
COMMON CORE STATE STANDARDS for LITERACY in ALL SUBJECTS 

COMMON CORE STATE STANDARDS for ENGLISH LANGUAGE ARTS   156

C
o

m
m

o
n

 C
o

r
e

 S
ta

t
e

 S
ta

n
d

a
r

d
S

 fo
r e

n
g

l
iS

h
 l

a
n

g
u

a
g

e
 a

r
t

S
  &

 l
it

e
r

a
C

y
 in

 h
iS

to
r

y
/S

o
C

ia
l

 S
t

u
d

ie
S

, S
C

ie
n

C
e

, a
n

d
 t

e
C

h
n

iC
a

l
 S

u
b

je
C

t
S

appendix a  |   23

W
riting

D
efi

nitio
ns o

f the stand
ard

s’ three text typ
es

A
rg

um
ent

A
rg

um
ents are used

 fo
r m

any p
urp

o
ses—

to
 chang

e the read
er’s p

o
int o

f view
, to

 b
ring

 ab
o

ut so
m

e actio
n o

n the 
read

er’s p
art, o

r to
 ask the read

er to
 accep

t the w
riter’s exp

lanatio
n o

r evaluatio
n o

f a co
ncep

t, issue, o
r p

ro
b

lem
. 

A
n arg

um
ent is a reaso

ned
, lo

g
ical w

ay o
f d

em
o

nstrating
 that the w

riter’s p
o

sitio
n, b

elief, o
r co

nclusio
n is valid

. In 
E

ng
lish lang

uag
e arts, stud

ents m
ake claim

s ab
o

ut the w
o

rth o
r m

eaning
 o

f a literary w
o

rk o
r w

o
rks. T

hey d
efend

 
their interp

retatio
ns o

r jud
g

m
ents w

ith evid
ence fro

m
 the text(s) they are w

riting
 ab

o
ut. In histo

ry/so
cial stud

ies, 
stud

ents analyze evid
ence fro

m
 m

ultip
le p

rim
ary and

 seco
nd

ary so
urces to

 ad
vance a claim

 that is b
est sup

p
o

rted
 b

y 
the evid

ence, and
 they arg

ue fo
r a histo

rically o
r em

p
irically situated

 interp
retatio

n. In science, stud
ents m

ake claim
s 

in the fo
rm

 o
f statem

ents o
r co

nclusio
ns that answ

er q
uestio

ns o
r ad

d
ress p

ro
b

lem
s. U

sing
 d

ata in a scientifi
cally ac-

cep
tab

le fo
rm

, stud
ents m

arshal evid
ence and

 d
raw

 o
n their und

erstand
ing

 o
f scientifi

c co
ncep

ts to
 arg

ue in sup
p

o
rt 

o
f their claim

s. A
ltho

ug
h yo

ung
 child

ren are no
t ab

le to
 p

ro
d

uce fully d
evelo

p
ed

 lo
g

ical arg
um

ents, they d
evelo

p
 a 

variety o
f m

etho
d

s to
 extend

 and
 elab

o
rate their w

o
rk b

y p
rovid

ing
 exam

p
les, o

ff
ering

 reaso
ns fo

r their assertio
ns, 

and
 exp

laining
 cause and

 eff
ect. T

hese kind
s o

f exp
o

sito
ry structures are step

s o
n the ro

ad
 to

 arg
um

ent. In g
rad

es 
K

–5, the term
 “o

p
inio

n” is used
 to

 refer to
 this d

evelo
p

ing
 fo

rm
 o

f arg
um

ent.

Info
rm

atio
nal/E

xp
lanato

ry W
riting

Info
rm

atio
nal/exp

lanato
ry w

riting
 co

nveys info
rm

atio
n accurately. T

his kind
 o

f w
riting

 serves o
ne o

r m
o

re clo
sely 

related
 p

urp
o

ses: to
 increase read

ers’ kno
w

led
g

e o
f a sub

ject, to
 help

 read
ers b

etter und
erstand

 a p
ro

ced
ure o

r p
ro

-
cess, o

r to
 p

rovid
e read

ers w
ith an enhanced

 co
m

p
rehensio

n o
f a co

ncep
t. Info

rm
atio

nal/exp
lanato

ry w
riting

 ad
d

ress-
es m

atters such as typ
es (W

hat are the d
iff

erent typ
es o

f p
o

etry?) and
 co

m
p

o
nents (W

hat are the p
arts o

f a m
o

to
r?); 

