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Section One: Overview
The Wisconsin Accommodations Guide for English Language Learners is intended to provide support in selecting, administering, and evaluating the effectiveness of accommodations used by students who are English language learners (ELLs). The guide was developed to inform teachers, administrators, parents, students, and district level assessment staff. This guide also includes information regarding students who are both ELLs and students with disabilities and allowable test practices for all students. Decisions regarding accommodations should be made on an individual student basis in which careful consideration regarding individual student need and past and present level of performance are considered.  
This guide provides information related to instructional accommodations including how they are defined for ELLs and how to decide which accommodations to use for each individual student. Additionally the guide provides information on who is responsible for making those decisions and implementing the needed and required accommodations in all educational settings.  Formative assessments, for the purpose of this guide, are considered to be an integral part of the instructional process.
This guide also covers information related to assessment accommodations and which accommodations are allowable for the Wisconsin Student Assessment System (WSAS), specifically the Wisconsin Knowledge and Concepts Exam (WKCE) and the Wisconsin Alternate Assessment for Students with Disabilities (WAA-SwD).  Section Four of this guide provides information on the types of accommodations available to use on these assessments and examples of those accommodations. For a complete and updated listing of allowable accommodations for ELLs on these assessments refer to the Assessment Accommodations webpage located at http://dpi.wi.gov/oea/accommtrx.html. 
Accommodation policies related to local assessments (i.e., district-wide interim or benchmark assessments) vary depending on the developer of the assessment and are not covered under the assessment section of this guide.  For example, the National Assessment for Educational Progress (NAEP) and the ACCESS for ELLs® provided their own lists for allowable accommodations.  Refer to Appendix Two for more information.

Student Achievement
One of the greatest challenges for educators is to be able to address the wide range of learning needs of all students and at the same time move them toward high levels of achievement.  It can be challenging to educators to ensure that all students, including ELLs, have equal access to grade-level academic content.  Accommodations provided during instruction and assessment promotes equal access to grade-level content for ELLs. 

As stated in the Council of Chief State School Officers (CCSSO) Accommodations Manual:

Effective decision‐making about the provision of appropriate accommodations begins with making good instructional decisions. In turn, making appropriate instructional decisions is facilitated by gathering and reviewing good information about the student’s [ability and language acquisition] and present level of performance in relation to [Wisconsin’s academic standards] (Thompson, et al. 2005, 16).
The gathering and reviewing of meaningful information provides educators with the necessary data to evaluate the effective use of accommodations for the individual student in both instruction and assessment. This process should be seamlessly intertwined into day-to-day formative assessment practices.

A student who is provided accommodations determined through these means is better able to demonstrate his or her knowledge and skills related to academic content, therefore leveling the playing field amongst all students.

What are accommodations?
Accommodations are practices and procedures that provide equitable access to grade-level content. Accommodations are intended to reduce or eliminate the effects of a student’s disability or a student’s limited English proficiency; they do not reduce learning expectations. Accommodations are used for students with disabilities and students who are English language learners; they do not change the content or the required skill level of an activity, lesson, or test.  An example of an accommodation includes providing a student with a bilingual word list for use with an assessment.

Practices for providing access that are not accommodations
While accommodations are specifically designed to meet the needs of students with disabilities and/or students with limited English proficiency, there are other strategies available to educators for instruction and assessment to provide access.  These practices are designed to meet the needs of all students.  In some cases, such as with modifications, the strategy may reduce learning expectations.  The following strategies and practices may be useful in instruction and assessment, as long as educators are cognizant of their application and intended purpose.

Universal Design for Learning (UDL) provides a blueprint for creating instructional goals, methods, materials, and assessments that work for all learners.  It is not a single, one-size-fits-all solution but rather flexible approaches that can be customized and adjusted for individual student needs. UDL calls for creating accessible curriculum from the beginning, not after the fact, and provides:
· Multiple means of representation to give students various ways of acquiring information and knowledge, 

· Multiple means of expression to provide students alternatives for demonstrating what they know, and 

· Multiple means of engagement to tap into students' interests, challenge them appropriately, and motivate them to learn. 
Technology has made the implementation of UDL in many respects easier to address the individual learning needs of students by providing multiple means of representation, expression, and engagement.  However, technology itself does not necessarily enhance learning if a student is unfamiliar with how to use it, and many technologies have the same accessibility problems that paper/pencil options might have.  Educators also need to consider how accessibility may differ between paper/pencil learning activities and computer based learning activities.  For example, many computer programs have a scroll-over translation function built in.  This function may remove the need for a separate bilingual word list or translated version of the assessment. Teams should consider these differences as they make decisions regarding a student’s need for instructional accommodations. 
Using universal design principles in instruction and assessment does not necessarily eliminate the need for accommodations for ELLs. There will always be the need for some specific accommodations, such as on-demand translations for particular dialects of a language or uncommon languages that might not typically be built in to most computer software applications.  Applying universal design concepts in curriculum planning and assessment design will assure fuller access to the content for most students and minimize the need for specific accommodations.
Differentiated instruction is culturally and linguistically appropriate instruction and reflects a dynamic adjustment to student needs such as readiness, interest, or learning style. It is an instructional concept that maximizes learning for all students, regardless of skill level or background. When additional supports are necessary due to a student’s disability-related needs or linguistic needs, adding accommodations can provide improved access for that student (Staff Development for Educators 2010 and Wisconsin Department of Public Instruction 2010c, 16).

Allowable test practices increase the accessibility of assessments for all students, as needed, and provide additional supports during formative assessments.  As with accommodations, allowable test practices do not alter the content being measured. Examples of allowable test practices include breaks during an assessment and testing a student in a distraction-free location. For a student with disabilities, allowable test practices must be documented in a current Individualized Education Program (IEP) or Section 504 plan in the section for state or district-wide assessments.

Modifications are changes in the content or instructional level of an academic subject or test, possibly changing what is being measured. Modifications are not allowed for any student during Wisconsin Student Assessment System (WSAS) testing.  Examples of modifications include reducing the number of answer choices and shortening the length of the test. Table 1 provides examples of the difference between accommodations and modifications.  
Table 1: Classifications of Various Test Changes as Accommodations or Modifications 
	Test change
	Test change description
	Situation in which it might be considered a modification
	Situation in which it might be considered an accommodation

	Read-aloud
	Having someone (or something, such as a computer) read the test directions, items, and responses aloud to the student
	Items/tests are intended to include measurement of the ability to decode
	Items/tests intended are to measure ability to distinguish between various types of literature

	Calculator
	(self-explanatory)
	Items/tests are intended to include measurement of fact knowledge
	Items/tests are intended to include measurement of problem-solving skill alone

	Dictated response
	Having someone (or something, such as a tape recorder) record student response
	Items/tests are intended to measure writing skills
	Items/tests are intended to measure content knowledge


Source: Bolt and Roach 2009, 40.

Students Using Accommodations

Several categories of students within Wisconsin may be eligible for accommodations, including ELLs, students with disabilities with Section 504 plans, students with disabilities with IEPs, and students who are any combination of the above.  Only a certain proportion of these students actually require and receive accommodations.  Figure 1 provides a visual representation of students eligible for accommodations and students receiving accommodations.

