
 

 
 

Behavior Intervention Plan 
 
 
 
When updates or other changes to a student’s BIP are needed, conduct an IEP team meeting to review and revise the student’s IEP. When making changes to a student’s IEP 
after the annual IEP meeting, the parent of a student with a disability and the local educational agency may agree not to convene an IEP team meeting for the purposes of 
making such changes and may develop a written document to amend or modify the student’s current IEP. 34 CFR §300.324(a)(4). 

 
Student Name: _______________________________________  
Student ID Number: __________________________________  
School Name: ________________________________________  
WISEID: ____________________________________________  
 

Assurances: The IEP team has determined that the following have been documented in the student’s IEP, and a BIP is needed to 
provide additional information to best meet the student’s disability related needs. 

❑ The student’s IEP includes input from the student and family about the student’s strengths and interests, and such input 
has been used to address the function and root cause of behavior, including positive behavioral interventions and 
supports as required by IDEA. 34 CFR §§ 300.324(a)(2)(i) 

❑ The IEP includes proactive, evidence-based positive behavioral interventions and supports that address the student's 
unique disability-related needs and IEP goals. 

❑ The positive behavioral interventions and supports described in the BIP are linked to disability-related needs, IEP goals, 
and services outlined in the program summary. 

 
 
 
 
 
 
 
 



 

Summary of Behavior(s) That Interfere with the Student’s Learning or the Learning of Others 
This section can be linked to the student’s Functional Behavioral Assessment (FBA) summary when applicable. 
 
Briefly describe the observable and measurable behavior that interferes with learning that are based on supporting data. Include 
the environmental conditions when the behavior occurs and when the behavior does not occur.  Number and prioritize 
behaviors if more than one. 

 
 
 
 
 

 
Function of the Behavior: State the hypothesis about the function of the behavior (e.g., what the student gets or avoids from the 
behavior). Function may be related to attention-seeking, escape or avoidance, access to tangibles (gain something), and sensory 
stimulation. Link to corresponding number above.  Multiple behaviors may serve the same function.  

 
 
 
 
 

 
Root Cause: State the hypothesis of the root cause(s) (e.g., why the student engages in the behavior or is communicating with 
the behavior).  Multiple behaviors may have the same root cause and serve the same function. Root causes may be related to an 
unmet need, an emotion the student cannot yet identify or manage, missing or undeveloped skills, an expectation that exceeds 
the student’s capacity, or other needs that require environmental changes or support for the student to access, engage, and 
make progress. 

 
 
 
 

 



 

 
Program Summary Additional Details 
Additional detail related to skill(s) to be taught or developed to address function or root cause based on results of the FBA (see 
IEP goals, specially designed instruction, or related services) (e.g., specific skill focus areas, instructional materials, evidence 
based instructional practices, or additional detail that helps the IEP team understand what and how the student will receive 
instruction to build skills that are not typically included in the program summary). 

 
 
 
 
 

 
Additional details related to supplementary aids and services (see IEP Program Summary) including environmental supports, 
accommodations, modifications (e.g., use of reinforcement inventory, student interests, strengths, types of regulation supports, 
reduced demands, or other specific details not typically listed in the program summary, and may also refer to adult response 
chart below). 

 
 
 
 
 

 
Additional Detail to Progress Monitoring IEP Goals (see IEP) Including Data Collection, Reporting and Review (identify specific 
staff members, data collection tools, frequency of data collection, location of observations, etc.). 

 
 
 
 
 

 
 



 

 
Adult Response Chart  
This chart is based on the Student Response Cycle and is provided to guide teams in clearly identifying the student’s needs and 
how adults can best provide support during each phase of the cycle. The way adults respond to a student has a significant 
impact on how a student responds. The response chart below must include positive adult behaviors and evidence-based 
practices known to reduce behaviors that interfere with learning (e.g., reinforcement, co-regulation, modeling, de-escalation, 
breaks, etc). Note: Each student responds in their own way and may not clearly move through the cycle below.  

For each, be clear 
objective, and 
specific: 

Student:  
Looks like and sounds 
like 

Adult:  
Response and positive, 
proactive support 

Adult: 
Actions to avoid 

Environmental supports 
and accommodations 

Calm, engaged   
 
 
 

   

Agitation/Slight 
dysregulation 

 
 
 
 

   

Dysregulated   
 
 
 

   

Crisis/Behavior 
that is danger to 
self or others  
 

 
 
 

   

Recovery/Return 
to Calm 

 
 
 
 

   

https://dpi.wi.gov/sped/educators/behavior-supports/response-cycle


 

 

 
Communication and Implementation: Include how updates will be provided to families on the student’s Behavioral Intervention 
Plan and how the BIP will be communicated to all personnel that provide direct support to the student so the plan can be 
implemented across educational environments (e.g., transportation, non-educational settings at school, across classes). 
 

Name Role Responsibilities (communication, progress 
monitoring, implementation, etc.) 

   

   

   

   

   

 
 
In addition to required periodic review and reporting of IEP goal progress to parents, the IEP team will meet to review the 
Behavioral Intervention Plan progress by the following date: 
 
BIP Review Date: _________________ 
 