size, functio
n, o

r b
ehavio

r (H
ow

 b
ig

 is the U
nited

 S
tates? W

hat is an X
-ray used

 fo
r? H

ow
 d

o
 p

eng
uins fi

nd
 fo

o
d

?); 
ho

w
 thing

s w
o

rk (H
ow

 d
o

es the leg
islative b

ranch o
f g

overnm
ent functio

n?); and
 w

hy thing
s hap

p
en (W

hy d
o

 so
m

e 
autho

rs b
lend

 g
enres?). To

 p
ro

d
uce this kind

 o
f w

riting
, stud

ents d
raw

 fro
m

 w
hat they alread

y kno
w

 and
 fro

m
 p

rim
ary 

and
 seco

nd
ary so

urces. W
ith p

ractice, stud
ents b

eco
m

e b
etter ab

le to
 d

evelo
p

 a co
ntro

lling
 id

ea and
 a co

herent fo
-

cus o
n a to

p
ic and

 m
o

re skilled
 at selecting

 and
 inco

rp
o

rating
 relevant exam

p
les, facts, and

 d
etails into

 their w
riting

. 
T

hey are also
 ab

le to
 use a variety o

f techniq
ues to

 co
nvey info

rm
atio

n, such as nam
ing

, d
efi

ning
, d

escrib
ing

, o
r d

if-
ferentiating

 d
iff

erent typ
es o

r p
arts; co

m
p

aring
 o

r co
ntrasting

 id
eas o

r co
ncep

ts; and
 citing

 an anecd
o

te o
r a scenario

 
to

 illustrate a p
o

int. Info
rm

atio
nal/exp

lanato
ry w

riting
 includ

es a w
id

e array o
f g

enres, includ
ing

 acad
em

ic g
enres 

such as literary analyses, scientifi
c and

 histo
rical rep

o
rts, sum

m
aries, and

 p
récis w

riting
 as w

ell as fo
rm

s o
f w

o
rkp

lace 
and

 functio
nal w

riting
 such as instructio

ns, m
anuals, m

em
o

s, rep
o

rts, ap
p

licatio
ns, and

 résum
és. A

s stud
ents ad

vance 
thro

ug
h the g

rad
es, they exp

and
 their rep

erto
ire o

f info
rm

atio
nal/exp

lanato
ry g

enres and
 use them

 eff
ectively in a 

variety o
f d

iscip
lines and

 d
o

m
ains.

A
ltho

ug
h info

rm
atio

n is p
rovid

ed
 in b

o
th arg

um
ents and

 exp
lanatio

ns, the tw
o

 typ
es o

f w
riting

 have d
iff

erent aim
s. 

A
rg

um
ents seek to

 m
ake p

eo
p

le b
elieve that so

m
ething

 is true o
r to

 p
ersuad

e p
eo

p
le to

 chang
e their b

eliefs o
r b

e-
havio

r. E
xp

lanatio
ns, o

n the o
ther hand

, start w
ith the assum

p
tio

n o
f truthfulness and

 answ
er q

uestio
ns ab

o
ut w

hy o
r 

ho
w

. T
heir aim

 is to
 m

ake the read
er und

erstand
 rather than to

 p
ersuad

e him
 o

r her to
 accep

t a certain p
o

int o
f view

. 
In sho

rt, arg
um

ents are used
 fo

r p
ersuasio

n and
 exp

lanatio
ns fo

r clarifi
catio

n.

