexity
levels.

Students performing at the
Advanced Level are able to
comprehend arange of
literary and informational
passages mainly at the
More Challenging,
Complex, and Highly
Complex* text complexity
levels.

Key Ideas and
Details

To demonstrate close
reading of these literary
and informational
passages, students
performing at the

In addition to
demonstrating the skills at
the Developing level, to
demonstrate close reading
of literary and
informational passages,

In addition to
demonstrating the skills at
the Developing and
Approaching levels, to
demonstrate close reading
of literary and

In addition to
demonstrating the skills at
the Developing,
Approaching, and Meeting
levels, to demonstrate
close reading of literary
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Developing level are able

to:

Locate explicitly
stated details

Make inferences
that are strongly
supported by
detailsin the
passage text

Understand the
relationship
between clear ideas
presentedina
passage

Identify the central
idea or main idea of
a paragraph or
whole passage

students performing at the
Approaching Level are able
to:

e Useexplicitand
implicit details to
make logical
inferences about a
character’s
motivation and/or
attitude in a literary
passage

e Understand
interactions
between two
charactersina
literary passage

e Understanding an
important cause-
and-effect

informational passages,
students performing at the
Meeting level are able to:

o Make logical
inferences based on
achallenging
portion of a literary
or informational
passage or based on
details throughout
the passage

o Make inferences
about a sequence of
events or a complex
cause-and-effect
relationship

e Summarizingor
restating a complex
paragraph or
sequence of events

and informational
passages, students
performing at the
Advanced level are able to:

e ldentify key details
in a particularly
complex section of a
passageorina
dense informational
passage

e Identify and
synthesize
information to
analyze a complex
relationship or idea

e Determinethe
sequence of events
in anonlinear
narrative or
inferring the order
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relationship or
sequence of events

e Determiningthe
main theme of a
paragraph

in an informational
passage

e Determiningthe
main idea or theme
as it develops
across a passage

of a complex
sequence in an
informational
passage

e Evaluatinghow a
character develops
over the course of a
passage

e Determining how
the implied main
idea(s) or theme(s)
are shaped and
refined inan
information-dense
paragraph or
passage

Craft and
Structure

Students performing at the
Developing level are

developing their ability to

In addition to
demonstrating the skills at
[the Developing level,

In addition to
demonstrating the skills at
tthe Developing and

In addition to
demonstrating the skills at

the Developing,
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understand an author’s
craft and text structure
and are able to:

e Provide a synonym
for aword or phrase
when the meaning
is clear within the
context of the
sentence in which
the word appears

e Interpret basic
figurative language

students performing at the
Approaching level are able
to use knowledge of an
author’s craft and text
structure to:

e Usecontext toinfer
the meaning, tone,
or mood of a
passage

e Identify how oneor
more sentencesin a
passage relate to
the whole and
determine the
author’s primary
purpose for
including a detail

e Identify the main
purpose of a

Approaching levels,
students performing at the
Meeting level are able to
use knowledge of an
author’s craft and text
structure to:

e Usecontextto
determine the
meanings of words
and phrases,
including technical,
connotative, and
figurative meanings

e Analyzethe
function of a
specific rhetorical
element (e.g., a
description or
example) and
determine how it

might contribute to

Approaching, and Meeting
levels, students
performing at the
Advanced level are able to
use knowledge of an
author’s craft and text
structure to:

e Usecontextto
determine the
meanings of words
and phrases,
including technical,
connotative, and
figurative meanings
inamore
challenging or
highly complex
passage

e Evaluatehowa
sentence or

paragraph
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paragraph or
passage

alargerideainthe
passage

Analyze the overall
focus or structure
of a passage

Identify the
purpose of a
complex
informational
paragraph or
passage

Understand point of
view and determine
perspectiveina
passage that
presents the
thoughts or feelings
of multiple
individuals

contributes to the
overall purpose of a
text or contributes
toanargumentina
complex
informational
passage

Recognize shifts in
passage structurein
acomplex literary
narrative or dense
informational
passage

Determine the
implied purpose of a
complex
informational
paragraph or
passage
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e Distinguish
between multiple
subtle perspectives

within a passage

Integration of
Knowledge
and Ideas

Students performing at the
Developing level are
developing their ability to
understand claims and to
integrate knowledge and
ideas from across a text or
multiple related texts.
They are working toward
being able to demonstrate
the skills identified at the
Approaching level. They
are able to:

Compare two
passages to identify
similar or explicit
ideas

In addition to

the Developing level,
students performing at the
Approaching level
integrate knowledge and
ideas from across a text or
multiple related texts and
are able to:

Compare two
passages to identify
animportant idea
supported by both
passages

demonstrating the skills at

In addition to

the Developing and
Approaching levels,
students performing at the
Meeting level integrate
knowledge and ideas from
across a text or multiple
related texts and are able
to:

