Environmental Observation Guide for

Students with Autism Spectrum Disorder
This Environmental Observation Guide is the second tool designed to help gather important information.  The information from this tool will be used during the team problem solving process to identify potential assistive technology. 

Describe the environments in which the student learns, works, lives, and plays on a daily basis. Observe in at least two environments. Use a separate sheet for each environment.

Auditory and Visual Stimulation:  What are the auditory and visual stimulation levels in the room?  (Is there noise from other classrooms, the hallway, the street?  Are there colorful pictures, rugs, artwork hanging from the ceiling, cluttered work spaces, etc.?)

Boundaries:   Have clear physical and visual boundaries been defined within each room through the arrangement of furniture and materials?  (Examples might include space that belongs to the teacher, the space one stands in when washing hands, the area where one goes for story time, cubby/locker space, a place to stand in the gym for exercises, etc.)  If so, please describe how boundaries are defined.

Staff Placement and Responsibility:  How far from the student do the staff members typically stand?  To whom is the student accountable (e.g. teacher, paraprofessional, therapist)?

Schedules:  Are visual schedules utilizing objects, pictures, or words, for either the target student or all students in place where everyone can see them and change them as needed and are they utilized by all staff members (e.g. teachers, paraprofessionals, itinerant teachers/therapists, substitute staff, etc.)?

Access to Communication Aids:  If needed, does the student have access to communication augmentation (e.g. pictures, symbols or printed words on cards, boards, PECS or devices) for requesting, rejecting, commenting, etc., in this environment?

Visual Tools and Strategies for Understanding Information:  Are there various visual support strategies present in the classroom to give the student information to help him or her understand the expectations of that environment?  (e.g. pictures of materials to define where materials belong, areas of the classroom visually labeled, visual directions provided for tasks)

Environmental Consistency:  Consider all teachers, paraprofessionals, itinerant staff, bus drivers, family members, troop leaders, etc. (Adapted from Adams, 1992)

· Does the adult always have the student’s attention before directions are given?

· Is the verbal language that is used commensurate with the student’s level of understanding?

· Are verbal information and requests supplemented with gestures and facial expressions?

· Does it appear that the student is given enough information (verbal and visual) to complete tasks?  If not, are visual support tools and strategies being used consistently and appropriately by everyone?

· Are appropriate prompts and reinforcements chosen commensurate with the student’s learning style and language, cognitive, and social skill levels?

· Is the student given clear feedback regarding correct and incorrect responses and behaviors?

· Are consequences and reinforcers for behaviors made clear and provided immediately following the behavior?  If yes, how?

· Is feedback consistent among all individuals within the student’s environment?
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