L
ike arg

um
ents, exp

lanatio
ns p

rovid
e info

rm
atio

n ab
o

ut causes, co
ntexts, and

 co
nseq

uences o
f p

ro
cesses, p

heno
m

-
ena, states o

f aff
airs, o

b
jects, term

ino
lo

g
y, and

 so
 o

n. H
o

w
ever, in an arg

um
ent, the w

riter no
t o

nly g
ives info

rm
atio

n 
b

ut also
 p

resents a case w
ith the “p

ro
s” (sup

p
o

rting
 id

eas) and
 “co

ns” (o
p

p
o

sing
 id

eas) o
n a d

eb
atab

le issue. B
e-

cause an arg
um

ent d
eals w

ith w
hether the m

ain claim
 is true, it d

em
and

s em
p

irical d
escrip

tive evid
ence, statistics, o

r 
d

efi
nitio

ns fo
r sup

p
o

rt. W
hen w

riting
 an arg

um
ent, the w

riter sup
p

o
rts his o

r her claim
(s) w

ith so
und

 reaso
ning

 and
 

relevant and
 suffi

cient evid
ence.

N
arrative W

riting
N

arrative w
riting

 co
nveys exp

erience, either real o
r 

im
ag

inary, and
 uses tim

e as its d
eep

 structure. It 
can b

e used
 fo

r m
any p

urp
o

ses, such as to
 info

rm
, 

instruct, p
ersuad

e, o
r entertain. In E

ng
lish lang

uag
e 

arts, stud
ents p

ro
d

uce narratives that take the fo
rm

 
o

f creative fi
ctio

nal sto
ries, m

em
o

irs, anecd
o

tes, and
 

auto
b

io
g

rap
hies. O

ver tim
e, they learn to

 p
rovid

e 
visual d

etails o
f scenes, o

b
jects, o

r p
eo

p
le; to

 d
ep

ict 
sp

ecifi
c actio

ns (fo
r exam

p
le, m

ovem
ents, g

estures, 

C
reative W

riting
 b

eyo
nd

 N
arrative

T
he narrative categ

o
ry d

o
es no

t includ
e all o

f the p
o

s-
sib

le fo
rm

s o
f creative w

riting
, such as m

any typ
es o

f 
p

o
etry. T

he S
tand

ard
s leave the inclusio

n and
 evaluatio

n 
o

f o
ther such fo

rm
s to

 teacher d
iscretio

n.
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p
o

stures, and
 exp

ressio
ns); to

 use d
ialo

g
ue and

 interio
r m

o
no

lo
g

ue that p
rovid

e insig
ht into

 the narrato
r’s and

 char-
acters’ p

erso
nalities and

 m
o

tives; and
 to

 m
anip

ulate p
ace to

 hig
hlig

ht the sig
nifi

cance o
f events and

 create tensio
n 

and
 susp

ense. In histo
ry/so

cial stud
ies, stud

ents w
rite narrative acco

unts ab
o

ut ind
ivid

uals. T
hey also

 co
nstruct event 

m
o

d
els o

f w
hat hap

p
ened

, selecting
 fro

m
 their so

urces o
nly the m

o
st relevant info

rm
atio

n. In science, stud
ents w

rite 
narrative d

escrip
tio

ns o
f the step

-b
y-step

 p
ro

ced
ures they fo

llo
w

 in their investig
atio

ns so
 that o

thers can rep
licate 

their p
ro

ced
ures and

 (p
erhap

s) reach the sam
e results. W

ith p
ractice, stud

ents exp
and

 their rep
erto

ire and
 co

ntro
l o

f 
d

iff
erent narrative strateg

ies.

Texts that B
lend

 Typ
es

S
killed

 w
riters m

any tim
es use a b

lend
 o

f these three text typ
es to

 acco
m

p
lish their p

urp
o

ses. F
o

r exam
p

le, The Lo
ng

itud
e 

P
rize, includ

ed
 ab

ove and
 in A

p
p

end
ix B

, em
b

ed
s narrative elem

ents w
ithin a larg

ely exp
o

sito
ry structure. E

ff
ective stu-

d
ent w

riting
 can also

 cro
ss the b

o
und

aries o
f typ

e, as d
o

es the g
rad

e 12 stud
ent sam

p
le “Fact vs. F

ictio
n and

 A
ll the G

rey 
S

p
ace In B

etw
een” fo

und
 in A

p
p

end
ix C

.

