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Introduction

The Wisconsin Arts Celebration Project (WACP) began in 2023 as a collaborative
project between the Wisconsin Department of Public Instruction and the
Wisconsin Arts Board created to celebrate the 50th Anniversary of the Wisconsin
Arts Board. The project offers free music, lesson plans, and materials created by
artists and educators for Wisconsin schools, communities, and libraries. The 2025
WACP centers on the theme of “Connection.” As researcher and author, Brene
Brown stated, "Connection is why we're here. We are hardwired to connect with
others, it's what gives purpose and meaning to our lives, and without it there is
suffering."

This unique project has at its center an original poem created by past Wisconsin
Poet Laureate, Nicholas Gulig entitled, “Yellow Birds of Morning.” The poem asks
each of us to notice, speculate, and wonder. This poem relates how words and
music connect us to each other and the world. This deeply rich poem serves as a
"touchpoint" for all the other artistic creations including the following
commissioned works.

Marie A. Douglas, composer

AJ Juarez, dancer
Scott Terry, visual artist

Wauwatosa East High School Theatre Arts - Colleen Jaskulski, theatre arts
educator, theatre production

Matthew Wigdahl, media arts animated feature

Lesson Plans Authors
Music - Darlayne Coughlin (Kromrey Middle School, Middleton, WI)

Dance - Lucie Wrona Sullivan (UW-Madison)
Theatre - Amanda Leurquin (Marshfield High School)

Visual Art - Devon Calvert (Harmony & Consolidated Elementary Schools, Milton
Area School District)

K-5 Media Art - Dannielle Arneson (Sheboygan North High School & Change
Academy)
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https://www.uww.edu/ce/camps/additional/cwf/nicholas-gulig
https://www.marieadouglas.com/about
https://www.barriodance.com/aj-juarez
https://www.mahoganygallery.com/home
https://www.tosaeasttheatre.org/
https://wigdahldesigns.com/

Music Recordings
UW Madison Concert Choir - Dr. Mariana Farah, director

UW Madison Symphony Orchestra - Prof., Oriol Sans, director

UW Madison Wind Ensemble - Prof. Scott Teeple, director

DPI Leadership
This project is only possible with the help and leadership of the following people:

Dr. Jill Underly, State Superintendent

Thomas McCarthy, Deputy State Superintendent

Sara Knueve, Assistant Deputy State Superintendent

Josh Robinson, Assistant State Superintendent Division of Academics
Dr. Laura Roeker, Director Bureau of Teaching and Learning

Gregory Coleman, Section Leader PK-12 Standards and Instruction
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K-2 Visual Art Lesson Plan

Lesson Title
The Singing Forest

Lesson Duration

3 class periods

Lesson Overview

This project is inspired by the poem Yellow Birds of Morning by Nicholas
Gulig. It allows students to explore the poem’s themes of connection,
nature, and inner voice while experimenting with a variety of different
media.

Lesson Sample Videos/Images
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Lesson Target(s)/Outcome(s)

Students will be able to:
CREATE: Students will generate, develop, and refine artistic work.

PRESENT: Students will develop, refine, and convey meaning through the
production and presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate their artistic work with prior experience and
external context.

Essential Question(s)
How can art show what we feel?

DPI Academic Standards

A.A.Cr.1.e: Investigate- Explore studio skills, techniques, materials,

Lt tools, and elements and principles of art and design.

Present/ A.A.Pr.2.e: Communicate- Explain artwork through verbal and/or
Perform  written descriptions using art and design vocabulary.

A.A.R.4.e: Inquire- Determine the artist’s intent by identifying the

HESIETE details and subject matter.
Connect A.A.Cn.1.e: Interdisciplinary- Recognize and demonstrate
relationships between art and design, and other disciplines.
Materials/Equipment

e 12x18" watercolor paper

e Paint brushes

e Blue and Green Watercolor

e Water bowls

e Avariety of colored construction paper, magazines, paper bags, etc
e Assortment of yarn pieces

e Feathers (optional)
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e Crayons
e Glue

e Scissors

Vocabulary words

e Wet-on-wet
e Imagery

e Poem/Poet

e Background
e Foreground
e Wax Resist

e Collage

e Mixed Media

e Space
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Lesson Sequence/Strategies

Day 1:

The project kicks off with an exploration of Nicholas Gulig's poem, "Yellow Birds
of Morning." Read the poem to your class, then dive into a discussion about its
meaning, the emotions it evokes, and the images the poet paints. This
conversation aims to connect students with the poem's atmosphere, which they'll
then translate into their artwork.

To start, students will create a misty, mysterious wooded background. They'll
begin by using crayons to draw simple trees and plants on their paper, pressing
firmly to create a strong wax resist. You may choose to show some plants and
trees on your board. Then, they'll learn the "wet-on-wet" watercolor technique.
This involves generously wetting their paper before brushing over their crayon
drawings with a variety of blues and greens. The watercolors will bleed and blend,
while the wax from the crayons will make the initial drawings pop through the
paint, giving the background depth and texture.

Day 2:

Today is all about adding layers and detail to the woodland scene. Using a
selection of construction paper, paper bags, magazine pages, etc students will
collage more trees, plants, and other natural elements. The key here is to focus on
overlapping pieces, especially the trees, to create a strong sense of space and
perspective in their art. Students will consider how objects appear closer or
farther away, using their collage to build layers that draw the viewer deeper into
their forest. They'll also explore different shades of green and brown paper to
enrich the woodland's look.

Day 3:

On the final day, students will bring the central figure of their artwork to life: the
singing bird. They'll trace and cut out a bird from construction paper using a trace.
Once the bird is glued down, students will add mixed-media elements like
feathers, sequins, buttons, beads, etc to give it personality, texture, and a more
three-dimensional feel. They'll consider the colors and types of feathers that best
suit their bird's character.

Finally, students will create lines of glue extending from the bird's mouth,
mimicking the visual path of sound waves. Then, they'll gently lay yarn onto these
glue lines, allowing it to stick and creating the illusion that their bird is actively
singing.
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Assessment/Feedback

Create

Present/
Perform

Respond

Connect

Standard

Students will
generate,
develop, and
refine artistic
work.

Students will
develop, refine,
and convey
meaning
through the
production and
presentation of
artistic work.

Students will
critically
interpret intent
and meaning in
order to
evaluate
artistic work.

Students will
relate their
artistic work
with prior
experience and
external
context.

References
e Yellow Birds of Morning by Nicholas Gulig

Basic

My art is hard to
see or not
finished.

| can't tell much
about my art.

| don't know
what my art or
my friend's art
means.

Struggles to
describe the
meaning of their
own or peers’
artwork; no
clear connection
to the poem’s
themes.

e Nicholas Gulig Interview

Adaptation Ideas

For differentiation: Offer a wider range of mixed media options (e.g., different

types of yarn, fabric scraps, sequins, buttons, small natural elements like dried

leaves/twigs if available and safe).

For advanced learners: Challenge them to add more detailed environmental

Emerging

| tried to make all
the parts, but
some parts are
messy.

| can tell one
thing about my
art.

| can point to
things in my art
or a friend's art.

Points to a basic
element in their
own or peers’
artwork, but does
not explain its
meaning or link
to the poem.

Proficient

I made all the
parts of my art. It
looks neat and |
used the
materials as we
learned.

| can tell about
my art and how it
shows a singing
bird or a forest.

| can tell what my
art means or
what a friend's
art means.

Describes the
meaning of their
own or peers’
artwork,
connecting
elements to the
poem’s themes .

elements to their forest, like animals or distinct types of plants.

Advanced

My art is very
neat and
creative! | used
the materials in a
special way.

| can tell alot
about my art and
how it shows my
feelings or ideas
from the poem.

| can tell what my
art means and
why | made it
that way. | can
also share good
ideas about a
friend's art.

Clearly explains
the meaning of
their own and
peers’ artwork,
linking elements
to the poem’s
themes and
personal feelings
with detail.
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https://drive.google.com/file/d/1Rp6NNswASnDFH7LPkYlk5jP-UOO1oz4A/view?usp=sharing
https://drive.google.com/file/d/1ebBNJEnwesQgSvvx5Qdp0PDVPH7bfEg1/view?usp=sharing

Comments/Suggestions

e If your students struggle to press hard enough with the crayons to make a
good wax resist, have them use oil pastels instead.

e This project could be tied into an interdisciplinary science unit on birds.

e On Day 2, you might recommend having students create a large tree
branch across their artwork for their bird to sit on.

e | recommend using a bird tracer to help every student be successful at this
age. Some students may be more interested in drawing their own bird
instead of tracing one though.

Curriculum Author

Devon Calvert is a dedicated art educator who has
passionately shared his love for art history and
contemporary art with K-3 students in Milton, Wisconsin,
for over a decade. His commitment to art education extends
beyond the classroom. He has served as President of the
Wisconsin Art Education Association (WAEA), advocating
for quality art education across the state. Most recently, he
completed his term as the National Art Education
Association’s Elementary Division Director, influencing art
education practices on a national scale. Devon regularly presents, sharing his
expertise at both state and national conferences on the integration of digital and
contemporary art within the elementary curriculum. In 2024, Devon received the
WAEA's Elementary Art Educator of the Year Award.

Outside of his professional life, Devon enjoys a variety of personal pursuits. He
likes to go on backpacking adventures, expresses his creativity through painting,
and appreciates watching movies. Above all, he cherishes time spent with his
wife, Julia, his son, Sully, and their dog, Birdie
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3-5 Visual Art Lesson Plan

Lesson Title
The Singing Forest

Lesson Duration

3 class periods

Lesson Overview

This project is inspired by the poem Yellow Birds of Morning by Nicholas
Gulig. It allows students to explore the poem’s themes of connection,
nature, and inner voice while experimenting with a variety of different
media.

Lesson Sample Videos/Images
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Lesson Target(s)/Outcome(s)
Students will be able to:

CREATE: Students will generate, develop, and refine artistic work.

PRESENT: Students will develop, refine, and convey meaning through the
production and presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate their artistic work with prior experience and

external context.

Essential Question(s)

How can we use art to express our inner feelings and connect with the
world around us?

DPI Academic Standards

A.A.Cr.4.i: Investigate- Experiment with studio skills, techniques,
Create materials, tools and elements and principles of art and design
through practice.

A.A.Pr.5.i: Communicate- Using art and design vocabulary,

LY communicate ideas and artistic process through verbal and written
Perform L

descriptions.
Respond A.A.R.9.i: Inquire- Determine an artist’s intent by identifying the

details, subject matter, and context of an artwork.

A.A.Cn.4.i: Interdisciplinary- Describe and demonstrate
Connect | relationships between art and design, and their learning in other
disciplines.

Materials/Equipment

e 12x18" watercolor paper
e Paint brushes
e Blue and Green Watercolor

e Water bowls
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A variety of colored construction paper, magazines, paper bags, etc

Assortment of yarn pieces
Feathers (optional)
Crayons

Glue

Scissors

Vocabulary words

Wet-on-wet
Imagery
Poem/Poet
Wax Resist
Collage
Mixed Media
Space

— Background
— Middleground
— Foreground
Metaphor
Texture

Symbolism

Wisconsin Arts Celebration Project: Lesson Plans
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Lesson Sequence/Strategies

Day 1:

The project begins by immersing students in Nicholas Gulig's poem, "Yellow Birds
of Morning." The poem will be read aloud twice, allowing students ample time to
absorb its rhythm and imagery. Following the readings, a discussion will explore
the poem's deeper meaning, the emotions it evokes, and the vivid pictures the
poet paints. The conversation will specifically highlight the imagery and
metaphors Gulig employs, such as "curved blue fog," "forest of my heart," and
"yellow bird escapes my throat." Students will be encouraged to share how the
poem makes them feel and what they visualize as they hear the poet’s words.

For the art portion of the day, students will start by crafting a misty, wooded
background for their artwork. They'll use crayons to draw simple trees and plants
on their paper, experimenting with varied pressure to begin building a sense of
space. Next, they'll apply the "wet-on-wet" watercolor technique, painting over
their crayon drawings with a range of blues and greens. This will create a wax-
resist effect, allowing their crayon drawings to emerge through the paint. The
discussion will include how blending different amounts of blues and greens can
achieve various hues of fog, enhancing the ethereal atmosphere.

Day 2:

Today's session will begin with a brief review of the poem from the previous class,
refreshing its themes in the students' minds. The primary focus for the art activity
will be on adding depth and intricate detail to the woodland scene. Students will
use construction paper, paper bags, magazine pages, etc to collage additional
trees, plants, and other natural elements onto their backgrounds. A key part of the
discussion will revolve around creating space within the artwork, exploring how
overlapping and varying the size of objects can establish a clear foreground,
middle ground, and background. The emphasis will be on strategically overlapping
trees to truly build this sense of depth within the piece.

Day 3:

On the final day, students will bring the central figure of their artwork to life: the
singing bird. They'll draw and cut out a bird from construction paper, choosing a
color that resonates with them and the spirit of the poem. Students will be
encouraged to create a unique bird that truly reflects the poem's voice, with a
variety of bird images provided for inspiration. Next, they'll add mixed-media
elements such as feathers, glitter, sequins, and fabric scraps to give their bird a
distinct personality and rich texture. A discussion will accompany this process,
prompting students to explain their choices for specific embellishments. Finally,
students will create lines of glue extending from their bird's mouth, and then
gently lay yarn onto these lines, creating the visual impression that their bird is
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singing. They'll be encouraged to use various thicknesses of yarn to add further
interest to the "song."

Assessment/Feedback
Standard Basic
Students will | Limited initial
generate, ideas; artwork
develop, and | isincomplete
refine artistic | or messy.
work.
Create
Students will = Artwork
develop, shows minimal
refine, and connection to
convey the poem's
meaning meaning or
through the themes (e.g.,
production no clear birds
Present/ and or heart).
Perform Ppresentation
of artistic
work.
Students will = Shows limited
critically understanding
interpret of the poem's
intent and intent or the
meaning in meaning in
R d order to their artwork.
el evaluate Struggles to
artistic work. | explain the

choices made.

Emerging

Begins with
simple ideas;
attempts
elements but
techniques
are
rudimentary.
Shows some
effort to
finish, but
messy or
inconsistent.

Artwork
attempts to
show some
connection to
the poem's
main idea
(e.g., includes
a bird), but
the meaning
is unclear or
very simple..

Can identify
some
elements in
the artwork
(the bird, the
heart) but
struggles to
explain their
meaning or
connection to
the poem's
deeper ideas.

Proficient

Clearly
initiates with
an
appropriate
plan,
incorporates
all required
elements, and
applies
techniques
effectively to
build layers.
Artwork is
complete,
neat, and
shows good
attention to
detail.

Artwork
clearly
conveys
meaning
related to the
poem's
themes of
inner voice,
connection,
and nature
through
intentional
use of
elements (e.g.,
heart, birds,
yarn as song).

Clearly
interprets the
intent and
meaning of
their artwork,
explaining
how specific
elements (e.g.,
yellow birds,
yarn, heart)
relate to the

Advanced

Generates
original
concepts;
skillfully
develops and
integrates
elements using
advanced
techniques.
Artwork shows
good
craftsmanship.

Artwork
powerfully
conveys deep
meaning from
the poem,
demonstrating
insightful
personal
interpretation
through
sophisticated
use of artistic
elements.

Critically
interprets the
intent and
meaning in
their own
artwork,
articulating
deeper
connections to
the poem and
personal
insights.

Wisconsin Arts Celebration Project: Lesson Plans

14



Standard

Students will
relate their
artistic work
with prior
experience
and external
context.

Connect

References

e Yellow Birds of Morning by Nicholas Gulig

Basic

Shows little
ability to
interpret the
meaning of
their own or
peers’ artwork;
evaluation is
vague with no
clear link to
the poem’s
themes.

e Nicholas Gulig Interview

Adaptation Ideas

Emerging

Identifies a
basic element
in their own
or peers’
artwork but
struggles to
explain its
meaning or
connection to
the poem.

Proficient

poem's
message.

Clearly
interprets the
meaning of
their own or
peers’
artwork,
connecting
elements to
the poem’s
themes;
evaluation is
thoughtful.

Advanced

Provides
insightful
interpretation
of their own
and peers’
artwork, linking
elements to the
poem’s themes
and personal
feelings;
evaluation
shows deep
understanding.

For differentiation: Offer a wider range of mixed media options (e.g., different
types of yarn, fabric scraps, sequins, buttons, small natural elements like dried
leaves/twigs if available and safe).

For advanced learners:

e Challenge them to add more detailed environmental elements to their forest,
like animals or distinct types of plants.

e Encourage them to create more than one bird, perhaps showing different

emotions or singing different "notes" with varied yarn patterns.

e Prompt them to write a short artist statement (2-3 sentences) on the back of
their artwork explaining their favorite part, what their bird is "singing" about,
or what feeling their artwork expresses.

Use appropriate adaptive tools for students who need them (e.g., specialized
scissors, glue applicators).

Wisconsin Arts Celebration Project: Lesson Plans
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Comments/Suggestions

e If your students struggle to press hard enough with the crayons to make a
good wax resist, have them use oil pastels instead.

e This project could be tied into an interdisciplinary science unit on birds.

e On Day 2, you might recommend having students create a large tree
branch across their artwork for their bird to sit on.

e Having students write an artist statement adds an interdisciplinary
connection to Language Arts.

Curriculum Author

Devon Calvert is a dedicated art educator who has
passionately shared his love for art history and
contemporary art with K-3 students in Milton, Wisconsin,
for over a decade. His commitment to art education extends
beyond the classroom. He has served as President of the
Wisconsin Art Education Association (WAEA), advocating
for quality art education across the state. Most recently, he
completed his term as the National Art Education
Association’s Elementary Division Director, influencing art
education practices on a national scale. Devon regularly presents, sharing his
expertise at both state and national conferences on the integration of digital and
contemporary art within the elementary curriculum. In 2024, Devon received the
WAEA's Elementary Art Educator of the Year Award.

Outside of his professional life, Devon enjoys a variety of personal pursuits. He
likes to go on backpacking adventures, expresses his creativity through painting,
and appreciates watching movies. Above all, he cherishes time spent with his
wife, Julia, his son, Sully, and their dog, Birdie

Wisconsin Arts Celebration Project: Lesson Plans 16



6-8 Visual Art Lesson Plan

Lesson Title
The Singing Forest

Lesson Duration
3 class periods

Lesson Overview

This project is inspired by the poem Yellow Birds of Morning by Nicholas
Gulig. It allows students to explore the poem’s themes of connection,
nature, and inner voice while experimenting with a variety of different
media.

Lesson Sample Videos/Image
, - g~y
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Lesson Target(s)/Outcome(s)
Students will be able to:

CREATE: Students will generate, develop, and refine artistic work.

PRESENT: Students will develop, refine, and convey meaning through the
production and presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate their artistic work with prior experience and

external context.

Essential Question(s)

How can art and symbolism express our inner voice and connect us to others?

How do metaphors in poetry inspire visual art and personal reflection?

DPI Academic Standards

A.A.Cr.7.m: Investigate- Investigate and expand knowledge of
studio skills, techniques, materials, tools, and elements and
Create principles of art and design.

A.A.Pr.8.m: Communicate- Communicate the contextual meaning

Present/  of artwork in written and verbal statements.
Perform

A.A.R.13.m: Interpret- Interpret the formal and expressive qualities

in a work of art or design and integrate those qualities into their
Respond  own work.

A.A.Cn.7.m: Interdisciplinary- Analyze works of art and design that

Connect  illustrate interdisciplinary perspectives.

Wisconsin Arts Celebration Project: Lesson Plans
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Materials/Equipment

e 12x18" paper/canvas

e Paint brushes

e Blue and Green Acrylic Paint

e Water bowls

e A variety of colored construction paper
e Feathers (optional)

e Sequins, glitter, fabric scraps, metallic paper, materials from nature
(optional embellishments)

e Colored pencils or oil pastels
e Glue

e Scissors

Vocabulary words
e Sgraffito

e Imagery
e Poem/Poet
e Collage
e Mixed Media
e Space
— Background

— Middleground

— Foreground
e Metaphor
e Texture

e Symbolism

e Artist Statement

Wisconsin Arts Celebration Project: Lesson Plans



Lesson Sequence/Strategies

Day 1:

The project will open with a deep dive into Nicholas Gulig's poem, "Yellow Birds
of Morning." The poem will be read aloud twice, allowing students time to absorb
its nuances and rhythm. Following the readings, a discussion will explore its
meaning, the feelings it evokes, and the vivid imagery the poet employs. The
conversation will specifically pinpoint the imagery and metaphors Gulig uses, such
as "curved blue fog," "forest of my heart," and "yellow bird escapes my throat." A
key part of this discussion will involve deciphering what the yellow bird and the
forest might represent within the poem's context. Students will be encouraged to
share their emotional responses to the poem and the mental pictures that form as
they hear the poet’s words.

Following the discussion, the lesson transitions into a demonstration of the art
techniques. The teacher will show students how to create a blended acrylic
background and then use a sgraffito technique to add texture. For the blending,
students will first paint a thin layer of water onto their canvas. While the surface
is still wet, they will add dollops of various colors—blues, greens, yellows, whites,
and blacks—and use a brush to smoothly blend them together. The teacher will
also demonstrate sgraffito, which involves scratching plant shapes into a top layer
of wet paint to reveal the contrasting color underneath. The remaining time is for
students to create their own blended acrylic background, using the sgraffito
technique to add plants and textures inspired by the poem's imagery.

Day 2:

Today's session will start with a brief revisit of the poem, focusing specifically on
the forest as a central metaphor. This will refresh the poem's themes and prepare
students for the next step. The core activity will center on adding depth and
intricate detail to their woodland scene. Students will use construction paper to
collage additional trees, plants, and various other elements onto their
backgrounds. To enrich their work, mixed media options will be introduced to
create diverse textures, such as using cardboard for rugged bark or even crushed
leaves for heightened realism. The concept of space will be thoroughly discussed,
emphasizing how overlapping objects and varying their size are crucial for
establishing a clear foreground, middle ground, and background. The main focus
will remain on overlapping trees to build a sense of depth within their forest.

Day 3:

The final day will start with a re-reading of the poem, setting the stage for the
creation of the central figure. The question, “How can their bird symbolize their
own unique voice or emotions?” will guide the students' artistic choices. To spark
inspiration, a diverse array of bird images will be presented, ranging from realistic
depictions to stylized and abstract interpretations. Students will then draw a bird,

Wisconsin Arts Celebration Project: Lesson Plans 20



carefully selecting colors and shapes that truly reflect their "voice" and the poem's
spirit. They'll be encouraged to incorporate fine details such as feathers and wings
in their drawings. Following this, they may enhance their bird with mixed-media
elements like feathers, glitter, sequins, and fabric scraps, aiming to give their bird
a distinct personality and compelling texture. A crucial part of this process will be
a discussion where students articulate why they chose particular embellishments.

To conclude the project, students will participate in a gallery walk around the

classroom, providing an opportunity to admire their classmates' work and engage
in thoughtful discussions about their creative processes.

Assessment/Feedback

Create

Present/
Perform

Respond

Standard

Students will
generate,
develop, and
refine artistic
work.

Students will
develop, refine,
and convey
meaning through
the production
and presentation
of artistic work.

Students will

critically interpret

intent and
meaning in order
to evaluate
artistic work.

Basic

Artwork is
incomplete or
lacks clear
elements (e.g.,
minimal forest
or bird).
Techniques are
applied with
little control.

Artwork shows
minimal
connection to
the poem.

Struggles to
analyze the
poem'’s intent
or explain own
artwork’s
meaning.
Limited
response to
peers’ work.

Emerging

Artwork includes
basic elements
but lacks
refinement or
intentionality.
Techniques are
attempted but
inconsistent.

Artwork shows
some connection
to the poem

Identifies basic
elements in own
or peers’ artwork
but struggles to
connect them to
the poem’s
deeper themes.

Proficient

Artwork
incorporates all
required
elements
(forest, bird,
yarn) with clear
use of
techniques
(collage, mixed
media). Shows
strong
composition and
attention to
detail.

Artwork clearly
conveys the
poem’s themes
(e.g.,
connection,
voice) through
intentional
elements.

Clearly
interprets the
intent of own
artwork, linking
elements (e.g.,
bird, yarn) to
the poem’s
themes.
Provides
thoughtful
feedback on
peers’ work.

Advanced

Artwork
demonstrates
original, design
choices with
purposeful use of
techniques,
creating a
cohesive and
expressive piece.

Artwork
powerfully
conveys personal
interpretation of
the poem’s
themes.

Offers deep
analysis of own
and peers’
artwork,
articulating
connections to
the poem and
broader themes
(e.g., identity,
community).
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Connect

Standard

Students will
critically interpret
intent and
meaning in order
to evaluate
artistic work.

References
e Yellow Birds of Morning by Nicholas Gulig

Basic

Limited
interpretation
of artwork’s
intent or
meaning;
evaluation has
no clear
connection to
poem’s
themes.

¢ Nicholas Gulig Interview

Adaptation Ideas

For differentiation: Provide bird templates or pre-cut shapes to simplify the

Emerging

Basic
interpretation of
artwork’s intent.
Evaluation is
vague with
minimal
connection to
poem or personal
context.

Proficient

Clear
interpretation of
artwork’s intent,
linking elements
to poem'’s
themes;
thoughtful
evaluation
reflects personal
meaning.

Advanced

Nuanced
interpretation of
artwork’s intent,
connecting
elements to
poem’s themes
and broader
contexts.
Insightful
evaluation shows
critical thinking.

process. Offer guided questions for reflection (e.g., “What color shows how you
feel?”). Use adaptive tools (e.g., large-handled scissors, glue applicators).

For advanced learners:

Challenge students to create a multi-bird scene, with each bird representing a
different emotion or aspect of their identity.

Encourage incorporation of additional symbolic elements (e.g., a heart shape for
“forest of my heart”).

Require a detailed artist statement (5-7 sentences) explaining their design choices,
connection to the poem, and personal meaning.