Analyze similarities
and differencesin
how two passages
present
information

demonstrating the skills at

In addition to
demonstrating the skills at
the Developing,
Approaching, and Meeting
levels, students
performing at the
Advanced level integrate
knowledge and ideas from
across a text or texts and
multiple related texts and
are able to:

Determine
similarities and
differencesina
topic or argument in
two passages when

the passages are
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Identify a claim
when it is clearly
stated in a passage

Identify support for
aclaimmadeina
passage when the
support is clear or
near the claim being
made

Delineate between
facts, opinions, and
reasoned
judgments

Analyze
information that is
related to a passage
and is presented in
a graphic

exploring similar
topics or themes

Determine how
informationina
passage supports or
contradicts
informationin
another passage
exploring a similar
theme or topic

Evaluate a passage
to determine if the
evidence isrelevant
and sufficient to
support a specific
claim or conclusion

Identify evidence
that could be
includedina
graphic to support
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or weaken a claim
made in a passage
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Writing
Reporting Developing Approaching Meeting Advanced
Category
Text Types and Purposes: Argumentative
Students performing at Students performing at the | Students performing at Students performing at the
the Developing Level Approaching Level write the Meeting Level write Advanced Level write
attempt to write limited arguments in arguments in response to a | detailed or sophisticated
arguments that respond to | response to a complex complex issue. arguments in response to a
a complex issue. issue. complex issue.
Ideas and Central claim may be Central claim identifies a Central claim describes or | Central claim analyzes a
Analysis missing or limited in clarity | position, but may be explains a position. position.

or purpose.

Response does not engage
other perspectives.

Attempted analysis is
unclear, irrelevant,
incomplete, or merely
restates given
perspectives.

unclear inits purpose.

Response engages other
perspectives without
relevance.

Attempted analysis may be
incomplete, unfocused,
simplistic, or unclear.

Response engages other
perspectives.

Analysis recognizes
implications, complexities,
tensions, values, or
assumptions, though it
may be broad and general.

Response engages multiple
perspectives in a nuanced
way.

Analysis integrates or
synthesizes implications,
complexities, tensions,
values, or assumptions.
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Developmen
tand
Support

If evident, support for
claims is weak, confused,
or disjointed.

Reasoning and illustration
are absent, unclear,
illogical, or fail to clarify an
argument.

Support for claims is
relevant to the central
claim, but lacks detail or
may be simplistic.

Reasoning and illustration
may be inconsistent or may
not fully clarify the
argument.

Support for claims is
connected to the central
claim and includes details.

Reasoning and illustration
may be repetitious or
imprecise, but clarify the
argument.

Support for claims
reinforces the central claim,
clarifies meaning and
purpose, and may be
skillfully integrated.

Reasoning and illustration
are synthesized and
consider qualifications and
complications, while
deepening insight into the
issue.

Organization

If evident, an introductory
section does not establish
a central claim.

Ideas may be
inconsistently grouped or
not grouped at all.

Anintroductory section
establishes a central claim.

Ideas may occasionally be
inconsistently grouped, but
the response largely
coheres.

Anintroductory section
establishes a controlling
idea.

Ideas are mostly logically
grouped, and the response
largely coheres.

Anintroductory section
clarifies relationships among
ideas.

Ideas are logically grouped,
and may be sequenced to
enhance the argument.
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If evident, transitions may
be poorly formed and do
not connect ideas.

If evident, a concluding
statement or section does
not relate to the central
claim.

Some transitions between
and within paragraphs will
clarify relationships, though
accuracy or effectiveness
may be inconsistent.

A concluding statement or
section attempts to support
the central claim.

Transitions between and
within paragraphs are
mostly accurate and help
connect ideas.

Responses conclude
logically from the central
claim.

Transitions between and
within paragraphs clarify,
and may strengthen,
relationships among ideas.

Responses culminate in a
conclusion that follows
logically from the central
claim.

Language
Use and
Conventions

Word choice may be
difficult to comprehend
and often incorrect.

Sentence structures are
flawed and unvaried.

If evident, stylistic choices
are inconsistent or
inappropriate.

Command of grammar,
punctuation, and spelling
cannot be determined.

Word choice is general and
may be incorrect.

Sentence structures may be
clear but unvarying or
contain occasional errors.

Stylistic choices may be
inconsistent or
inappropriate.

Limited command of
grammar, punctuation, and
spelling is evident.

Word choice may be
occasionally general, but is
mostly precise.

Sentence structures
include minimal errors, are
clear, but may show
limited variety.

Stylistic choices are
consistent and
appropriate.

Command of grammar,
punctuation, and spelling
is evident, if imperfect.

Word choice is precise,
skillful, and enhances the
argument.

Sentence structures may
include minimal errors, but
are clear and varied.