the sp
ecial P

lace o
f a

rg
um

ent in the stand
ard

s

W
hile all three text typ

es are im
p

o
rtant, the S

tand
ard

s p
ut 

p
articular em

p
hasis o

n stud
ents’ ab

ility to
 w

rite so
und

 arg
u-

m
ents o

n sub
stantive to

p
ics and

 issues, as this ab
ility is critical 

to
 co

lleg
e and

 career read
iness. E

ng
lish and

 ed
ucatio

n p
ro

fesso
r 

G
erald

 G
raff

 (20
0

3) w
rites that “arg

um
ent literacy” is fund

am
en-

tal to
 b

eing
 ed

ucated
. T

he university is larg
ely an “arg

um
ent cul-

ture,” G
raff

 co
ntend

s; therefo
re, K

–12 scho
o

ls sho
uld

 “teach the 
co

nfl
icts” so

 that stud
ents are ad

ep
t at und

erstand
ing

 and
 en-

g
ag

ing
 in arg

um
ent (b

o
th o

ral and
 w

ritten) w
hen they enter co

l-
leg

e. H
e claim

s that b
ecause arg

um
ent is no

t stand
ard

 in m
o

st 
scho

o
l curricula, o

nly 20
 p

ercent o
f tho

se w
ho

 enter co
lleg

e are 
p

rep
ared

 in this resp
ect. T

heo
rist and

 critic N
eil P

o
stm

an (19
9

7) 
calls arg

um
ent the so

ul o
f an ed

ucatio
n b

ecause arg
um

ent 
fo

rces a w
riter to

 evaluate the streng
ths and

 w
eaknesses o

f m
ul-

tip
le p

ersp
ectives. W

hen teachers ask stud
ents to

 co
nsid

er tw
o

 
o

r m
o

re p
ersp

ectives o
n a to

p
ic o

r issue, so
m

ething
 far b

eyo
nd

 
surface kno

w
led

g
e is req

uired
: stud

ents m
ust think critically and

 
d

eep
ly, assess the valid

ity o
f their o

w
n thinking

, and
 anticip

ate 
co

unterclaim
s in o

p
p

o
sitio

n to
 their o

w
n assertio

ns.

T
he uniq

ue im
p

o
rtance o

f arg
um

ent in co
lleg

e and
 careers is as-

serted
 elo

q
uently b

y Jo
sep

h M
. W

illiam
s and

 Law
rence M

cE
ner-

ney (n.d
.) o

f the U
niversity o

f C
hicag

o
 W

riting
 P

ro
g

ram
. A

s p
art 

o
f their attem

p
t to

 exp
lain to

 new
 co

lleg
e stud

ents the m
ajo

r 
d

iff
erences b

etw
een g

o
o

d
 hig

h scho
o

l and
 co

lleg
e w

riting
, W

il-
liam

s and
 M

cE
nerney d

efi
ne arg

um
ent no

t as “w
rang

ling
” b

ut as “a serio
us and

 fo
cused

 co
nversatio

n am
o

ng
 p

eo
p

le 
w

ho
 are intensely interested

 in g
etting

 to
 the b

o
tto

m
 o

f thing
s co

o
p

eratively”:

T
ho

se values are also
 an integ

ral p
art o

f yo
ur ed

ucatio
n in co

lleg
e. F

o
r fo

ur years, yo
u are asked

 to
 

read
, d

o
 research, g

ather d
ata, analyze it, think ab

o
ut it, and

 then co
m

m
unicate it to

 read
ers in a 

fo
rm

 . . . w
hich enab

les them
 to

 assess it and
 use it. Yo

u are asked
 to

 d
o

 this no
t b

ecause w
e exp

ect 
yo

u all to
 b

eco
m

e p
ro

fessio
nal scho

lars, b
ut b

ecause in just ab
o

ut any p
ro

fessio
n yo

u p
ursue, yo

u 
w

ill d
o

 research, think ab
o

ut w
hat yo

u fi
nd

, m
ake d

ecisio
ns ab

o
ut co

m
p

lex m
atters, and

 then ex-
p

lain tho
se d

ecisio
ns—

usually in w
riting

—
to

 o
thers w

ho
 have a stake in yo

ur d
ecisio

ns b
eing

 so
und

 
o

nes. In an A
g

e o
f Info

rm
atio

n, w
hat m

o
st p

ro
fessio

nals d
o

 is research, think, and
 m

ake arg
um

ents. 
(A

nd
 p

art o
f the value o

f d
o

ing
 yo

ur o
w

n thinking
 and

 w
riting

 is that it m
akes yo

u m
uch b

etter at 
evaluating

 the thinking
 and

 w
riting

 o
f o

thers.) (ch. 1)

