

Student Information Guide for

Students with Autism Spectrum Disorder

This student information guide was developed for use by school district teams to gather information, which will help articulate specific areas of need.  The responses to the questions below will be used during the team problem solving process. This information may be gathered through file review, interview, formal or informal assessment, or recall of personal experiences with the student.

Describe the student's abilities and difficulties related to each area.

Sensory: Due to difficulty in organizing sensory input, both hypersensitive (e.g. over sensitive, seeking less stimulation) and hyposensitive (e.g. under sensitive, seeking more stimulation) responses to various sensory stimuli can be present. Circle all that apply to this student:

Sensory System
Hypersensitive Response
Hyposensitive Response

Touch
Avoids touch. Aversive reaction to getting
Touches everything. Chews on

(tactile)
dirty or certain textures. Has trouble sitting
inedible objects. Little reaction to


on some rugs and upholstery.
pain. Does not react to extreme 



differences in texture.

Movement
Avoids unexpected movement. May be slow,
Craves physical activity. May

(vestibular)
cautious of anything other than walking on 

move constantly. Enjoys spinning,


flat surface (e.g. avoids running, climbing,
swinging, rocking - without


sliding, swinging)
apparent dizziness.

Body Position
Rigid, tense, stiff, uncoordinated.
May slump, slouch or stamp feet. (proprioceptive)

Clumsy. May seek deep pressure.

Sight
May close eyes when overexcited. May be
Seeks out visual stimulation by

(visual)
inattentive to tasks; overreacts to bright lights.
throwing/spinning objects, staring


May resist going to area of room with
at bright lights; finger fiddling in 


colorful rug or bulletin board.
front of eyes.

Sound
Covers ears frequently. Over-reactive to both
Tunes out or does not respond to

(auditory)
loud (fire alarms) and soft (computer hum)
sounds. Turns T.V. or music loud.


sounds.
May speak loudly.

Smell
Notices and objects to barely perceptible odors
Does not react to unpleasant odors.

(olfactory)
both pleasant (foods/perfumes) and unpleasant. 
May sniff food, people, and objects.

Taste
Picky eater, strongly reacts (gags) to certain foods.
May lick or taste inedible objects.


May prefer spicy or hot foods.

Multisensory:

Small Spaces
Avoids small spaces which require crouching or
Does not react to confined spaces.


crawling (e.g. tent, tunnel, etc.)

Large Spaces
Becomes agitated by gyms and other large areas.
Does not react to large spaces.



May seek smaller, confined spaces.

· What sensory strategies are calming to the student? Circle all that apply:


Deep pressure (pressure touch):  firm hugs, being rolled within a mat or blanket, wearing a 

weighted vest/blanket, water activities, ball bath, massage, chewing.


Rhythmic vestibular stimulation:  swinging, rocking; movement on a wagon, scooter board or 

tri/bicycle; jumping; bouncing; vibration. 

· What sensory experiences are over-arousing to the student? Circle all that apply:

Hot, cold, rough, light touch


Excessive auditory stimulation


Excessive visual stimulation

Rapid, jerky, or jarring movements (e.g. running, climbing, pushing, shoving)
Expressive Communication:
· Does the student exhibit communicative intent? (e.g. anticipates a response to his or her communicative attempts)

· What forms/modes of communication does the student currently use?  Check all that apply:

· motoric:  direct physical manipulation of a person or object (e.g. taking a person’s hand and pushing it towards a desired item; giving a cup to a caregiver to indicate "want milk").

· gestural:  pointing, showing, gaze shift (e.g. student looks or points at a desired object and then looks at another person to engage his or her attention to the communicative act of requesting).

· vocalization:  use of sounds, including crying to communicate (e.g. student says "ah-ah-ah" to draw another person's attention to him or her).

· sign language:  communication with conventional signs such as Signed English or American Sign Language (e.g. student places fingertips of one hand to mouth to indicate "eat").

· object:  student hands an object to another person to communicate (e.g. student hands a cup to the parent to indicate " want drink").