Comments/Suggestions

e This project could be tied into an interdisciplinary science unit on birds.

e Having students write an artist statement adds an interdisciplinary
connection to Language Arts.

e On Day 2, you might recommend having students create a large tree

branch across their artwork for their bird to sit on.
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Curriculum Author

Devon Calvert is a dedicated art educator who has
passionately shared his love for art history and
contemporary art with K-3 students in Milton, Wisconsin,
for over a decade. His commitment to art education extends
beyond the classroom. He has served as President of the
Wisconsin Art Education Association (WAEA), advocating
for quality art education across the state. Most recently, he
completed his term as the National Art Education
Association’s Elementary Division Director, influencing art
education practices on a national scale. Devon regularly presents, sharing his
expertise at both state and national conferences on the integration of digital and
contemporary art within the elementary curriculum. In 2024, Devon received the
WAEA's Elementary Art Educator of the Year Award.

Outside of his professional life, Devon enjoys a variety of personal pursuits. He
likes to go on backpacking adventures, expresses his creativity through painting,
and appreciates watching movies. Above all, he cherishes time spent with his
wife, Julia, his son, Sully, and their dog, Birdie.
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9-12 Visual Art Lesson Plan

Lesson Title
The Singing Forest

Lesson Duration

3 class periods

Lesson Overview

This project is inspired by the poem Yellow Birds of Morning by Nicholas Gulig. It
allows students to explore the poem’s themes of connection, nature, and inner
voice while experimenting with a variety of different media.

Lesson Sample Videos/Images
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Lesson Target(s)/Outcome(s)
Students will be able to:

CREATE: Students will generate, develop, and refine artistic work.

PRESENT: Students will develop, refine, and convey meaning through the
production and presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate their artistic work with prior experience and
external context.

Essential Question(s)

How can art and poetry express personal identity and connect us to universal
themes?

How do metaphors and symbolism in art communicate complex emotions and
ideas?

DPI Academic Standards

Creat A.A.Cr.12.h: Make- Develop unique, well-crafted works of art

reate utilizing deliberate choice of media, tools, and techniques.
Present/ A.A.Pr.12.h: Share- Curate and exhibit artwork for presentation,
Perform Pportfolio development, or preservation.

A.A.R.17.h: Analyze- Distinguish the qualities and relationships
Respond  petween the components, style, and preferences communicated by
media, design, artworks, and artists.

A.A.Cn.10.h: Interdisciplinary- Apply interdisciplinary perspectives
Connect i own artistic work.
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Materials/Equipment

e 12x18" paper/canvas

e Paint brushes

e Watercolors

e A variety of colored construction paper and other paper materials
e Feathers (optional)

e Sequins, glitter, fabric scraps, metallic paper, materials from nature
(optional embellishments)

e Colored pencils or oil pastels
e Glue

e Scissors

Vocabulary words

e Imagery

e Poem/Poet

e Collage

¢ Mixed Media

e Space
— Background
— Middleground

— Foreground
e Metaphor
e Texture

e Symbolism
e Artist Statement
e Sgraffito

e Atmospheric Perspective
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Lesson Sequence/Strategies

Day 1:

Start by reading the poem a couple of times together and then explore the poem's
themes, encouraging students to analyze metaphors like the "yellow bird" and the
"forest of my heart" and to connect these ideas to their own lives. To help with
engagement, the teacher can use a think-pair-share strategy.

For the artistic component, students will begin crafting a misty, wooded
background. They'll start by using colored pencils or oil pastels to draw a forest
scene. Emphasis will be placed on rendering detailed textures like bark and leaves.
Students will be asked to focus on creating a sense of space by clearly defining a
foreground, middle ground, and background. Once their drawings are complete,
they will apply the "wet-on-wet" watercolor technique, painting over their initial
work with a variety of blues and greens. This process will create a wax-resist
effect, allowing their detailed drawings to show through the paint. A discussion
will tie in how their color choices can subtly reflect the mood and atmosphere of
the poem.

Day 2:

Today's session will start with a brief revisit of the poem, focusing specifically on
the forest as a central metaphor. This will refresh the poem's themes and prepare
students for the next step. The core activity will center on adding depth and
intricate detail to their woodland scene. Students will use a variety of materials to
collage additional trees, plants, and various other elements onto their
backgrounds. To enrich their work, mixed media options can be introduced to
create diverse textures, such as using cardboard for rugged bark or even crushed
leaves for heightened realism. The concept of space will be thoroughly discussed,
emphasizing how overlapping objects and varying their size are crucial for
establishing a clear foreground, middle ground, and background. Students may
also use watercolor and colored pencils to go back into their work and add more
subtle colors and details to trees and vegetation. The main focus will remain on
overlapping trees to build a sense of depth within their forest.

Day 3:

The final day of the project focuses on students creating a symbolic bird, adding
mixed-media elements, and presenting their final artwork. Begin by revisiting the
poem’s imagery, specifically the "yellow bird escapes my throat." Have a
discussion prompting students to think about how their bird can symbolize their
own voice, identity, or emotions, and how it connects to the poem’s idea of a
chorus. Project a variety of realistic, abstract, and cultural bird images on the
screen to help spark ideas.

After the discussion, demonstrate how to create a bird using a variety of
approaches. Some students may wish to paint their bird while others may choose
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mixed media, using layered cardstock, yarn, and other embellishments. Students
have the creative freedom to choose from a variety of materials for their bird's
body and features. They can use cardstock or textured paper for a clean, sharp

look, or opt for more organic materials like dried leaves or bark to build up a

unique form.

The lesson ends with a gallery walk, where students display their finished pieces
and share a one-minute explanation of their artwork's meaning, connecting their

creative choices back to the poem's themes.

Assessment/Feedback
Standard Basic
Students will Artwork is
generate, incomplete or

develop, and

refine artistic

work.
Create

Students will
develop, refine,
and convey
meaning
through the
production and
presentation of
artistic work.

Present/
Perform

Students will
critically
interpret intent
and meaning in
order to
evaluate
artistic work.

Respond

Students will
critically
interpret intent
and meaning in
order to
evaluate
artistic work.

Connect

lacks
intentionality.
Techniques
(acrylic
blending,
sgraffito) are
applied with
minimal control.

Artwork shows
minimal
connection to
poem.
Presentation
lacks clarity or
effort to explain
meaning.

Struggles to
analyze
artwork’s intent
or provide
feedback.
Limited
connection to
poem’s themes.

Limited
interpretation of
artwork’s intent
or meaning;
evaluation is
superficial with
no clear

Emerging

Artwork includes
basic elements
but lacks
refinement.
Techniques are
attempted but
inconsistent.

Artwork shows
some connection
to poem, but
presentation is
vague.

Identifies basic
elements in
artwork but
struggles to
connect to
poem'’s deeper
themes.

Basic
interpretation of
artwork’s intent
(bird as voice);
evaluation is
vague with
minimal

Proficient

Artwork
incorporates all
elements (forest,
bird, yarn) with
strong use of
techniques
(acrylic blending,
sgraffito, mixed
media). Shows
clear composition
and detail.

Artwork conveys
poem’s themes
(e.g., voice,
connection)
through
intentional
elements.
Presentation
articulates
meaning clearly.

Clearly analyzes
artwork’s intent,
linking elements
to poem’s
themes. Provides
thoughtful peer
feedback.

Clear
interpretation of
artwork’s intent,
linking elements
to poem'’s
themes;
thoughtful

Advanced

Artwork
demonstrates
original,
sophisticated
design with
masterful
techniques,
creating a
cohesive piece.

Artwork
powerfully
conveys personal
interpretation of
poem’s themes.
Presentation is
insightful and
engaging.

Offers nuanced
analysis of
artwork,
connecting to
poem and
broader themes
(identity). Peer
feedback is
insightful.

Nuanced
interpretation of
artwork’s intent,
connecting
elements to
poem’s themes
and broader
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Standard Basic Emerging Proficient Advanced
connection to connection to evaluation contexts;
poem’s themes. = poem. reflects personal | insightful
meaning. evaluation shows
critical thinking.
References

Yellow Birds of Morning by Nicholas Gulig

Nicholas Gulig Interview

Adaptation Ideas

For differentiation: Provide bird templates or pre-cut shapes to simplify the
process. Offer guided questions for reflection (e.g., “What color shows how you
feel?”). Use adaptive tools (e.g., large-handled scissors, glue applicators). Provide
sgraffito templates (e.g., tree outlines) or pre-mixed acrylic colors.

For advanced learners:
Challenge students to create a multi-bird scene, with each bird representing a
different emotion or aspect of their identity.

Encourage incorporation of additional symbolic elements (e.g., a heart shape for
“forest of my heart”).

Require a detailed artist statement (5-7 sentences) explaining their design choices,
connection to the poem, and personal meaning.

Comments/Suggestions

e This project could be tied into an interdisciplinary science unit on birds.

e Having students write an artist statement adds an interdisciplinary
connection to Language Arts.

e On Day 2, you might recommend having students create a large tree
branch across their artwork for their bird to sit on.
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Curriculum Author

Devon Calvert is a dedicated art educator who has
passionately shared his love for art history and
contemporary art with K-3 students in Milton, Wisconsin,
for over a decade. His commitment to art education extends
beyond the classroom. He has served as President of the
Wisconsin Art Education Association (WAEA), advocating
for quality art education across the state. Most recently, he
completed his term as the National Art Education
Association’s Elementary Division Director, influencing art
education practices on a national scale. Devon regularly presents, sharing his
expertise at both state and national conferences on the integration of digital and
contemporary art within the elementary curriculum. In 2024, Devon received the
WAEA's Elementary Art Educator of the Year Award.

Outside of his professional life, Devon enjoys a variety of personal pursuits. He
likes to go on backpacking adventures, expresses his creativity through painting,
and appreciates watching movies. Above all, he cherishes time spent with his
wife, Julia, his son, Sully, and their dog, Birdie.
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K-2 General Music Lesson Plan

Lesson Titles
Day 1 - Our Voices as Yellow Birds

Day 2 - Soundscape with Yellow Birds

Day 3 - Chorus of Yellow Birds

Lesson Duration

Three lessons each approximately 30 minutes in length

Lesson Overview

Day 1 - In this lesson students will sing simple sol-mi patterns to imitate bird calls.
Students will also consider how they can make lines of the poem “Yellow Birds of
Morning” poem by Nicholas Gulig come alive through music.

Day 2 - In this lesson students will use classroom instruments to create a
soundscape to accompany the “Yellow Birds of Morning” poem by Nicholas
Gulig.

Day 3 - In this lesson students will create and feel a sense of unity (coming

together) through rhythmic chant.

Lesson Target(s)/Outcome(s)

CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)
CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?
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RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?

DPI Academic Standards

Improvise vocal sounds and movement inspired by poem imagery

Create  (MG1.Cr.2.e, MG1.Cr.le).

MP1.Cr.2.e: Improvise sounds and movement to accompany artistic

Present/  play and music by use of voice, instruments, and a variety of sound
Perform oy rces.

MG3.R.2.e: Express musical ideas through verbal, movement, written,

Respond  or artistic means.

Connect

MP4.Cn.2.e: Express how music relates to self and others.

Materials/Equipment

Poet Nicholas Gulig photo and short biography

Recording of Nicholas Gulig reading the poem “Yellow Birds”

Scarves or yellow paper bird cut-outs

Variety of small, classroom instruments of varied timbres

Device for making an audio recording (voice memo on a phone works great)
Recording of Marie Douglas’ Orchestral Version of “Yellow Birds”
Composer Marie Douglas’ photo and short biography

Blank paper - one per student

Coloring Utensils

Artist Scott Terry’s photo and short biography

Printed or Digital version of Artist Scott Terry's artwork “Interwoven
Humanity”

Non pitched percussion instruments (drums, woodblocks, rhythm sticks, etc.)
for keep steady beat
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Vocabulary words

e Soundscape: a sound or combination of sounds that forms or arises from

an environment
e To Glisten: to shine or glitter
e Merge: to merge or unite or come together
Lesson Sequence/Strategies
Day 1

Introduction & Listening: Read aloud the poem excerpt
¢ Introduce Nicholas Gulig using his photo and short bio.

Set up for a quiet listening moment and read the 1% paragraph of “Yellow
Birds of Morning” (with the recording of Nicholas reading the poem).

e Ask: “What might a yellow bird sound like?”

Perform - Vocal Exploration

¢ Invite students to make bird-like sounds using high/low, short/long.
e Encourage movement with scarves or cut-outs.

Perform - Group Singing

Teach a simple echo song—e.g., teacher sings “yellow bird,” students
echo—using melodic steps sol-sol-mi and mi-mi-sol.

Respond

e Say, “Nicholas tells us that the words in his poem sound like music. Maybe

we can use music words to describe his poem.”

e For each of these phrases:
— Without you here
— Blue fog of morning
— The earth is quiet
— To see what glistens
e Ask these questions:
— Do you think these words are loud or soft?
— Who thinks loud? Why?
— Who thinks soft? Why?
— Do the words seem fast or slow?

— Do the words seem bumpy or smooth?
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Create - Soundscape Building
e Set out a large variety of small instruments. Have the students each
choose an instrument that fits the class decisions about dynamics, tempo
and articulation.

e Read the poem slowly while students perform with their selected
instrument in the selected styles from the previous discussion. (either
teacher reads the paragraph or play the poet’s reading of the poem above
the improvised instrumental accompaniment)

e Audio record the performance for future reference

Closure & Sharing
e Softly whisper the poem line together “Every time | speak a yellow bird
escapes my throat.”

e Let each student create and sing one soft bird call each.

e Reflect: “How did your voice become a bird?” and/or “What did your bird

sound like?”
Assessment/Feedback
e Observe whether students can improvise sound/movement related to the
poem.

e Listen for pitch matching in echo singing.

e Note student engagement in movement, improvisation and reflection.

Day 2
Review, Respond & Evaluate
e Read or play the recording of the poet speaking the poem again.

e Ask: “Do you remember which classroom instruments we used to create
our Soundscape?”

e Listen to the class’ recorded soundscape from the previous lesson and
have the students evaluate their choices. Would they make any changes?

e Make changes based on the evaluation.

Perform Soundscape
e Perform and record the soundscape once more with tweaks based on
student feedback and add the Yellow Birds Elec. Accompaniment File in
the background.
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Respond (through Movement)

Distribute scarves or streamers and ask the students to move with the
orchestral version of “Yellow Birds”, composed by Marie Douglas.

Encourage the students to match their movements with the movement of
the music (tempo, dynamics, articulation), freezing whenever the music
pauses and you hear just the sound of the birds alone, no other
instruments.

Explain that this musical piece was composed by Marie Douglas, inspired
by the poem “Yellow Birds of Morning” and this is the version performed
by an orchestra of only string instruments.

Introduce the students to Marie, using her photo and a short bio.

Compare and contrast the two versions. What parts of our soundscape
version were the same as the orchestral version? How were they
different? Guide their discussion to notice similarities and differences in
dynamics, tempo and articulation.

Respond (through Drawing)

Read the first paragraph of the poem again.
Ask the students, “What time of day is it?”
Distribute paper and markers.

Ask the students to imagine they are somewhere outside or maybe
looking out their bedroom window in the early morning. Ask them to
draw a picture of what they might see in the early morning.

Have the students draw while you are playing the recording of Marie
Douglas’ Band version of “Yellow Birds of Morning”.

Connect

Ask students to share their drawings and tell the class what they see
looking out their window.

Show the students Scott Terry’s painting titled “Interwoven Humanity”

Tell the students this piece of artwork was inspired by the poem as well.

Closure & Sharing

Talk about times they've noticed morning sounds—connect their stories to
the poem'’s mood.
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Assessment/Feedback

Day 3

Check for appropriate use of instruments at the right moments.
Listen to students describe expressive musical choices.

Observe engagement in discussion linking personal experience to the
poem.

Observe whether students can improvise sound/movement related to the
poem.

Note student engagement in movement, improvisation and reflection.

Respond: Discussion & Interpretation

Read poem or play recording of author reading the poem, emphasizing these
words from the poem: “Our voices merge into a chorus... their voices give to us our
names.”

Ask: “What does it feel like when voices join together?” This may be a rhetorical
question but let them know we will experience merging our voices together in this

lesson.

Perform: Rhythmic Warm-Up

Teacher lead clap/pat patterns, establishing unity through rhythm.

Start with echoing patterns (that contain half, quarter & pairs of eighth
notes).

Then string 2-4 different rhythmic patterns together.

Perform / Create: Chant Creation - “A Chorus of Yellow Birds”

Teach the class to chant these lines, in this rhythmic pattern

Yel-low birds, sing with me, Our voi-ces join in har-mo-ny.

3

& 2
4 & 1 & 2 & 3 & 4

Split into groups:

— Group 1 chants the words

— Group 2 adds steady beat using classroom non-pitched percussion
instruments

— If the class is ready to add one more layer, have a third group improvise
short sol-mi bird call motifs (high-low) OR you can do this as the
teacher.

Flip flop groups and have students try another part.
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e OPTIONAL: Experiment with simple, non-standard notation - How could
the chant rhythm be notated? How could the bird call be notated? How
could the steady beat be notated?

Reflect & Respond:
e Ask students, “How did it feel to perform together? How did the bird calls
and percussion change the chant?”

Connect
e Discuss how a chorus symbolizes community - voices merging together
like birds flocking.

Assessment/Feedback
e Observe whether students can perform a steady beat.

e Observe whether students can speak rhythmic patterns with a steady
beat.

References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.

Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade
band. She also pushes in to help 5th and 7th grade band.
She received her undergraduate degree from the
University of Wisconsin - Madison and her Master's in
Music Education from VanderCook College of Music in
Chicago. She is in her 17th year of teaching and is thrilled
to be starting another school year and excited to connect
with all of her band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
W] and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.
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3-5 General Music Lesson Plan

Lesson Title
Day 1 - Soundscape with Yellow Birds

Day 2 - Echoes of Yellow Birds

Day 3 - Creating Moods

Lesson Duration

Three lessons each approximately 30 minutes in length

Lesson Overview

Day 1 - In this lesson students will use classroom instruments to create a
soundscape to accompany the “Yellow Birds of Morning” poem by Nicholas
Gulig.

Day 2 - In this lesson students will use pitched instruments to create bird like
sounds.

Day 3 - In this lesson students will create a musical piece that expresses the

emotions and themes of the poem.

Lesson Target(s)/Outcome(s)
CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)
CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?
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CONNECT: How can | embrace curiosity to broaden my musical connections?

DPI Academic Standards

MP1.Cr.6.i: Improvise rhythms and melodies with voice, instruments,
Create and a variety of sound sources to add interest to a song.

MG2.P.6.i: Explore and demonstrate an understanding of the
elements of music by reading, singing and/or playing an instrument.

Present/
Perform

MG3.R.6.i: Express musical ideas through verbal, movement, written,
Respond o artistic means.

MG3.R.6.i: Express musical ideas through verbal, movement, written,
Connect o artistic means.

Materials/Equipment
e Poet Nicholas Gulig photo and short biography

e Recording of Nicholas Gulig reading the poem “Yellow Birds”

e Variety of small, class room instruments of varied timbres

e Device for making an audio recording (voice memo on a phone works
great)

o Yellow Birds Elec. Accompaniment File
e Recording of Nicholas Gulig reading the poem “Yellow Birds”
e Pitched instruments such as Orff instruments, recorders, keyboards

e Poem divided as indicated below - each line on a separate slip of paper (2
copies)

e Print out or Display version of the poem

Vocabulary words

Soundscape: a sound or combination of sounds that forms or arises from an
environment

To Glisten: to shine or glitter
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Lesson Sequence/Strategies
Day 1
Introduction & Listening: Reading of the first paragraph of the poem

e Introduce Nicholas Gulig using his photo and short bio.

e Set up for a quiet listening moment and read the 1%t paragraph of “Yellow
Birds of Morning” (with the recording of Nicholas reading the poem if
available).

Respond

e Say to the students, “Nicholas tells us that the words in his poem sound
like music. Maybe we can use music words to describe his poem.”

e For each of these phrases:
— Without you here
— Blue fog of morning
— The earth is quiet

— To see what glistens

e Ask these questions:
— Do you think these words are loud or soft?
— Who thinks loud? Why?
— Who thinks soft? Why?
— Do the words seem fast or slow?
— Do the words seem bumpy or smooth?

— Can you connect an emotion with the phrase?

Create - Soundscape Building
e Divide the first paragraph of the poem into three parts:

— PART 1:
There are days | wait for days to happen
The world feels somewhere else
Without you here
To show me how to keep

The windows open
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— PART 2:
| close my eyes against
The curved blue fog

Of morning. The earth is quiet.

— PART 3:
Every time | speak a yellow bird
Escapes my throat. | wait to see what glistens.

e Divide the class into three groups. Assign each group to one section of
the poem as we have divided it.

e Provide a large variety of classroom instruments.

e Have each group choose instruments that fit the “sound” of their section
of the poem, thinking about dynamics, tempo, articulation, timbre.

Perform
e Students perform with their selected instrument, in the selected style from
the previous discussion, the first paragraph soundscape while reading
aloud the poem slowly. (either teacher reads the paragraph or play the
poet’s reading of the poem above the improvised instrumental
accompaniment)

e Audio record the performance for future reference

Respond - Evaluate
e Listen to the class’ recorded soundscape from the previous lesson and
have the students evaluate their choices. Would they make any changes?

¢ Make changes based on the evaluation.
e Tell the students we are going to add one more layer to our Soundscape.

e Perform a second time with the Yellow Birds Elec. Accompaniment File in
the background.

Closure
e Listen to the class’ Soundscape

e Evaluate the performance using these guiding questions (via discussion or
students can write down their thoughts)
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— Would you have made a different instrument choice for one of the
sections of the first paragraph? What would you have chosen and why
would you make that choice?

— Talk about the choice another group made and what you liked about it
and how you thought it fit that section of the poem.

— Would you add to or change anything else in your group's performance
of your section of the poem if we were to perform again?

Assessment/Feedback
e Observe whether students can improvise sound/movement related to the
poem.

¢ Note student engagement in improvisation and reflection.
e Listen to students describe expressive musical choices.

e Observe students working in groups and their ability to evaluate and make
changes to better a performance.

Day 2
Introduction & Listening: Read aloud the poem excerpt.
e Set up for a quiet listening moment and read the entire poem “Yellow
Birds of Morning” (with the recording of Nicholas reading the poem if
available).

e Ask: “What might a yellow bird sound like?”

Create - Melodic Instrument Bird-Like Sounds
e Provide a variety of melodic instruments (Orff instruments, Recorders,
Voice)

e Call & Response: Teacher sings/plays a few short “bird call” phrases (sol-
la-sol, sol-mi). Students echo.

e Experiment with changes in rhythm/contour.

e Invite students to make bird-like sounds using high/low,
short/long. Create short 3-5 note “bird calls”

e Share their bird-like sounds with the class.

Perform - Poem with the Bird-Like Sounds
e Split the class into two groups.

e Half of the class will be readers and half of the class will be birds.
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¢ Give the readers each a slip of paper that has one of the following lines on

each:

1.

2.

9.

10.

11.

12.

13.

14.

There are days | wait for days to happen.
The world feels somewhere else.

Without you here to show me how to keep the window open |
close my eyes against the curved blue fog of morning.

The earth is quiet. Every time | speak a yellow bird escapes my
throat.

| wait to see what glistens

Every time | speak, a yellow bird escapes my throat and | wait to
see what glistens.

The world is here around me, your voice a singing distance in the
trees.

When | am still enough to listen like light, at times, the bird you are
becomes the place | teach myself to sing

In the place | teach myself to sing nothing is apart.

All of us arise together, living briefly in the early morning sunlit
beauty of the flesh.

Here, where | am, there, where you are, our voices merge into a
chorus.

Listen with me, learn to look.

In the ever-growing forest of my heart, a flock of yellow birds have
landed.

Can you hear them? Their song arrives and we do.

15. They sing to us and through us. Their voices give to us our names.

e After each line is read, one student will play or sing their bird-like

sound.

(The teacher can read any extra lines).

e Repeat activity so students have a chance to try the other job.
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Respond: Closure & Evaluation

With the poem or lines projected on the board or printed for students to see, ask
the class to discuss if there are any lines in which we might consider having all of
the bird-like sounds happen at once (in a controlled manner). Why do they think
that fits the words of the poem?

Some examples might include:
Here, where | am, there, where you are, our voices merge into a chorus.
In the ever-growing forest of my heart, a flock of yellow birds have landed.

They sing to us and through us. Their voices give to us our names.

Closure & Sharing
e To wrap up ask, “How did your music make the words sound different or more
alive?”

e Be sure to let them know that you enjoyed hearing their voices and
instruments become birds and were impressed with the variety of bird
sounds we were able to create together.

Assessment/Feedback

e Observe students improvising melodic ideas
e Note student engagement in improvisation and reflection.

e Observe whether students can improvise sound/movement related to the
poem.

¢ Note student engagement in improvisation and reflection.
e Listen to students describe expressive musical choices.

e Observe students working in groups and their ability to evaluate and make
changes to better a performance.

Day 3
Review, Respond & Connect
e Read or play the recording of the poet reading the poem again. Show the
poem on the board.

e Read Part 1.

e Discuss the emotions or feelings you think are expressed in part 1. (There
are no right or wrong answers here).
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Read Part 2.

Ask: Does this part feel the same? What is the same? Does it feel
different in any way? For me, | think | “see” the beginnings of hope in Part 2,
where as Part 1 seems sad and hopeless.

Read Part 3.

Ask: How does this part feel? Is anything the same as Part 2? What feels
different? For me, | think the last part is more hopeful and “bigger” with a
unified “chorus” of sound.

Creating the Score

Create a 3-part piece that expresses the emotions and themes of the 3
parts of the poem.

Discuss expressive elements of music like tempo, dynamics and
articulation that might be used to represent each of the 3 sections of the
poem.

Discuss the use of pitched or unpitched instruments that might be used to
represent each of the 3 sections of the poem. .

Discuss whether each section should have lyrical or more rhythmic sounds
that might be used to represent each of the 3 sections of the poem. .

Decide which instruments might be used that might be used to represent
each of the 3 sections of the poem.

Divide the class into groups of 4-5 in each group.

Provide each group with a simple worksheet on which they can record
their ideas for each section of music.

Ask each group to elect one student as the scribe who will use a
combination of descriptive words and whatever kind of notation they
would like to represent their ideas for each of the 3 sections of the
poem. Encourage graphic notation so the students are not bogged down
with exactly how to write their ideas with traditional notation.

As each group completes a viable plan, allow the group to choose from a
large variety of instruments.

Each group begins creating and rehearsing.
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Depending on time, groups may not complete their plan in one class period. Use
another class period to finish the planning process and then groups may move on to
the next part of the process.