In the p
ro

cess o
f d

escrib
ing

 the sp
ecial value o

f arg
um

ent in co
lleg

e- and
 career-read

y w
riting

, W
illiam

s and
 M

cE
ner-

ney also
 estab

lish arg
um

ent’s clo
se links to

 research in p
articular and

 to
 kno

w
led

g
e b

uild
ing

 in g
eneral, b

o
th o

f w
hich 

are also
 heavily em

p
hasized

 in the S
tand

ard
s.

M
uch evid

ence sup
p

o
rts the value o

f arg
um

ent g
enerally and

 its p
articular im

p
o

rtance to
 co

lleg
e and

 career read
i-

ness. A
 20

0
9

 A
C

T
 natio

nal curriculum
 survey o

f p
o

stseco
nd

ary instructo
rs o

f co
m

p
o

sitio
n, freshm

an E
ng

lish, and
 sur-

vey o
f A

m
erican literature co

urses (A
C

T, Inc., 20
0

9
) fo

und
 that “w

rite to
 arg

ue o
r p

ersuad
e read

ers” w
as virtually tied

 
w

ith “w
rite to

 co
nvey info

rm
atio

n” as the m
o

st im
p

o
rtant typ

e o
f w

riting
 need

ed
 b

y inco
m

ing
 co

lleg
e stud

ents. O
ther 

curriculum
 surveys, includ

ing
 tho

se co
nd

ucted
 b

y the C
o

lleg
e B

o
ard

 (M
ilew

ski, Jo
hnso

n, G
lazer, &

 K
ub

o
ta, 20

0
5) and

 

“A
rg

um
ent” and

 “P
ersuasio

n”
W

hen w
riting

 to
 p

ersuad
e, w

riters em
p

loy a 
variety o

f p
ersuasive strateg

ies. O
ne co

m
m

o
n 

strateg
y is an ap

p
eal to

 the cred
ib

ility, char-
acter, o

r autho
rity o

f the w
riter (o

r sp
eaker). 