· photo:  use of two-dimensional photographs to communicate (e.g. student points to or hands photographs of various objects, actions or events to communicate his or her desires).

· pictorial:  use of two-dimensional drawings which represent objects, actions or events (e.g. student hands a line drawing of a "swing" to adult to indicate that he or she want to swing).

· written:  use of the printed words or phrases to communicate (e.g. student writes "too loud" to indicate that the noise level in the environment is bothering him or her).

· verbal:  student is able to verbally communicate.

· How does the student use his/her language to communicate?  Please complete the following chart listed hierarchically from least social to most social functions:

	Uses the Following Functions
	Always
	Frequently
	Occasionally
	Seldom
	Never
	Current Form Used

	
	
	
	
	
	
	

	Requests objects


	(
	(
	(
	(
	(
	_____________

	Requests actions


	(
	(
	(
	(
	(
	_____________

	Requests assistance


	(
	(
	(
	(
	(
	_____________

	Protests/rejects object


	(
	(
	(
	(
	(
	_____________

	Protests/rejects action


	(
	(
	(
	(
	(
	_____________

	Requests special routines: (e.g. to play “peek-a-boo”)


	(
	(
	(
	(
	(
	_____________

	Requests comfort: (e.g. to be held when distressed)


	(
	(
	(
	(
	(
	_____________

	Greets others


	(
	(
	(
	(
	(
	_____________

	Calls attention:  (e.g. calls attention to self through calling others)


	(
	(
	(
	(
	(
	_____________

	Comments: (e.g. draws another person's attention to an object, action or event)


	(
	(
	(
	(
	(
	_____________

	Requests information from others:  (e.g. asks  "Where did you go?")


	(
	(
	(
	(
	(
	_____________

	Give information to others: (e.g. gives information about something that is 

not obvious or known to another person)
	(
	(
	(
	(
	(
	_____________


Does the form or mode the student currently uses for each of the above functions meet his or her needs?  If not, what form might be more appropriate?

· Does the student currently use an augmentative/alternative communication system?  (e.g. Picture Exchange Communication System – (PECS); object exchange; picture communication board or book; voice output devices; electronic/alternative keyboard or computer).

· Does the student? Check all that apply:

· Initiate conversations (if so, how and what topics?)

· Maintain conversations (participates as both speaker and listener across several conversational turns)

· Terminate conversations (if so, how?)

· What causes expressive communication breakdowns?  (e.g. student does not recognize looks of confusion or inattentiveness on the face of a listener or adjust message accordingly).

· When expressive communication breakdowns occur, does the student use any communication repair strategies?  (e.g. repeat his or her communicative attempt if the communication partner does not initially understand; "show" the communication partner what he or she is talking about; use an alternative way to communicate, such as pictures or writing, etc.). 

Receptive Communication:

· What causes receptive communication breakdowns (e.g. Difficulty understanding verbal information?  Unfamiliar people or places?  Unexpected change?  Not understanding the environment and environmental expectations? Not understanding tasks/activities?).

· When receptive communication breakdowns occur, does the student use any communication repair strategies?  (e.g. the student says, "I don't understand" or "Please say that again" when a breakdown occurs in receiving information).

· Does the student understand any visual representation system(s)?  Check all that apply:

	Visual Representation
	Uses Regularly
	Has tried Briefly
	Has not Tried

	real objects: (e.g. recognizes use of shoes to indicate wanting to go outside.)


	(
	(
	(

	miniature real objects: (e.g. understands a miniature cup represents wanting a drink.)


	(
	(
	(

	True Object Based Icons (T.O.B.I):  
             

(e.g. recognizes a line drawing, photograph, etc., which is cut out in the actual shape or outline of the item it represents.)


	(
	(
	(

	photos: (e.g. understands a photograph of an action or object is a representation of the real object, action or event.)


	(
	(
	(

	real drawings: (e.g. understands a drawing of an object, action or event represents the real object, action or event.)