Creating the Sounds

Upon completion of the plan, groups will move on to creating and
rehearsing their composition.

Explain to the class that they will evaluate each group’s performance on
two things:

Do we hear 3 parts in the composition?

Do we hear musical sounds that express the words and feelings of the
poem?

Teacher should listen to each group during the creating process, helping the
students to evaluate and refine their composition.

Set a time limit for groups to complete their composition.

Create a performance order for each group.

Depending on time, groups may not all perform in one class period. Use another class
period to finish the performances and evaluations.

Evaluating Creations and Performances

Each group will perform their composition and the teacher and class will
evaluate.

The evaluation sheet should include:

— Did you hear 3 parts? Yes No Sort of

— Did you hear musical sounds that reflected the words and mood of the
poem? Yes No Sort of

Encourage the students to offer positive feedback as each group finishes
their performance. (No negative comments allowed. THis is not the time
for criticism).

Administrators LOVE to hear these performances, to hear the positive
feedback and to see the evaluation process. Invite them in!

Wisconsin Arts Celebration Project: Lesson Plans

46



Closure & Sharing
e Talk about the process of creating music in a group. How did it go? Did
everyone’s ideas get included? Did your group accomplish the goal of
creating three different sections that represented the mood of the poem?

Assessment/Feedback

e Listen to students describe expressive musical choices.
e Note student engagement in composition and reflection.

e Observe students working together collaboratively.

References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.

Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade
band. She also pushes in to help 5th and 7th grade band.
She received her undergraduate degree from the
University of Wisconsin - Madison and her Master's in
Music Education from VanderCook College of Music in
Chicago. She is in her 17th year of teaching and is thrilled
to be starting another school year and excited to connect
with all of her band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
WI and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.
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6-12 General Music Lesson Plan

Lesson Title
Creating Moods

Lesson Duration
Approximately two 45 minute class periods

Lesson Overview

In this lesson students will create a musical piece that expresses the emotions and
themes of the poem.

Lesson Target(s)/Outcome(s)

CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)

CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?
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DPI Academic Standards

MP1.Cr.9.m: Develop musical compositions for voices or instruments.
Create

Present/ MP2.P.18.m Perform using expressive qualities and techniques.

Perform
MG3.R.13.m: Reflect upon and critique performances using grade
Respond  appropriate music vocabulary.

MP4.Cn.11.m: Categorize musical connections, similarities, and
Connect  (jfferences.

Materials/Equipment

e Recording of the poet reading the poem

e Print out or Display version of the poem

e Variety of Pitched & Unpitched percussion instruments

Lesson Sequence/Strategies

Review, Respond & Connect
¢ Read or play the recording of the poet reading the poem again. Show the
poem on the board.

e Read Part 1.

e Discuss the emotions or feelings you think are expressed in part 1. (There
are no right or wrong answers here).

e Read Part 2.

e Ask: Does this part feel the same? What is the same? Does it feel
different in any way? For me, | think | “see” the beginnings of hope in Part 2,
where as Part 1 seems sad and hopeless.

Read Part 3.

Ask: How does this part feel? Is anything the same as Part 2? What feels
different? For me, | think the last part is more hopeful and “bigger” with a unified
“chorus” of sound.

Creating the Score
e Create a 3-part piece that expresses the emotions and themes of the 3
parts of the poem.
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Discuss expressive elements of music like tempo, dynamics and
articulation that might be used to represent each of the 3 sections of the
poem.

Discuss the use of pitched or unpitched instruments that might be used to
represent each of the 3 sections of the poem. .

Discuss whether each section should have lyrical or more rhythmic sounds
that might be used to represent each of the 3 sections of the poem. .

Decide which instruments might be used that might be used to represent
each of the 3 sections of the poem.

Divide the class into groups of 4-5 in each group.

Provide each group with a simple worksheet on which they can record
their ideas for each section of music.

Ask each group to elect one student as the scribe who will use a
combination of descriptive words and whatever kind of notation they
would like to represent their ideas for each of the 3 sections of the
poem. Encourage graphic notation so the students are not bogged down
with exactly how to write their ideas with traditional notation.

As each group completes a viable plan, allow the group to choose from a
large variety of instruments.

Each group begins creating and rehearsing.

Depending on time, groups may not complete their plan in one class period. Use
another class period to finish the planning process and then groups may move on to
the creating and performing part of the process.

Creating the Sounds

Upon completion of the plan, groups will move on to creating and
rehearsing their composition.

Explain to the class that they will evaluate each group’s performance on
two things:

— Do we hear 3 parts in the composition?

— Do we hear musical sounds that express the words and feelings of the
poem?

Teacher should listen to each group during the creating process, helping the
students to evaluate and refine their composition.
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e Set a time limit for groups to complete their composition.
e Create a performance order for each group.

Evaluating Creations and Performances

e Each group will perform their composition and the teacher and class will
evaluate.

e The evaluation sheet should include:

— Did you hear 3 parts? Yes No Sort of

— Did you hear musical sounds that reflected the words and mood of the
poem? Yes No Sort of

e Give students one notecard per group (so if you have 6 groups, each
student in the class needs 6 note cards). Students will offer positive
feedback, written on the notecard (one notecard per group performance)
as each group finishes their performance. (No negative comments
allowed. THis is not the time for criticism).

e Administrators LOVE to hear these performances, to hear the positive
feedback and to see the evaluation process. Invite them in!

Closure & Sharing
e Talk about the process of creating music in a group. How did it go? Did
everyone’s ideas get included? Did your group accomplish the goal of
creating three different sections that represented the mood of the poem?

e Use another notecard to have students write the following:

— Which section was their favorite in the three part composition and
WHY?

— What did you enjoy about composing/creating in a group?
— What was challenging about composing/creating in a group?

— Pick one section of your compositing and use musical vocabulary to
describe at least 2 of the elements of music: Melody, Harmony,
Rhythm, Timbre, Texture, Form, Dynamics

Assessment/Feedback

e Listen to students describe expressive musical choices.
e Listen for students to follow musical form in performance.
e Note student engagement in composition and reflection.

e Observe students working together collaboratively.
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References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.

Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade
band. She also pushes in to help 5th and 7th grade band.
She received her undergraduate degree from the
University of Wisconsin - Madison and her Master's in
Music Education from VanderCook College of Music in
Chicago. She is in her 17th year of teaching and is thrilled
to be starting another school year and excited to connect
with all of her band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
W] and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.
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6-8 Instrumental Music Lesson
Plan

Lesson Title

Yellow Bird Poem Composition

Lesson Duration

This project can be completed in small chunks of time over the duration of the
concert cycle.

Lesson Overview

In this lesson students will create a short musical composition that follows the
three sections of the poem.

Lesson Target(s)/Outcome(s)

CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)

CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?
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DPI Academic Standards

Create MP1.Cr.9.m: Develop musical compositions for voices or instruments.

Present/ MP2.P.20.m: lllustrate how the setting and music elements
Perform  contribute to the context of the music.

MP2.P.23.m: Perform solos and in small ensembles, contributing

Respond performance ideas collaboratively to enhance the performance.
C t Express musical ideas through verbal, movement, written, artistic, or
ohnhec technological means.
Materials/Equipment

Device for each student to record with (creating a video on a Chromebook
works great).

Yellow Birds Electronic Accompaniment

Recording of poet reading the poem

Print out of the poem

Final project editable slide

Lesson Sequence/Strategies

In addition to rehearsing the piece, use these strategies to give the students a chance
to create music and personally connect to the ideas in the poem.

Strategy: Analyzing the Poem

Read or play the recording of the poet reading the poem again. Show the
poem on the board.

Read Part 1.

Discuss the emotions or feelings you think are expressed in part 1. (There
are no right or wrong answers here).

Read Part 2.

Ask: Does this part feel the same? What is the same? Does it feel
different in any way? For me, | think | “see” the beginnings of hope in Part
2, where as Part 1 seems sad and hopeless.

Read Part 3.
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e Ask: How does this part feel? Is anything the same as Part 2? What feels
different? For me, | think the last part is more hopeful and “bigger” with a
unified “chorus” of sound.

e Use this worksheet to record ideas.

Strategy: Improvisation Practice
e In a group warm-up over multiple class periods, use a slide like this to
provide opportunities for students to improvise (everyone all at once).

e Students are encouraged to use the pitches indicated while teacher uses
both the sound file in the upper right corner AND the video of a walk
through Redwood National Forest (silenced) to practice improvising.

Strategy: Brainstorming with the Elements of Music
e Students will connect the feelings and emotions of the three sections of
the poem to some elements of music.

e Ask students questions like,

— “What tonality (major, minor, chromatic, something else?) might you
choose to represent the sad and lonely feeling of the beginning of the
poem ?”

— “What dynamic would you choose if the lines of the poem read ‘The
world feels somewhere else’ and ‘The earth is quiet’

— “What tempo matches the mood of Part 1 of the poem?”

e Use this worksheet as a place for students to individually record their
ideas.

e Repeat for the other sections of the poem.

Strategy: Creating the Sounds
e Upon completion of the brainstorming plan, students are ready to
create/improvise/compose.

e You may elect to have students work individually to create each of the
three parts of the poem or you may allow students to work in groups of 2
or 3 and decide and divide. Will each student individually create music for
one part of the poem? Will students collaborate on 1-3 sections of the
poem? With group collaboration, the goal would be for the composition
to sound cohesive.

e Students create melodies and/or soundscapes for the three parts of the
poem, keeping their choices recorded on this worksheet in mind.
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Students record their creations. Give them access to the Yellow Birds
Electronic Accompaniment for use in their composition (if desired).

Students insert each composition/improvisation video into a slide
template like this.

Strategy: Reflecting on Musical Choices

Students will write a paragraph utilizing music language to share the
choices they made for their composition.

Students should not only describe the elements of music but should also
write why they made the choice they did. Was there something
specifically in the poem that influenced them? What does a particular
choice they made represent?

Strategy: Evaluating Creations and Performances

Each group will share their composition in a gallery walk.

Set-up devices that can play the recordings and have student’s paragraphs
available to be read while listening to the compositions.

While students go around and listen to their classmates work, provide
them with an evaluation sheet to record their observations.

Closure & Sharing

Talk about the process of creating music in a group. How did it go? Did
everyone’s ideas get included? Did the group accomplish the goal of
creating three different sections that both represented the mood of the
poem AND had some sense of cohesion throughout?

Use a notecard to have students write the following:

— What did you enjoy about composing/creating in a group or as an
individual?

— What was challenging about composing/creating in a group or as an
individual?

Assessment/Feedback

Formative: Individual/group poem analysis, brainstorming, improvisation
reflections.

Summative: Final composition, recording, and peer evaluation.
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Curriculum Author
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University of Wisconsin - Madison and her Master's in
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Chicago. She is in her 17th year of teaching and is thrilled
to be starting another school year and excited to connect
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In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
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kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
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children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.

Wisconsin Arts Celebration Project: Lesson Plans 57


https://dpi.wi.gov/fine-arts/wisconsin-arts-celebration-project-0

9-12 Instrumental Music Lesson
Plan

Yellow Bird Poem Composition

Lesson Duration

This project can be completed in small segments over a concert cycle, integrated
with rehearsals.

Lesson Overview

Students will analyze Nicholas Gulig’s Yellow Birds of Morning, make interpretive
decisions about how musical elements can represent poetic meaning, and create a
cohesive multi-part composition. Students will record and present their work,
demonstrate reflective thinking, and evaluate peers’ musical interpretations.

Lesson Target(s)/Outcome(s)

CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)
CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?
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DPI Academic Standards

Create

MP1.Cr.13.h: Design and develop musical compositions for voices
or instruments.

Present/ MP2.P.28.h: lllustrate how the setting and music elements
Perform  contribute to the context and expressive qualities of the music.

MP2.P.31.h: Perform solos and in small ensembles, interacting

Respond  with peers employing performance techniques which enhance the

performance.
MP3.R.15.h: Express musical ideas through verbal, movement,
Connect . - .
written, artistic, or technological means.
Materials/Equipment

Device for each student to record with (creating a video on a Chromebook
works great).

Yellow Birds Electronic Accompaniment

Recording of poet reading the poem

Print out of the poem

Notation software or manuscript paper

Worksheets for analysis and reflection

Lesson Sequence/Strategies

In addition to rehearsing the piece, use these strategies to give the students a chance
to create music and personally connect to the ideas in the poem.

Strategy: Analyzing the Poem

Students mark the poem with poetic devices (repetition, imagery,
metaphor, structure).

Discuss how these devices might translate musically (e.g., repetition =
ostinato, imagery = tone color, metaphor = texture shifts).

Students compare their interpretation to the recording of the poet’s voice.

Reflection prompt: “How does the poem'’s structure suggest a musical
form?”
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Strategy: Improvisation Practice
e In a group warm-up over multiple class periods, use a slide like this to
provide opportunities for students to improvise (everyone all at once).

e Students are encouraged to use the pitches indicated while teacher uses
both the sound file in the upper right corner AND the video of a walk
through Redwood National Forest (silenced) to practice improvising.

e Also ask students to utilize Extended Techniques (e.g., harmonics, flutter
tongue, multiphonics, trills, tremolos) and unusual timbres (mutes, bow
position, percussion colors) to symbolize some of the imagery from the
poem

e Students reflect: “Which sounds best capture the imagery? Why?"

Strategy: Brainstorming with the Elements of Music
e Students will connect the feelings and emotions of the three sections of
the poem to some elements of music.

e Ask students questions like,

— “What tonality (major, minor, chromatic, something else?) might you
choose to represent the sad and lonely feeling of the beginning of the
poem ?”

— “What dynamic would you choose if the lines of the poem read ‘The
world feels somewhere else’ and ‘The earth is quiet’

— “What tempo matches the mood of Part 1 of the poem?”

e Use this worksheet as a place for students to individually record their
ideas.

e Repeat for the other sections of the poem.

e For each poem section, students select and discuss musical
elements:

— Tonality/Mode - e.g., minor, modal, polytonal.
— Rhythm/Meter - irregular or shifting to symbolize instability.
— Texture - solo vs. tutti, layered vs. transparent.

— Dynamics/Articulation - specific markings linked to words (“quiet
earth” = pianissimo, “chorus” = fortissimo).

e Students must justify choices using music specific vocabulary in their
writing.
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Strategy: Creating the Sounds
e Students compose in small ensembles (2-5 players) or individually.

e Each group must create three contrasting yet cohesive sections to mirror
the poem’s structure.

e Students use notation software or traditional manuscript.
e Composition Requirements:
— 24 measures minimum.
— Include at least one extended technique or unconventional texture.

— Must show unity across three sections (through motif, rhythm, or
harmonic language).

e Students record their compositions. Give them access to the Yellow
Birds Electronic Accompaniment for use in their composition (if
desired).

Strategy: Reflecting on Musical Choices
e Students write a 1-2 page program note about their composition.

— What inspired their musical decisions.
— How specific poem images/emotions connect to chosen elements.
— How they achieved cohesion across sections.

e Students cite musical vocabulary

Strategy: Evaluating Creations and Performances
e Host a gallery walk: students listen to each recording and read program
notes.

e Provide an evaluation rubric (focus: creativity, clarity of poetic
representation, use of musical elements, cohesion).

e Students give peers constructive feedback: “Which choices were most
effective in conveying the poem? Why?”

Closure & Sharing
e Group discussion: “How did this process of connecting text to music
deepen your understanding of composition and performance?”

e [ndividual notecard exit slip:

— What was your strongest creative decision?

— What would you revise or expand if given more time?
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Assessment/Feedback

Formative: Individual/group poem analysis, brainstorming, improvisation
reflections.

Summative: Final composition, recording, program note, and peer evaluation.

References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.

Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade band.
She also pushes in to help 5th and 7th grade band. She
received her undergraduate degree from the University of
Wisconsin - Madison and her Master's in Music Education
from VanderCook College of Music in Chicago. Sheis in
her 17th year of teaching and is thrilled to be starting
another school year and excited to connect with all of her
band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
W] and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.
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6-8 Choral Music Lesson Plan

Lesson Title
Find the Song in the Poem

Lesson Duration

This lesson is meant to last for one 30 minute class period but could also be
divided over a few class periods.

Lesson Overview

Students will analyze the poem’s imagery, tone, and phrasing and annotate the
text with specific musical choices (dynamics, tempo, articulation, pauses).

Lesson Target(s)/Outcome(s)
CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)
CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?
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DPI Academic Standards

MP1.Cr.9.m: Develop musical compositions for voices or

Create .
instruments.

Present/ MG2.P.12.m Perform using expressive qualities and techniques.
Perform

MG3.R.9.m: Define and demonstrate understanding of
Respond foundational musical elements in discussion and written
reflections.

MP3.R.9.m: Define and demonstrate understanding of
Connect  foundational musical elements in discussion and written
reflections.

Materials/Equipment

e Device for each student to record with (creating a video on a Chromebook
works great).

e Recording of poet reading the poem

e Print out of the poem for each student

e Colored pencils/highlighters

Lesson Sequence/Strategies

In addition to rehearsing the piece, use these strategies to give the students a chance
to create music and personally connect to the ideas in the poem.

Read and Visualize
e Read or play the recording of the poet reading the poem again. Show the
poem on the board.

e Students silently circle three words/images that most stand out to them.

e Student quick pair share.

Annotate The Poem
e Students annotate their copy of the poem and mark where they hear a
change in mood (crescendo/decrescendo), tempo changes (rubato/steady),
articulation (legato vs. more detached), and places to breathe or pause for
effect.

e Encourage reference to specific lines (e.g., “curved blue fog of morning” =
soft, sustained).
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Strategy: Brainstorming with the Elements of Music
e In groups of 3-4, students choose a few lines of the poem and experiment
speaking them with contrasting musical approaches (soft/slow vs.
louder/faster). Advanced singers: propose a short musical
ornament/harmony idea for a chosen line.

e Each group demonstrates 1-2 attempts.

e (Class provides quick feedback focused on whether the musical choices fit
the meaning.
Synthesis
e Collect the consensus performance cues on a whiteboard or in a slide
(e.g., opening: calm, mezzo-piano; “Every time | speak, a yellow bird...” —
light, staccato ornamentation, slight rubato).

Assessment/Feedback

Formative Assessment: Exit Ticket - Each student writes one sentence: ‘I
annotated line ___to be because ____."

Summative Assessment: Group demonstration of chosen lines with musical ideas.

References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.
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Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade
band. She also pushes in to help 5th and 7th grade band.
She received her undergraduate degree from the
University of Wisconsin - Madison and her Master's in
Music Education from VanderCook College of Music in
Chicago. She is in her 17th year of teaching and is thrilled
to be starting another school year and excited to connect
with all of her band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
W] and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.

Wisconsin Arts Celebration Project: Lesson Plans 66



9-12 Choral Music Lesson Plan

Lesson Title

Create & Compose

Lesson Duration

This lesson is meant to last for two (45) class periods. It is suggested to use this
lesson before the students actually hear composer Marie Douglas’ composition so
that they may come up with their own music ideas without being influenced. In
addition, may also be used before they hear the poet’s reading of the poem so
that they may use their own interpretation of the text.

Lesson Overview

In small groups, students will compose a short vocal setting or arrangement for
one stanza (or portion) of the poem that reflects meaning through melodic
contour, rhythm, and dynamics.

Lesson Target(s)/Outcome(s)
CREATE: Students will generate, develop, and refine artistic work.

PRESENT/PERFORM: Students will analyze, develop, and convey meaning
through the presentation of artistic work.

RESPOND: Students will critically interpret intent and meaning in order to
evaluate artistic work.

CONNECT: Students will relate prior knowledge and personal experience with

music to cultural and historical context.

Essential Question(s)

CREATE: How do musicians make creative choices?

PRESENT/PERFORM: How can | use my voice or an instrument or my body to
express music?

RESPOND: How does asking questions help me learn?

CONNECT: How can | embrace curiosity to broaden my musical connections?
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DPI Academic Standards

Create

MP1.Cr.13.h: Design and develop musical compositions for voices
or instruments.

Present/ MP2.P.26.h Perform using expressive qualities and techniques
Perform  with the composer’s intent.

MP3.R.15.h: Express musical ideas through verbal, movement,

Hepe written, artistic, or technological means.
MP4.Cn.15.h: Analyze connections, similarities, and differences in
Connect .
a musical context.
Materials/Equipment

Device for each student to record with (creating a video on a Chromebook
works great)

Manuscript or staff paper or computer with notation software
Keyboards and/or auxiliary/handheld percussion (if available)

Print out of the poem for each student

Lesson Sequence/Strategies

In addition to rehearsing the piece, use these strategies to give the students a chance
to create music and personally connect to the ideas in the poem.

Warm-up

Model

Show the poem on the board.

Students select a line of the poem and speak it in rhythm (experiment with
a rhythm that fits the words).

Ask for student volunteers to speak their line in rhythm and have the class
echo.

Demonstrate a quick composed example (8-12 measure setting) of a
stanza and describe choices (mood, tempo, texture). Set constraints for
students: 8-16 measures; must include at least two dynamic contrasts and
one text-painting device (e.g., melisma on “glistens,” quiet unison for “the
earth is quiet”).

Wisconsin Arts Celebration Project: Lesson Plans 68


https://dpi.wi.gov/fine-arts
https://drive.google.com/file/d/1Rp6NNswASnDFH7LPkYlk5jP-UOO1oz4A/view?usp=drive_link
https://drive.google.com/file/d/1Rp6NNswASnDFH7LPkYlk5jP-UOO1oz4A/view?usp=drive_link

Group Work

Share

In groups of 3-4, students assign roles (melody, rhythm/harmony,
notation, conductor).

Students sketch a melody, decide accompaniment (body percussion or
simple ostinato), dynamics and their element of text-painting - (Optional)
Offer pre-written chordal pattern or ostinato for groups that need
structure.

Students rehearse their creations
Students record their composition
Encourage students to use poetic meter to inform rhythmic choices.

Advanced groups can notate in basic notation software or add a simple
three-part harmony.

Each group performs their excerpt (or plays recording)

Assessment/Feedback

Class uses two-plus-one feedback: two strengths, one suggestion for each group
(write on a notecard or something similar).

Teacher highlights one specific musical idea that was your favorite and offer one
suggestion of something to add.

References

All resources are used from the Wisconsin Arts Celebration Project in these
lessons.
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Curriculum Author

Mrs. Coughlin is the lead teacher for 6th & 8th grade band.
She also pushes in to help 5th and 7th grade band. She
received her undergraduate degree from the University of
Wisconsin - Madison and her Master's in Music Education
from VanderCook College of Music in Chicago. Sheis in
her 17th year of teaching and is thrilled to be starting
another school year and excited to connect with all of her
band students and families!

In addition to teaching band, Mrs. Coughlin is a member of the Tundra Line, the
official drumline of the Green Bay Packers. She has been performing at all home
Packer games for what will hopefully be her 16th season. She has two cute
kiddos: Danicka who is 9 and goes to Northside and LOVES playing the flute and
piano. (In August 2022, she played a flute solo in a recital in New York City)!
Derrick is a 6 year old aspiring drummer who's favorite songs to play are "We Will
Rock You" and "Seven Nation Army". You will likely see Mrs. Coughlin's husband,
Patrick around Kromrey too! He is a college athletic band director in Waukesha,
W] and a percussionist. Outside of school, Mrs. Coughlin enjoys teaching young
children in group piano classes, spending time with her nieces and nephew and
keeping busy with friends and family.
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K-2 Theatre Lesson Plan

Lesson Title
“Yellow Birds of Morning” Performance Poetry in Action

Lesson Duration

3-5 class sessions (varies by grade level)

Lesson Overview

After exploring the words and meaning in the poem “Yellow Birds of Morning,”
students will creatively make connections with words and images by creating
puppetry pieces from scraps and materials to be used in their performance and
practice for a dramatic reading of the poem.

Lesson Target(s)/Outcome(s)

Create: Students will compose puppetry figures through imaginative, abstract or
literal interpretation to demonstrate key words and phrases in the poem.

Perform: Students will practice and perform their movement and vocal choices
during the recitation of the poem.

Respond: Students will discuss the meaning of words and movement in the poem.
Connect: Students will express how their design and vocal choices contribute to

the representation of the poem “Yellow Birds of Morning”.

Essential Question(s)
Which words do you know or like? Which lines do you remember?

What pictures do you have in your head about the lines in the poem?
What words were repeated? Can you draw those words?

Who might be “characters” in this poem? Can they be objects, humans or animals?
Explain.

How do puppets and images help to tell a poem?
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DPI Academic Standards

TP.Cr.2.e: Improvisation Play imaginatively within a scenario.

Create TP.Cr.4.e: Direction Listen to and follow directions given by a
teacher or a student leader.

TP.P.1.e: Oral Communication Use vocalizations and spoken
language to communicate.

TP.P.2.e: Nonverbal Communication Use gestures, movement, and
facial expressions to communicate.

TD.P.2.e: Tools & Technology Use arts/crafts in the creation of

rops, costumes, or scenery.
Present/ prop Y

St TP.P.3.e: Spatial Awareness Use objects in an imaginative manner.

TP.P.4.e: Public Presentation Portray a character for a classroom
presentation.

TP.P.5.e: Protocol Exercise developmentally appropriate stage
etiquette for school or public performances.

TP.R.1.e: Analysis Respond to a theatrical work by sharing what is
Respond  seen, heard, and/or felt.

TP.Cn.1.e: Cultural Social Context Express how theatre relates to
self and others.

Connect
TP.Cn.4.e: Cross-Disciplinary Describe how theatre connects to art
and music.
Materials/Equipment

Popsicle sticks or straws, mixed media art items (like scraps of construction paper,
fabric, stickers, crayons, color pencils, markers, texture paper, fabric, ribbon,
buttons), white glue or hot glue (with supervision), masking tape; copies of the “K-
2 Puppetry Handout” located in the “References” section of the K-2Theatre
Lesson Plan.

Vocabulary words
puppetry, mixed media
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Lesson Sequence/Strategies

1. Introduce the vocabulary words and the poem “Yellow Birds of Morning”
by reading aloud or listening to the poet read the poem. Discuss the
essential questions and students thoughts about the poem and the
meaning of the poem.

2. Discuss with students about how to present a reading of the poem with
puppetry items - give one sheet per student the “K-2 Puppetry Handout” -
each should receive the “line” that they will color/design the object/idea
for and then present. Have them color and use mixed media for designing
the project, and assist with attaching the stick/straw to the backside of
the puppet.