W
hen w

riters estab
lish that they are kno

w
l-

ed
g

eab
le and

 trustw
o

rthy, aud
iences are 

m
o

re likely to
 b

elieve w
hat they say. A

no
ther 

is an ap
p

eal to
 the aud

ience’s self-interest, 
sense o

f id
entity, o

r em
o

tio
ns, any o

f w
hich 

can sw
ay an aud

ience. A
 lo

g
ical arg

um
ent, o

n 
the o

ther hand
, co

nvinces the aud
ience b

e-
cause o

f the p
erceived

 m
erit and

 reaso
nab

le-
ness o

f the claim
s and

 p
ro

o
fs o

ff
ered

 rather 
than either the em

o
tio

ns the w
riting

 evo
kes in 

the aud
ience o

r the character o
r cred

entials 
o

f the w
riter. T

he S
tand

ard
s p

lace sp
ecial 

em
p

hasis o
n w

riting
 lo

g
ical arg

um
ents as a 

p
articularly im

p
o

rtant fo
rm

 o
f co

lleg
e- and

 
career-read

y w
riting

.
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the states o
f V

irg
inia and

 F
lo

rid
a

6, also
 fo

und
 stro

ng
 sup

p
o

rt fo
r w

riting
 arg

um
ents as a key p

art o
f instructio

n. T
he 

20
0

7 w
riting

 fram
ew

o
rk fo

r the N
atio

nal A
ssessm

ent o
f E

d
ucatio

nal P
ro

g
ress (N

A
E

P
) (N

atio
nal A

ssessm
ent G

ov-
erning

 B
o

ard
, 20

0
6

) assig
ns p

ersuasive w
riting

 the sing
le larg

est targ
eted

 allo
tm

ent o
f assessm

ent tim
e at g

rad
e 12 

(4
0

 p
ercent, versus 25 p

ercent fo
r narrative w

riting
 and

 35 p
ercent fo

r info
rm

ative w
riting

). (T
he 20

11 p
rep

ub
licatio

n 
fram

ew
o

rk [N
atio

nal A
ssessm

ent G
overning

 B
o

ard
, 20

0
7] m

aintains the 4
0

 p
ercent fi

g
ure fo

r p
ersuasive w

riting
 at 

g
rad

e 12, allo
tting

 4
0

 p
ercent to

 w
riting

 to
 exp

lain and
 20

 p
ercent to

 w
riting

 to
 co

nvey exp
erience.) W

riting
 arg

u-
m

ents o
r w

riting
 to

 p
ersuad

e is also
 an im

p
o

rtant elem
ent in stand

ard
s fram

ew
o

rks fo
r num

ero
us hig

h-p
erfo

rm
ing

 
natio

ns. 7

S
p

ecifi
c skills central to

 w
riting

 arg
um

ents are also
 hig

hly valued
 b

y p
o

stseco
nd

ary ed
ucato

rs. A
 20

0
2 survey o

f 
instructo

rs o
f freshm

an co
m

p
o

sitio
n and

 o
ther intro

d
ucto

ry co
urses acro

ss the curriculum
 at C

alifo
rnia’s co

m
m

unity 
co

lleg
es, C

alifo
rnia S

tate U
niversity cam

p
uses, and

 U
niversity o

f C
alifo

rnia cam
p

uses (Interseg
m

ental C
o

m
m

ittee o
f 

the A
cad

em
ic S

enates o
f the C

alifo
rnia C

o
m

m
unity C

o
lleg

es, the C
alifo

rnia S
tate U

niversity, and
 the U

niversity o
f 

C
alifo

rnia, 20
0

2) fo
und

 that am
o

ng
 the m

o
st im

p
o

rtant skills exp
ected

 o
f inco

m
ing

 stud
ents w

ere articulating
 a clear 

thesis; id
entifying

, evaluating
, and

 using
 evid

ence to
 sup

p
o

rt o
r challeng

e the thesis; and
 co

nsid
ering

 and
 inco

rp
o

rat-
ing

 co
unterarg

um
ents into

 their w
riting

. O
n the 20

0
9

 A
C

T
 natio

nal curriculum
 survey (A

C
T, Inc., 20

0
9

), p
o

stseco
nd

-
ary faculty g

ave hig
h rating

s to
 such arg

um
ent-related

 skills as “d
evelo

p
 id

eas b
y using

 so
m

e sp
ecifi

c reaso
ns, d

etails, 
and

 exam
p

les,” “take and
 m

aintain a p
o

sitio
n o

n an issue,” and
 “sup

p
o

rt claim
s w

ith m
ultip

le and
 ap

p
ro

p
riate so

urces 
o

f evid
ence.”

T
he value o

f eff
ective arg

um
ent extend

s w
ell b

eyo
nd

 the classro
o

m
 o

r w
o

rkp
lace, ho

w
ever. A

s R
ichard

 F
ulkerso

n 
(19

9
6

) p
uts it in Teaching

 the A
rg

um
ent in W

riting
, the p

ro
p

er co
ntext fo

r thinking
 ab

o
ut arg

um
ent is o

ne “in w
hich 

the g
o

al is no
t victo

ry b
ut a g

o
o

d
 d

ecisio
n, o

ne in w
hich all arg

uers are at risk o
f need

ing
 to

 alter their view
s, o

ne in 
w

hich a p
articip

ant takes serio
usly and

 fairly the view
s d

iff
erent fro

m
 his o

r her o
w

n” (p
p

. 16
–17). S

uch cap
acities are 

b
ro

ad
ly im

p
o

rtant fo
r the literate, ed

ucated
 p

erso
n living

 in the d
iverse, info

rm
atio

n-rich enviro
nm

ent o
f the tw

enty-
fi

rst century.

6U
np

ub
lished

 d
ata co

llected
 b

y A
chieve, Inc.

7S
ee, fo

r exam
p

le, fram
ew

o
rks fro

m
 F

inland
, H

o
ng

 K
o

ng
, and

 S
ing

ap
o

re as w
ell as V

icto
ria and

 N
ew

 S
o

uth W
ales in A

ustralia.