	(
	(
	(

	line drawings: (e.g. recognizes a simple line drawing of an action or object as representing the real object, action or event.)


	(
	(
	(

	written word:  (e.g. understands written words.)
	(
	(
	(


· Do visual support strategies facilitate the student's ability to better understand his or her environment and what is expected of him or her?  If so, list visual support strategies currently used, when they are used, and in what contexts (e.g. schedules, calendars, activity schedules, visual directions, universal "no", visual rules, Social Stories, social scripts, "wait", turn-taking).

Academic:  
· List the student's academic strengths: 

· List the student's academic weaknesses:

· Explain participation in regular education (e.g. list classes, amount of time in classes, successful participation in classes, goals for participation in classes).

· Explain nonparticipation in regular education:  (e.g. amount of time in resource program classes, reasons for nonparticipation in regular education classes).

· Does the student experience any difficulties in current regular education classes?  If so, please explain.

· What tools or strategies have been successful in supporting the student in regular education classes?  (e.g. modified assignments, use of visual support strategies, notes given in advance, use of peer models, incorporate high interests, portable word processor, computer, etc.).

· What tools or strategies have been successfully used to support organization (e.g. color coded folders, highlighting tape, etc.)?

Motor:  

· How does the student's motor (e.g. fine, gross, visual) affect his or her active participation within the school, home, and community environments?

Behavior:  

· How does the student’s behavior affect his or her active participation in situations and activities?

· What challenging behaviors does the student currently exhibit?  Answer the following questions regarding each challenging behavior (use back of page, if necessary):

· What behavior occurred?

· Where it occurred?

· With whom it occurred?

· How long it lasted?

· What happened after it occurred?
· What proactive positive supports have been used for increased student success (e.g picture or printed schedules, visual prompts, environmental adaptations, sensory diets, "quiet" area, forewarning/foreshadowing change, etc.)?

· Does the student have a high interest topic (e.g., weather, geography, astronomy, etc.) that you could use in a positive manner?

· Do you believe that any of the following contribute to the occurrence of challenging behaviors?

	Communication difficulties(both receptive and expressive)


	Yes
	No

	Social relation difficulties


	Yes
	No

	Sensory processing difficulties


	Yes
	No

	Behavioral repertoire:
	
	

	     insistence on sameness with adverse reaction to change
	Yes
	No

	     preference for routines
	Yes
	No

	     distractibility
	Yes
	No

	     varied attending skills
	Yes
	No

	     repetitive-type behaviors
	Yes
	No

	     preservative behaviors
	Yes
	No


Social Interaction:  
· What social skills does the student appropriately use?  Check all that apply and note an example for each one checked: 

· Shows interest in being with or observing others.

· Orients toward an individual who may serve as a base of security.

· Is able to establish and maintain shared attention with others.

· Is able to repeat actions or speech of others (imitate).

· Is able to recognize and understand the emotions being communicated by others.

· Is able to express emotions in a readable manner.

· Understands rules of social behavior in different settings and responds accordingly.

· What opportunities does the student have for social interaction with peers and in what environments do these occur (e.g. bus, playground, classroom, lunchroom)?

· Does the student understand that others can have thoughts, ideas, desires, intentions and beliefs different from his or her own (e.g.. "Theory of Mind")?  Is the student able to take the perspective of others (e.g. "Mind Reading")?  If there are difficulties, please explain.

· What supports have been used for increased student success in social situations (e.g. peer models, Carol Gray's Social Stories/Comic Strip Conversations, video taping, etc.)?

Transitions:

· How does the student react to planned transitions?  Are some transitions more successful than others?  If so, try to identify and list the differences.

· How does the student react to unexpected changes in the environment or schedule (e.g. changes of routine, new people, cancellation of a favorite activity, physical rearrangement of furniture, changed placement of smaller items in the room such as puzzles on the “block” shelf)?

· What proactive positive supports for transition, if any, have been built in for increased student success (e.g. picture or printed schedules, visual prompts, forewarning/foreshadowing change, etc.)?
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