3. Practice presenting the puppetry and poem reading. The instructor could
narrate, and the students could hold the puppet up when their line comes
in the poem. If students are older, have them memorize a line alongside
their puppet actions. Perform the reading for an audience, record and
watch!

4. Reflect with the students after the performance about how they felt
memorizing, presenting their designs and what the poem meant to them at
the end. Have students reflect on choices with designing their puppet(s) or
performance elements. Emphasize the importance of re-reading and

thinking creatively - trying new things and experimenting.

Assessment/Feedback
Standard Basic
TP.Cr.2.e: Students
Improvisati = demonstrate
on a basic
understanding
of theatre

Create

TP.Cr.4.e:
Direction

improvisation
with complete
guidance.

Students
demonstrate
a basic self-
awareness of
the
instructor’s
directions,

Emerging

Students
demonstrate
some
understanding
of theatre
improvisation
with very
little
guidance.

Students
demonstrate
some self-
awareness
and control to
follow the
instructor’s

Proficient

Students
demonstrate
understanding
of theatre
improvisation
independently
or with small
group/peer
assistance.

Students
demonstrate
self-awareness
and control to
follow the
instructor’s
directions with

Advanced

Students
demonstrate
exceptional
understanding
and
independent
ideas with
theatre
improvisation
and other
theatre
concepts.

Students
demonstrate
exceptional self-
awareness and
the ability to
lead by example
as the instructor
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Standard

TP.P.1.e:
Oral
Communica
tion

TP.P.2.e:
Nonverbal
Communica
tion

Present/

Perform  1pp;e.

Tools &
Technology

TP.P.3.e:
Spatial
Awareness

Respond

TP.P.4.e:

Public

Presentatio

n
Connect

TP.P.5.e:

Protocol

Basic

with frequent
reminders.

Students
demonstrate
a basic
understanding
of theatre
concepts of
Oral and Non-
Verbal
communicatio
n presented
with
guidance.

Students
demonstrate
basic skills to
utilize
art/media
supplies to
create prop
items within a
story-like
concept with
a vast amount
of guidance.

Students
demonstrate
a basic skill to
use objects
imaginatively
and
appropriately
for a setting
with complete
guidance.

Students
demonstrate
a basic skill to
present and
follow
directions for
a classroom
or public
performance

Emerging

directions
with some
prompting.

Students
demonstrate
some
understanding
of theatre
concepts of
Oral and Non-
Verbal
communicatio
n presented
with very
little
guidance.

Students
demonstrate
some skill to
utilize
art/media
supplies to
create prop
items within a
story-like
concept with
some
guidance.

Students
demonstrate
some skill in
using objects
imaginatively
and
appropriately
for a setting
with some
guidance.

Students
demonstrate
some skill to
present and
follow
directions for
a classroom
or public
performance

Proficient

very little
prompting, or
with only peer
assistance.

Students
demonstrate an
understanding
of theatre
concepts of Oral
and Non-Verbal
communication.

Students
demonstrate the
skill to utilize
art/media
supplies to
create prop
items within a
story-like
concept with
very little
guidance.

Students
demonstrate the
skill to use
objects
imaginatively
and
appropriately
for a setting.

Students
demonstrate
skill to present
and follow
directions for a
classroom or
public
performance.

Advanced

delivers
directions and
applies theatre
concepts with
the instructor
and peers.

Students
demonstrate an
exceptional
understanding
of theatre
concepts of Oral
and Non-Verbal
communication
and connect to
other concepts.

Students
demonstrate
exceptional skill
in utilizing
art/media
supplies to
create prop
items within a
story-like
concept and
apply other
theatre
concepts.

Students
demonstrate an
exceptional skill
and ability to
use objects
imaginatively
and
appropriately
for a setting.

Students
demonstrate
skill to present
or lead others
and follow
directions for a
classroom or
public
performance.
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Standard

TP.R.1.e:
Analysis

References

K-12 Puppetry Handout

Basic

with ample
assistance.

Students
demonstrate
a basic skill to
reflect on the
public
performance
with frequent
prompting
from the
instructor.

Emerging

with some
assistance.

Students
demonstrate
some skill to
reflect on the
public
performance
with some
prompting
from the
instructor.

“Yellow Birds of Morning” Read by Poet

Adaptation Ideas

Proficient

Students
demonstrate
skill to reflect
on the public
performance
with limited
prompting from
the instructor.

Advanced

Students
demonstrate
exceptional skill
in reflecting on
the public
performance
and connecting
theatre
concepts in
explanation.

e Print multiple copies of the bird page, and have each student color a
“yellow bird”. Have them use it at the end of the poem during the
presentation to all chime in with their bird, and say their name

individually..

e Look for ways that students can do “choral reading” or perform simple
movements together - places where they can say a line together or all act
as a chorus. For example, lines 21-22 read “All of us / arise together,”
where students could start by sitting and move to standing together.

e Work in partners: pair struggling learners with more advanced ones, or
those with stage fright with students who can help them with confidence.

e Comments/Suggestions

Comments/Suggestions

e Encourage students to work together to choose interpretations for the
poem to make the reading unique to the class and their abilities.
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e Get them moving - enhance the performance/puppetry parts with
movements from arms, legs, body, or emotional reactions to lines/words
on their face.

Curriculum Author

After joining high school theatre on a whim, when her high
school produced 1776, she assistant directed as a sophomore
with the show Fiddler on the Roof. From there on, Leurquin
appeared briefly on stage, but mostly as an assistant director
and backstage crew, and never thought she’d be teaching
theatre until her first teaching position needed a one-act play
advisor. After that year, she spent four years in the Merrill
School District, teaching English and directing the school musical annually. While
in the Wausau area, she assistant directed shows with the Central Wisconsin
Educational Theatre Alliance (CWETA), which brings together talent from 12+
schools in the Wausau Area biannually, to perform a large-scale production with
an emphasis on educational opportunities for audiences and theatre education for
students involved.

In 2013, she accepted her current position at Marshfield High School, her Alma
Mater, and has been developing a theatre education program through her drama
classes, English coursework, and the annual play and musical. Her newest role is
as advisor for the International Thespian Troupe, which the Drama Club joined in
2023. In the summer, she contributes to the Chestnut Center for the Arts in
Marshfield, leading a summer theatre camp for the youth, as well as a middle
school summer course with the school district. Leurquin received her M.S. in
Theatre Education from the University of Northern Colorado - Greeley in 2022,
her teacher certification from Lawrence University in 2008, and her
undergraduate degrees in English and Communication Studies from the University
of Minnesota - Twin Cities in 2004. One of the greatest gifts that involvement in
theatre provides students with is a love for creativity and the arts throughout
their lives, benefiting the community as a whole with unique interests, creative
thinkers, and culture!
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3-5 Theatre Lesson Plan

Lesson Title
“Yellow Birds of Morning” Meaningful Stage Space

Lesson Duration

2-3 Sessions

Lesson Overview

Students will learn about stage directions and how to fill a stage space with
movement, stage props, and objects to design a scene, using the poem “Yellow
Birds of Morning” as inspiration.

Lesson Target(s)/Outcome(s)

Create: Students will create a stage scene that represents the poem “Yellow Birds
of Morning” using properties sketched into a quadrant stage space.

Perform: Students will communicate their choices for the scene and what objects
would appear in the scene.

Respond: Students will respond to classmates’ scenes with feedback on positive
ideas and creativity.

Connect: Students will connect aspects of theater directions, language arts, and
design to create a scene that represents the poem.

Essential Question(s)

e What pictures do you imagine when you hear the poem aloud?
e What words did you know? Which ones were unfamiliar to you?

e What words are repeated? Which words or lines stood out from the
repetition?
e How do the words help you visualize a landscape or scene? What is it that

you visualize? What ideas would you like to put on stage for a scene?

e  Where could movement be used on stage? How might a person move
amongst the stage/set created?
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DPI Academic Standards

TD.Cr.5.i: Design Assemble, draw, or describe multiple ideas for
costumes, props, and/or scenery used for a story.

TD.Cr.6.i: Text/Script Create a scenario for an existing or imagined

Create story that includes production elements.
TP.Cr.9.i: Direction Plan staging within a small group setting while
utilizing stage vocabulary.
TP.P.6.i: Oral Communication Explore vocal choices to support an
improvised or scripted work.

Il?:r?,i?;/ TP.P.8.i: Spatial Awareness Use a hand prop or set piece
appropriate to the character while being mindful of the stage
environment.

TP.R.5.i: Reflection Assess personal participation in a performance

Respond  with examples from experiences.

TP.Cn.5.i: Cultural Social Context Explain how theatre relates to
self, others, and the world.

ComiaE: TD.Cn.6.i: Research Identify the “given circumstances,”
environmental and situational conditions that influence a theatrical
work.

Materials/Equipment

Copies of the “Stage Diagram for Stage Directions and Set Sketching” handout,
and the poem “Yellow Birds of Morning”, colored pencils, rulers, markers

Vocabulary words

Stage Left/Right, Upstage/Downstage, Stage Quadrants, Center Stage,
Properties, Imagery

Lesson Sequence/Strategies

1. Hand out the poem, read and discuss. Encourage students to circle or
highlight words/ideas that they think make a clear, vivid picture (imagery)
in their heads. Encourage them to circle at least 5 words or lines (if
possible).
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2. Hand out the “Stage Diagram for Stage Directions and Set Sketching”
handout and invite the students to identify the stage directions/locations
on the stage correctly. If possible, have them take turns on a stage or the
front of the classroom, demonstrating where stage directions are located
(since any open space can become a stage!). You can do this in small
groups or individually by calling out locations on the stage. After the
demonstration, have students consider the poem and how they would
represent the ideas/words in a scene for the stage. Have them create a
Properties List first, and then take the blank stage/quadrants page, and
have them sketch the design they see. Tell them to label the items clearly,
drawing line to objects or writing on the objects.

3. When complete, have students share each of their scenes and what they
would like to include in the stage scene they created. These could be
shared in small groups or with the whole class.

4. If possible, have students bring in an object they think they would like to
use in the scene they sketched. You can create a “class scene” display with
the different objects and scenery sketches. This will allow anecdotal and

reflective feedback from classmates.

Assessment/Feedback
Standard Basic Emerging Proficient Advanced
TD.Cr.5.i: Students Students Students Students
Design demonstrate a demonstrate some = demonstrate demonstrate
basic application application of a application of a exceptional

TD.Cr.6.i: of a scenario scenario using scenario using application of a

Text/Script = using props, props, scenery, props, scenery scenario using
scenery, and and design with and design with props, scenery and
design with guidance or limited guidance design, as well as
complete instruction. from the connecting other
guidance or instructor. theatre concepts.
instruction.

Create TP.Cr.9.i: Students Students Students Students

Direction demonstrate demonstrate some | demonstrate self- demonstrate
basic self- self-awareness awareness and exceptional self-
awareness and and the ability to the ability to awareness and
the ability to work with peers, work with peers cooperative
work with peers, = applying the while remaining nature with peers,
applying the instructor’s in body control and display the

instructor’s
directions with
frequent
reminders.

directions with
some prompting.

to follow the
instructor’s
directions with
very little
prompting, or

ability to lead by
example as the
instructor delivers
directions and
applies theatre
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Standard

TP.P.6.i:
Oral
Communica
tion

Present/

Perform  1ppg;.

Spatial
Awareness

TP.R.5.i:
Reflection

Respond

TP.Cn.5.i:
Cultural
Social
Context

Connect

Basic

Students
demonstrate a
basic
understanding of
the theatre
concept of Oral
communication,
presented with
guidance.

Students
demonstrate a
basic
understanding of
stage presence,
blocking, and
proper use of
props and
scenery with
some guidance.

Students
demonstrate a
basic reflection
on the concepts
presented with a
vast amount of
guidance about
the students’
personal
experiences.

Students
demonstrate a
basic
understanding of
how the theatre
connects to
artists’ discipline
with an ample
amount of
guidance, both in
performance and
production.

Emerging

Students
demonstrate some
understanding of
the theatre
concept of Oral
communication,
presented with
very little
guidance.

Students
demonstrate some
understanding of
stage presence,
blocking, and
proper use of
props and scenery
with limited
guidance.

Students
demonstrate some
reflection on the
concepts
presented, with
some guidance
about the
students’ personal
experiences.

Students
demonstrate some
understanding of
how the theatre
connects to artists’
discipline with a
minimal amount of
guidance, both in
performance and
production.

Proficient

with only peer
assistance.

Students
demonstrate an
understanding of
the theatre
concept of Oral
communication.

Students
demonstrate an
understanding of
stage presence,
blocking, and
proper use of
props and
scenery.

Students
demonstrate
reflection on the
concepts
presented with
limited guidance
about their
personal
experiences.

Students
demonstrate an
understanding of
how the theatre
connects to
artists’ discipline,
both
performance and
production.

Advanced

concepts with the
instructor and
peers.

Students
demonstrate an
exceptional
understanding of
the theatre
concept of Oral
communication
and effectively
connect these
concepts to
others.

Students
demonstrate,
independently, an
exceptional
understanding of
stage presence,
blocking, and
proper use of
props and scenery,
and connect them
with performance.

Students
demonstrate an
exceptional
reflection on the
concepts
presented and
offer specific,
personal
experiences
without
prompting.

Students
demonstrate an
exceptional
understanding of
how the theatre
connects to
artists’ discipline,
both performance
and production,
while making
connections to
other concepts.

Wisconsin Arts Celebration Project: Lesson Plans

80



References
“Stage Diagram for Stage Directions and Set Sketching” handout

Stage Directions! For Elementary video link:
https://youtu.be/9VhZOAO4LEc?si=VHe03leF3uGKhVwR

Adaptation Ideas

Make the scene come to life! Give the students a list of properties and furniture
they have access to and have them create the scene. Start by sketching the scene
first, and labeling the objects, and then have them set the scene using the
props/furniture that you have made available. Encourage them to think creatively
about what the story is for the scene, and keep it closely tied to “Yellow Birds of
Morning”. For example, a student might stage a table and chair looking out the
window. This might be best, time permitting, to do in small groups of 3-5, so that
students can collaborate on moving items into the scene quickly.

Curriculum Author

After joining high school theatre on a whim, when her high school
produced 1776, she assistant directed as a sophomore with the
show Fiddler on the Roof. From there on, Leurquin appeared
briefly on stage, but mostly as an assistant director and backstage
crew, and never thought she’'d be teaching theatre until her first
teaching position needed a one-act play advisor. After that year,
she spent four years in the Merrill School District, teaching
English and directing the school musical annually. While in the Wausau area, she
assistant directed shows with the Central Wisconsin Educational Theatre Alliance
(CWETA), which brings together talent from 12+ schools in the Wausau Area
biannually, to perform a large-scale production with an emphasis on educational
opportunities for audiences and theatre education for students involved.

In 2013, she accepted her current position at Marshfield High School, her Alma
Mater, and has been developing a theatre education program through her drama
classes, English coursework, and the annual play and musical. Her newest role is as
advisor for the International Thespian Troupe, which the Drama Club joined in
2023. In the summer, she contributes to the Chestnut Center for the Arts in
Marshfield, leading a summer theatre camp for the youth, as well as a middle
school summer course with the school district. Leurquin received her M.S. in
Theatre Education from the University of Northern Colorado - Greeley in 2022,
her teacher certification from Lawrence University in 2008, and her undergraduate
degrees in English and Communication Studies from the University of Minnesota -
Twin Cities in 2004. One of the greatest gifts that involvement in theatre provides
students with is a love for creativity and the arts throughout their lives, benefiting
the community as a whole with unique interests, creative thinkers, and culture!
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6-8 Theatre Lesson Plan

Lesson Title
“Yellow Birds of Morning”: Writing and Performing Original Scenes

Lesson Duration

4-5 Class Sessions

Lesson Overview

Students will create, collaborate, prepare and present a short scene inspired by
the emotions of the poem, “Yellow Birds of Morning”. They will analyze emotions,
how they are represented in the poem, explore improvised movement, and create
a scene inspired by the emotions uncovered from analysis of the poem.

Lesson Target(s)/Outcome(s)

Create: Students will write, perform, and collaborate to create an original piece
inspired by the emotional range of the poem.

Perform: Students will reflect upon their understanding of the poem and create
an original, short play that they direct classmates to bring the creative piece to
life.

Respond: Students will react and respond to classmates’ writing as they
collaborate and share ideas in their scene.

Connect: Students will connect a range of understandings and emotions, and see
how individuals might perceive literature and life situations differently, connecting
psychology, sociology, and mental health and wellness as they explore movement
and emotional response.

Essential Question(s)

e How does nature reveal our emotions?
e How does writing/diction help with recognizing emotions?
e How does movement help us capture emotions?

e  When writing a scene, how do you choose what to adapt and include?
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e How does collaborating with others work differently than when you are
working individually?

e What words/lines enhanced the meaning of the poem?

DPI Academic Standards

Create

Present/
Perform

Respond

Connect

TP.Cr.11.m: Characterization Interpret dialogue or a script using
authentic actions.

TP.Cr.12.m: Improvisation Develop improvised plot with a
predefined setting and characters.

TP.Cr.13.m: Text/Script Create a script or adapt an existing work
for three or more characters based on a theme, image, or concept.

TP.Cr.14.m: Direction Formulate a vision that incorporates
purposeful blocking and stage elements.

TP.Cr.15.m: Collaboration Share leadership and responsibilities to
plan a production.

TP.P.11.m: Oral Communication Produce truthful, authentic vocal
choices based on an interpretation of text.

TP.P.14.m: Public Presentation Recite a memorized
text/script/scene in a performance.

TP.R.7.m: Analysis Express preferences for effectiveness of
theatrical performance choices (what works/what does not work).

TP.R.9.m: View Performance Demonstrate developmentally
appropriate audience etiquette.

TD.Cn.9.m: Cultural Social Context Examine how theatre relates to
self, others, and the world in the past and present

TD.Cn.10.m: Research Describe the “given circumstances,”
environmental and situational conditions that influence a theatrical
work.

Materials/Equipment

Whiteboard or large pieces of paper, markers, notebook and pencils, or a device

for typing

Vocabulary words

diction, improvisation, and stage directions
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Lesson Sequence/Strategies

Session 1: Connecting with others and culture

1.

The Instructor will start by asking students to think about moments in
their lives where they felt connected with people, moments, and/or
objects/things. This could be displayed on a whiteboard or large piece of
paper to be used as a “Graffiti Board(s)” around the room. Encourage the
students to write down a person(s), a moment, and an object/thing they
feel especially connected with. Then, invite students to share one of their
responses, and connect it with a clear emotion.

Invite students into a circle. In that circle, demonstrate how that emotion
about the person, moment or object/thing makes them feel by creating an
expressive movement. For example, if a student is talking about their
Grandmother, they might give themselves a large hug, wrapping their arms
around themself; if they were talking about a beloved blanket, they may
“pretend” to tie the blanket around them like a cape and pose like a
superhero. If something evokes a sad emotion, like losing a big
tournament, be sure to pause and acknowledge the bravery in sharing
those hard feelings. Sad emotions could be communicated by kicking the
dirt, pouting, or sinking to the floor. Remember the power of suggestions!
It can help inspire introverted or newer students. Encourage variety -
challenge students to use the emotions for “happy” and “sad” through
different movements.

In the circle, have students sit down and help the instructor generate a list
of emotions on the board. Think of the many varieties and ways to
write/say an emotion: instead of “happy” useful words might be ecstatic,
overjoyed, excited, etc.; try unique emotions like suspicious, aggressive,
frustrated, sensitive, anxious, exhausted, bittersweet, etc.

With the list created, invite the students to stand up and express these
emotions with large movements and visual expression on their faces
through a game called the Emo(tional) Alphabet. Students speak with
letters of the alphabet, conveying emotion that the instructor selects (and
switches freely as they go around the circle). Encourage them to try to
make their emotion different from classmates. Start by offering an easy
one, like “happy” - and then a contrast emotion like “suspicious”. It helps
to encourage students to imagine a situation occurring as they try to
express the letter of the alphabet/emotion. Don't get worried about
missing a letter - sometimes the students get so involved they lose track
of the alphabet. That’s commitment!

Have students take a seat, and share the poem with them via handout/on
a screen. Listen to the poem once, and then have them write down three
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emotions they feel the poem expresses (have them highlight places where
those feelings are demonstrated in the poem).

Session 2: Building Trust and Scene Writing Ideas
1. With poems in hand, ask students about the emotions they found
throughout the poem - encouraging each person to select at least three
words. Analyze the poem for literary devices such as metaphor and
imagery. What images were really clear to the students? Encourage them
to highlight those places in the poem.

2. Breakout Game: Alphabet Improv - assign partners, and invite students to
share a scenario (place) and who the two students are as characters. They
will create a short, improvised scene where the conversation they have as
these characters must start with the next letter of the alphabet. For
example, if student one is an old woman on her way to the grocery store,
she might start “And once again, | need apples!”; student two, the grocery
store clerk, would reply, “But we're sold out of apples,”’etc. Go through the
alphabet helping students to remember letters, or wrapping up where it
feels like a natural ending in the improvised story.

3. Using those emotions from the poem, encourage the students either
individually or with partners to write a short scene that features two to
four people. Have them share a conversation using at least three emotions
that they found in the poem. Share with them a sample scene to show
them how scene writing introduces location, stage directions, and
characters. Remind students that dialogue is the only thing heard, unless
sound is indicated in the script. Encourage students to keep their scenes
short - only 1-3 pages long maximum.

Session 3: Putting it Together
1. As students complete their scenes, have them read aloud/practice them.
If groups require additional scene performers, have them recruit a
classmate, or each partnered group share their scenes and then vote for
the scene that they like best. Or, the teacher can hold a class vote after
having each partner share an “elevator pitch” of their story. Students have
30 seconds to share what their scene is about.

2. After selecting the scenes to bring to life, assign acting partners to the
scenes. Encourage students to adapt their scene by adding a character if
necessary, or having a student be “director” of the scene.

3. While practicing their scenes, have them create an “Artist/Director
Statement” to introduce the scene when they present it. This statement
should be short, but discuss key elements about how the scene was
written and what was included from the poem.
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Session 4: Performance
1. Have each group perform for classmates and provide reflections (positive)
for the performance. What did the group appreciate about writing their
own scene, and what did they like about performing in others? What was
it like bringing an original piece of work to life? If possible, record the
performance so the group can see the final performance from the
audience’s perspective.

Assessment/Feedback

Create

Standard

TP.Cr.11.m:
Characterization.

TP.Cr.12.m:
Improvisation

TP.Cr.13.m:
Text/Script

TP.Cr.14.m:
Direction

TP.Cr.15.m:
Collaboration

Basic

Students
demonstrate a
basic
understanding
of developing
characters and
movements
with ample
guidance.

Students
demonstrate a
basic
understanding
of adapting an
original work
into a theatre
script, applying
originality and
spontaneous
thought and
movements
with ample
guidance.

Students
demonstrate
basic
communication
skills and apply
stage
directions and
roles to plan a
performance
with other
students, with

Emerging

Students
demonstrate
some
understanding of
developing
characters and
movements in
performance or
production with a
minimal amount
of guidance or
instruction.

Students
demonstrate
some
understanding of
adapting an
original work into
a theatre script,
applying
originality and
spontaneous
thought and
movements in
groups or with
little guidance.

Students
demonstrate
some
communication
skills and apply
stage directions
and roles to plan
a performance
with other
students, with
some guidance.

Proficient

Students
demonstrate
understanding
of developing
characters
and
movements in
performance
or production,
working
independently
or in small
groups.

Students
demonstrate
understanding
of adapting an
original work
into a theatre
script,
applying
originality and
spontaneous
thought and
movements
independently
, in groups or
with some
prompting.

Students
demonstrate
communicatio
n skills and
apply stage
directions and
roles to plan a
meaningful
performance
with other
students.

Advanced

Students
demonstrate an
exceptional
understanding of
developing
characters and
movement in a
performance or
production, as well
as making
connections in
other arts.

Students
demonstrate
exceptional
understanding of
adapting an original
work into a theatre
script, applying
originality and
spontaneous
thought and
movements
independently.

Students
demonstrate
exceptional
communication
skills and apply
stage directions
and roles to plan
and lead a
meaningful
performance with
other students, and
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Present/
Perform

Respond

Standard

TP.P.11.m: Oral
Communication

TP.P.14.m: Public

Presentation

TP.R.7.m:
Analysis

TP.R.9.m: View
Performance

Basic

ample
guidance.

Students
demonstrate a
basic
understanding
of theatre
concepts of
Oral
Communicatio
n presented
with complete
guidance.

Students
demonstrate
basic
movement,
memorization,
and emotive
skills to
perform an
original scene
with a group
with ample
guidance and
assistance.

Students
demonstrate a
basic level of
constructive
criticism for a
live
performance,
with much
guidance, and
view the
performance
with proper
audience
etiquette
through

prompting/rem

inders..

Emerging

Students
demonstrate
some
understanding of
theatre concepts
of Oral
Communication
presented while
working with
very little
guidance.

Students
demonstrate
some movement,
memorization,
and emotive skills
to perform an
original scene
with a group with
limited guidance.

Students
demonstrate
some
constructive
criticism for a live
performance,
with little
guidance, and
view the
performance
with mostly
proper audience
etiquette.

Proficient

Students
demonstrate
an
understanding
of theatre
concepts of
Oral
Communicati
on present
working
independently
orin small
groups.

Students
demonstrate
movement,
memorization,
and emotive
skills to
perform an
original scene
with a group.

Students
demonstrate
constructive
criticism for a
live
performance
and view the
performance
with proper
audience
etiquette.

Advanced

apply other arts
concepts.

Students
demonstrate an
exceptional
understanding of
theatre concepts of
Oral
Communication,
and apply other
arts concepts to
develop the
interpretation and
understanding of
the performance.

Students
demonstrate
exceptional
movement,
memorization, and
emotive skills to
perform an original
scene with a group,
and take a leading
role behind the
scenes or on stage.