In Wisconsin, approximately five to six percent of the tested population (grades 3-8 and 10) are ELLs.  Of the ELL population, typically just fewer than 60 percent receive accommodations on state-wide assessments. Approximately 14 percent of tested students are students with IEPs. Over 60 percent of students with IEPs receive accommodations on state-wide assessments.  Those students with Section 504 plans make up about 0.4 to 0.5 percent of the tested population and just above 20 percent of these students receive accommodations.  Finally, students who are English language learners and who are also students with disabilities make up from 0.7 to 0.8 percent of the tested population. Of these students, more than 75 percent receive accommodations.
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Accommodations for Instruction versus Assessment  
When deciding which accommodations to use for a student, it is important to know the purpose of each instructional task or assessment.  Although a student’s plan may have many accommodations listed, not all accommodations are necessarily used or provided in every classroom lesson and assessment.  Decisions for when to use particular accommodations should be made not only on an individual student basis, but also based on the purpose of the instructional or assessment task.
For example, a student may have an accommodation for the use of a spell-checking device listed in their plan.  But if the learning objective in a particular lesson is for students to spell independently, the accommodation should not be provided during this lesson.  Even though the student has this accommodation in the plan, it might still be beneficial to provide instruction and practice in the skill of spelling.  Additionally, when the student participates in the state writing test, which measures spelling among other writing skills, the accommodation would not be allowed since it violates the construct measured on the test.  Knowing that this accommodation is not allowed on the state writing test is further reason to allow the student to practice spelling independently in some classroom lessons and assessments.  The spell-checking device accommodation might be provided during instruction and assessment when spelling is not part of the objective, such as writing in mathematics, social studies, science, and other subject-area tasks.

Accommodations provided during assessment should also be used by a student during instruction; they should not be first introduced to a student during an assessment.  In general, though, a wider range of accommodations are provided during instruction than on assessment, as depicted in Figure 2 below.  Different combinations of accommodations are used during instruction, depending on what the objective is for the learning task.

Legal Frameworks 

There are several laws protecting the rights of English language learners to receive instruction and assessment accommodations.  Appendix One cites each of the laws referenced in this section, which provides a general overview.

The major federal law that protects ELLs with regards to accommodation use is the Elementary and Secondary Education Act (ESEA).  This law requires that each state allow appropriate accommodations for ELLs on state academic assessments. These accommodations are intended to help such assessments yield accurate information on what these students know and can do in academic content areas without bias from their English language proficiency.

Wisconsin State Statues also protect accommodation use for ELLs. The law allows for the operators of a school to permit a student who is an ELL to be examined in his or her native language or change the format and administration of an assessment for a student who is an ELL.
For more information on the legal requirements refer to Appendix One.
Cycle of Instruction and Assessment

In order to make effective accommodations decisions, it is important to understand the cycle of instruction and assessment and how accommodations decisions fit into the cycle.  This cycle starts with a consideration of the standards for instruction and assessment.  Standards drive curriculum development at the state and district level.  Curriculum is delivered to each student through classroom instruction. Classroom instruction should lead to student learning, which is then measured through assessment.  In addition to standards guiding instruction, they also provide a framework for assessment.

Accommodations may be necessary during instruction and/or assessment depending on individual student needs and the purpose of instruction and what the assessment is intending to measure.  The use of these accommodations provides access for the student to instruction and assessment, which is ultimately their access to the standards and curriculum.  Paired with the use of accommodations is the ongoing evaluation of the effectiveness of the accommodations being used in both instruction and assessment.  It is important to remember that throughout this cycle the learning and needs of the individual student are at the core.

Figure 3 exemplifies this cycle.  Each component of the cycle is further discussed in detail throughout this guide, beginning with standards and curriculum.

Standards for Instruction and Assessment


It is important that all students are given the opportunity to be instructed on grade-level academic content.  The following standards are pillars of education in Wisconsin.

Wisconsin Model Academic Standards

The Wisconsin standards for English language arts and mathematics define the knowledge and skills students should learn and master during their elementary and secondary school education so they are prepared to compete and succeed in the global economy.  Wisconsin's state assessment systems are currently based on state standards. 
Common Core State Standards 
On June 2, 2010, Wisconsin formally adopted the Common Core State Standards (CCSS) for English language arts and mathematics.  Districts are working toward developing curriculum and instruction aligned to these new common standards. While the WKCE is based upon the WMAS, DPI urges districts to begin their transition to the Common Core State Standards now because any systematic and sustained effort to understand CCSS; align local curriculum and instruction; and engage educators in deep analysis will return positive results on statewide and district-wide assessments.
For students with significant cognitive disabilities, Wisconsin created Extended Grade-Band Standards which are aligned with the Wisconsin Model Academic Standards.  With the adoption of the CCSS, Wisconsin is currently collaborating with a consortium of states developing alternate achievement standards, known as the Common Core Essential Elements. These Common Core Essential Elements will be the foundation of a new alternate assessment system.  

For updates and more information visit: http://dpi.wi.gov/standards/index.html.

Section Two: Considerations for Instructional Accommodations


Instructional accommodations should be part of a cyclical system of standards-based instruction and balanced assessment.  The use of instructional accommodations provides access to the standards and curriculum for the student.  Paired with the use of instructional accommodations is the ongoing evaluation of the effectiveness of the accommodations through documentation and review.  Additionally, the use of formative assessment strategies helps provide frequent feedback on student learning and is therefore an invaluable part of the instructional process.  It is important to remember that at the core of this cycle are the learning goals of the individual student. This section provides information on instructional considerations, instructional accommodations, the decision-making process for selecting appropriate accommodations, and the recommended documentation for selected instructional accommodations.  For specific accommodation category definitions and examples, please refer to Section Four.

Instructional Considerations

The instruction for ELLs is complex in that there are two different, yet parallel, learning expectations for an ELL student.  The teaching and learning of language and academic content occur simultaneously and cannot be mutually exclusive.  While a student is learning English, they must also be learning grade-level academic content.  For example, mathematics instruction cannot be put on hold until the student is proficient in English.  The following information provides some of the instructional considerations for educators when making decisions about instruction and accommodations for ELLs.

Language Acquisition
Awareness of language development patterns of English language learners is important for educators because it should result in classroom practices that support language and academic content development.  Therefore, educators need to understand the basic characteristics of second language development in order to make appropriate decisions related to instruction and how and when accommodations should be used. 

Language Domains: Listening, Speaking, Reading and Writing 

Becoming fluent in English, as with any language, involves more than simply learning to speak conversationally. In order for students to become truly proficient, they must master all the language domains: listening, speaking, reading and writing. As mentioned earlier, these domains do not necessarily grow in unison. Therefore, it is important for teachers to understand each of the domains relative to development and growth so that appropriate interventions are in place to assist language learning and development. For each of these domains, ELLs may need a variety of supports and scaffolds. Educators must also be cognizant of the various skills needed to complete assigned work. For example, a business letter assignment varies greatly in both technicality and complexity from the skills needed to write a simple social letter, essay or search paper. Likewise, an ELL may be considered advanced in speaking but functioning at a beginning level in reading. When planning for instructional accommodations, understanding the students’ language proficiency through these lenses helps teachers better prepare instruction and accommodations.

Higher-Order Thinking Skills
Higher-order thinking skills are important in education, yet research
 shows that ELLs rarely receive higher-order thinking instruction.  Focusing on higher-order thinking in instruction is important because some educators may confuse language proficiency with cognitive ability.  A student’s access to instructional tasks requiring complex thinking is enhanced when linguistic complexity and instructional support match his or her level of language proficiency.  Providing modifications to a student during classroom instruction and/or classroom assessments may have the unintended consequence of reducing the student’s opportunity to learn critical content, and is not recommended practice for a student who is an ELL. For this reason it is important that educator teams examine appropriate accommodations to ensure that linguistic barriers are reduced as opposed to lowering academic content expectations.

Language Proficiency Levels
There are a total of seven English language proficiency (ELP) levels in Wisconsin.  Five of these are considered limited-English proficiency (LEP) levels: 

Level 1: Beginning/Preproduction 

Level 2: Beginning/Production 

Level 3: Intermediate

Level 4: Advanced Intermediate

Level 5: Advanced 

The remaining levels, Level 6 and Level 7 are not considered for LEP purposes, but are used for state reporting and state testing:

Level 6: Formerly Limited-English Proficient/Now Fully-English Proficient 

Level 7: Fully-English Proficient/Never Limited-English Proficient 
Accommodations for ELLs are only appropriate for students in Levels 1 through 5.  For more information on these proficiency levels, please refer to Appendix Three.

