Summary of Current IHE Mini-Grants 2013-2017

Carroll University 

The purpose of this application is to solicit funding to support the development, study, and expansion of a Teacher Education Residency Model that prepares dually certified teachers in Elementary Education and Special Education. Carroll University is piloting a Teacher Education Residency with seven pre-service teachers in the Hartland-Lakeside School District (HLSD) during the 2013-2014 academic year. This five-year grant would support the residency project and its expansion into the School District of Waukesha through funding a yearly professional learning community (PLC) summer retreat to analyze and study the effectiveness of the residency model and determine next steps.  The PLC will include teachers and administrators from the two districts, Carroll University faculty, and teacher residents from the 2013-2014 school year.  

Students admitted to the Teacher Education Program at Carroll University typically complete a traditional forty-hour practicum placement and a semester-long student teaching placement. This residency model places students who are majoring in Special Education and Elementary Education in schools for a full academic year. The first semester includes daily clinical experiences combined with coursework completion both on-site in the school district and on Carroll’s campus prior to the student teaching semester. Teacher candidates gain experience in a variety of schools, classrooms, and subject areas. Residents work closely with teachers and Carroll faculty to integrate experiences and methods content. Further, candidates engage in both professional development opportunities and community activities. Carroll faculty work collaboratively with administrators, teachers, and support staff to ensure authentic and meaningful learning experiences for the teacher candidates. An added benefit is the opportunity to connect the Residency Program to Carroll University’s graduate program by offering professional development opportunities to in-service teachers.

This project prioritizes developing teaching practices that move beyond labels (e.g. inclusion, RtI, Differentiation, PBIS) by engaging preservice and practicing teachers in analysis, critical reflection, and application of the breadth of research on effective learning for all students.  Through PK-12 collaboration and a focus on defining and implementing best practice for all students, the residency model is designed to integrate students and learning, Special Education and General Education, and theory and practice.

This grant application funds a yearly retreat for a PK-21 professional learning community between the School District of Waukesha, the Hartland-Lakeside School District, and Carroll University faculty and teacher candidates.  The following are goals of the Teacher Residency Model PLC Grant:

•
Expand a teacher residency model to prepare teacher candidates majoring in Elementary and Special Education to work more effectively in K-12 schools and help teacher candidates make deeper theory to practice connections 

•
Identify and disseminate best practices for teacher development focused on supporting students with disabilities and closing the achievement gap

•
Enhance PK-21 collaborative relationships to develop a culture of instruction centered on the needs and achievement of students with disabilities
The following are the objectives of the Teacher Residency Model PLC Grant:

1.  Analyze data on the existing residency model at HLSD and use the findings to develop a residency model specific to the School District of Waukesha
2.  Identify an action plan for expanding the residency model to at least one least additional school in the School District of Waukesha

3.  Collect data and identify best practices for teacher preparation, with specific attention to developing teachers with dual certification in regular and special education

4. Implement structures of support, individualized instruction, and formative assessments for K-8 students in classrooms where residents are placed

5. Analyze student work and student achievement data through the PLC collaboration to define best practices for teaching and learning 

This project will accomplish: 1) The creation of school district definitions of best practices for teaching and learning, 2) Pre-service teachers who contribute to district improvement, 3) Effectively prepared dual certified teachers who are ready to contribute as full-time teachers and, 4) A sustained learning community focused on improving practice.

Successful implementation of a teacher residency program relies on the contributions of districts, practicing teachers, Carroll faculty, and teacher residents. Teacher educators have long argued that effective preparation and successful K-12 schools requires reciprocal partnerships between university based teacher preparation and school districts, in which they combine efforts, resources, and expertise to building a teaching force that can meet the needs of all students (Goodland, 1994). The residency and PLC model is designed to place these collaborations at the forefront, as PLCs will meet throughout the year and PK-21 partners will communicate and partner regularly regarding logistics, mediated methods courses, professional development, and support for the residents. This grant will support increased collaboration at annual PLC summer retreats, which will allow for extended work time focused on the PLC’s yearly objectives (see 1-5 above).
College of Menominee Nation
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Edgewood College

Edgewood College has a solid reputation and hisory of collaboration with many LEAs in the the State of Wisconsin.  This history is verified in it's success with previous WDPI grants, its placement of 100% of  Special Education Teacher Candidates in local schools (2013), and its history of social justice. This mini grant proposes to continue the collaborative nature of our work by offering outreach to LEAs who self-identify the need for support.  The proposal can be comprehended in these categories;

Purpose:  To enrich the knowledge base of the Teacher Education faculty and the General Education faculty at Edgewood College through forums and symposiums targeted as "void knowledge" in our faculty needs assessment.   This shared knowledge will then be used by faculty across disciplines to enrich current syllabi and to extend to outreach in our partner schools in the State of Wisconsin.  The outreach will merge our professors, skilled in the predetermined need area, with our current pre-service candidates to create the Edgewood Facitilitation Team (EFT).  The EFT will then partner with the local education agencies who have commited to our partnership to conduct needs assessment, provide support and materials, and faciltiate a professional learning community.  The final phase  includes the placement of our coursework in the local school in a modified PDS (professional development school) format.