Students
demonstrate
effective and
balanced
constructive
criticism for a live
performance, and
view the
performance with
proper audience
etiquette.
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Standard Basic Emerging Proficient Advanced
TD.Cn.9.m: Students Students Students Students
Cultural Social demonstratea | demonstrate demonstrate demonstrate
Context basic some understanding = exceptional
understanding = understanding of = of parts of the = understanding of
TD.Cn.10.m: of parts of the parts of the original text, parts of the original
Research original text, original text,and  and several text, and diverse
and some two theatre theatre theatre connections
theatre connections with = connections with the past,
connection the past, future with the past, = future and self, as
with the past, and self with future and well as concepts
future and self | some guidance. self. within the arts.
with ample
guidance.
Connect
TP.Cr.11.m: Students Students Students Students
Characterization. = demonstratea = demonstrate demonstrate demonstrate an
basic some understanding = exceptional
understanding = understanding of = of developing = understanding of
of developing developing characters developing
characters and = characters and and characters and
movements movements in movements in = movementin a
with ample performance or performance performance or
guidance. production with a | or production, = production, as well
minimal amount working as making
of guidance or independently = connections in
instruction. orin small other arts.
groups.
References

Emotional Alphabet: https://www.youtube.com/watch?v=DQuzYy5Ny 4

Cultivating Trust by Playing Alphabet Improv:
https://youtu.be/1rZP8xnA4fw?si=eOv-VTA20uGLhszN

Adaptation Ideas

A twist for the final scene: The students must add, in their final version of the
story, a line/image that came directly from the poem “Yellow Birds of Morning”.
This line or selection should be framed with quotation marks in the scene or
added with emphasis of bold type.

Comments/Suggestions

Emphasizing commitment to ideas and not second-guessing will encourage a
classroom of low-stakes risk-taking. This will help them to build confidence and
not be afraid to make mistakes. This is especially important in gameplay.
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Curriculum Author

After joining high school theatre on a whim, when her high
school produced 1776, she assistant directed as a sophomore
with the show Fiddler on the Roof. From there on, Leurquin
appeared briefly on stage, but mostly as an assistant director
and backstage crew, and never thought she'd be teaching
theatre until her first teaching position needed a one-act play
advisor. After that year, she spent four years in the Merrill
School District, teaching English and directing the school musical annually. While
in the Wausau area, she assistant directed shows with the Central Wisconsin
Educational Theatre Alliance (CWETA), which brings together talent from 12+
schools in the Wausau Area biannually, to perform a large-scale production with
an emphasis on educational opportunities for audiences and theatre education for
students involved.

In 2013, she accepted her current position at Marshfield High School, her Alma
Mater, and has been developing a theatre education program through her drama
classes, English coursework, and the annual play and musical. Her newest role is
as advisor for the International Thespian Troupe, which the Drama Club joined in
2023. In the summer, she contributes to the Chestnut Center for the Arts in
Marshfield, leading a summer theatre camp for the youth, as well as a middle
school summer course with the school district. Leurquin received her M.S. in
Theatre Education from the University of Northern Colorado - Greeley in 2022,
her teacher certification from Lawrence University in 2008, and her
undergraduate degrees in English and Communication Studies from the University
of Minnesota - Twin Cities in 2004. One of the greatest gifts that involvement in
theatre provides students with is a love for creativity and the arts throughout
their lives, benefiting the community as a whole with unique interests, creative
thinkers, and culture!
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9-12 Theatre Lesson Plan

Lesson Title

“Yellow Bird of Morning”: Interpretative Movement in Poetry

Lesson Duration

3-5 class sessions

Lesson Overview

Students will create an original creative movement performance using the poem
“Yellow Birds of Morning”. Through analysis and collaborative discussion, the
students will explore literary devices in the poem, literary techniques such as
freewriting and poetry exploration, and non-verbal communication skills to
represent the written word, all while exploring improvisation skills, creative
expression, and teamwork.

Lesson Target(s)/Outcome(s)

Create: Students will be able to create a devised performance work
collaboratively as inspired by a poem, and develop an authentic voice and spatial
movements that represent the imagery of the poem.

Perform: Students will be able to communicate verbally and spatially to present
an artistic statement and creative movement performance as inspired by the
poem.

Respond: Students will be able to reflect on their performance art and the
performances of others, as well as the meaning of words and movement in
interpreting poetry.

Connect: Students will be able to demonstrate how words and movement can be
tied together as a form of expression, and develop original movements with the
word “connection” through the poem “Yellow Birds of Morning” by Nicolas Gulig
and theatrical practices on spatial awareness.

Extend: Have students draw, color, paint, or use simple mixed media from nature
(sticks, leaves, leftover fabric) to interpret what morning means/feels like for
them; have them draw three panels (similar to a comic book) to represent the key
images in the poem; Have them choose the one word or short statement that is
most important to them from the poem and make a postcard/small poster with
the word decorated; have them choose a song that comes to mind when they
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think about the meaning of the poem and have them print the lyrics and explain
why they feel the two compare.

Essential Question(s)

How does this poem encourage connections? With what or whom are
those connections made?

How does movement express ideas?

How might movement enhance poetic form when combined with the
written word?

What literary devices enhance the poem’s meaning and purpose?

What emotions are expressed in the poem, and how might those feelings
be translated into movement?

DPI Academic Standards

TP.Cr.17.h: Improvisation Develop improvised concepts, including setting,
characters, and situation.

TP.Cr.18.h: Text/Script Devise an original or adapt an existing work that
incorporates dramatic structure.

Create

TP.Cr.19.h: Direction Formulate a directorial vision for the text/script as
evidenced by an artistic statement or program note.

TP.Cr.20.h: Collaboration Collaborate as a creative team with specified roles to
make artistic, interpretive choices in a devised or scripted work.

TP.P.16.h: Oral Communication Create truthful, authentic vocal choices based on
an internal, emotional interpretation of text.

TP.P.17.h: Nonverbal Communication Demonstrate a character's inner life by
utilizing techniques of physical expression and movement to convey subtext.

Present/  TP.P.18.h: Spatial Awareness Demonstrate effective, purposeful character action,
Perform interactions with others, and prop/set use within the stage environment.

Respond

TP.P.19.h: Public Presentation Perform memorized text/script/scene that includes
blocking and related expressive techniques.

TP.P.20.h: Protocol Exhibit developmentally appropriate stage etiquette for public
performances; adhere to copyright laws, including rights, royalties, and recording.

TP.R.10.h: Analysis Critically analyze the effectiveness of character choices for a
theatrical production.

TP.R.11.h: Reflection Assess personal participation in a production through
constructive critique using precise theatre vocabulary.
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TP.R.12.h: View Performance. Demonstrate developmentally appropriate audience
etiquette at a professional performance.

TD.Cn.13.h: Cultural Social Context Compare and contrast how two or more
cultural and/or historical traditions impact production, text, or script.

Connect
TP.Cn.14.h: Research Explain performance choices based on the “given
circumstances,” environmental and situational conditions of a theatrical work.
Materials/Equipment

Copies of the poem, highlighters, Internet/TV access, recording device(optional)

Vocabulary words

Stanza, Interpretative Movement/Dance, Improvised Movement, Artist Neutral

Lesson Sequence/Strategies

Session 1: Introduction of Poem
1. The Instructor will start with a brainstorming of “morning feelings” or
“cues” that students recognize as an indicator that morning has arrived.
This could be done by freewriting, a small group graffiti board of ideas, or
each student writing a brief description as a Haiku or free-verse poem.

2. After sharing responses, instructor should share “Yellow Birds of Morning”
with the class (including a copy for each student) - having them listen to
the poem once (via video or reading aloud), and then on the second time,
students should highlight the words/images that are clear/vivid imagery to
them.

3. Discuss as a large group what images were significant to the students.
Pose questions about how “connections” are created within the poem -
are they with the animals, humans, landscape, seasons? What might the
title mean with connections?

4. Place students in small groups and encourage them to share their
highlights with one another - the images/words that they found especially
meaningful and clear. Provide the group with one more copy of the poem
- this will be a “master” copy that the group will collaborate on. Have them
highlight the key parts that they agree are most significant for imagery.
Encourage them to select at least three items in each stanza and highlight
those statements/words.

Session 2: Creative Movement Principles
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1. Start with the Mirror Game - divide students into their groups, and partner
them within their small group. This is a good way to understand how
comfortable students can be with unstructured movement.

2. Introduce the concept of Interpretative Movement - define it and share
the Movement Lesson Video about what creative movement with nature
in mind can look like.

3. Discuss the Core Strategies for pairing movement with language:

— Focus on Expression: Prioritize conveying a message or emotion
through your movements. Technical skill is important, but the core of
interpretive movement is the emotional impact.

— Embrace Freedom: Don't be afraid to move unconventionally or explore
new, unigue movements.

— Tell a Story: Structure your movements to reflect a narrative, even if it's
abstract.

— Use Space: Employ the space around you to enhance your storytelling
and create dynamic visuals.

4. Have students on their feet and demonstrate a movement that could
illustrate the connection through creative movement. Consider
intertwining your arms/hands, bending from hand to toes, holding right
hand to left hand (all done individually). If students are comfortable and
have verbally given he ok for hand-holding, have the group suggest how
to create movement for connections that involves all group members as
one. Have each group create a movement that shows the concept of
connections through movement and share with the group.

5. Return to the “Yellow Birds of Morning” poem that each group highlighted
for significant images. Now, encourage them to take those significant
images and create a creative movement for the ideas. Encourage them to
select different images if they feel they are better movement choices.
Choice and flexibility is key!

6. As students come up with the images set with movement, get the
students on their feet - have them start to “stitch” the movement together
from one image to the next while one student reads the poem (encourage
multiple readers from the group, so all have a chance to demonstrate
movement expression). Start stitching from one stanza to the next.

Session 3: Practice and Performance
1. Asyou start this session, ask the students to consider “performance artist
neutral” positioning and transitions between the images. Demonstrate
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what “neutral” looks like. Encourage them to consider how to “fill” the
transitional space in their creative movement performance between the
larger movement/images of focus. Also, recommend simple, easy-to-
remember movements to not take away from the actual important images.

2. Invite the group to practice the movement and reading of “Yellow Birds of
Morning” several times. Also, remind them not to overwork it - improvised
movement should feel freeing and natural.

3. The instructor should ask each group to craft an “Artistic Statement” that
introduces their performance. This can be a simple introduction about
what the students want the viewers to understand about the
performance, or it can be something about a particular direction the
students took with the poem. It should include the title and author of the
poem as well.

4. Have each group perform for classmates and provide reflections (positive)

for the performance. What did the group appreciate about creating the
performance, and what did others like about their interpretation. If
possible, record the performance so the group can see the final

performance from the audience’s

Assessment/Feedback
Standard Basic Emerging Proficient Advanced

TP.Cr.17.h: Students Students Students Students

Improvisation demonstrate basic | demonstrate demonstrate exceptionally
concepts of some concepts concepts of demonstrate

TP.Cr.18.h: spontaneous of spontaneous | spontaneous concepts of

Text/Script thought and thought and thought and spontaneous
improvisation improvisation improvisation = thought and
independently independently independently = improvisation
and and and independently and
collaboratively collaboratively collaborativel | collaboratively
through an through an y through an through an original
original original original performance,
performance with = performance performance. making

Create ample guidance. with some connections to
guidance. other arts
concepts
additionally.

TP.Cr.19.h: Students Students Students Students

Direction demonstrate a demonstrate demonstrate demonstrate
basic some understanding = exceptional

TP.Cr.20.h: understanding of understanding of the understanding of

Collaboration

the importance of
theatrical
collaboration,

of the
importance of
theatrical

importance of
theatrical
collaboration,

the importance of
theatrical
collaboration,
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Present/
Perform

Standard

TP.P.16.h: Oral
Communication

TP.P.17.h:
Nonverbal
Communication

TP.P.18.h:
Spatial
Awareness

TP.P.19.h: Public
Presentation

TP.P.20.h:
Protocol

Basic

participate in
bringing a vision
into a
performance, and
share roles in
performance and
production, with
ample guidance.

Students
demonstrate a
basic
understanding of
meaningful voice
and choice in
movement for an
adapted piece of
work/literature
independently or
in small groups,
with ample
guidance.

Student
demonstrates
basic
characterization
and movement
with the set and
properties in a
small group, with
frequent
guidance.

Students
demonstrate a
basic
understanding of
product
performance,

following the rules

and expectations
of artistic
performance and
licensing
independently or
with a small
group, with ample
guidance.

Emerging

collaboration,
participate in
bringing a vision
intoa
performance,
and share roles
in performance
and production,
with some
guidance.

Students
demonstrate
some
meaningful
voice and
choice in
movement for
an adapted
piece of
work/literature
independently
or in small
groups, with
some guidance.

Student
demonstrates
some
characterization
and movement
with the set and
properties in a
small group,
with some
guidance.

Students
demonstrate
some
understanding
of product
performance,
following the
rules and
expectations of
artistic
performance
and licensing
independently
or with a small

Proficient

participate in
bringing a
vision into a
performance,
and share
roles in
performance
and
production.

Students
demonstrate
meaningful
voice and
choice in
movement for
an adapted
piece of
work/literatur
e
independently
or in small
groups.

Student
demonstrates
meaningful
characterizati
on and
movement
with the set
and
properties in
a small group.

Students
demonstrate
aclear
understanding
of product
performance,
following the
rules and
expectations
of artistic
performance
and licensing
independently
or with a

small group.

Advanced

participate in
bringing a vision
into a
performance, and
share roles in
performance and
production, while
connecting arts
concepts in
effective direction.

Students
demonstrate
exceptional
understanding in
applying
meaningful voice
and choice in
movement for
adapted
work/literature
independently or
in small groups,
and extend other
artistic concepts.

Student
demonstrates
exceptionally
meaningful
characterization
and movement
with the set and
properties
independently, in
a small group, and
extends theatrical
concepts to the
vision.

Students
demonstrate an
exceptional
understanding of
product
performance,
following the rules
and expectations
of artistic
performance and
licensing
independently or
with a small group,
and extend the
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Respond

Connect

Standard

TP.R.10.h:
Analysis

TP.R.11.h:
Reflection

TP.R.12.h: View
Performance

TP.Cn.13.h:
Cultural Social
Context

TP.Cn.14.h:
Research

TP.Cr.17.h:
Improvisation

TP.Cr.18.h:
Text/Script

Basic

Students
demonstrate a
basic level of
constructive
criticism for a live
performance
using theatre
vocabulary and
personal
reflection with
some

prompting, and
view the
performance with
proper audience
etiquette most of
the time.

Students
demonstrate a
basic
understanding of
parts of the story,
settings, and
characters in the
performance,
working in small
groups, and
compare the
cultural
connections of
literature and
theatre with
frequent
guidance.

Students
demonstrate basic
concepts of
spontaneous
thought and
improvisation
independently
and
collaboratively

Emerging

group, with
some guidance.

Students
demonstrate
some
constructive
criticism for a
live
performance
using theatre
vocabulary and
personal
reflection with
some
guidance, and
view the
performance
with proper
audience
etiquette.

Students
demonstrate
some of their
understanding
of parts of the
story, settings,
and characters
in the
performance,
working in small
groups, and
compare the
cultural
connections of
literature with
some
prompting.

Students
demonstrate
some concepts
of spontaneous
thought and
improvisation
independently
and
collaboratively

Proficient

Students
demonstrate
constructive
criticism for a
live
performance
using theatre
vocabulary
and personal
reflection, an
d view the
performance
with proper
audience
etiquette.

Students
demonstrate
their
understanding
of parts of the
story,
settings, and
characters in
the
performance,
working
independently
or in small
groups, and
compare the
cultural
connections
of a piece of
literature and
performance.

Students
demonstrate
concepts of
spontaneous
thought and
improvisation
independently
and
collaborativel

Advanced

connection of art
to the stage.

Students
demonstrate an
exceptional level
of constructive
criticism for a live
performance using
precise theatre
vocabulary and
personal
reflection, and
view the
performance with
proper audience
etiquette,
connecting
circumstances and
art specifically.

Students
exceptionally
demonstrate their
understanding of
parts of the story,
settings, and
characters in the
performance,
working
independently or
in small groups,
and compare the
cultural
connectivity of a
piece of literature,
history, and
performance.

Students
exceptionally
demonstrate
concepts of
spontaneous
thought and
improvisation
independently and
collaboratively
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Standard

TP.Cr.19.h:
Direction

TP.Cr.20.h:
Collaboration

Basic

through an
original
performance with
ample guidance.

Students
demonstrate a
basic
understanding of
the importance of
theatrical
collaboration,
participate in
bringing a vision
intoa
performance, and
share roles in
performance and
production, with
ample guidance.

Emerging

through an
original
performance
with some
guidance.

Students
demonstrate
some
understanding
of the
importance of
theatrical
collaboration,
participate in
bringing a vision
into a
performance,
and share roles
in performance
and production,
with some
guidance.

Proficient

y through an
original
performance.

Students
demonstrate
understanding
of the
importance of
theatrical
collaboration,
participate in
bringing a
vision into a
performance,
and share
roles in
performance
and
production.

Advanced

through an original
performance,
making
connections to
other arts
concepts
additionally.

Students
demonstrate
exceptional
understanding of
the importance of
theatrical
collaboration,
participate in
bringing a vision
into a
performance, and
share roles in
performance and
production, while
connecting arts
concepts in
effective direction.
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References

Movement Lesson: The Elements of Movement in Nature!
https://www.youtube.com/watch?v=v38Lg4lokSI

Theatre Games: Mirrors https://youtu.be/L2dGy3tXICc?si=ZKjCO4CxmOClrwqY

Action-based Learning Activity #8: Telephone Charades
https://www.youtube.com/watch?v=6daugmAA7Ro

Adaptation Ideas

This lesson can work well if all students participate in a group movement while
one reads. If they step out as individuals, the limelight/focus becomes all on one
person, and can feel intimidating. Some students may be more shy with large
movements, so meet those students where they are at. Encourage students to
create movements that all are comfortable with, or are more simplistic and easier
to remember.

Comments/Suggestions

Some students may want to race through the activity, and others will be slow to
start/engage their creative brain. It's important to prompt the students with ideas,
and encourage them not to be afraid to use movement as they express ideas.
Sometimes, doing a simple “mirror” exercise or a game like Telephone Charades
will help students “loosen” up with their groupmates and develop trust. It will help
them (and you) gauge who is more comfortable in their body, and those who are
more reserved. The bigger movements are appreciated, but meet them where
they are comfortable (see adaptation ideas above).

Curriculum Author

After joining high school theatre on a whim, when her high
school produced 1776, she assistant directed as a sophomore
with the show Fiddler on the Roof. From there on, Leurquin
appeared briefly on stage, but mostly as an assistant director
and backstage crew, and never thought she'd be teaching
theatre until her first teaching position needed a one-act play
advisor. After that year, she spent four years in the Merrill
School District, teaching English and directing the school musical annually. While
in the Wausau area, she assistant directed shows with the Central Wisconsin
Educational Theatre Alliance (CWETA), which brings together talent from 12+
schools in the Wausau Area biannually, to perform a large-scale production with
an emphasis on educational opportunities for audiences and theatre education for
students involved.
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In 2013, she accepted her current position at Marshfield High School, her Alma
Mater, and has been developing a theatre education program through her drama
classes, English coursework, and the annual play and musical. Her newest role is
as advisor for the International Thespian Troupe, which the Drama Club joined in
2023. In the summer, she contributes to the Chestnut Center for the Arts in
Marshfield, leading a summer theatre camp for the youth, as well as a middle
school summer course with the school district. Leurquin received her M.S. in
Theatre Education from the University of Northern Colorado - Greeley in 2022,
her teacher certification from Lawrence University in 2008, and her
undergraduate degrees in English and Communication Studies from the University
of Minnesota - Twin Cities in 2004. One of the greatest gifts that involvement in
theatre provides students with is a love for creativity and the arts throughout
their lives, benefiting the community as a whole with unique interests, creative
thinkers, and culture!
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9-12 Stagecraft Theatre Lesson
Plan

Lesson Title

Lighting Design in “Yellow Birds of Morning” and “Interwoven Humanity”

Lesson Duration

1 week

Lesson Overview

After comparing the poem “Yellow Birds of Morning” with the media art
"Interwoven Humanity,” students will use color matching to identify lighting gel
colors that create the feeling of the artwork. If applicable, students will create a
mood lighting that matches the media art, and also create lighting applicable for
the “Yellow Birds of Morning” poem.

Lesson Target(s)/Outcome(s)

Create: Students will collaborate, compare, create, and apply principles of lighting
to make designs on stage or in a classroom setting to represent media art and
poetry.

Perform: Students will create a lighting design that represents the media art
“Interwoven Humanity” to share with others by selecting colors that would
replicate the mood of the artwork on stage, in addition to colors they feel
represent “Yellow Birds of Morning”.

Respond: Students will reflect with classmates about color selections to represent
the media art and the poem in a lighting design.

Connect: Students will understand the science and principles of lighting to
recreate the media on stage, engaging creativity to design a lighting-scape with
just words as inspiration.

Essential Question(s)
o After reading the poem, what colors stand out in your mind’s eye?

¢ Comparing the media art with the poem, what colors do you notice about
the Acrylic on canvas? How might those colors appear on an empty stage
space?
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¢ How do you choose which colors represent the media art? What color gels
represent the media art well? Which color gels represent your colors in
the poem?

¢ How can you control the light? By experimenting with backlighting,
frontlighting and sidelighting, what color effects are you able to create?

DPI Academic Standards

Create

Present/
Perform

Respond

Connect

TD.Cr.13.h: Design Create a selection of documents and/or
artifacts for three or more design elements for a production.

TD.Cr.14.h: Text/Script Devise required major production and
management elements of a script that support a directorial
concept.

TD.P.17.h: Tools & Technology Use Operate machinery/tools
and/or control boards safely and as directed under supervision of a
teacher/professional technician to support production elements of
a theatre work.

TD.P.18.h: Design & Management Documentation Assemble
documents, renderings, and artifacts in a portfolio that includes
design concept and working within the parameters of a production.
TD.R.10.h: Analysis Critically analyze the effectiveness of design
and technical elements for a theatrical production.

TD.R.11.h: Reflection Assess personal participation in a production
through constructive critique using precise theatre vocabulary.
TD.Cn.16.h: Cross Disciplinary Evaluate the historical and cultural
relationships between theatre and other disciplines and how it can
impact society.

Materials/Equipment

Small flashlights, white paper or cardstock, printed sheets (in color) of
“Interwoven Humanity” or electronic access to the artwork (electronic tablet or
laptop), miniature people figures like “Army Toy Figures”, gel colors of various
color shades cut to smaller sizes (1" X 1” or 2" X 2"), or several Roscolux

Swatchbooks

Vocabulary words

Lighting design, backlighting, frontlighting, sidelighting, color diffusion, negative
space, color filters, or lighting gels
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Lesson Sequence/Strategies

1. Handout materials: the white paper, at least one handheld flashlight per
student, although two would be helpful, color filter sheets or the
Swatchbook (Swatchbook is ideal), a small figure like a “military toy
figurine”, and a copy of the poem and media art (or access on an overhead
screen)

2. Encourage the students to experiment with the flashlights without the gel
colors - backlighting, frontlighting, sidelighting; then let them test out
colors that they like for color filters with the flashlights. Partner up to
experiment with multiple colors/angles for lighting.

3. Read and discuss the poem “Yellow Birds of Morning”. Encourage students
to consider colors that they feel capture the poem (and write those color
ideas down). For tactile learners, have them choose colors from the filters
that they like (and write down the number from the swatchbook, or
identify the color filter clearly). Share the media art “Interwoven
Humanity” and have them explore colors in the Swatchbook to match the
media art. Compare how “Interwoven Humanity” was inspired by the
poem, and encourage students to use their creative process to create a
“lighting design” representing the poem’s mood/colors. Students should
be able to replicate the color design again when they present their color
filter choices, so they should take notes.

4. |If able to access a lighting booth/equipment with confidence, have
students take turns pulling up their colors in the booth to create the media
art, and then their lighting choices for “Yellow Birds of Morning.” If able,
capture images of the lighting design on the stage (a good example of
images for a portfolio) using a phone or iPad device.

5. If the lighting booth is not accessible, have the students take turns using a
projecting device to recreate the colors they would use to create a lighting
scene for “Interwoven Humanity” and then “Yellow Birds of Morning”.
Have them explain why they chose the colors they chose, or the
placement of the colors to represent the media art.

6. Have students in the audience ask questions, reflect, or comment on what
they liked about the choices the designer made.
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Assessment/Feedback

Create

Standard

TD.Cr.13.h: Design

TD.Cr.14.h:
Text/Script

TD.P.17.h: Tools &
Technology

Basic

Students
demonstrate
basic
understanding
of composing
design
elements of a
performance
or production,
working
independently
or in small
groups, with
ample
guidance.

Students
demonstrate
basic
understanding
of lighting
concepts
applied to text
and design
independently
orin a small
group, with
frequent
guidance.

Students
demonstrate a
basic
understanding
of safe
operations of a
light board or
lighting
mechanisms,
and proper
procedure to
document use
under
supervision,
and with
frequent
guidance.

Emerging

Students
demonstrate
some
understanding
of composing
design elements
of a
performance or
production,
working
independently
orin small
groups and with
some guidance.

Students
demonstrate
some
understanding
of lighting
concepts
applied to text
and design
independently
orinasmall
group, with
some guidance.

Students
demonstrate
some
understanding
of safe
operations of a
light board or
lighting
mechanisms,
and proper
procedure to
document use
under
supervision and
with some
guidance.

Proficient

Students
demonstrate
understanding
of composing
design elements
of a
performance or
production,
working
independently
or in small
groups.

Students
demonstrate an
understanding
of lighting
concepts
applied to text
and design
independently
orin a small
group.

Students
demonstrate
understanding
of safe
operations of a
light board or
lighting
mechanisms,
and proper
procedure to
document use
under
supervision.

Advanced

Students
demonstrate
exceptional
understanding
of composing
design elements
of a
performance or
production,
working
independently,
thoroughly
applying design
concepts to
extend the
vision.

Students
demonstrate an
exceptional
understanding
of lighting
concepts
applied to text
and design
independently.

Students
demonstrate
exceptional
understanding
of safe
operations of a
light board or
lighting
mechanisms,
and proper
procedure to
document use
under
supervision.
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Present/
Perform

Respond

Standard

TD.P.18.h: Design
& Management
Documentation

TD.R.10.h: Analysis

TD.R.11.h:
Reflection

TD.Cn.16.h: Cross
Disciplinary

Basic

Students
demonstrate
basic
documentation
and routine in
prepping vision
from a text and
artifacts for a
design
portfolio, with
frequent
guidance.

