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Directions for Using the Assistive Technology Planning Guide

for Students with Autism Spectrum Disorder
The planning guide was developed to help articulate specific needs, identify solutions (including both tools and strategies) to meet those needs, and develop an implementation plan to carry out the proposed solutions.  The entire team, including the parents, should be involved in this decision making process.  Following the format of the Assistive Technology Planning Guide, the responses to the topics below should be written on a flip chart, overhead projector, or white board to create a shared group memory and to ensure accuracy of information.  It should then be copied and placed in the student’s file for future reference.
THE STUDENT:  Using the information gathered with the Student Information Guide, describe the student’s abilities and difficulties related to each area.

· Sensory:  Ability to organize sensory input, including hypersensitivity or hyposensitivity, calming strategies, and causes of overload

· Communication:  Methods used, causes of communication breakdowns, strategies for repair

· Academic:  Student’s strengths and weaknesses, participation and nonparticipation in regular education

· Motor:  Effect on active participation within various environments

· Behavior:  Reactions to changes in environment including personnel; inappropriate behaviors and when they occur; interventions used, including support strategies

· Social Interaction:  Relating to others, recognition of emotions in others, communicating emotions, interacting with peers

· Transitions:  Reaction to termination of activities, transitions, and changes in the environment

THE ENVIRONMENT:  Describe the information gathered using the Environmental Observation Guide in the environments in which the student learns, works, lives, and plays on a daily basis.

· Auditory and Visual Stimulation:  In various environments, impact of different levels

· Boundaries:  Determined within various environments

· Staff Placement:  Distance from student, accountability

· Schedules and other Visual Supports:  In place, utilized

· Access to Communication:  Available, utilized

· Environmental Consistency:  Consistent, reliable instructions and reinforcements

TASKS:  In each area, describe which task the team members would like the student to be able to do.  After tasks have been listed, members should prioritize tasks and work with one or two tasks at a time.  These suggested tasks are to be used only as a guide; please determine your tasks based on the abilities and needs of your own student. 

· Process Sensory Stimuli:  Do you want the student to tolerate different textures/types of food, participate in activities in the gymnasium without becoming overwhelmed with noise or lights, wear different types of clothing, etc.?

· Communicate:  Do you want the student to independently request “more” at snack time/meal time, participate in song/music class, appropriately answer questions in science class, participate in “social conversation” at recess time?

· Participate in Academic Tasks/Environments:  Do you want the student to complete paper/pencil tasks independently or comprehend key concepts in lessons?

· Navigate Within the Environment:  Do you want the student to walk down the halls unassisted, get on/off a swing, slide, etc. independently?

· Behave within Expected Parameters:  Do you want the student to stand in line appropriately, use the restroom appropriately or tolerate an unplanned fire drill without incident?

· Interact Socially:  Do you want the student to participate in group games without using inappropriate language or greet peers in hall without a prompt?

· Transition:  Do you want the student to use an activity schedule to complete an activity independently, tolerate the termination of activities, accept changes in schedule, etc.?

SOLUTION GENERATION TOOLS:  Determine tools and strategies including assistive technology where appropriate for each area.  Possible ideas are given in parentheses as stimuli, but utilize the team’s group knowledge to determine tools specific to your student’s needs.  This part of the process involves brainstorming where every suggestion is written down without discussion.  

· Sensory (sensory diet, physical exercise, calming activities)
· Communication (sign/gestures, communication boards, choice boards, devices, topic cards, greeting cards)
· Motor (visual cues, boundary indicators)
· Behavior (social stories, visual cues, changes in proximity of adults, visual behavior management cards)
· Social Interaction (Social Stories, comic strip stories, role playing, visual cues, video taping, audio taping, social rule cards, peer models, social scripts)
· Transitions (object, picture, word schedules, visual auditory termination cues, visual/verbal reminders)

SOLUTION SELECTION:  Discuss the list of solutions/tools generated, thinking about each one and how they may or may not help this student.  Select the ones that you feel you can accomplish.  Sometimes it helps to think about some things you can implement immediately, some that you can implement after you acquire or create needed materials, and finally things that you may want to try in the future.  

· Indicate your selections by putting a check by them, circling them, or highlighting them.

· You may prioritize them with numbers or letters or group them into sequences.

IMPLEMENTATION PLAN:  After you have selected the solutions that you wish to implement, you must develop a plan with specific names and timelines.  Think about:

· Who will create the tools?  By when?

· Who will share them with the rest of the staff (include bus drivers, physical education teachers, music teachers, principals, lunchroom staff, substitute staff, etc.).

· Who will “train” the student to use this tool?  When?  Back up person?

· Who will “train” (or inform) the family about use of this tool?  By when?

· Who will ensure the use of this tool?  How and how often (chart?)?

· How will the team ascertain the success of these tools?

FOLLOWUP PLAN:  Set the date when you will meet again to review progress and make any needed changes in the Implementation Plan.

· When will this team meet again?

· Where will they meet?

· Who is responsible to schedule?
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