Priorities:  Priorities include, but are not limited to;  professional development and collaboration of facutly at Edgewood College on our campus and via the implementation of additional professional development school sites; collaboration and infused adult learning theory with the Teacher Education candidates at  Edgewood College; and meting the needs of our local education agencies through the facilitation of professional learing communities in urban, suburban and rural settings.

Goals:  Our goals are to; increase cross departmental collaboration at Edgewood College; to modify current syllabi and practice; placing our Teacher Education candidates in the role of  "change agent" in the professional development schools, thusly connecting pre-service to inservice education; and to increase our outreach partnerships with SPDG cohort and other schools.

Expected Outcomes and Accomplishments:  We expect to see our Teacher Education candidates emerge as leaders in the schools they will mostly likely serve as professionals.  Further, we expect the collaborative relationships within the School of  Education to grow by working collaboratively in schools.  Finally, we expect to accomplish victories in the placement of our candidates in the schools as they prove their efficacy in the model that moves through pre-service and into inservice among future administrators and colleagues in partner LEAs. 

Project Partners include schools in urban, suburban and rural cohorts.  They also include schools who identified as SPDG school cohort sites.  All identified and hypothesized sites are included in the Addendum.

Collaboration:  Collaboration will be proven in steps.  Data on each step is critical to our evidence-based process.  We have begun with mass letters for interest in our project (Addendum), this will lead to the development of advisory groups, led by the EFT, at each site, a needs assesment tool and implemtation of the tool, the creatiion of resource directories, and the faciltieation of the PLC.  All steps will include formative and summative assessment and the aggregation and disaggregation of the data.
Marian University

Marian Universtiy School of Education is committed to supporting and maintaining quality relationships with K-12 public and private schools. This is a part of our mission and  part of the work we are doing in our departments to encourage collaborative learning opportunities between the two system levels of education. The focus is on sharing evidence-based practices that provide professional educators with knowledge of how to impact or promote quality student learning opportunities for ALL students.  This includes our pre-service teachers, our high education faculty and our k-12 faculty and staff.  The IHE grant this year has a wonderful focus to deliver needed support between systems in areas that help education initiatives such as Common Core, Universal Design for Learning Models, and the Response to Intervention framework to thrive.  With this in mind, our special education, educational technology and teacher education departments will work together to create education and training modules covering requested areas of professional support, including co-teaching  (research supported models of instructional delivery, data collection, time and planning processes, and environmental setups), paraprofessional support in the classroom-effective use of paras- student progress monitoring and data collection, one on one and small group intervention work, co-teaching, etc., and  supplimetal reading work for Tier 2 and 3 literacy development intervention.
Silver Lake College
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UW- Milwaukee

The proposed project, "Interrupting Our Gaps in Achievement:  Facilitating a Community of Continuous Inquiry and Improvement to Develop Proactive Services for ALL Learners," includes the following goals:

1.
Expand the collaboration across the School of Education to form a Professional Learning Community (PLC) to discuss and research factors that impact outcomes for all students in relation to the roles and responsibilities of our partners in education (e.g., School Psychology, School Social Work, School Counselors, Occupational Therapy, Physical Therapy, Speech and Language Therapy) with the School of Education representatives from core licensure/preparation areas as well as faculty representatives.  Through this PLC, it is expected that core areas will begin examining key practices and necessary role transformations related to their fields, collect meaningful field data, and examine and/or revise course syllabi and/or outcomes to reflect pre-service student and K-12 student/teacher/school needs (Years 1-3).

2.
Engage in methodologically rigorous research that is focused on the transformation of the 10 and 80 licenses for Administrators of Curriculum and Instruction and Student Services and Special Education, respectively, in support of proactive service delivery for all students.   Sample districts will include representatives from the SPDG Cohort as well as districts not represented in this group that appear to be engaging in best practices based on student outcome data (Years 2-3).