Instructional Strategies and Instructional Accommodations

The term accommodation is clearly defined in instruction and assessment for students with disabilities as well as for the assessment of ELLs; however, the term accommodation is sometimes used interchangeably with similar terms in the instruction of ELLs.  For example, the terms instructional strategies, scaffolding, supports, etc. are often used to describe the process of providing access to instructional content for ELLs. Due to the interchangeability of these terms in the field, this guide will use the term accommodations to refer to strategies that offer access to content specifically designed for the language acquisition needs of individual students.

Instructional strategies are ways in which an educator can address the unique learning styles of all students.  These strategies, which are also considered best practices, differentiated instruction, or UDL, are typically designed along with lesson planning at the beginning of the instructional development process.  However, some instructional strategies, such as differentiated instruction, may also occur during instruction in response to student learning.

Instructional accommodations are practices and procedures that help provide access to instructional content by reducing the barriers associated with limited-English proficiency.  Instructional accommodations are individualized, focused, and necessary for an ELL’s access to curriculum. Accommodations are typically a post-hoc measure to increase access for a student who needs additional support due to limited-English proficiency.  In general, instructional accommodations for ELLs should provide access to English language instructional materials, foster English language acquisition progress, and provide the building blocks for meeting academic content expectations. For ELLs who have a disability, educators should evaluate both language acquisition needs as well as disability-related needs.
Decision-Making Process 

To offer equitable opportunities for ELLs, instructional and assessment accommodations increase student knowledge and performance. Teams making instructional accommodations decisions with ELLs should additionally consider the following factors.  These teams could include the building principal, the ESL teachers, general educators, reading specialists, parents, and the student.

Language proficiency in English: What is the student’s English language proficiency level? What has been the language acquisition trend for the student?

Language proficiency in the student’s native language: Does the student have a strong foundation in the native language for academic learning and planning purposes?

Educational level: How many years of schooling does the student have, and in what types of schools?  

Current age: Does the student have adequate time to progress through the secondary education system?  For example, is there urgency about the timely attainment of high school credits, graduation, etc.?

Prior experience with U.S. schools: Has the student previously attended U.S. schools and is the student familiar with U.S. school culture?

Individual factors: Based on individual factors how does the student learn? 
Process of adjustment to new setting: How quickly does the student seem to be adjusting to the new school setting?

Depending on these factors, ELLs may need more or different types of accommodations in the social/cultural, linguistic, and/or academic areas.  Tool 1: Parent Input in Accommodations provides suggested questions for parents to consider during the review of the student’s district-wide learning plan.  For guidance on how to track different aspects of how a student uses accommodations in the classroom refer to Tool 2: Accommodation Use in the Classroom.
English Language Learners with Disabilities

For students with disabilities who are also ELLs, the English as a second language (ESL) or bilingual teacher should also be involved in the IEP process. A collaborative dialogue among ESL/bilingual teachers, special education teachers, general education teachers, parents and families, test examiners or coordinators, program coordinators, and the student’s own input during the IEP process should help determine what is best for the individual student.  As previously mentioned, for ELLs who have a disability, educators should evaluate both language acquisition needs as well as disability-related needs.
For further information regarding examples of different types of instructional and assessment accommodations, refer to Section Four.

How Participation Decisions Should Not  Be Made
Teams should be cognizant of inappropriate considerations when making decisions regarding student accommodation use.  The following are a few examples of how not to make decisions:

· Educator familiarity and convenience of a specific accommodation

· Difficulty level of test or fear that the student will not pass

· Limited school resources including availability of staff, time, space, funds, etc.

· Perpetual use of the same accommodation without evaluation of effectiveness

For more information about ways to determine if a consideration is appropriate refer to Tool 3: Do’s and Don’ts When Selecting Accommodations.

Documenting selected instructional and assessment accommodations on a District-Wide Learning Plan 

Per ESEA, Title III regulations, once a student has been identified as limited-English proficient, parental notification must occur in a timely manner (20 USC § 7012). Schools must inform parents regarding which ELL services and programs their student will receive as a result of being classified as limited-English proficient. Although parents have the choice to opt-out of ELL services, most parents accept the extra supports. Since the majority of Title III parental notification requirements concern which supports and services will be rendered, the use of a district-wide learning plan is an important tool that can be used to document this required information. The district-wide learning plan could also be used as places to record the individualized instructional and assessment accommodations for the student. The use of a district-wide learning plan helps to facilitate the consistent communication between educators, the student, and the student’s parents regarding a student’s instructional and assessment accommodations selected and documented. A student’s district-wide learning plan should be updated regularly as a part of the evaluation cycle of accommodation use and the effectiveness of instructional strategies. 
Section Three: Considerations for Assessment Accommodations


As mentioned in Section One, assessment accommodations should be part of a cyclical system of standards-based instruction and balance assessment.  This section is intended to provide considerations when making decisions regarding assessment accommodation use.  For specific accommodation category definitions and examples, please refer to Section Four.

One way that students demonstrate their progress toward achieving the academic standards in English language arts, mathematics, science, and social studies is through participation in the Wisconsin Student Assessment System (WSAS). At present the WSAS consists of both the Wisconsin Knowledge and Concepts Examination (WKCE) and the Wisconsin Alternate Assessment for Students with Disabilities (WAA-SwD). 

Beginning with the 2005-06 school year, ESEA required all states to test all students in reading and mathematics in grades 3 through 8 and once in high school (grade 10 under s.118.30, Wis. Stats.). Student performance on these assessments is reported in proficiency categories and used to determine the adequate yearly progress of students at the school, district and state levels.

What are Assessment Accommodations?  

Assessment accommodations are practices and procedures that allow a student to demonstrate knowledge and skills without changing what a test is designed to measure.  Accommodations are intended to account for a student’s level of English language proficiency.  

The assessment accommodations explained in this guide specifically address the accommodations allowed on the Wisconsin Knowledge and Concepts Exam (WKCE) and the Wisconsin Alternate Assessment for Students with Disabilities (WAA-SwD). Refer to Appendix Two for further information on district-wide and/or other assessments, including computer-based assessments.   

Note that some instructional accommodations may not be appropriate for use on certain state-wide assessments. Accommodations should be selected and implemented in ways that maintain the integrity of the assessment so that valid judgments can be made about what students know and can do. For example, reading aloud a portion of the reading assessment to a student is a modification, and therefore not allowed on the WKCE because the reading assessment is intended to measure the ability of the student to decode text independently.
Assessment accommodations for ELLs involve changes to testing procedures, testing materials, or the testing situation in order to allow ELLs to participate meaningfully in assessments. They are intended to provide access to test content and enable students to overcome language barriers.  Effective accommodations for ELLs address the unique linguistic and socio-cultural needs of the students without altering what the test is intending to measure (George Washington University Center for Equity and Excellence in Education 2008). 
The Wisconsin Assessment Accommodations Matrix for English Language Learners, available online at http://dpi.wi.gov/oea/accommtrx.html, provides detailed information on the types of supports available to ELLs during statewide testing.  The matrix is organized to address the unique linguistic needs of ELLs.  An ELL student could be provided accommodations in the areas of reference materials, scripted oral English, clarification in English, oral response, and translation.  Specific information on accommodation categories is provided in Section Five.  