Students
demonstrate a
basic
understanding
of constructive
criticism for
design choices
using theatre
vocabulary and
personal
reflection in
the design
process, with
frequent
guidance.

Students
demonstrate
some
understanding
of how theatre
connects to
artists’
discipline, both
performance
and
production,
working
independently
and in small
groups, with
frequent
guidance.

Emerging

Students
demonstrate
some
documentation
and routine in
prepping vision
from a text and
artifacts for a
design portfolio,
with some
guidance.

Students
demonstrate
some
constructive
criticism for
design choices
using theatre
vocabulary and
personal
reflection in the
design process,
with some
guidance.

Students
demonstrate
some
understanding
of how theatre
connects to
artists’
discipline, both
performance
and production,
working
independently
and in small
groups, with
some guidance.

Proficient

Students
demonstrate
documentation
and a sound
routine in
prepping vision
from a text and
artifacts for a

design portfolio.

Students
demonstrate
constructive
criticism for
design choices
using theatre
vocabulary and
personal
reflection in the
design process.

Students
demonstrate an
understanding
of how theatre
connects to
artists'
disciplines, both
in performance
and production,
working
independently
and in small
groups.

Advanced

Students
demonstrate
exceptional
documentation
and a sound
routine in
prepping vision
from a text and
artifacts for a
design portfolio,
with ample
examples and a
clear
explanation of
the application
of design
concepts.

Students
demonstrate
exceptional
constructive
criticism for
design choices
using theatre
vocabulary and
personal
reflection in the
design process,
with precise
examples and
explanations.

Students
demonstrate an
exceptional
understanding
of how theatre
connects to
artists’
disciplines, both
performance
and production,
working
independently
and in small
groups, and
connecting
science
principles.
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Standard Basic Emerging Proficient Advanced
TD.Cr.13.h: Design | Students Students Students Students
demonstrate demonstrate demonstrate demonstrate
basic some understanding exceptional

understanding
of composing

understanding
of composing

of composing
design elements

understanding
of composing

design design elements = of a design elements
elements of a of a performanceor @ of a
performance performance or = production, performance or
or production, production, working production,
working working independently working
independently = independently or in small independently,
or in small orin small groups. thoroughly
groups, with groups and with applying design
ample some guidance. concepts to
guidance. extend the
vision.

TD.Cr.14.h: Students Students Students Students

Text/Script demonstrate demonstrate demonstrate an = demonstrate an
basic some understanding exceptional
understanding = understanding of lighting understanding
of lighting of lighting concepts of lighting
concepts concepts applied to text concepts
applied to text = applied to text and design applied to text
and design and design independently and design
independently = independently orin asmall independently.
orin asmall orinasmall group.
group, with group, with
frequent some guidance.
guidance.

TD.P.17.h: Tools & Students Students Students Students

Technology demonstratea = demonstrate demonstrate demonstrate
basic some understanding exceptional
understanding = understanding of safe understanding
of safe of safe operations of a of safe
operations of a | operations of a light board or operations of a
light board or light board or lighting light board or
lighting lighting mechanisms, lighting
mechanisms, mechanisms, and proper mechanisms,
and proper and proper procedure to and proper
procedure to procedure to document use procedure to
document use document use under document use
under under supervision. under
supervision, supervision and supervision.
and with with some
frequent guidance.
guidance.

References

Link to “Interwoven Humanity” Acrylic on Canvas by Scott Terry:
https://drive.google.com/file/d/1zCW2zh70gqjlzynifLiyBce2NQoiOU4j/view?us

p=sharing
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Roscolux Swatchbook Image: https://norcostco.com/roscolux-
swatchboo/?setCurrencyld=1&sku=E551&srsltid=AfmBOorwedQZ4McFDwrachj
y63zD5LE-eTOABqG3X4a6dOb1 8-iXcKvO5A

Adaptation Ideas

Encourage students to do a sequence of lighting design cues, one per stanza, to
represent parts of the poem, and have them label those cues with numbers in the
poem.

Comments/Suggestions

Have students clearly explain the image elements, and what colors showed up in
the lighting design. If possible, lay out side-by-side images to explore where the
eye focused on light in the Acrylic painting and in the stage or light design
swatches. for making our classrooms a vibrant place for learning, so that we can
inspire our students to thrive.

Curriculum Author

After joining high school theatre on a whim, when her high
school produced 1776, she assistant directed as a sophomore
with the show Fiddler on the Roof. From there on, Leurquin
appeared briefly on stage, but mostly as an assistant director
and backstage crew, and never thought she’d be teaching
theatre until her first teaching position needed a one-act play

s i | advisor. After that year, she spent four years in the Merrill
School District, teachlng English and directing the school musical annually. While
in the Wausau area, she assistant directed shows with the Central Wisconsin
Educational Theatre Alliance (CWETA), which brings together talent from 12+
schools in the Wausau Area biannually, to perform a large-scale production with
an emphasis on educational opportunities for audiences and theatre education for
students involved.

In 2013, she accepted her current position at Marshfield High School, her Alma
Mater, and has been developing a theatre education program through her drama
classes, English coursework, and the annual play and musical. Her newest role is as
advisor for the International Thespian Troupe, which the Drama Club joined in
2023. In the summer, she contributes to the Chestnut Center for the Arts in
Marshfield, leading a summer theatre camp for the youth, as well as a middle school
summer course with the school district. Leurquin received her M.S. in Theatre
Education from the University of Northern Colorado - Greeley in 2022, her teacher
certification from Lawrence University in 2008, and her undergraduate degrees in
English and Communication Studies from the University of Minnesota - Twin Cities
in 2004. One of the greatest gifts that involvement in theatre provides students
with is a love for creativity and the arts throughout their lives, benefiting the
community as a whole with unique interests, creative thinkers, and culture!
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K-2 Media Art Lesson Plan

Lesson Title
Stop. Motion. Connect.

Lesson Duration

3 - 45 minute classes

Lesson Overview

Students will work together as a class, under the direction of the teacher, to
create stop-motion videos demonstrating their learning of the primary colors.

Lesson Sample Videos/Images

Inspiration Videos:
Ok Go! Three Primary Colors video on Youtube
Ok Go! Lego Version Three Primary Colors on Youtube

Lesson Target(s)/Outcome(s)

Students will learn the process and magic of stop-motion animation while moving
their bodies and learning about color theory. Students will learn collaboration and
communication skills by working in a group to complete a project. Students will
learn about different creative careers such as photography, videography, acting,
etc.

Essential Question(s)
e How does collaboration expand the creative process?

¢ How do artists/designers create works of art or design that effectively
communicate?

DPI Academic Standards

A.A.Cr.3.e: Make Create works of art that introduce students to
Create media, care of tools, and basic craftsmanship skills.

A.A.Pr.2.e: Communicate Explain artwork through verbal and/or

Present/  \yritten descriptions using art and design vocabulary.
Perform
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https://youtu.be/yu44JRTIxSQ?feature=shared
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A.A.R.2.e: Analyze Distinguish between reality and imaginary when
Respond  describing a work of art.

A.A.Cn.2.e: Career Connections Recognize art and design careers.
Connect

Materials/Equipment

e Digital camera or tablet/phone

e Stop-motion studio app or similar app (not required but highly
recommended)

e Computer or Chromebook
e Digital video editing software (optional)

e Colored Construction Paper

Vocabulary words

e Primary Colors

e Secondary Colors

e Animation/Stop-motion animation
e Photographer/Photography

e Videographer/Videography

e Movement

Lesson Sequence/Strategies

Day 1: Read the Poem: Yellow Birds of Morning by Nicholas Gulig to the
students.

Ask students to share some of the words or ideas they heard from the poem.
Many students will likely describe the “yellow bird” from the poem.

If necessary, re-read the parts of the poem which describe the yellow bird as the
“voice” coming out of the throat. Ask students: “If your voice were an animal,
what animal would it be? What color would it be?” Have them talk to each other
about their ideas.

Have each student make the sound of the animal coming from their voice. Go
around the room and listen to each individual student. Then, on the count of
three, have all students make their “voices” at the same time. Have students
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describe what they heard when all the sounds were both individual and voiced in
unison. Describe different ways the world around us “communicates” both with
sound and non-verbal communication. Then describe how artists sometimes use
color to communicate and connect with others.

Show students the color wheel and discuss it and primary colors. If time allows,
students use markers, crayons, or colored pencils to fill in the circles on this
worksheet. Encourage good craftsmanship by filling in the circles with correct
colors and neatness. Guide students as needed.

Day 2: Review the color wheel and Primary and Secondary colors with students.
Show students the https://youtu.be/yu44JRTIxSQ?feature=shared (Optional:
LEGO version too.) Explain to them how the actors created this video. Describe
how a person can use a camera (or phone/tablet) to make a video like this and
briefly explain the process of animation. Then ask for their help to make their own
animation to communicate with others about the primary colors.

Create a stop-motion animation with the class, try the following idea or come up
with your own:

Review with students the rules of the game “Red Light, Green Light” - practice
with students walking from one end of the room to the other. Go over safety and
respectful expectations.

Divide the students in half on each side of the room with a carpet (or some other
target area) in the middle. Give one half of the students each a red piece of paper
and give the other half a blue piece of paper. (Optional: Pre-cut papers into the
shape of birds to connect to the original poem.)

The teacher, or another adult, should stand in the front with a camera or phone
(Stopmotion Studio app is recommended) to take incremental photos while the
students move (or use a tripod and remote to active shutter.)

Have the students on each side of the room slowly walk towards the center
carpet. When the teacher shouts “Red Light!” The students freeze and a photo is
taken. Do this a few times until they get to the carpet. Once at the carpet, have
the students “mix” by moving around each other, again stopping periodically for a
photo. At some point, have students put down (or pass in) all the red and blue
papers and give everyone a purple paper. Then capture some photos of the
students holding up the purple.

Repeat this process with the same class or different classes using blue and yellow
to make green and red and yellow to make orange.
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Once all the images are collected, the teacher will need to edit the photos into a
final video. Show the video to the students in the next class and consider
broadcasting to the whole school or parents so the students can see the impact of
their collaborative non-verbal communication.

Assessment/Feedback
Standard Basic
AA.Cr.3.e: Student
Make Create demonstrated
works of art little or basic

Create

Present/
Perform

Respond

Connect

that introduce
students to
media, care of
tools, and basic
craftsmanship
skills.

Explain
artwork
through verbal
and/or written
descriptions
using art and
design
vocabulary.

Distinguish
between
reality and
imaginary
when
describing a
work of art.

Recognize art
and design
careers.

References

e Stop-Motion Animation Slideshow created by Dannielle Arneson - all

understanding
of media, care
of tools, and
basic
craftsmanship
skills.

Student
demonstrated i
ttle or basic
explanation of
art & design
vocabulary

Student
demonstrated
little or basic
understanding
and can
occasionally
distinguish
between reality
and imaginary in
a work or art or
animation

Student
demonstrated
little or a basic
recognition of
art and design
careers

Emerging

Student
demonstrated so
me
understanding of
media, care of
tools, and basic
craftsmanship
skills.

Student
demonstrated so
me explanation
of art & design
vocabulary

Student
demonstrated
some
understanding
and somewhat
distinguish
between reality
and imaginary in
a work or art or
animation

Student can
somewhat
demonstrate a
recognition of
art and design
careers

references included within slideshow

Proficient

Student
demonstrated un
derstanding of
media, care of
tools, and basic
craftsmanship
skills.

Student
demonstrated an
explanation

of art & design
vocabulary

Student
demonstrated an
understanding
and distinguish
between reality
and imaginary in
a work or art or
animation

Student
demonstrated a
recognition of
art and design
careers

Advanced

Student
demonstrated
advanced
understanding of
media, care of
tools, and basic
craftsmanship
skills.

Student
demonstrated an
advanced
explanation

of art & design
vocabulary

Student
demonstrated an
advanced
understanding
and highly
distinguish
between reality
and imaginary in
a work or art or
animation

Student
demonstrated an
advanced
recognition of
art and design
careers
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e Yellow Birds of Morning by Nicholas Gulig

e Poem Read by Poet

e Video Interview with Poet

Adaptation Ideas

Adaptive tools and supplies can be used for students with special needs.
Color wheel and worksheet can be translated for students learning multiple
languages.

Students (with teacher guidance) can help each other navigate appropriate
movement and clear pathways within the classroom space so everyone can
participate.

Comments/Suggestions

Let the students come up with other ideas for a collaborative stop-motion
animation or think of other art concepts which could be visually communicated
using these techniques. If appropriate, have students take the photos for their
own animations.

Curriculum Author

Dannielle Arneson, M. Ed., NBCT
Art Educator
Sheboygan North High School & CHANGE Academy

w Dannielle has been a Wisconsin-based art educator for over
22 years teaching to all ages from kindergarten to adult. She
is a Nationally Board-Certified Art Educator and Wisconsin
Master Educator. In 2023, she was named Secondary Art
Educator of the Year in Wisconsin. Her art lessons have
been featured in national magazines and publications. She is
a freelance professional artist, photographer, and graphic designer. When she is
not in the art classroom, you can find Dannielle... well, all over. She remains busy
with her three sons, husband, and dog at numerous sporting events, outdoor
explorations, home improvements, and traveling in wonderlust. She appreciates
noise, chaos, and never-ending projects as the entertaining parts of life. In her
downtime, she likes to paint (oil is her favorite), draw in ink, create 3D sculptures,
or experiment with all types of art media in her home studio.
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3-5 Media Art Lesson Plan

Lesson Title
Moments that Move: Connecting Through Visual Voices (Grades 3-5)

Lesson Duration
10 - 45 minute classes

Lesson Overview

How do we connect with others? How do we communicate and share our voices
through visual storytelling? Students will collaborate in groups and use stop-
motion animation to visually show how characters (people, animals, creatures,
etc.) connect through their actions within micro-moments and glimpses of time.

Lesson Sample Videos/Images

The following are brief samples of student work with a range of ideas and age
levels. Some show the theme of “connection” better than others. These samples
are provided to guide teachers to set appropriate expectations for their own
students with a project of this length. Some samples are videos and others are
slideshows to be clicked through in order to animate.

Hero Baseball

Bunny and Bob

Fries with That

Little Things

Space Movie
The Alien

The Sneaky Mouse
The Final Fight

The Transformation
The Trip to the Moon

Lesson Target(s)/Outcome(s)

Students will learn about the process of stop-motion animation and careers
related to film and photography. Students will learn how to create their own
animations. Students will learn strategies to visually communicate a small moment
to describe the word “connection”. Students will learn collaboration and
communication skills by working in a group to complete a project.
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https://drive.google.com/file/d/14TEYlwlkZLxFRzfIrfjRzoH1MfQDRrwJ/view?usp=drive_link
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https://docs.google.com/presentation/d/1UhCLLJsTlBPEJbo5Q-NMs-hJsJcrn6A6/edit?usp=drive_link&ouid=104073759217604704418&rtpof=true&sd=true
https://drive.google.com/file/d/15zpBOKgVBsoIznkbddkSTu474-ZVZKE6/view?usp=drive_link
https://drive.google.com/file/d/1NBcdEVVEoT3n0z63q3Q2lQr9XFGle1QM/view?usp=drive_link
https://docs.google.com/presentation/d/1vBXWgKI69OnNzJzuPRHpJdDYaeVwqDbO/edit?usp=drive_link&ouid=104073759217604704418&rtpof=true&sd=true

Essential Question(s)
e How does collaboration expand the creative process?

e How do artists/designers create works of art or design that effectively
communicate?

DPI Academic Standards

A.A.Cr.6.i: Make Utilize more complex media to express an idea and expand
Create knowledge of tools and techniques, with attention to craftsmanship.

Present/ A-.A.Pr.10.h: Develop Meaning Curate a body of work incorporating personal,
Perform historical, and contemporary art to communicate one or more points of view.

A.A.R.17.h: Analyze Distinguish the qualities and relationships between the
Respond components, style, and preferences communicated by media, design, artworks,

and artists.

A.A.Cn.9.m: Cultural, Social, and Historical Awareness Analyze how art and design,

Connect and viewers’ responses to them, have been influenced by the times, places,
traditions, and cultures.

Materials/Equipment

e Digital camera or tablet/phone

e Stop-motion studio app or similar app (not required but highly
recommended)

e Computer or Chromebook
e Digital video editing software (optional)
e Large paper for background (optional)

e Art Supplies such as: markers, pencil, sketchbook or paper, modeling clay,
armature wire, etc. (as needed)

e Miscellaneous materials, toys, action figures, or found objects (as needed)

Vocabulary words

e Stop-Motion Animation
e Character Development/Design
e Storyboard

e Movement
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Lesson Sequence/Strategies

Day 1:

Read the Poem: Yellow Birds of Morning by Nicholas Gulig to the students

Ask students to share some of the words or ideas they heard from the poem.
Many students will likely describe the “yellow bird” from the poem.

If necessary, re-read the parts of the poem which describe the yellow bird as the
“voice” coming out of the throat. Ask students: “If your voice were an animal,
what animal would it be? What color would it be?” Have them talk to each other
about their ideas.

Ask students how the writer describes a flock of yellow birds. Then ask “How do
we connect with one another and why is connection so important?” Brainstorm
the ways connection happens both verbally and non-verbally.

Ask students to brainstorm times they feel connected to others and write down
answers either individually or as a group.

Describe how artists use film, photography, and animation to tell stories. Research
with students or provide students with all the possible careers within the film and
media industry.

Introduce to students the lesson objective: With a group of peers, create a stop-
motion animation that communicates a micro-moment demonstrating the word
“connection”.

Day 2:

Go through the Stop-Motion Animation Slideshow created by Dannielle
Arneson.

Overview:

Research and Learn

Create Character

Plan Setting

Storyboard a Plot

Set up Film Studio

Shoot Photos

Edit Post-Production

Finalize, Present, Reflect, and Submit with Animation Planning Slides

Day 3-4:
Divide students into small groups with 2-4 people in each group.

Go through and then have students start filling out the Animation Planning
Slides for their group.

Overview:
Group Names, Brainstorm, Theme, and Ideas
Character Development (Recommendation: Each person in the group should have
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their own character.)

Setting

Plot/Storyboard

Materials, Supplies, and Task Assignments

Reflection

Students should complete their storyboard and have a plan. Remind students to
bring in all necessary supplies by the next class period.

Day 4-6:

Students should create their characters, props, and setting backgrounds as

needed.

Day 7-9:

Students should film their movies using the tools and equipment

available. Recommended: Stop Motion Studio app on a tablet, computer with

camera, or phone. After filming, students should edit their videos. Optional: add
sounds, music, voiceovers, etc. Once complete, students should fill in the

reflection questions on the Planning Slides.

Day 10:

Movie Day! Students should take turns and share their completed animations

with their classmates!

Assessment/Feedback
Standard Basic

A.ACr.é6.i: Student
Make Utilize demonstrated i
more complex ttle to basic
media to utilization of
express anidea = more complex
and expand media to
knowledge of express an idea

Create tools and and expand
techniques, knowledge of
with attention tools and

Present/
Perform

to
craftsmanship.

A.APr.5.i:
Communicate
Using art and
design
vocabulary,
communicate

techniques, with
attention to
craftsmanship.

Student
demonstrated
little to basic
communication
using art and
design

Emerging

Student
demonstrated
some utilization
of more complex
media to express
an idea and
expand
knowledge of
tools and
techniques, with
attention to
craftsmanship.

Student
demonstrated
some
communication
using art and
design

Proficient

Student
demonstrated
the utilization of
more complex
media to express
an idea and
expand
knowledge of
tools and
techniques, with
attention to
craftsmanship.

Student
demonstrated
communication
using art and
design
vocabulary, and

Advanced

Student
demonstrated
advanced
utilization of
more complex
media to express
an idea and
expand
knowledge of
tools and
techniques, with
attention to
craftsmanship.

Student
demonstrated
advanced
communication
using art and
design
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Standard

Basic

Emerging

Proficient

Advanced

ideas and vocabulary,and | vocabulary, and communication vocabulary, and
artistic process | little to basic some of ideas and advanced
through verbal = communication = communication artistic process communication
and written of ideas and of ideas and through verbal of ideas and
descriptions. artistic process artistic process and written artistic process
through verbal through verbal descriptions. through verbal
and written and written and written

A.AR.7.i:
Analyze
Compare and

descriptions.

Student
shows little to
basic comparing

descriptions.

Student
shows some
comparing and

Student shows
comparing and
contrasting

descriptions.

Student shows
advanced
comparing and

R d contrast how and contrasting | contrasting information contrasting
espon the use of information information on how the use information
media can on howtheuse @ on how the use of media can on how the use
influence ideas. = of media can of media can influence ideas of media can
influence ideas influence ideas influence ideas
A.A.Cn.5.: Student showed = Student showed Student showed Student showed
Career little to basic some identification of little to basic
Connections identification of | identification of art and design identification of
C Identify art and = art and design art and design processes in a art and design
onnect design processes in a processes in a variety of processes in a
processes in a variety of variety of careers. variety of
variety of careers. careers. careers.
careers.
References

e Stop-Motion Animation Slideshow created by Dannielle Arneson - all

references included within slideshow

e Yellow Birds of Morning by Nicholas Gulig

e Poem Read by Poet

e Video Interview with Poet

Adaptation Ideas

Utilize adaptive tools and materials to support students with special needs
Encourage supportive group members to be inclusive and assign tasks so ALL
members can participate. Translate instructions and slideshows into the language
which best supports multi-language learners.

To modify expectations, students can be assigned a low number of slides to
create or fewer characters to design, or a simplified background setting.
Additionally, expectations can be extended and raised by requiring a longer
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animation, more detailed characters, deeper plot and storyline, complex
background settings, or higher-level post-production editing capabilities.

Comments/Suggestions

The slideshows included can be copied and then modified to fit individual
teachers, students, and classroom needs and desired outcomes.

Curriculum Author

Dannielle Arneson, M. Ed., NBCT
Art Educator
Sheboygan North High School & CHANGE Academy

22 years teaching to all ages from kindergarten to adult. She
L N & is a Nationally Board-Certified Art Educator and Wisconsin
S . Master Educator. In 2023, she was named Secondary Art
Educator of the Year in Wisconsin. Her art lessons have
been featured in national magazines and publications. She is
a freelance professional artist, photographer, and graphic designer. When she is
not in the art classroom, you can find Dannielle... well, all over. She remains busy
with her three sons, husband, and dog at numerous sporting events, outdoor
explorations, home improvements, and traveling in wonderlust. She appreciates
noise, chaos, and never-ending projects as the entertaining parts of life. In her
downtime, she likes to paint (oil is her favorite), draw in ink, create 3D sculptures,
or experiment with all types of art media in her home studio.

Dannielle has been a Wisconsin-based art educator for over
' -
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6-8 Media Art Lesson Plan

Lesson Title
Moments that Move: Connecting Through Visual Voices (Grades 6-8)

Lesson Duration

3 - 45 minute classes

Lesson Overview

How do we connect with others? How do we communicate and share our voices
through visual storytelling? Students will collaborate in groups and use stop-
motion animation to visually show how characters (people, animals, creatures,
etc.) connect through their actions within micro-moments and glimpses of time.

Lesson Sample Videos/Images

The following are brief samples of student work with a range of ideas and age
levels. Some show the theme of “connection” better than others. These samples
are provided to guide teachers to set appropriate expectations for their own
students with a project of this length. Some samples are videos and others are
slideshows to be clicked through in order to animate.

Hero Baseball

Bunny and Bob

Fries with That

Little Things

Space Movie

The Alien

The Sneaky Mouse
The Final Fight

The Transformation
The Trip to the Moon

Lesson Target(s)/Outcome(s)

Students will learn about the process of stop-motion animation and careers
related to film and photography. Students will learn how to create their own
animations. Students will learn strategies to visually communicate a small moment
to describe the word “connection”. Students will learn collaboration and
communication skills by working in a group to complete a project.
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https://docs.google.com/presentation/d/1UhCLLJsTlBPEJbo5Q-NMs-hJsJcrn6A6/edit?usp=drive_link&ouid=104073759217604704418&rtpof=true&sd=true
https://drive.google.com/file/d/15zpBOKgVBsoIznkbddkSTu474-ZVZKE6/view?usp=drive_link
https://drive.google.com/file/d/1NBcdEVVEoT3n0z63q3Q2lQr9XFGle1QM/view?usp=drive_link
https://docs.google.com/presentation/d/1vBXWgKI69OnNzJzuPRHpJdDYaeVwqDbO/edit?usp=drive_link&ouid=104073759217604704418&rtpof=true&sd=true

Essential Question(s)

e How does collaboration expand the creative process?

e How do artists/designers create works of art or design that effectively
communicate?

DPI Academic Standards

A.A.Cr.9.m: Make Engage in experimentation with the expressive
Create gualities of media, tools, and techniques with refined
craftsmanship.

Present/ A-A.Pr.8.m: Communicate the contextual meaning of artwork in
Perform Written and verbal statements.

A.A.R.12.m: Analyze Compare and contrast the use of media,
Respond  design principles, and context to influence ideas, emotions, and
actions.

A.A.Cn.8.m: Career Connections Analyze art and design processes

Connect in a variety of careers.

Materials/Equipment

e Digital camera or tablet/phone

e Stop-motion studio app or similar app (not required but highly
recommended)

e Computer or Chromebook
e Digital video editing software (optional)
e Large paper for background (optional)

e Art Supplies such as: markers, pencil, sketchbook or paper, modeling clay,
armature wire, etc. (as needed)

e Miscellaneous materials, toys, action figures, or found objects (as needed)

Vocabulary words
e Stop-motion animation
e Character Development/Design
e Storyboard

e Movement
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Lesson Sequence/Strategies

Day 1:

Read the Poem: Yellow Birds of Morning by Nicholas Gulig to the students

Ask students to share some of the words or ideas they heard from the poem.
Many students will likely describe the “yellow bird” from the poem.

If necessary, re-read the parts of the poem which describe the yellow bird as the
“voice” coming out of the throat. Ask students: “If your voice were an animal,
what animal would it be? What color would it be?” Have them talk to each other
about their ideas.

Ask students how the writer describes a flock of yellow birds. Then ask “How do
we connect with one another and why is connection so important?” Brainstorm
the ways connection happens both verbally and non-verbally.