Stylistic choices enhance the
argument.

Command of grammar,
punctuation, and spelling is
clear and may include
minimal errors.
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Developing

Approaching

Meeting

Advanced

Text Types and Purposes: Informative/Expository

Students performing at
the Developing Level
attempt to write
informative/expository
essays that explain a topic,
concept, or process.

Students performing at the
Approaching Level write
limited
informative/expository
essays that explain a topic,
concept, or process.

Students performing at
the Meeting Level write
informative/expository
essays that explain a topic,
concept, or process.

Students performing at the
Advanced Level write
detailed or sophisticated
informative/expository
essays that explain a topic,
concept, or process.

When writing
informative/explanatory
texts, students identify
ideas, concepts, and
information through the
selection and organization
of content, which will be
limited.

Students restate a topic by
listing facts or other
information, which may
consider the audience’s
knowledge of the topic,

When writing
informative/explanatory
texts, students describe
ideas, concepts, and
information through the
selection, organization, and
analysis of content, which
may be limited.

Students summarize a topic
by selecting facts or other
information, which may be
appropriate to the
audience’s knowledge of
the topic, using general

When writing
informative/explanatory
texts, students explain
ideas, concepts, and
information clearly
through the selection,
organization, and analysis
of content.

Students develop a topic
by selecting relevant facts
or other information
appropriate to the
audience’s knowledge of
the topic, using specific

When writing
informative/explanatory
texts, students analyze and
convey complex ideas,
concepts, and information
clearly and accurately
through the effective
selection, organization, and
analysis of content.

Students evaluate a topic
thoroughly by selecting
significant facts or other
information appropriate to
the audience’s knowledge of
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using simple vocabulary to
communicate ideas.

vocabulary and/or an
attempt at figurative
language to communicate
ideas.

vocabulary and/or some
figurative language to
communicate ideas
effectively.

the topic, using precise
vocabulary and figurative
language to communicate
ideas cohesively.

Developing

Approaching

Meeting

Advanced

Text Types and Purposes: Narrative

Students performing at
the Developing Level
attempt to write
narratives that describe
real or imagined
experiences or events.

Students performing at the

Approaching Level write
limited narratives that
describe real or imagined
experiences or events.

Students performing at
the Meeting Level write
narratives that describe
real or imagined
experiences or events.

Students performing at the
Advanced Level write
detailed or sophisticated
narratives that describe real
or imagined experiences or
events.

When writing narratives,
students write fragmented
real or imagined texts,
possibly using literary
techniques, details, and
sequences, although these

attempts may be incorrect.

When writing narratives,

students write simple texts

about real or fictional
events, possibly using

literary techniques, details,

and sequences.

When writing narratives,
students develop texts
about real or fictional
events using literary
techniques, specific
details, and sequences.

When writing narratives,
students develop real or
imagined texts using literary
techniques, well-chosen
details, vivid images, and
well-structured event
sequences.
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Students use limited
narrative and linguistic
techniques to describe a
progression of events,
which may orient the
reader.

Students use a variety of
narrative and linguistic
techniques to create a
progression of events,
which contributes to a
story that may engage
and/or orient the reader.

Students use a variety of
narrative and linguistic
techniques to create a
smooth progression of
experiences and events,
which contributes to a
coherent story as awhole
that engages and orients
the reader.

Students use a variety of
narrative and linguistic
techniques to create a
complex, purposeful
progression of experiences
and events, which
contributes to a coherent
story that builds toward a
particular tone and outcome
that engages and orients the
reader.

Developing

\ Approaching

Meeting

Advanced

Production and Distribution of Writing

Students performing at
the Developing Level
attempt to write texts that
may not accomplish an
intended task.

Students performing at the
Approaching Level write
texts that accomplish some
element of an intended
task.

Students performing at
the Meeting Level write
texts that accomplish an
intended task.

Students performing at the
Advanced Level write
detailed or sophisticated
texts that accomplish an
intended task.

Students do not produce
clear and coherent writing
in which the development,
organization, and style are
appropriate to task,
purpose, and audience.

Students produce
inconsistently clear and
coherent writing in which
the development,
organization, and style are

Students produce clear
and coherent writing in
which the development,
organization, and style are
appropriate to task,
purpose, and audience.

Students produce clear and
coherent writing in which
the development,
organization, and style
enhance the task and
purpose for the audience.
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appropriate to task,
purpose, and audience.

There may be minimal
evidence of developing
and strengthening writing
by planning, revising,
editing, and rewriting.

There is some evidence of
developing and
strengthening writing by
planning, revising, editing,
and rewriting.

There is evidence of
developing and
strengthening writing by
planning, revising, editing,
and rewriting.

There is strong evidence of
developing and
strengthening writing by
planning, revising, editing,
and rewriting.
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