Accommodation Decision Making Process

Decisions regarding assessment accommodations should take into account many of the same decision making considerations for instructional accommodations.  It is important that decisions are made for an individual student based on their unique need.  This process should not be based solely on the difficulty of test or limited school resources.  
All accommodations provided to a student during state-wide assessments should also be provided during classroom instruction, classroom assessments, and district assessments, where applicable.  For example, some accommodations are unique to the test administration, such as state provided Spanish scripts for the WKCE.  In general, new accommodations should not be introduced at the time of state-wide assessments as there may be a negative impact on student performance. 

After instructional accommodation decisions are made for individual ELLs (refer to Section Two), factors to consider when deciding which of the instructional accommodations should be used on assessments include:

· Student characteristics including their English language proficiency level;

· Knowing what the purpose of the assessment is, and what is intended to be measured;

· Student familiarity and comfort level using each accommodation;

· Analysis of how well the accommodation benefits the student when it is used during instruction;

· Reviewing what accommodations are allowed on a standardized assessment and;
· Federal and state accommodation policies regarding the provision of accommodations on state-wide assessments.
In addition to the previously mentioned factors to consider for accommodations, teams making accommodations decisions with ELLs should also consider the following student characteristics:

· Current language of instruction;
· Advancement in attaining English language proficiency;
· Length of time in U.S. schools; and
· Previous educational experience in learning English.
Documentation of Assessment Accommodations

As mentioned previously, in order for a student to receive an assessment accommodation it should be documented on their ELL plan.  For a student with an ELL plan, teams should address assessment accommodations in the appropriate section. Please refer to the current Assessment Accommodations Matrix to see if an accommodation is allowed for a given student.
Additionally, when a student receives an assessment accommodation on a statewide assessment, the test proctor or school staff must ensure that this information is recorded on back-side of the test booklet or student answer document on the Student Assessment Report.  The following descriptions provide relevant information regarding the WKCE and WAA-SwD.  For annual updates, please refer to the Test Administration Manual for the appropriate assessment and grade. For more information refer to the Office of Educational Accountability’s Publications site found online at http://dpi.wi.gov/oea/publications.html.

WKCE Student Assessment Report (back cover of the test book)
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WAA-SwD Student Assessment Report (back cover of the student Answer Document)
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Section Four: Accommodation Categories


In the two previous sections this guide presented considerations for accommodation use in both instruction and assessment.  This section supports these sections by providing explicit accommodation categories and examples of accommodations within those categories for instruction and assessment.  For the complete list of allowable accommodations on the WKCE and WAA-SwD refer to the Assessment Accommodations Matrices at http://dpi.wi.gov/oea/accommtrx.html.
Sample Instructional and Assessment Accommodations for ELLs

In Wisconsin, we have adapted a model from George Washington University Center for Equity and Excellence in Education (GW-CEEE) that categorizes accommodations for ELLs into the following groups (George Washington University Center for Equity and Excellence in Education 2010).

Direct Linguistic Support in English Accommodations

Some ELLs will be able to effectively demonstrate their knowledge and skills by providing them with additional support in English.  Using these types of accommodations can reduce the cognitive load associated with translating words from written text when the student may not have reached proficiency in decoding.  It is important to be careful that these accommodations do not change what is intended to be measured.  ELLs who receive English language support accommodations are most likely students receiving grade-level instruction in the academic content in English.  Direct linguistic support in English accommodations fall into four categories:

1. English language reference material

2. Scripted oral English

3. Clarification in English

4. Oral response

English language reference material. These accommodations provide the student with support materials in English. As opposed to providing reference material in the student’s native language, this accommodation better allows the student to understand challenging English words presented during instruction or assessment.  These materials are not intended to define words or provide a correct response for a student.

For example: 

	Instruction: Provide the student with a pre-made word list for a class activity involving those words.
Assessment: Provide the student with a spell check device for use with a science test.


Scripted oral English.  These accommodations are scripts of assignment or assessment items which are either read aloud and repeated verbatim to the student or presented to the student in through an audio recording.  The ELL should also have access to the written text at the same time.

For example:
	Instruction: The student is read the directions of an assignment individually aloud before the student completes the assignment. 

Assessment: Provide the student with an audio recording of test passages and questions on a mathematics test in English.


Clarification in English.  These accommodations are unscripted oral explanations of text considered difficult for an ELL to access.  These oral explanations are sometimes offered in simplified English and are expected to be more easily understood by the student.  It is important that any simplification of the language contains the same meaning and that no salient details necessary for responding correctly are omitted.
For example:

	Instruction: Have the student reread and/or restate the directions of an assignment in his or her own words.

Assessment: The test administrator reads the test items in English that is simplified for words not related to content or vocabulary on a social studies test.


Oral Response. These accommodations allow the student to respond orally in English instead of providing a written response. This may occur during the assignment or assessment with the use of a scribe, or it may occur before the assignment or assessment with the use of an audio recording.

For example:

	Instruction: The student provides the answer to an assignment in English to a scribe.

Assessment: The student records responses to a reading test in English and the test administrator then transcribes the student’s responses.


Direct Linguistic Support in Native Language Accommodations
Certain ELLs may find that appropriate accommodations take the form of linguistic support in the student’s native language.  As with planning any accommodation, extra time and resources may be required to provide these supports; therefore, it is necessary for teams to examine the possible effectiveness of these types of accommodations before developing translations and identifying translators and interpreters.  All translations must be provided by a qualified translator or interpreter (refer to http://dpi.wi.gov/oea/pdf/translator_guidelines.pdf). Accommodations providing support in the student’s native language are most appropriate for ELLs who receive instruction primarily in their native language but with some English or for ELLs with a low level of English proficiency. Direct linguistic support in native language accommodations fall into five categories:

1. Dual language reference materials 

2. Written translation

3. Scripted oral translation

4. Sight translation

5. Student response in native language

Dual language reference material. These accommodations provide the student with reference materials in both English and the student’s native language.  By providing the student with these materials, they will have access to translations of many words they may find challenging in English.  It is important to note that these accommodations are not intended to provide definitions or provide answers for the student as this may change what is being measured.

For example:

	Instruction: Provide the student with a word-to-word dual language dictionary for an upcoming class activity.

Assessment: Provide the student with a customized dual language word list with no definitions for a science test.


Written translation.  These accommodations provide the student with a written translation of an English-language assignment or assessment into the student’s native language.  These accommodations are most effective if the student receives instruction on concepts in his or her native language as opposed to the student being exposed to these concepts in English.
For example:
	Instruction: Provide the student with a written version of a classroom activity translated into his or her native language.

Assessment: Provide the student with a written translation of test directions into his or her native language.


Scripted oral translation.  These accommodations provide the student with a read aloud, translated version of assessment or assignment items and/or directions. Alternatively, the student may receive an audio recording of the translated version.  Both translated versions come from professionally translated scripts. Wisconsin DPI provides Spanish and Hmong translations of test directions as well as Spanish translations of test items for the WKCE that must be read verbatim.

For example:
	Instruction: Read to the student a translated script of an assignment description and directions before having them start the assignment.

Assessment: Provide the student with an audio recording of the test items on a mathematics test using a professionally translated script.


Sight translation.  These accommodations are oral interpretations of assignment or assessment items and/or directions from English into the student’s native language.  This differs from scripted oral translation in that a scripted translation is not provided.  The test administrator or educator (who meets the requirements of a qualified translator/interpreter) interprets the items and/or directions for the student.  For Spanish, the Wisconsin DPI-provided translation scripts must be used instead of sight translation on the WKCE.

	Instruction: Interpret the directions of a classroom activity to the student in his or her native language.

Assessment: Interpret the test passages and questions into the student’s native language on a social studies test.


Student response in native language.  These accommodations allow the student to respond orally or in writing in their native language to demonstrate their knowledge of content.

	Instruction: Allow the student to participate in a classroom activity in their native language by having a qualified interpreter, bilingual paraprofessional, or a classmate interpret the student response into English.