Ask students to brainstorm times they feel connected to others and write down
answers either individually or as a group. Describe how artists use film,
photography, and animation to tell stories. Research with students or provide
students with all the possible careers within the film and media industry.

Introduce to students the lesson objective: With a group of peers, create a stop-
motion animation that communicates a micro-moment demonstrating the word
“connection”.

Day 2:
Go through the Stop-Motion Animation Slideshow created by Dannielle
Arneson.

Overview:
Research and Learn

Create Character
Plan Setting
Storyboard a Plot

Set up Film Studio

Shoot Photos

Edit Post-Production

Finalize, Present, Reflect, and Submit with Animation Planning Slides

Day 3-4:
Divide students into small groups with 2-4 people in each group.

Go through and then have students start filling out the Animation Planning
Slides for their group.

Overview:
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Group Names, Brainstorm, Theme, and Ideas
Character Development (Recommendation: Each person in the group should have
their own character.)

Setting

Plot/Storyboard

Materials, Supplies, and Task Assignments
Reflection

Students should complete their storyboard and have a plan. Remind students to
bring in all necessary supplies by the next class period.

Day 4-6:

Students should create their characters, props, and setting backgrounds as

needed.

Day 7-9:

Students should film their movies using the tools and equipment available.

Recommended: Stop Motion Studio app on a tablet, computer with camera, or

phone. After filming, students should edit their videos. Optional: add sounds,
music, voiceovers, etc. Once complete, students should fill in the reflection

questions on the Planning Slides.

Day 10:
Movie Day! Students should take turns and share their completed animations

with their classmates!

Assessment/Feedback
Standard Basic
A.A.Cr.9.m: Student
Make Engage demonstrated
in little to basic

Create

experimentatio
n with the
expressive
qualities of
media, tools,
and techniques
with refined
craftsmanship.

engagement in
experimentation
with the
expressive
qualities of
media, tools,
and techniques
with refined
craftsmanship.

Emerging

Student
demonstrated
some engageme
ntin
experimentation
with the
expressive
qualities of
media, tools, and
techniques with
refined
craftsmanship.

Proficient

Student
demonstrated
engagement in
experimentation
with the
expressive
qualities of
media, tools, and
techniques with
refined
craftsmanship.

Advanced

Student
demonstrated
advanced
engagement in
experimentation
with the
expressive
qualities of
media, tools, and
techniques with
refined
craftsmanship.
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Present/
Perform

Respond

Connect

Standard

A.A.Pr.8.m:
Communicate
Communicate
the contextual
meaning of
artwork in
written and
verbal
statements.

AR12.m:
Analyze
Compare and
contrast the
use of media,
design
principles, and
context to
influence ideas,
emotions, and
actions.

A.A.Cn.8.m:
Career
Connections
Analyze art
and design
processes in a
variety of
careers.

References

e Stop-Motion Animation Slideshow created by Dannielle Arneson - all

Basic

Student had
little to basic
communication
of the
contextual
meaning of
artwork in
written and
verbal
statements.

Student
showed little to
basic comparing
and contrasting
of the use of
media, design
principles, and
context to
influence ideas,
emotions, and
actions.

Student showed
little to basic
analyzation of
the art and
design
processes in a
variety of
careers.

Emerging

Student had
some
communication
of the contextual
meaning of
artwork in
written and
verbal
statements.

Student

showed some
comparing and
contrasting of
the use of media,
design principles,
and context to
influence ideas,
emotions, and
actions.

Student showed
some analyzation
of the art and
design processes
in a variety of
careers.

references included within slideshow

e Yellow Birds of Morning by Nicholas Gulig

e Poem Read by Poet

e Video Interview with Poet

Adaptation Ideas

Proficient

Student
communicated
the contextual
meaning of
artwork in
written and
verbal
statements.

Student

showed compari
ng and
contrasting of
the use of media,
design principles,
and context to
influence ideas,
emotions, and
actions.

Student showed
analyzation of
the art and
design processes
in a variety of
careers.

Utilize adaptive tools and materials to support students with special needs

Encourage supportive group members to be inclusive and assign tasks so ALL

Advanced

Student had
advanced
communication
of the contextual
meaning of
artwork in
written and
verbal
statements.

Student

showed advance
d comparing and
contrasting of
the use of media,
design principles,
and context to
influence ideas,
emotions, and
actions.

Student showed
advanced
analyzation of
the art and
design processes
in a variety of
careers.

members can participate. Translate instructions and slideshows into the language
which best supports multi-language learners.
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To modify expectations, students can be assigned a low number of slides to
create or fewer characters to design, or a simplified background setting.
Additionally, expectations can be extended and raised by requiring a longer
animation, more detailed characters, deeper plot and storyline, complex
background settings, or higher-level post-production editing capabilities.

Comments/Suggestions

The slideshows included can be copied and then modified to fit individual
teachers, students, and classroom needs and desired outcomes.

Curriculum Author

Dannielle Arneson, M. Ed., NBCT
Art Educator
Sheboygan North High School & CHANGE Academy

v Dannielle has been a Wisconsin-based art educator for over
22 years teaching to all ages from kindergarten to adult. She
is a Nationally Board-Certified Art Educator and Wisconsin
Master Educator. In 2023, she was named Secondary Art
Educator of the Year in Wisconsin. Her art lessons have
been featured in national magazines and publications. She is
a freelance professional artist, photographer, and graphic designer. When she is
not in the art classroom, you can find Dannielle... well, all over. She remains busy
with her three sons, husband, and dog at numerous sporting events, outdoor
explorations, home improvements, and traveling in wonderlust. She appreciates
noise, chaos, and never-ending projects as the entertaining parts of life. In her
downtime, she likes to paint (oil is her favorite), draw in ink, create 3D sculptures,
or experiment with all types of art media in her home studio.
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9-12 Media Art Lesson Plan

Lesson Title
Moments that Move: Connecting Through Visual Voices (Grades 9-12)

Lesson Duration

10 - 45 minute classes

Lesson Overview

How do we connect with others? How do we communicate and share our voices
through visual storytelling? Students will collaborate in groups and use stop-
motion animation to visually show how characters (people, animals, creatures,
etc.) connect through their actions within micro-moments and glimpses of time.

Lesson Sample Videos/Images

The following are brief samples of student work with a range of ideas and age
levels. Some show the theme of “connection” better than others. These samples
are provided to guide teachers to set appropriate expectations for their own
students with a project of this length. Some samples are videos and others are
slideshows to be clicked through in order to animate.

Hero Baseball

Bunny and Bob

Fries with That

Little Things

Space Movie

The Alien

The Sneaky Mouse
The Final Fight

The Transformation
The Trip to the Moon

Lesson Target(s)/Outcome(s)

Students will learn about the process of stop-motion animation and careers
related to film and photography. Students will learn how to create their own
animations. Students will learn strategies to visually communicate a small moment
to describe the word “connection”. Students will learn collaboration and
communication skills by working in a group to complete a project.
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https://drive.google.com/file/d/1NBcdEVVEoT3n0z63q3Q2lQr9XFGle1QM/view?usp=drive_link
https://docs.google.com/presentation/d/1vBXWgKI69OnNzJzuPRHpJdDYaeVwqDbO/edit?usp=drive_link&ouid=104073759217604704418&rtpof=true&sd=true

Essential Question(s)
e How does collaboration expand the creative process?

e How do artists/designers create works of art or design that effectively
communicate?

DPI Academic Standards

A.A.Cr.12.h: Make Develop unique, wellcrafted works of art

Create | tjlizing deliberate choice of media, tools, and techniques.
p t/ A.A.Pr.11.h: Communicate Analyze and describe the impact that an
P:aer;zl:m exhibition or collection has on personal awareness of social and

cultural beliefs, and contextual understandings.

A.A.R.17.h: Analyze Distinguish the qualities and relationships
Respond between the components, style, and preferences communicated by
media, design, artworks, and artists.

A.A.Cn.11.h: Career Connections Research or experience options in

Connect .
art and design careers.

Materials/Equipment

e Digital camera or tablet/phone

e Stop-motion studio app or similar app (not required but highly
recommended)

e Computer or Chromebook
e Digital video editing software (optional)
e Large paper for background (optional)

e Art Supplies such as: markers, pencil, sketchbook or paper, modeling clay,
armature wire, etc. (as needed)

e Miscellaneous materials, toys, action figures, or found objects (as needed)

Vocabulary words

e Stop-motion animation
e Character Development/Design
e Storyboard

e Movement
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Lesson Sequence/Strategies

Day 1:

Read the Poem: Yellow Birds of Morning by Nicholas Gulig to the students

Ask students to share some of the words or ideas they heard from the poem.
Many students will likely describe the “yellow bird” from the poem.

If necessary, re-read the parts of the poem which describe the yellow bird as the
“voice” coming out of the throat. Ask students: “If your voice were an animal,
what animal would it be? What color would it be?” Have them talk to each other
about their ideas.

Ask students how the writer describes a flock of yellow birds. Then ask “How do
we connect with one another and why is connection so important?” Brainstorm
the ways connection happens both verbally and non-verbally.

Ask students to brainstorm times they feel connected to others and write down
answers either individually or as a group. Describe how artists use film,
photography, and animation to tell stories. Research with students or provide
students with all the possible careers within the film and media industry.

Introduce to students the lesson objective: With a group of peers, create a stop-
motion animation that communicates a micro-moment demonstrating the word
“connection”.

Day 2:
Go through the Stop-Motion Animation Slideshow created by Dannielle
Arneson.

Overview:

Research and Learn

Create Character

Plan Setting

Storyboard a Plot

Set up Film Studio

Shoot Photos

Edit Post-Production

Finalize, Present, Reflect, and Submit with Animation Planning Slides

Day 3-4:
Divide students into small groups with 2-4 people in each group.

Go through and then have students start filling out the Animation Planning
Slides for their group.

Overview:
Group Names, Brainstorm, Theme, and Ideas
Character Development (Recommendation: Each person in the group should have
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their own character.)

Setting

Plot/Storyboard

Materials, Supplies, and Task Assignments

Reflection

Students should complete their storyboard and have a plan. Remind students to
bring in all necessary supplies by the next class period.

Day 4-6:

Students should create their characters, props, and setting backgrounds as

needed.

Day 7-9:

Students should film their movies using the tools and equipment available.

Recommended: Stop Motion Studio app on a tablet, computer with camera, or

phone. After filming, students should edit their videos. Optional: add sounds,

music, voiceovers, etc. Once complete, students should fill in the reflection
questions on the Planning Slides.

Day 10:

Movie Day! Students should take turns and share their completed animations

with their classmates!

Assessment/Feedback
Standard Basic
A.A.Cr.12.h: Student
Make Develop = demonstrated
unique, little to basic
wellcrafted development of
works of art unique,
utilizing wellcrafted
Create deliberate works of art
choice of utilizing
media, tools, deliberate
and choice of media,
techniques. tools, and
techniques.
A.A.Pr.11.h: Student
Communicate showed little to

Present/
Perform

Analyze and
describe the
impact that an
exhibition or

basic
analyzation and
description of
the impact that

Emerging

Student
demonstrated
some
development of
unique,
wellcrafted
works of art
utilizing
deliberate choice
of media, tools,
and techniques.

Student

showed some
analyzation and
description of the
impact that an
exhibition or

Proficient

Student
demonstrated
the development
of unique,
wellcrafted
works of art
utilizing
deliberate choice
of media, tools,
and techniques.

Student

showed analyzati
on and
description of the
impact that an
exhibition or

Advanced

Student
demonstrated
advanced
development of
unique,
wellcrafted
works of art
utilizing
deliberate choice
of media, tools,
and techniques.

Student

showed advance
d analyzation
and description
of the impact
that an exhibition
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Standard

collection has
on personal
awareness of
social and
cultural beliefs,
and contextual
understandings

AAR.17.h:
Analyze
Distinguish the
qualities and
relationships
between the
components,
style, and
preferences
communicated
by media,
design,
artworks, and
artists.

Respond

AACn.11.h:
Career
Connections
Research or
experience
options in art
and design
careers.

Connect

References

e Stop-Motion Animation Slideshow created by Dannielle Arneson - all

Basic

an exhibition or
collection has
on personal
awareness of
social and
cultural beliefs,
and contextual
understandings.

Student showed
little to basic
ability to
distinguish the
qualities and
relationships
between the
components,
style, and
preferences
communicated
by media,
design,
artworks, and
artists.

Student
communicated |
ittle to basic
research or
experience
options in art
and design
careers.

Emerging

collection has on
personal
awareness of
social and
cultural beliefs,
and contextual
understandings.

Student showed
some ability to
distinguish the
qualities and
relationships
between the
components,
style, and
preferences
communicated by
media, design,
artworks, and
artists.

Student
communicated
some research or
experience
options in art and
design careers.

references included within slideshow

e Yellow Birds of Morning by Nicholas Gulig

e Poem Read by Poet

e Video Interview with Poet

Adaptation Ideas

Proficient

collection has on
personal
awareness of
social and
cultural beliefs,
and contextual
understandings.

Student showed
ability to
distinguish the
qualities and
relationships
between the
components,
style, and
preferences
communicated by
media, design,
artworks, and
artists.

Student
communicated
research or
experience
options in art and
design careers.

Utilize adaptive tools and materials to support students with special needs

Encourage supportive group members to be inclusive and assign tasks so ALL

Advanced

or collection has
on personal
awareness of
social and
cultural beliefs,
and contextual
understandings.

Student showed
advanced ability
to distinguish the
qualities and
relationships
between the
components,
style, and
preferences
communicated by
media, design,
artworks, and
artists.

Student
communicated
advanced
research or
experience
options in art and
design careers.
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members can participate. Translate instructions and slideshows into the language
which best supports multi-language learners.

To modify expectations, students can be assigned a low number of slides to
create or fewer characters to design, or a simplified background setting.
Additionally, expectations can be extended and raised by requiring a longer
animation, more detailed characters, deeper plot and storyline, complex
background settings, or higher-level post-production editing capabilities.

Comments/Suggestions

The slideshows included can be copied and then modified to fit individual
teachers, students, and classroom needs and desired outcomes.

Curriculum Author

Dannielle Arneson, M. Ed., NBCT
Art Educator
Sheboygan North High School & CHANGE Academy

w Dannielle has been a Wisconsin-based art educator for over
22 years teaching to all ages from kindergarten to adult. She
is a Nationally Board-Certified Art Educator and Wisconsin
Master Educator. In 2023, she was named Secondary Art
Educator of the Year in Wisconsin. Her art lessons have
been featured in national magazines and publications. She is
a freelance professional artist, photographer, and graphic designer. When she is
not in the art classroom, you can find Dannielle... well, all over. She remains busy
with her three sons, husband, and dog at numerous sporting events, outdoor
explorations, home improvements, and traveling in wonderlust. She appreciates
noise, chaos, and never-ending projects as the entertaining parts of life. In her
downtime, she likes to paint (oil is her favorite), draw in ink, create 3D sculptures,
or experiment with all types of art media in her home studio.
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K-2 Dance Lesson Plan

Lesson Title

Connecting Words into Movement

Lesson Duration

Each of these four objectives will take approximately 45 minutes to 1.5 hours to
cover within several mini-lessons or class periods depending on specific student
groups. The develop skills/create & perform sections of the lesson sequence may
be a logical point to divide the lesson into multiple class sessions.

Lesson Overview

This lesson is inspired by the poem, Yellow Birds of Morning by Nicholas Gulig. It
takes an interdisciplinary approach by merging the words and ideas of the poem
into specific concepts that students can create movement from first through
guided improvisation and then a specific time to create. The lesson culminates in
an informal showing or sharing within class that invites students to learn how to
watch and respond to creative dance movements.

Lesson Target(s)/Outcome(s)

Create: | can create a movement phrase based on an image from the poem Yellow
Birds of Morning.

Present: | can share my movement phrase with my peers and teacher.
Respond: | can respond to the movement | see with my noticings.
Connect: | can connect what | see in movement to concepts from the poem

Yellow Birds of Morning.

Essential Question(s)
Create: How can | take words and make them into movement?

Present: How can | move my body in ways to help others understand what | am
trying to say?

Respond: How can dance share a message beyond just movement?

Connect: How can a dance relate to the words and images from a poem?
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DPI Academic Standards

D.D.Cr.1.e: Improvisation

Create Explore movement inspired by a variety of stimuli
p t/ D.D.P.1.e: Skill
Presfen Demonstrate developing body awareness and alignment for
ertorm | »comotor and non-locomotor movement
D.D.R.2.e: Reflection
Respond

Describe how movement evokes feelings and ideas

D.D.Cn.3.e: Cross Disciplinary
Connect  |dentify how dance connects to other content areas

Materials/Equipment
o Bluetooth Speaker

e Playlist of instrumental music that captures the nature-inspired
soundscapes illustrated in Yellow Birds of Morning.

e Copy of Yellow Birds of Morning (either audio or printout for read aloud)

Vocabulary words

Laban Movement Analysis (LMA) — This framework divides movement into 4

categories: Body, Effort, Space, Relationship). Each of these concepts invites a
whole set of vocabulary to help students understand, manipulate, and analyze
dance and movement.

Lesson Sequence/Strategies

Introduction of Theme:

This lesson will focus on connection. Ask students to define connection or what it
means to connect in their own words. Explain that this lesson will draw inspiration
from Yellow Birds of Morning, a poem by Nicholas Gulig. Before one can explore
movement, however, we must prepare the mind and body through a warmup.

Warm-up:

The warmup is inspired by Anne Green Gilbert’s Brain Dance, which focuses on
the connectivity patterns of the body. At this point, turn on calm music that can
capture the sense of nature invoked in the poem and guide students through
movements rooted in these connectivities:
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1. Breath: “Let’s begin seated and take this idea of connecting in towards our
breath. Start to breathe in feeling your tummy get bigger and as you let
the air go feel your body get quieter. Each breath you take, see if you can
take up more space without having to move around the room at all.”

2. Tactile: “Now it's time to wake our bodies. Start by gently brushing and
tapping from our toes up through our body up to the very top of our head.
As you go, imagine each spot connecting to each other like lights turning
on. Once you feel bright, we are ready to move a little bit bigger.”

3. Core-Distal: “Feel that light deep in your belly. Then, allow it to fly
towards the very ends of your body like fireworks out of your fingers,
toes, and the very top of your head. Each time, feel the fireworks restart
all the way from your belly.”

4. Head-Tail: “As those fireworks begin to fall in the sky, they find their own
directions. Now try taking a new direction of movement. We will start
leading from our head. (Pause) Now let’s move opposite ways like our tail
could lead our trail around our space.”

5. Upper-Lower: “Now we will move just our arms around trying to connect
them into shapes around our personal space. Let’s give our legs a try!”

6. Body Side: “Imagine only one side of your body can move at a time. One
arm and leg can connect at a time. Then, we'll switch sides.”

7. Cross Lateral: “Let’s connect it altogether. Bring one arm to the opposite
leg and find the different ways we can connect like that. Make sure to give
the opposite arm and leg a turn too.”

8. Vestibular: “Our bodies are connected and ready to explore. Begin to spin
on your spot to transport us to our exploration circle.”

Exploration:

We will then listen to the audio recording or read aloud of Yellow Birds of Morning.
After that, students will be asked to pull out any images they remember (create an
anchor chart to reference).

Using these images (examples: yellow bird, curved blue fog, sunlit beauty, voices
merge, ever-growing forest of my heart, their songs, quiet Earth), invite students
to explore these concepts 1 at a time. For example, “Connect your movement to
mimic the yellow bird, Move your body into an ever growing forest, Take that
forest and let it continue to grow like it was inside a heart being cared for.”

Skill Development:
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After working to emulate these images, students will be asked to apply Laban
Movement Analysis to manipulate their movement in different ways. Consider
these prompts for inspiration:

1. Body: “Try changing the shape of your movement. First try making it a
round movement; there is no beginning and no end. Then, it can become
more sharp or angled like a triangle or square.”

2. Effort: “Play with it feeling lighter or floating. Now let it become heavy
and sticky to move like this.

3. Space: “Let your movement begin to connect with space. Allow it to move
over then under, near then far, open then closed.”

4. Time: “Allow your connected movement to start to move around the
room. First quicker, then as slow as you can do it.”

The linked chart of LMA concepts has many examples to pull into exploration.
Use concepts that students will understand vocabulary-wise but still provide
creative opportunity for new movements.

Work through these categories in a way that your class is responsive and engaged
to. It may be a possibility to divide them into 4 separate class periods or divide
them in a way that caters to your students’ needs.

Sharing:

Before sharing, explain to students how to watch dance or ‘be an audience
member’. Emphasize respect as the core tenet of this exercise. Now is the time to
introduce students to proper etiquette when observing an arts performance
(listening, respectful, calm body, etc.)

Invite students to perform their movement for the groups. Keep the focus that
this is a showing or a sharing. These are new creations of movement and we want
to be supportive of each other’s art.

This may be repeated several times using the body, effort, space, and time cues to
differentiate movement.

Reflection:

After sharing, ask students (without using names/specifically calling out) to say
something that they noticed in the movements. After everyone has shared, invite
the students to make connections or similarities there may have been throughout
the groups and across the whole room once everyone has shared.

Relaxation:
At this point, students will be invited back to the circle to calmly lay down on the
floor. “Take a moment to find a calm body here. How do you feel? Maybe a little
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tired, calm, excited ... Start to feel really connected to the floor. Feel your head
laying gently, your body taking up the space it needs, and even your fingers/toes
having no energy left. (Pause) We will take three more breaths together, and by
the third we will begin to open our eyes and connect back into the space around

»

us.
Assessment/Feedback
Standard Basic
D.D.Cr.l.e: | can mimic
Improvisation movement
Explore when told what
Create movement to do or copying
inspired by a others.
variety of
stimuli
D.D.P.1.e: Skill | | can perform
Demonstrate movement in
developing ways that do
body not
Present/ awarenessand = demonstrate a
Perform @ alignment for sense of body
locomotorand | awareness in
non-locomotor | space.
movement
D.D.R.2.e: | can describe
Reflection either how | feel
Describe how or what my
Respond movement movement is
p evokes feelings = like but not
and ideas both.
D.D.Cn.3.e: | can move
Cross based on other
Disciplinary ideas when told
Identify how exactly what to
Connect dance do.
connects to
other content
areas
References

Laban Movement Analysis (LMA)

Emerging

| can explore
movement when
my teacher gives
me exact
directions.

| can perform
movement with
awareness and
alignment staying
in one place or
moving around
space but not
both.

| can describe
how my
movement and
feelings relate
using sentence
starters or from
direct questions.

| can move based
on specific ideas,
but | can not
connect them.

Proficient

| can explore
improvisational
movement based
on open-ended
cues from my
teacher.

| can perform
movements that
are both
locomotor and
non-locomotor in
simple ways.

| can describe
how movement
affects my
emotions.

| can use the
poem to relate

my movement to.

Advanced

| can explore
movement by
myself and with
others based on
instruction from
my teacher.

| can perform
movements that
demonstrate
excellent
awareness of
body and self
while moving in
locomotor and
non-locomotor
ways.

| can describe
how movement
can convert
certain
emotions/ideas
and how
movement makes
me feel.

| can connect my
movement to the
images/phrases
from a poem and
explain why.
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Adaptation Ideas

The lesson was designed to be accessible and inclusive to all movers in the
classroom. It is highly encouraged to meet student needs and capabilities by
scaffolding the lesson accordingly to best reflect the identities, languages, and
overall setting of your classroom. This lesson has taken principles of child
development from Brenda Pugh McCutchen'’s Teaching Dance as Art in Education
into consideration to apply developmentally appropriate activities within the
lesson.

Comments/Suggestions

Consider how to break up the different elements of LMA into mini lessons
depending on how your students best intake information / the pace their
exploration is going.

Curriculum Author

Lucie Sullivan is an enthusiastic dancer and educator inspired by
the everyday ‘lightbulb’ moments of life. She graduated from the
University of Wisconsin in May 2025 with dual degrees in Dance
and Elementary Education and certificates in Pilates and Early
Childhood. Lucie is a motivated and energized individual who is
always looking for something to do! While in school, she was a
five-year member and captain of the UW Dance Team and held
several mentorship opportunities through the UW Dance
Department and the We Are Queens 501(c)(3) organization.
Lucie currently serves as a teaching artist for the UW Dance
Exchange as well as a performing artist for Gus Legacy Company
in Chicago. She believes dance education holds immense potential to catalyze
positive change, both within individuals and communities. By promoting
movement and community involvement, dance education has the power to
transform lives and contribute to a better society. Lucie approaches teaching
grounded in the belief that every child deserves to feel capable, valued, and
unique in nurturing spaces that encourage individual exploration and
development. Whether she finds herself in a classroom or onstage, she is excited
to further her artistic growth and inspire others to find movement in their own
lives.

5

Wisconsin Arts Celebration Project: Lesson Plans 135



3-5 Dance Lesson Plan

Lesson Title

The Elements of Connection

Lesson Duration

Each of these two concepts will take approximately 30-45 minutes to cover
within several mini lessons or class periods depending on specific student
groups. The share-outs included in the lesson can be logical times to divide the
lesson.

Lesson Overview

This lesson is inspired by the poem, Yellow Birds of Morning by Nicholas Gulig. It
takes an interdisciplinary approach by merging the words and ideas of the poem
into specific concepts that students can create movement from first through
guided improvisation and then a specific time to create. The lesson culminates in
an informal showing or sharing within class that invites students to learn how to
watch and respond to creative dance movements.

Lesson Target(s)/Outcome(s)

Create: | can create a movement phrase based on an image from the poem Yellow
Birds of Morning.

Present: | can share my movement phrase with my peers and teacher.
Respond: | can respond to the movement | see with my noticings.
Connect: | can connect what | see in movement to concepts from the poem

Yellow Birds of Morning.

Essential Question(s)

Create: How can | take abstract concepts of connection and disconnection and
explain them through movement?

Present: How can | move my body in ways that help explain to others what | am
trying to say?

Respond: How can dance share a message beyond just movement?