3.
Analyze and share the data with a broad audience, including schools and districts identified as members of the SPDG School Cohort. Data will also

 be disseminated via professional journals, publications, and conferences (Years 2-4).

4.
From the findings, team members (TBA) will develop and implement recommendations for school leadership preparation, professional development, and licensure (Years 3-5).

5.
Conduct a “Leading Proactive Integrated Comprehensive Services” Summit/Conference open to SPDG Cohort Schools and other area school personnel that will reflect the work of the PLC in addition to research related to best practices in the field (Winter, year 5).    
UW-Oshkosh

The purpose of the project is to create a planning environment for professionals in local school districts and Institutions of Higher Education (IHE) to determine effective strategies and actions aligned with school improvement efforts. Faculty and staff from the University of Wisconsin-Oshkosh (UWO) plan to meet individually with administrators from interested local school districts as well as those identified as underperforming schools and participating in the pk-12 SPDG grants schools to determine needs and priorities based on student data. Currently, faculty and staff from three departments (Curriculum & Instruction, Human Kinetics & Health Education, and Special Education) within the College of Education and Human Services (COEHS) have indicated a desire to collaborate beyond university borders to determine how to best plan for increased student achievement through professional learning communities focused on topcis such as differentiated instruction, Univeral Design for Learning, or understanding learning and performance gaps between special and regular education.

In general, the benefits for local schools districts and UWO working in a strategic planning mode include:

•
developing shared vision and mission based on increasing student achievement.

•
developing a network of support based on mutual needs and desired outcomes.

•
creating action plans with clear and specific goals, objectives, timelines, and resources.

Specifically, the benefits of strategic planning for local school districts include opportunities to:

•
analyze student data to determine actions necessary to close identified achievement gaps

•
create professional learning communites focused on increasing student achievement by

•
implementing research-based and/or evidenced-based learning strategies.

•
network with IHE faculty and staff for the purpose of collaboration.

Currently, five local school districts have indicated an interest in the IHE State Personnel Development Grant with us, including Elkhart Lake, Fond du Lac, Lomira, Kiel, and Plymouth. 

Specifically, the benefits of strategic planning for IHE faculty and staff include opportunities to:

•
develop partnerships with local school districts.

•
offer support to school district staff in the form of professional development.

•
coordinate services to professional learning communities within a broad geographic area.

•
network with school improvement coaches assigned to districts with underperforming schools.

•
ensure new teacher preparation programs we are developing are designed to provide teacher candidates with the skills identified as most needed by K-12 partners.  
UW-River  Falls
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UW- Stout
departmental educator preparation programs at UW-Stout. The PLC at UW-Stout will conform to evidence-based practices, data-based decision-making that is crucial for both teacher preparation programs and the development of a partnership with a SPDG K-12 school. The UW-Stout proposed PLC has mutually accepted partnership with Unity Middle School, Balsam Lake, WI. 

Communication with Unity Middle School yielded a discussion on the reading proficiency of their students in the special education program. The school principal identified the following to be the most challenging aspects of their program: 

• Students with reading difficulties do not receive appropriate evidence-based instruction. 

• Teachers/paraprofessionals use of data to guide their instruction methods is modest. 

• Common core standards are not well identified in each student’s IEP goals. 

• Special education services are provided outside of the regular classroom in most cases. 

The UW-Stout PLC will make decisions based on data and evidence based practices. To that end, a survey of instructional and organizational needs in addition to other forms of communication will be sent to Unity Middle School to better understand the specific needs of their special education program. The suggested PLC team at UW-Stout will identify, gather, and study research relevant to teacher effectiveness, best practices, and other areas identified by Unity Middle School. The results of this research will be shared with the Unity Middle School at different levels between the years of 2013-2017. 

The UW-Stout PLC will work with cross departmental groups representative of teacher preparation programs to identify and study evidence-based practices and relevant research and initiatives that are crucial to teacher preparation programs at the IHE level. Goals of the PLC at UW-Stout include: 

• Provide a professional development opportunity for faculty/staff regarding PLCs. 

• Create a cross departmental team who can, each in its respective program, find ways in which the research findings on Evidence Based Practices are embedded into their programs and hence available to teacher candidates. 

• Identify, gather, study, and share research relevant to the instructional and organizational needs of its partnering school. Results will be shared with the partnering school in a collaborative manner grounded in the basis of evaluation, research, implementation, and re-evaluation. 

• Present a plan at the IHE Annual Spring Institute that describes the procedures and outcomes related to assisting LEAs improve the performance of students with disabilities as well as improving teacher preparation programs at the IHE level. 
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