Assessment: Allow the student to respond to a mathematics test by writing in his or her native language and have a qualified translator transcribe the student’s response into English.


Indirect Linguistic Support Accommodations
In addition to support in English or the student’s native language, ELLs may benefit from further accommodations.  Indirect linguistic support accommodations are adjustments to assist the student access content and process language without altering the language of an assignment or assessment.

	Instruction: Allow the student to read a portion of a book aloud to self in an individual setting.

Assessment: Provide the student with extra time to complete a reading test.


Section Five: Evaluation of Accommodation Use 

The ongoing evaluation of the effectiveness of accommodations provided to a student is essential to the continuation of the cycle of instruction and assessment.  Without an understanding of the effectiveness of the implemented accommodations, educators are less likely to ensure a student’s meaningful access to standards through curriculum, instruction, and assessment.  This section provides recommendations on the process to conduct evaluations of the implementation of accommodations.  It is important for educators to remember that what may be effective for one student may not be effective for another; therefore, ongoing evaluations of accommodations used ensure that each individual student’s needs are being met.  For ELLs, educators should evaluate a student’s progress in language development (i.e., listening, speaking, reading, and writing) in addition to their academic achievement.

Documentation and Data Collection

The first step in the ongoing evaluation of the use of accommodations is a review of the district-wide learning plan.  Proper documentation within a district-wide learning plan facilitates awareness among all team members of a student’s academic needs and what accommodations should be provided during instruction and assessment.  Teams should document both the use and effectiveness of the rendered accommodations on a district-wide learning plan.  Specific information and details should be noted.  Educators can use this documented information to help formulate goals and benchmarks for student achievement in both academic attainment and English language proficiency.  After the delivery of instructional and assessment accommodations, educators should evaluate the effectiveness of these.  A district-wide learning plan can facilitate the evaluation process.  After reviewing the district-wide learning plan, educators should collect information and data to determine if the student’s needs are being met as intended.

There are many ways by which educators can collect information about the effectiveness of accommodations.  Possible sources of data include:

· Assessments

· Classroom instruction

· Student observations

· Teacher collaboration

· Parent and student feedback

· Student history

· School demographics

· School-wide performance

· District-wide performance

An ELL’s achievement includes both their attainment of English language proficiency as well as academic content.  Educators should collect data on a student’s proficiency in each of the following domains: listening, speaking, reading, and writing.  Accommodation use may vary depending on the student’s skill in each domain as well as the academic content area.  Certain content areas may demand higher skill-sets in the different language domains.  Therefore, educators should keep these factors in mind when planning for accommodations. Table 2 provides an example of an outline to assist with planning.

Table 2: Accommodation Planning Form for English Language Learners
	LANGUAGE DOMAINS
	CONTENT AREAS

	
	Mathematics
	English Language Arts
	Social Studies
	Science
	Art/

Music
	Other

	Listening

	
	
	
	
	
	

	Speaking

	
	
	
	
	
	

	Reading

	
	
	
	
	
	

	Writing

	
	
	
	
	
	


As with all types of data, an evaluator will gain more substantive information from several, distinct data points across time.  For example an educator might start the school year by examining each student’s demographics and history, and then continue throughout the year by using formative strategies and benchmark assessments, collaborating with each student’s parents and other teachers, and using other quantitative and qualitative measures of student achievement and language proficiency.

Examination of Documentation and Data
When reviewing data on accommodations, there are several different levels of data analyses which are important for different purposes and different stakeholders.  For example, a district administrator might convene a team to review general trends in accommodations usage on state and district tests.  A building principal may want to look at accommodations patterns by teacher or grade or subgroup of students.  These are important practices, and should be addressed by committees or work groups designed to address school and district improvements.  Table 3 is a set of questions to guide school and district level examination of accommodation use.  

Table 3: Questions to Guide Examination of Accommodation Use at the School or District Level

	1. Are there policies to ensure ethical testing practices, the standardized administration of assessments, and that test security practices are followed before, during, and after the day of the test?

	2. Are there procedures in place to ensure test administration procedures are not compromised with the provision of accommodations?

	3. Are students receiving accommodations as documented in their district-wide learning plan?

	4. Are there procedures in place to ensure that test administrators adhere to directions for the implementation of accommodations?

	5. How many students with a district-wide learning plan are receiving accommodations?

	6. What types of accommodations are provided and are some used more than others?

	7. How well do students who receive accommodations perform on state and local assessments? If students are not meeting the expected level of performance, is it due to the students not having had access to the necessary instruction, not receiving the accommodation, or using the accommodations that were not effective?


Adapted from: Thompson, et al. 2005, 23.

Since accommodations decisions should be made on an individual student level, the remaining considerations in this section are focused on student-level data. 

After collecting and compiling data and documentation educators should review this information.  Just as collection of data is ongoing, the review of data should also occur on an ongoing basis throughout the school year.  A thorough examination includes a review of the most current collected documentation and data as well as what additional information may be needed to evaluate the use of accommodations.  This documentation should include data relative to language acquisition for the domains of listening, speaking, reading, and writing.

The following questions provide an outline of an approach to evaluate the use of accommodations at the student level.  This evaluation should include all educators responsible for the accommodation decisions for a student and should not be the responsibility of one educator. 
Table 4: Questions to Guide Examination at the Student Level in Instruction and Assessment

	1. What accommodations are used by the student during instruction and assessments?

	2. What are the results of classroom assignments and assessments when accommodations are used versus when accommodations are not used? If a student did not meet the expected level of performance, is it due to not having access to the necessary instruction, not receiving the accommodations, or using accommodations was ineffective?

	3. What is the student’s perception of how well the accommodation worked?

	4. What combinations of accommodations seem to be effective?

	5. What are the difficulties encountered in the use of accommodations?

	6. What are the perceptions of teachers and others about how the accommodation appears to be working?


Adapted from: Thompson, et al. 2005, 24.

The final stage in this process is to determine whether or not the agreed upon accommodations are effective for the student.  A thorough collection of data and examination of this data should provide enough information for educator teams to conclude if the student is accessing instruction and assessment through the best means possible for each accommodation.  Based on this result, teams will determine if each accommodation should continue being provided or if new accommodations for the student should be implemented.

Additionally, as an ELL becomes more proficient with the English language, their need for accommodations is expected to change.  As a student becomes more fluent in the four language domains, fewer accommodations related to each domain should be expected for the student to access instruction and assessment.
Tools

Tool 1: Parent Input in Accommodations

Questions Parents Should Ask About Accommodations in Instruction and Assessments

About Instruction
• What accommodations does my child need to access and reach the academic standards?

• Are there accommodations that could be allowed in instruction that are not currently being provided?

• Are there accommodations being used at home that could be used in instruction to help students access and learn content or help them in performing certain academic tasks?

• How can my child and I advocate to receive accommodations not yet provided in instruction?

• Are the accommodations my child is receiving in instruction meant to be a temporary support? If yes, what is the plan to help determine when to phase out or discontinue the use of a certain accommodation?

• How are the various staff members who work with my child providing accommodations? (across regular, ESL/bilingual, or other staff)

About Assessment
• What are the tests my child needs to take, what do they measure, and for what purpose is each given?
• Are the accommodations allowed on state tests also provided for district tests?

• Can my child participate in part of an assessment with or without accommodations?

• Are there consequences for allowing  certain changes to how my child participates in a test? How will my child’s test scores count?

Questions for Instruction and Assessment

Is the need for each accommodation documented in my child’s plan?

Are there too many or too few accommodations being provided?

What are my child’s preferences for specific accommodations?

If my child needs accommodations, how will they be provided?