Connect: How can | use my own feelings to create new movement phrases?
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DPI Academic Standards

D.D.Cr.4.i: Improvisation

i Invent movement inspired by a variety of stimuli

Present/ D.D.P.6.i: Artistic Expression
Perform Express ideas and feelings through the elements of dance

D.D.R.7.i: Analysis
Respond Describe the various components and movement characteristics of
the performance

D.D.Cn.7.i: Cross Disciplinary
Connect Explore how dance and other content areas interrelate

Materials/Equipment
o Bluetooth Speaker

e Playlist of instrumental music that captures the nature-inspired
soundscapes illustrated in Yellow Birds of Morning.

e Copy of Yellow Birds of Morning (either audio or printout for read aloud)

Vocabulary words

Laban Movement Analysis (LMA) — This framework divides movement into 4

categories: Body, Effort, Space, Relationship). Each of these concepts invites a
whole set of vocabulary to help students understand, manipulate, and analyze
dance and movement.

Lesson Sequence/Strategies

Warm Up:

The warmup is inspired by Anne Green Gilbert’s Brain Dance, which focuses on
the connectivity patterns of the body. At this point, turn on calm music that can
capture the sense of nature invoked in the poem and guide students through
movements rooted in these connectivities: breath, tactile, core-distal, head-tail,
upper-lower, body side, cross lateral, vestibular. Explain to students how we can
find connection points through our own body — imagine a light travelling through
the body or an orb of energy to create vivid imagery for them to think about.

1. Breath: Start to take deep breaths into your belly and blow bubbles out of
your mouth. Feel the breath fill up your body and send light to each part
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of your body. Try to imagine the light becoming brighter as your breath
deepens.

2. Tactile: As you continue to breathe, start to feel the light on your skin.
Feel the warmth grow from your skin deeper into the body as you gently
brush or pat all over the body.

3. Core-distal: Now think about the light all coming in towards the center of
your body near your stomach. Make your body as tight towards that point
of light, then allow the light to take control and spread throughout the
body to reach as far as you possibly can. Don'’t forget about 10 fingers, 10
toes, and everywhere in between.

4. Upper-lower: The light has travelled into your upper body. Allow it to
travel down into your lower body. As the light travels through your body,
notice the dimmer energy in one area of the body.

5. Body-Side: Start to allow the light to travel from the right to the left side.
Is one side stronger than the other?

6. Cross-Lateral:Take the light into your right hand. Feel it pass down into
your left leg. Then, it starts to draw x’s through the body, back and forth &
back and forth.

7. Vestibular: The light starts to surround your body. Start to gently turn to
find and reach all the points of light swirling about. Allow your head to join
in the spinning feel.

Exploration:
This section is divided into two based on stanzas from the poem, Yellow Birds of
Morning.

Part 1- Reread the first stanza with students thinking about concepts of
connection vs. disconnected ideas. What are some words/images that stick out to
them? (Connected: yellow bird, glistening) (Disconnected: World is somewhere
else, quiet Earth, loneliness)

Allow them to find a shape that feels connected. First alone, and then with
another dancer/small group. Prompt them to find one way to make the shape
disconnected in some way. Remind students to consider how connection can
happen without tactile touch if applicable. Dancers can then create a short
movement phrase starting in their disconnected shape and finishing in their
connected shape.
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Part 2- Reread the second stanza to the end. This time, ask students to consider
how these images make them feel. A word bank may be helpful (unified, joyful,
lonely, connected, happy, hopeful, awake, quiet). Images include: singing distance,
nothing is apart, sunlit beauty, voices merge, ever-growing forest).

Have dancers create a short movement phrase based on an image they selected.
Prompt them several adjectives or descriptive feelings (try polarizing ones) to
perform their phrase as. Explain that emotion can come from how we move our
bodies just as much if not more than just how facial expressions are portrayed.

At this point, phrases could be combined or showed separately depending on
timing and sequence.

Sharing:

Before sharing, explain to students how to watch dance or ‘be an audience
member’. Emphasize respect as the core tenant of this exercise. Now is the time
to introduce students to proper etiquette when observing an arts performance
(listening, respectful, calm body, etc.)

Invite students to perform their movement for the groups. Keep the focus that
this is a showing or a sharing. These are new creations of movement and we want
to be supportive of each others’ art.

For part 2 sequences, allow dancers to pick their descriptive word for ‘how’ they
will share their phrase.

Reflection:

After sharing, ask students (without using names/specifically calling out) to say
something that they noticed in the movements. After those who want to have
shared, invite the students to make connections or similarities there may have
been throughout the groups and across the whole room once everyone has
shared.

For reflection about part 2 phrases, allow students to comment on the descriptive
words that may have been chosen without creating a guessing game of the
activity.

Relaxation:

At this point, students will be invited back to the circle to calmly lay down on the
floor. “Take a moment to find a calm body here. How do you feel? Imagine the
yellow birds are singing and again they start to quiet. You are just laying among
the ever-growing forest around you. (Pause) We will take three more breaths
together, and by the third we will begin to open our eyes and connect back into
the space around us.”
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Assessment/Feedback

Create

Present/
Perform

Respond

Connect

Standard

D.D.Cr.4.i
Improvisation
Invent
movement
inspired by a
variety of
stimuli

D.D.P.6.i:
Artistic
Expression
Express ideas
and feelings
through the
elements of
dance

D.D.R.7.i:
Analysis
Describe the
various
components
and movement
characteristics
of the
performance

D.D.Cn.7.i:
Cross
Disciplinary
Explore how
dance and
other content
areas
interrelate

References

Brain-Compatible Dance Education by Anne Green Gilbert

Adaptation Ideas

The lesson was designed to be accessible and inclusive to all movers in the

classroom. It is highly encouraged to meet student needs and capabilities by

Basic

| can mimic
movement
when told what
to do or copying
others.

| can perform an
emotion
through the
expression of
my face with
direct
instruction.

| can describe
what | see in
movement
without
assigning
deeper meaning
or connection.

| can move
based on other
ideas when told
exactly what to
do.

Emerging

| can explore
movement when
my teacher gives
me exact
directions.

| can explore an
emotion when
given a
movement to
match it.

| can talk about
elements of
movement when
given specific
examples/questio
ns.

| can move based
on specific ideas,
but | can not
connect them.

Proficient

| can explore
improvisational
movement based
on open-ended
cues from my
teacher.

| can explore
some emotions
through
movement with
limited
prompting.

| can connect
meaning to
movement | see
when asked
directly.

| can use the
poem to relate

my movement to.

Advanced

| can explore
movement by
myself and with
others based on
instruction from
my teacher and
my own self-
inquiries.

| can create
movement based
on prompted
emotions and my
own feelings.

| can describe the
meaning | find in
the movement
that | have
watched.

| can connect my
movement to the
images/phrases
from a poem and
explain why.

scaffolding the lesson accordingly to best reflect the identities, languages, and
overall setting of your classroom. This lesson has taken principles of child
development from Brenda Pugh McCutchen'’s Teaching Dance as Art in Education
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into consideration to apply developmentally appropriate activities within the
lesson.

Comments/Suggestions

Depending on time/class readiness, separate parts 1 and 2 of the explanation into
as many class periods as feels accessible. Let the discussion of stanza be student-
led, so they are invested in the concepts they are exploring.

Curriculum Author

Lucie Sullivan is an enthusiastic dancer and educator inspired by
the everyday ‘lightbulb’ moments of life. She graduated from the
University of Wisconsin in May 2025 with dual degrees in Dance
and Elementary Education and certificates in Pilates and Early
Childhood. Lucie is a motivated and energized individual who is
always looking for something to do! While in school, she was a
five-year member and captain of the UW Dance Team and held
several mentorship opportunities through the UW Dance
Department and the We Are Queens 501(c)(3) organization.
Lucie currently serves as a teaching artist for the UW Dance
Exchange as well as a performing artist for Gus Legacy Company
in Chicago. She believes dance education holds immense potential to catalyze
positive change, both within individuals and communities. By promoting
movement and community involvement, dance education has the power to
transform lives and contribute to a better society. Lucie approaches teaching
grounded in the belief that every child deserves to feel capable, valued, and
unique in nurturing spaces that encourage individual exploration and
development. Whether she finds herself in a classroom or onstage, she is excited
to further her artistic growth and inspire others to find movement in their own
lives.
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6-8 Dance Lesson Plan

Lesson Title

Building Connection

Lesson Duration

This lesson can be divided into several class periods depending on time available.
Deep dive into exploration of each element can be included as fits with class
readiness/class time available.

Lesson Overview

This lesson is inspired by the poem, Yellow Birds of Morning by Nicholas Gulig. It
takes an interdisciplinary approach by merging the words and ideas of the poem
into specific concepts students can create movement based on the theme of
connection based in the elements of dance: body, effort, space, and time. The
lesson culminates in an informal showing or sharing within class that invites
students to analyze movement phrases.

Lesson Target(s)/Outcome(s)
Create: | can create a movement phrase focused on the theme of connection.

Present: | can use body, effort, space, and time in a dance phrase showing with
my class.

Respond: | can identify the elements of movement | see my peers use in their
movement phrases.

Connect: | can connect the concepts of a written poem, The Yellow Birds of
Morning, to a movement phrase | create.

Essential Question(s)

Create: How can | take images from a poem and create a movement phrase from
them?

Present: How can the elements of dance express the specific theme of
connection?

Respond: How can | notice elements of movement in my peers’ movement
phrases?
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Connect: How can the concepts of written poem, Yellow Birds of Morning,
connect to a dance movement phrase?

DPI Academic Standards

D.D.Cr.8.m: Dance Making

Create Compose a movement study that uses elements of dance other

Present/
Perform

stimuli (i.e. music, spoken word, objects)

D.D1.P.10.m: Artistic Expression
Apply the elements of dance to demonstrate expression or intent

D.D.R.11.m: Analysis

Respond Assess the various components and movement characteristics of

the performance

D.D.Cn.11.m: Cross Disciplinary

Connect Demonstrate how dance and other content areas interrelate and

enhance one another

Materials/Equipment

Bluetooth Speaker

Playlist of instrumental music that captures the nature-inspired
soundscapes illustrated in Yellow Birds of Morning.

Copy of Yellow Birds of Morning (either audio or printout for read aloud)

Paper — for brainstorm & documentation of score (use sentence strips if
helpful)

Exit Slips for Reflection
Writing Utensils

Vocabulary words
Laban Movement Analysis (LMA) — This framework divides movement into 4

categories: Body, Effort, Space, Relationship). Each of these concepts invites a
whole set of vocabulary to help students understand, manipulate, and analyze
dance and movement.

Lesson Sequence/Strategies
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Warm-Up: A Walk Through the Concepts

Have dancers start to spread around the room. Begin to close your eyes and
breathe deeply to ground yourself through your feet into the ground. With each
breath, feel more present in the current space. Open your eyes and begin to
slowly walk around the room. Try not to acknowledge the other dancers in the
room as you move around. You are moving around without anyone else here.
Around you is curved blue fog. Begin to follow those curved pathways, exploring
through the mistiness. Each time you make a sudden movement, it is a yellow bird
entering the space. You are waiting for what will come.

There is suddenly a response. You hear a singing voice that begins to bring
lightness and spring to your movement. So much movement begins to swirl about
as light is shrinking through the trees of an ever-growing forest. Your dance starts
to become one with the song you are hearing from the environment around you.

Exploration/Creation:

This exploration is for students to use sentence strips or scrap paper to help
create a few phrases in the dance making process. They can make 1-2 based on
where the poem/walk through the concepts began. Then, 1-2 based on the
ending based on the theme of connection. The middle phrase may focus on the
transition between the two ideas.

It can be helpful to do small groups or pairings at this age to help facilitate getting
started. Have a gentle soundscape going in the space to set a tone that
encourages the students to move and try things out.

Incorporate charts of body, effort, space, and time elements around the space, so
students have a reference point to those concepts. Each phrase must include the
incorporation of each domain in some way.

Sharing:

Depending on the comfort level of the class, students share a few groups at a
time or less. Discuss that a share-out is not meant to be a place of judgement but
rather a place of noticing and curiosity about the choices made in the dance-
making process. Stress this is a low-stakes environment that must be built by the
mutual respect of everyone in the class.

Respond:

Allow the dancers to talk about what they saw or noticed. If they have questions
or curiosities, encourage those too without overemphasizing the need for literal
meaning or a perfect answer from those who created the phrase. Dance can have
multiple meanings! Students will also have the opportunity to share their thoughts
on an exit ticket, reflecting on both the experience of using BEST in dance making
as well as dance analysis.
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Relaxation:

At this point, students will be invited back to the circle to calmly lay down on the
floor. “Take a moment to find a calm body here. How do you feel? Imagine the
yellow birds are singing and again they start to quiet. You are just laying among

the ever-growing forest around you. (Pause) We will take three more breaths

together, and by the third we will begin to open our eyes and connect back into

the space around us.”

Assessment/Feedback

Make sure to respond to the written work students turn in. It helps to make the
reflection process more conversational than transactional. It can show the
students how you care about their thoughts and findings.

Standard

D.D.Cr.8.m:
Dance Making
Compose a
movement
study that uses
elements of
dance other
stimuli (i.e.
music, spoken
word, objects)

Create

D.D1.P.10.m:
Artistic
Expression
Apply the
elements of
dance to
demonstrate
expression or
intent

Present/
Perform

D.D.R.11.m:
Analysis
Assess the
various
components
and movement
characteristics
of the
performance

Respond

Basic

| can make a
sentence strip
with prompts
guiding me from
a written idea
into movement.

| can use anchor
charts to
connect BEST
terminology to
connectto a
movement.

| can describe
what | see in
movement
without
assigning
deeper meaning
or connection.

Emerging

| can create a
phrase about a
poem using
elements of
dance (BEST)
with support.

| can apply BEST
elements to my
phrase directly
from what is in
writing.

| can talk about
elements of
movement when
given specific
examples/questio
ns.

Proficient

| can create a
movement
phrase that uses
some (BEST)
elements about a
poem.

| can perform a
phrase with BEST
elements that are
clearly conveyed
to express my
intentions.

| can connect
meaning to
movement | see
when asked
directly while
using some LMA
terminology.

Advanced

| can create a
movement
phrase that
incorporates
each of the BEST
elements of
dance about a
written poem.

| can present a
phrase using all
BEST elements to
develop a
coherent phrase
of ideas about a
written poem.

| can describe the
meaning | find in
the movement
that | have
watched using all
elements of
body, effort,
space, and time
in my
explanation.
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Standard Basic Emerging Proficient Advanced
D.D.Cn.11.m: | can move | can move based | | can use the | can connect my
Cross based on other on specificideas, = poem to relate movement to the
Disciplinary ideas when told | but | can not my movement to. = images/phrases
Demonstrate exactly whatto = connect them. from a poem and

C t how dance and | do. explain why.
SUNEE other content
areas
interrelate and
enhance one
another
References

Brain-Compatible Dance Education by Anne Green Gilbert

Adaptation Ideas

The lesson was designed to be accessible and inclusive to all movers in the
classroom. It is highly encouraged to meet student needs and capabilities by
scaffolding the lesson accordingly to best reflect the identities, languages, and
overall setting of your classroom. This lesson has taken principles of child
development from Brenda Pugh McCutchen'’s Teaching Dance as Art in Education
into consideration to apply developmentally appropriate activities within the
lesson.

Comments/Suggestions

This lesson plan is not meant to be used as a script. For each section find language
and entry points that will fit your students and class specifically. The more
engaged you are with the material, the more likely your students will buy in and
find their own curiosity with it.
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Curriculum Author

Lucie Sullivan is an enthusiastic dancer and educator inspired by
the everyday ‘lightbulb’ moments of life. She graduated from the
University of Wisconsin in May 2025 with dual degrees in Dance
and Elementary Education and certificates in Pilates and Early
Childhood. Lucie is a motivated and energized individual who is
always looking for something to do! While in school, she was a
five-year member and captain of the UW Dance Team and held
several mentorship opportunities through the UW Dance
Department and the We Are Queens 501(c)(3) organization.
Lucie currently serves as a teaching artist for the UW Dance
Exchange as well as a performing artist for Gus Legacy Company
in Chicago. She believes dance education holds immense potential to catalyze
positive change, both within individuals and communities. By promoting
movement and community involvement, dance education has the power to
transform lives and contribute to a better society. Lucie approaches teaching
grounded in the belief that every child deserves to feel capable, valued, and
unique in nurturing spaces that encourage individual exploration and
development. Whether she finds herself in a classroom or onstage, she is excited
to further her artistic growth and inspire others to find movement in their own
lives.
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9-12 Dance Lesson Plan

Lesson Title
Moving the Story

Lesson Duration

This lesson should be divided into several class periods depending on time
available. Allow editing/revisiting movement phrases to become a part of the
dance making process for your students. The informal showing process can be
made more formalized into its own class if that fits the needs of your students.

Lesson Overview

This lesson is inspired by the poem, Yellow Birds of Morning by Nicholas Gulig. It
takes an interdisciplinary approach by merging the words and ideas of the poem
into specific concepts students can create movement based on the theme of
connection based in the elements of dance: body, effort, space, and time. From
this exploration, students create a score based on the stanzas or a personal
connection bridging the gap between disconnect and connection. After the
culmination of a share-out, students will have the opportunity to reflect and
analyze the process to consider how the movement can be a form of processing
information and conveying ideas.

Lesson Target(s)/Outcome(s)

Create: | can create a score and movement phrase based on the written poem,
Yellow Birds of Morning.

Present: | can share my movement phrase with expression and sharing that
develops the concept of meaning through movement.

Respond: | can analyze my own movement and movement | watch through the 4
elements of movement (BEST).

Connect: | can connect the dance making process to processing information and
making meaning of my own lifestyle.

Essential Question(s)

Create: How can | take words from a poem and create a score to tell a story
through my movement?
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Present: How can | convey meaning through my movement based on a specific
score for an audience?

Respond: How do body, effort, space, and time help to develop meaning through
movement?

Connect: How does dance making relate to my everyday life?

DPI Academic Standards

D.D.Cr.11.h: Dance Making
Create Choreograph a structured movement study that demonstrates
concept development
D.D.P.14.h: Artistic Expression
Present/  Articulate a dynamic range of expression through manipulation of
Perform  the elements of dance to further demonstrate choreographic intent

D.D.R.15.h: Analysis

Respond @ Synthesize the meaning, intent, technique, and artistry of the
performance through critique
D.D.Cn.16.h: Life Skills

Connect Integrate dance into a healthy lifestyle with consistent habits.

Materials/Equipment
e Bluetooth Speaker

e Playlist of instrumental music that captures the nature-inspired
soundscapes illustrated in Yellow Birds of Morning.

e Copy of Yellow Birds of Morning (either audio or printout for read aloud)

e Paper — for brainstorm & documentation of score (use sentence strips if
helpful)

e Exit Slips for Reflection
e  Writing Utensils

Vocabulary words

Laban Movement Analysis (LMA) — This framework divides movement into 4

categories: Body, Effort, Space, Relationship). Each of these concepts invites a
whole set of vocabulary to help students understand, manipulate, and analyze
dance and movement.
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Lesson Sequence/Strategies

Warm-Up: A Walk Through the Concepts

Have dancers start to spread around the room. Begin to close your eyes and
breathe deeply to ground yourself through your feet into the ground. With each
breath, feel more present in the current space. Open your eyes and begin to
slowly walk around the room. Try not to acknowledge the other dancers in the
room as you move around. You are moving around without anyone else here.
Around you is curved blue fog. Begin to follow those curved pathways, exploring
through the mistiness. Each time you make a sudden movement, it is a yellow bird
entering the space. You are waiting for what will come.

There is suddenly a response. You hear a singing voice that begins to bring
lightness and spring to your movement. So much movement begins to swirl about
as light is shrinking through the trees of an ever-growing forest. How do your
pathways begin to change? Your movement begins to harmonize with the
surrounding soundscape. Begin to interact with those around you. How can you
be in a relationship with them as you each stay in the center of your own dance?
The energy has completely shifted into a free flowing dance through your space.

As this goes on, feel free to incorporate more ideas of body, effort, space, and
time. Prompt the dancers to start to find their story in its closing whenever the
time suits it. Make sure there is a definitive end shape to signify the story has
concluded.

Exploration/Creation:

Invite dancers to discuss how the walk through the concepts helped to illustrate
what the poem is trying to convey in their own understanding. Explain how the
development of the poem was illustrated by their own movement having steady
progression based on the 4 elements of dance having shifts throughout the
warmup.

Allow the students to take over in leading the conversation — do they have any
personal experience with a story or connection to the poem and how the
development of unity could tie into other ideas they have.

From here, students will use images from the poem and action words related to
body, effort, space, and time to create a score for their piece. Focus less on strict
time constraints and more on how to thoroughly develop concepts. Depending
on classes, this could be done in small groups or independently. The score can
always be revisited or edited as the dance-making process continues.

Once they have the score, dancers will begin creating their piece. Consider how
variations of similar images from the first stanza come back in different ways
throughout the rest of the poem. Make sure each dance follows a beginning,
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development, and clear ending for the audience to be able to digest what they are
trying to say.

Sharing/Showing:

At this level, allow students to share independently or group by group. This is a
space where an audience is trying to digest and understand meaning through
movement. Pause between groups either for direct noticing or to jot down a few
notes to host a larger group discussion when the entire class has shared their
work.

Respond:

Allow the dancers to talk about what they saw or noticed. If they have questions
or curiosities, encourage those too without overemphasizing the need for literal
meaning or a perfect answer from those who created the phrase. Dance can have
multiple meanings, but we are looking to see if their movement followed a
development that an audience could try to understand.

Analysis:

This piece is most likely going to be work for outside of classtime. Have students
write a personal analysis reflection about their process, noticings, curiosities.
Allow them to be honest about how the process made them feel — could they
find personal connection to the story or meaning behind their movement? Were
there obstacles to making a clear development of a story in their phrase? When
they got feedback on their score and movement, was there anything surprising? If
they were to make another piece in a similar way, what would they have liked to
do differently? The more prompting you can give the students to reflect in
whatever way they felt will allow them to feel more comfortable to share and
think deeply about the process, not just the product they presented at the end.
This is helpful to teach that dance helps us learn to better process information
just as it is wonderful for our body to move.

Relaxation:

At this point, students will be invited back to the circle to calmly lay down on the
floor. “Take a moment to find a calm body here. How do you feel? Imagine the
yellow birds are singing and again they start to quiet. You are just laying among
the ever-growing forest around you. (Pause) We will take three more breaths
together, and by the third we will begin to open our eyes and connect back into
the space around us.”

Assessment/Feedback

Make sure to respond to the written work students turn in. It helps to make the
reflection process more conversational than transactional. It can show the
students how you care about their thoughts and findings.

Wisconsin Arts Celebration Project: Lesson Plans 151



Standard

D.D.Cr.11.h:
Dance Making
Choreograph a
structured
movement
study that
demonstrates
concept
development

Create

D.D.P.14.h:
Artistic
Expression
Articulate a
dynamic range
of expression
through
manipulation
of the
elements of
dance to
further
demonstrate
choreographic
intent
D.D.R.15.h:
Analysis
Synthesize the
meaning,
intent,
technique, and
artistry of the
performance
through
critique

Present/
Perform

Respond

D.D.Cn.16.h:
Life Skills
Integrate
danceintoa
healthy
lifestyle with
consistent
habits.

Connect

Basic

| can make a
dance score that
has very little
progression
from beginning
to end.

| can use some
elements of
body, space, and
time in my
dance score.

| can answer
questions about
the meaning of
movement
when prompted
directly.

| can create
basic
connections
between dance
and my own
lifestyle.

Emerging

| can make a
movement
phrase that has
some progression
but lacks a clear
ending.

| use all of

the elements of

body, space, and

time in my dance
score/movement
phrase.

| can draw some
inferences about
the meaning of
movement |
watch in
discussion.

| can connect
dance and my
daily life in ways
that are both
mental and
physical.

Proficient

I can
choreograph a
movement
phrase with a
beginning,
middle, and end.

| use most of the
elements of
body, space, and
time to create
progression and
contrast in my
movement
phrase.

| can connect
movement to the
elements of
body, effort,
space, and time
and how it helps
to develop a
performance.

| can consider
how my
movement in
dance changes
the way my brain
functions in the
rest of my
everyday
lifestyle.

Advanced

I can
choreograph a
movement
phrase based on
a score that
progresses from
a beginning, to
middle, to end
while developing
concepts from a
written poem.

| am thoughtful
about how | use
the elements of
body, space,
time, and effort
to develop an
expression of a
story through my
movement.

| can create
meaning from
movement |
observe thinking
about artistic
choices that
affect
choreography
and the artistry
and expression of
a movement
phrase.

| can integrate
dance into my
lifestyle to
develop my
mind-body
connection by
keeping my body
active physically
and my brain
engaged socio-
emotionally.
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References
Brain-Compatible Dance Education by Anne Green Gilbert

Adaptation Ideas

The lesson was designed to be accessible and inclusive to all movers in the
classroom. It is highly encouraged to meet student needs and capabilities by
scaffolding the lesson accordingly to best reflect the identities, languages, and
overall setting of your classroom. This lesson has taken principles of child
development from Brenda Pugh McCutchen’s Teaching Dance as Art in Education
into consideration to apply developmentally appropriate activities within the
lesson.

Comments/Suggestions

This lesson plan is not meant to be used as a script. For each section find language
and entry points that will fit your students and class specifically. The more
engaged you are with the material, the more likely your students will buy in and
find their own curiosity with it. At this age, it is super beneficial to allow dance to
become an outlet for students both physically and socio-emotionally. This can
only happen in an environment that feels safe and comfortable enough for
students to trust in this process.

Curriculum Author

Lucie Sullivan is an enthusiastic dancer and educator inspired by
the everyday ‘lightbulb’ moments of life. She graduated from the
University of Wisconsin in May 2025 with dual degrees in Dance
and Elementary Education and certificates in Pilates and Early
Childhood. Lucie is a motivated and energized individual who is
always looking for something to do! While in school, she was a
five-year member and captain of the UW Dance Team and held
several mentorship opportunities through the UW Dance

2l Department and the We Are Queens 501(c)(3) organization.
Lucie currently serves as a teaching artist for the UW Dance Exchange as well as
a performing artist for Gus Legacy Company in Chicago. She believes dance
education holds immense potential to catalyze positive change, both within
individuals and communities. By promoting movement and community
involvement, dance education has the power to transform lives and contribute to
a better society. Lucie approaches teaching grounded in the belief that every child
deserves to feel capable, valued, and unique in nurturing spaces that encourage
individual exploration and development. Whether she finds herself in a classroom
or onstage, she is excited to further her artistic growth and inspire others to find
movement in their own lives.
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