If an accommodation used in instruction is not allowed on a test, is there another

option to support the student that is allowed? If yes, has it been documented and tried in instruction first? If no, how is my child being prepared to work without the accommodation before the test?

Other questions you may have…..

Adapted from: Thurlow, et al. 2008, 48-49.
Tool 2: Accommodation Use in the Classroom

Use this chart to track different aspects of how a student uses an accommodation in your classroom. This will help inform decision making on assessment accommodations.

Student ________________________________ Date ______________

What accommodation(s) does the student use in the classroom? List them under “accommodation” in the chart. Then follow the questions in the chart.

	List Accommodation(s):    

· _____________________________

· _____________________________

· _____________________________

· _____________________________

· _____________________________

                     

	Questions 


	
	
	
	
	

	1. Is it noted in student’s plan?

	
	
	
	
	

	2. For what task(s) is it used?
(e.g., task type* or content/standard)

	
	
	
	
	

	3. Does the student use it for that task every time? Note how often.

	
	
	
	
	

	4. Is the need for it fixed or changing?

	
	
	
	
	

	5. Does the student use it alone or with assistance?
(e.g., Aide, peers?)

	
	
	
	
	

	6. Notes: (e.g., does one accommodation seem more effective used with another on a task, etc.)

	
	
	
	
	


Source: Thurlow, et al. 2008, 50.
Tool 3: Do’s and Don’ts When Selecting Accommodations

	Do…make accommodation decisions based on individualized needs.
	Don’t…make accommodations decisions based on whatever is easiest to do (e.g., preferential seating).

	Do…select accommodations that reduce the barriers associated with language acquisition to access instruction and demonstrate learning.
	Don’t…select accommodations unrelated to documented student learning needs or are intended to give students an unfair advantage.



	Do…be certain to document instructional and assessment accommodation(s) on the student’s plan.

	Don’t…use an accommodation that has not been documented on the student’s plan.

	Do…be familiar with the types of accommodations that can be used as both instructional and assessment accommodations.

	Don’t…assume that all instructional accommodations are appropriate for use on assessments.

	Do…be specific about the “Where,
When, Who, and How” of providing accommodations.

	Don’t…simply indicate an accommodation will be provided “as appropriate” or “as necessary.”

	Do…refer to Wisconsin accommodations guidelines and understand implications of selections.

	Don’t…check every accommodation possible on a checklist simply to be “safe.”

	Do…evaluate accommodations used by the student.

	Don’t…assume the same accommodations remain appropriate year after year.

	Do…get input about accommodations from teachers, parents, and students, and use it to make decisions at the student’s team planning meetings.

	Don’t…make decisions about instructional and assessment accommodations alone.

	Do…provide accommodations for assessments routinely used for classroom instruction.

	Don’t…provide an assessment accommodation for the first time on the day of a test.

	Do…select accommodations based on specific individual needs in each content area.

	Don’t…assume certain accommodations, such as extra time, are appropriate for every student in every content area.


Adapted from: Thompson, et al. 2005, 43.

Appendices
Appendix One: Legal Requirements

Elementary and Secondary Education Act (ESEA)

The Elementary and Secondary Education Act (ESEA) contains four main educational reform pillars:

1. Stronger accountability for results

2. More freedom for states and communities

3. Proven educational methods

4. More choices for parents

Stronger accountability for achievement results is the goal most commonly associated with inclusion of all students in assessment.  ESEA explicitly states that high-quality, yearly student academic assessments be the same academic assessments used to measure the achievement of all children (20 USC § 6311 (b) (3) (C) (i)).

ESEA requires that each state allows appropriate accommodations for ELLs on state academic assessments.

From 20 USC § 6311 (b) (3) (C) (ix) (III):

[Such assessments shall provide for] the inclusion of limited English proficient students who shall be assessed in a valid and reliable manner and provided reasonable accommodations on assessments administered to such students under this paragraph, including, to the extent practicable, assessments in the language and form most likely to yield accurate and reliable information on what such students know and can do in academic content areas, until such students have achieved English language proficiency as determined under paragraph (7).

A limited English proficient student or ELL is defined under ESEA as:


From 20 USC § 7801 (25)

…an individual who is aged 3 through 21; who is enrolled or preparing to enroll in an elementary or secondary school; who is not born in the United States or whose native language is a language other than English; who is a Native American or Alaska Native, or a native resident of the outlying areas and who comes from an environment where a language other than English has had a significant impact on the individual’s level of English proficiency; or who is migratory, whose native language is a language other than English, and who comes from an environment where a language other than English is dominant; and whose difficulty in speaking, reading, writing, or understanding the English language may be sufficient to deny the individual:

i. The ability to meet the State’s proficient level of achievement on State assessments described in section 6311 (b) (3);

ii. The ability  to successfully achieve in classrooms where the language of instruction is English; or

iii. The opportunity to participate fully in society.

In April 2007, the U.S. Department of Education released regulations on alternate assessments based on modified achievement standards. These regulations included the following statements about accommodations:

…a State’s (or in the case of district‐wide assessments, an LEA’s) guidelines must require each child to be validly assessed and must identify, for each assessment, any accommodations that would result in an invalid score. Consistent with Title I…a student taking an assessment with an accommodation that invalidates the score would not be reported as a participant under the IDEA (U.S. Department of Education 2007, 17750).
Wisconsin State Statutes

Wisconsin State Statutes also regulate how assessment accommodations are used for ELLs.  The following State Statute allows for accommodations on statewide assessments for English language learners:

From s.118.30 (2) (b) 2, Wis. Stats.:

According to criteria established by the state superintendent by rule, the school board, operator of the charter school under s. 118.40 (2r), or governing body of the private school participating in the program under s. 119.23 may determine not to administer an examination under this section to a limited-English speaking pupil, as defined under s. 115.955 (7), may permit the pupil to be examined in his or her native language or may modify the format and administration of an examination for such pupils.

Wisconsin State Statute defines an ELL or a limited-English proficient pupil as follows:


From s.115.955 (7), Wis. Stats.:

“Limited English proficient pupil” means a pupil whose ability to use the English language is limited because of the use of a non-English language in his or her family or in his or her daily, nonschool surroundings, and who has difficulty, as defined by rule of the state superintendent, in performing ordinary classwork in English as a result of such limited English language proficiency.

Appendix Two: Benchmark or Interim Assessments, ACCESS for ELLs®, and NAEP 
Benchmark or Interim Assessments

Districts are responsible for following a student’s district-wide learning plan or IEP when planning accommodations for district benchmark and interim assessments.  These decisions should follow the decision-making process for instructional accommodations as outlined in Section Two.  Educators should be cognizant that depending on the purpose of the assessment, format, and vendor each assessment may have accommodation limitations.  

ACCESS for ELLs® 
ACCESS for ELLs® stands for Assessing Comprehension and Communication in English for English Language Learners. It is a large-scale test that first and foremost addresses the English language development standards that form the core of Wisconsin’s approach to instructing and testing English language learners. These standards incorporate a set of model performance indicators (PIs) that describe the expectations educators have of ELL students at five different grade level clusters and in five different content areas.

ACCESS for ELLs® assesses language proficiency and does not assess content area knowledge, unlike the WKCE which assesses a student's comprehension in the content area.

The grade level clusters include K, 1-2, 3-5, 6-8, and 9-12. There are five content areas of the standards. The first is called social and instructional language (SI), which incorporates proficiencies needed to deal with the general language of the classroom and the school. The others are English language arts (LA), mathematics (MA), science (SC), and social studies (SS).

For each grade cluster, then, the standards specify one or more performance indicators for each content area within each of the four language domains: Listening, Speaking, Reading, and Writing. The continuum of language development within the five proficiency levels is:

	Level 1
	Level 2
	Level 3
	Level 4
	Level 5

	Entering
	Beginning 
	Developing
	Expanding
	Bridging


These levels describe the spectrum of a learner’s progression from knowing little to no English to acquiring the English skills necessary to be successful in an English-only mainstream classroom without extra support. This final, exit stage for ELL status is designated Level 6 (formerly ELL). Level 7 is used for students who are native English speakers or who have never been designated as ELL. Within each combination of grade level, content area, and language domain, there is a PI at each of the five points on the proficiency ladder, and the sequence of these five PIs together describe a logical progression and accumulation of skills on the path to full proficiency.

The goal of the ACCESS for ELLs® test is to allow students to demonstrate their level of language proficiency.

The National Assessment of Educational Progress (NAEP)  

The National Assessment of Educational Progress (NAEP), also known as the Nation's Report Card, is the only nationally representative and continuing assessment of what America’s students know and can do in school. Since 1969, NAEP has provided valuable information on student achievement to policymakers, educators, and the general public. The National Center for Education Statistics in the U.S. Department of Education is responsible by law for carrying out the NAEP project. The National Assessment Governing Board (NAGB), appointed by the Secretary of Education but independent of the Department, sets policy for NAEP and is responsible for developing the frameworks and test specifications that serve as the blueprint for the assessments.

NAEP is a survey assessment. It provides results for populations and groups of students. It is not a testing program designed to provide individual student, school or district results.

There are two types of NAEP assessments that are administered on alternating years: Main NAEP and Long-Term Trend/Special Studies.

The current policy of NAEP is described as follows:

The NAEP program has always endeavored to assess all students selected as a part of its sampling process. In all NAEP schools, accommodations will be provided as necessary for students with disabilities (SD) and/or English language learners (ELL) or limited English proficient (LEP) students. (ELL is the term used since the NAEP 2005 reports; LEP was used before 2005.) The accommodations are available to students whose Individualized Education Program (IEP) specifically requires them. Because some ELL students do not have an IEP, decisions about accommodations for these students are typically made by knowledgeable school staff (U.S. Department of Education, Institute of Education Sciences, National Center for Education Statistics 2010).
For specific NAEP accommodation information please visit: http://nces.ed.gov/nationsreportcard/about/inclusion.asp.
Appendix Three: LEP Proficiency Levels

The definitions of the five limited-English language proficiency levels, as well as Level

6, one of two fully-English language proficiency levels, are from the Wisconsin Administrative Code. Level 7, the other fully-English language proficiency level, indicates that the student was never classified as limited-English proficient and does not fit the definition of a limited-English proficient student outlined in either state or federal law and is used for purposes of state reporting/state testing.

From § PI 13.08 (1) - (6), Wis. Admin. Code:
Level 1 – Beginning Preproduction. A pupil shall be classified level 1 if the pupil does not understand or speak English with the exception of a few isolated words or expressions.

Level 2 – Beginning Production. A pupil shall be classified level 2 if all of the following criteria are met:

(a) The pupil understands and speaks conversational and academic English with hesitancy and difficulty.

(b) The pupil understands parts of lessons and simple directions.

(c) The pupil is at a pre-emergent or emergent level of reading and writing in English, significantly below grade level.

Level 3 – Intermediate. A pupil shall be classified level 3 if all of the following criteria are met:

(a) The pupil understands and speaks conversational and academic English with decreasing hesitancy and difficulty.

(b) The pupil is post-emergent, developing reading comprehension and

writing skills in English.

(c) The pupil’s English literacy skills allow the student to demonstrate

academic knowledge in content areas with assistance.

Level 4 – Advanced Intermediate. A pupil shall be classified level 4 if all of the following criteria are met:

(a) The pupil understands and speaks conversational English without

apparent difficulty, but understands and speaks academic English with some hesitancy.

(b) The pupil continues to acquire reading and writing skills in content areas needed to achieve grade level expectations with assistance.

Level 5 – Advanced. A pupil shall be classified level 5 if all of the following criteria are met:

(a) The pupil understands and speaks conversational and academic English well.

(b) The pupil is near proficient in reading, writing, and content area skills

needed to meet grade level expectations.

(c) The pupil requires occasional support.

Level 6 – Formerly Limited-English Proficient Now Fully-English Proficient. A pupil shall be classified level 6 if all of the following criteria are met:

(a) The pupil was formerly limited-English proficient and is now fully English proficient.

(b) The pupil reads, writes, speaks and comprehends English within academic classroom settings.
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Glossary

Accommodations are practices and procedures that provide equitable access to grade-level content.  Accommodations are intended to reduce or eliminate the effects of a student’s disability or level of language acquisition; they do not reduce learning expectations.  Accommodations are for students with disabilities and students who are English language learners; they do not change the content or the required skill level of a lesson, activity or test.
Achievement test is an assessment that measure a student’s acquired knowledge and skills in one or more content areas (e.g., Reading, Mathematics, Science, or Language Arts) in which the student has received instruction (Wisconsin Department of Public Instruction 2010a, 46).

Alternate assessment is a substitute way of gathering information on the performance and progress of students who cannot participate, even with accommodations, in general state or district assessment programs. Alternate assessments provide a mechanism for all students to be included in the accountability system (Wisconsin Department of Public Instruction 2010a, 46).

Benchmark assessment or interim assessment occurs within, between, and among instructional units.  Information is used to identify strengths and gaps in curriculum and instruction.  Grade-level curriculum may be refined, and teachers may modify instruction for student groups based on their progress.  These assessments might be teacher-developed products, or they may be purchased commercially.  When using a commercial product, it is important to examine the types of questions used and the links to state standards.  Examples of benchmark assessments include midterm and end-of-unit assessments, district-wide assessments such as 6-Trait® writing, specific reading inventories, or products such as MAP®, SCANTRON®, or ThinkLink™.  The focus of benchmark assessment is to determine how student groups are progressing or how well a program is working (Wisconsin Department of Public Instruction, Office of Educational Accountability 2009, 1).

Clarification in English is category of accommodations that provide oral explanations of text considered potentially difficult for ELLs to access. The reformulated input, which is sometimes offered in sheltered English, is expected to be more easily understood and manageable. Clarification differs from scripted oral English in that instead of reading from a script, the test administrator provides the explanation or clarification on-the-fly. Examples of clarification accommodations include “clarify/explain test directions in English” and “simplify test directions” (Rivera, et al. 2008, 99). 

Construct is the concept or the characteristic that a test is designed to measure (Wisconsin Department of Public Instruction 2010a, 46).

Content standard is a statement describing the knowledge and skills in a content area (e.g., Language Arts, Mathematics, Science, or Social Studies) that should be met at a specified time (e.g., end of grade). National content standards are published by groups such as the National Council of Teachers of Mathematics and the International Reading Association/National Council of Teachers of English. Our local content standards are titled “Wisconsin Model Academic Standards” (Wisconsin Department of Public Instruction 2010a, 47).

Differentiated instruction is culturally and linguistically appropriate instruction and reflects a dynamic adjustment to student needs such as readiness, interest, or learning style. It is an instructional concept that maximizes learning for all students, regardless of skill level or background.  When additional supports are necessary due to a student’s disability-related needs or linguistic needs, adding accommodations can provide improved access for that student (Staff Development for Educators 2010 and Wisconsin Department of Public Instruction 2010c, 16)
Direct linguistic support accommodations are adjustments to the language of a test (Rivera, et al. 2008, 99).
Dual language reference materials consist of dictionaries and glossaries provided in print or electronically in both English and a second language (Rivera, et al. 2008, 99).
English language learners (ELLs), refer to limited-English proficient students.
Formative Assessment occurs continuously in the classroom, both within and between lessons.  Information is used to adjust teaching strategies.  Students receive frequent and meaningful feedback on their performances.  Examples of formative assessment strategies include teacher observation, discussion, questioning, and non-graded class work.  The focus of formative assessment is to determine what learning comes next for a student (Wisconsin Department of Public Instruction, Office of Educational Accountability 2009, 1). 
Indirect linguistic support accommodations are adjustments to the conditions under which ELLs take an assessment. This type of accommodation consists of extending the time limits of a test to facilitate ELLs’ language processing. Extended time may be provided as a stand-alone accommodation or in combination with one or more direct linguistic support accommodations. The use of dictionaries, glossaries, side-by-side dual language tests, oral accommodations (e.g. read-alouds or oral translations), and response accommodations all require extended time for handling the additional materials or adjustments (Rivera, et al. 2008, 99-100).
Individualized education program (IEP) ensures that a student with a disability receives a Free Appropriate Public Education (FAPE) in the least restrictive environment (LRE).  The IEP is an important legal document written for students with disabilities; developed together through discussion at an IEP team meeting; a communication tool for parents, school, and others; an opportunity for parents and school personnel to work together as equals; and a vehicle for joint planning, problem solving, and decision-making (Wisconsin Department of Public Instruction 2010b, iv).
Interpreters work with the spoken word, transferring meaning from a source language into a target language (For guidelines related to qualified interpreters refer to http://dpi.wi.gov/oea/doc/translator_guidelines.doc).
Large-scale assessment occurs annually or less-frequently.  Information is used to develop strategic, long-term evaluation of curriculum and programming based on trends over time, and to monitors state, district, and school progress.  Assessment instruments and procedures are standardized so that comparisons can be made across student groups.  Examples of large-scale assessment include the WKCE©, WAA-SwD©, ACT®, SAT®, NAEP™, and AP® exams.  The focus of large-scale assessment is to determine how schools, districts, and states are progressing (Wisconsin Department of Public Instruction, Office of Educational Accountability 2009, 1).
Limited-English proficient (LEP) students is the federal term for students who speak another language in the home and whose proficiency in English meets one of the five levels described in Appendix Three. English language learner is currently the preferred term for describing these students in Wisconsin (Boals 2002, 16).

Modifications are changes in the content or instructional level of an academic subject or test, possibly changing what is being measured. Modifications are not allowed for any student during Wisconsin Student Assessment System (WSAS) testing.
Scripted oral English is a category of accommodations that includes reading aloud and repeating test items or directions from a script and/or presenting the test to the test-taker through an audio recording or CD. The learner simultaneously has access to the written text (Rivera, et al. 2008, 100).
Scripted oral translation is a category of accommodations that involves reading aloud a professionally translated script of translated test items and/or directions or presenting the translation through an audio recording or CD (Rivera, et al. 2008, 100).
Section 504 of the Rehabilitation Act of 1973 is a federal law designed to protect the rights of individuals with disabilities in programs and activities that receive Federal Financial assistance from the U.S. Department of Education (ED).  Section 504 provides: “No otherwise qualified individual with a disability in the United States…shall, solely by reason of her or his disability, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance…” (U.S. Department of Education, Office for Civil Rights 2009).
Section 504 services are provided to students with disabilities appropriate educational services designed to meet the individual needs of such students to the same extent as the needs of students without disabilities are met.  An appropriate education for a student with a disability under the Section 504 regulations could consist of education in regular classrooms, education in regular classes with supplementary services, and/or special education and related services (U.S. Department of Education, Office for Civil Rights 2009).

Sight translation is a category of accommodations involving oral, on-demand rendering of test directions, items, or both from English into a student’s native language. This type of accommodation differs from scripted oral translation in that instead of reading from a script, the test administrator (who is typically competent in the language of the translation) orally translates as the test administrator reads. This on-demand interpretation also distinguishes sight translation from written translation (Adapted from Rivera, et al. 2008, 100).
Simplified English is an accommodation in which English is simplified for words not related to content or vocabulary of a test item.

Example of a simplified English test item:
The sales receipt below shows the groceries that José purchased from the supermarket. What is the estimated cost of José's groceries? 

Simplified English: The receipt below shows the food that José bought from the store. Estimate how much money José spent on the food. 

Note: It is important that “estimate” remain in this test item because it is part of the standard which is being tested.

Student with disability is a student with a physical or mental impairment that substantially limits one or more major life activities, that has a record of such an impairment,  and is regarded as having such an impairment (42 USC § 12102 (1)).
Students protected under Section 504 covers qualified students with disabilities who attend schools receiving Federal financial assistance.  To be protected under Section 504, a student must be determined to: (1) have a physical or mental impairment that substantially limits one or more major life activities; or (2) have a record of such impairment; or (3) be regarded as having such impairment (U.S. Department of Education, Office for Civil Rights 2009).
Summative assessments, refer to Large-Scale Assessments.
Translators work with the written word, transferring meaning from a source language into a target language (For guidelines related to qualified translators refer to http://dpi.wi.gov/oea/doc/translator_guidelines.doc).
Written translation is a category of accommodations in which all or part of an English-language assessment is rendered into a second language. Accommodations in this category include written translation of test directions, side-by-side dual language versions of the test, or translated versions of entire tests (Rivera, et al. 2008, 100).

Acronyms

ACCESS for ELLS 
Assessing Comprehension and Communication in English State-to-State for English Language Learners
CCSS 
Common Core State Standards
CCSSO 
Council of Chief State School Officers

DPI 

Department of Public Instruction

ELL 

English Language Learners
ELP 

English Language Proficiency

ESL 

English as a second language

ESEA 
Elementary and Secondary Education Act

IDEA 

Individuals with Disabilities Education Act

IEP

Individualized Education Program

LEP 

Limited English Proficient
NAEP 
National Assessment of Educational Progress

UDL 

Universal Design for Learning

WSAS 
Wisconsin Student Assessment System

WKCE 
Wisconsin’s Knowledge Concepts Examination

WAA-SwD 
Wisconsin Alternate Assessment for Students with Disabilities









All that is valuable in human society depends upon the opportunity for development accorded the individual. 





- Albert Einstein
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Figure 1: Students Eligible for Accommodations





Some accommodations used in instruction may not be permitted on assessment. For this reason, it is important to know what an assessment is intending to measure, as certain accommodations will invalidate the results of an assessment.








�Figure 2: Accommodations for Instruction vs. Assessment
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Figure 3: The Cycle of Instruction and Assessment








Formative assessment occurs continuously in the classroom, both within and between lessons. This information should be used to adjust teaching strategies. Students should receive frequent and meaningful feedback on their performances.





Does the student really need the accommodation?





A student may not be receiving a needed accommodation or may be receiving too many. If students are provided with accommodations that are not truly needed, a noticeable decrease in academic learning and performance may be seen.








Districts are responsible for making decisions related to local assessments (i.e., interim or benchmark assessments).  The National Assessment of Educational Progress (NAEP) and the Assessing Comprehension and Communication in English State-to-State for English Language Learners (ACCESS for ELLs®) provide their own lists for allowable assessment accommodations.





Refer to Appendix Two for more information.








Accommodation decisions should be made on an individual student basis.








The WKCE Student Assessment Report, on the back cover of the WKCE test books for grades 3–8 and 10, must be completed for all students who used one or more accommodations on the WKCE. Please refer to the Accommodations Matrix to see if an accommodation is allowed for a given student. Be sure to use a No. 2 pencil when filling out the Student Assessment Report. 








The WAA-SwD Student Assessment Report, on the back cover of the WAA-SwD student Answer Document for grades 3–8 and 10, must be completed for all students who used one or more accommodations on the WAA-SwD. Be sure to use a No. 2 pencil when filling out the Student Assessment Report. 














Data collection does not necessarily only mean test statistics and quantitative results.  Data collection also applies to observations, surveys, work samples, and a wide variety of other qualitative measures.
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