Co-Teaching Foundations:
Building an Inclusive
Environment
Inclusive Learning
Communities Practice Profile

Thank you for using DPI’s materials to create a common understanding of
Co-Teaching for Wisconsin educators. This presentation has been created to
align with other DPI initiatives, especially Inclusive Learning Communities. You
can ﬁnd that practice proﬁle here.

Overview - Laying the Foundation
• Finding your “Why”
• Linking Co-Teaching to Inclusive Learning
Communities (ILC)
• Specially Designed Instruction in an Inclusive
Co-Taught setting
• What’s Ahead!?!

In this ﬁrst slide presentation- in what will become a series of presentations the emphasis is on developing a foundation so that co-teaching can be
implemented successfully. The focus in this presentation will include 4 areas:
●
Identifying the values and beliefs that have led to a decision to implement
co-teaching.
●
Ensuring that the environment, be it district/building/class or community
setting, has a culture of inclusion
●
Planning for specially designed instruction that occurs in the learning
community, with the intention to eliminate or greatly reduce pull out
instruction
●
Looking ahead to what’s in the future for Co-Teaching resources from DPI
The goal is to lay a solid foundation for a successful and sustainable
co-teaching experience.

Lulu’s Climb

Watch the video, then pause to reﬂect for 3-4 minutes on your own educational
journey, and your experiences with inclusive practices and co-teaching.

Reﬂecting on Lulu’s Climb
Take a few minutes to answer these questions?
1. Why did Lulu make the climb?
2. Who has Lulu’s back? Who supports her to
take risks? Why are they supporting her to
take risks?
3. How does this video reﬂect your
experience as an educator?

Perhaps you considered?
●
●
●

Trying ways that are out of ordinary (climbing up the slide instead of
sliding down)
Not always succeeding on the ﬁrst (or even second, ……) try
Success! (and immediately moving on to the next challenge? Do you plan
celebrations?)

Why would you choose to start a new practice, when we know it will be a
challenge? We suggest beginning with the “Why” of co-teaching. Without a
compelling why, the what and how of co-teaching become nothing more than
technical tasks, and will limit the impact.

Start with WHY

Start with Why

Simon Sinek, an author, motivational speaker and organizational consultant,
developed the concept of the Golden Circle. He uses this concept to explain the
reasons some organizations are able to inspire.
Sinek makes a compelling case that organizations, initiatives, or movements fail
when they have not started by considering the “WHY?” Knowing our WHY
deﬁnes our purpose, beliefs, and cause for our work.
What does not inspire us. It provides rationale that supports our why.
(if you want to check out Simon Sinek’s TED talk use this link)
Start with Why

What’s Your Why for Co-Teaching?
In a way that works for you:
•
•
•
•

jot it down,
think privately
draw it
sing it, rocking, sitting, standing, speaking….

Then talk to someone close by to discuss your why.

Pause the presentation, and take a few minutes to answer the question - What is
your WHY for Co Teaching?

The WHY that leads to Co-Teaching
WHY= Equity and Social Justice
HOW - Inclusive Learning Communities

WHY

WHAT - Co-Teaching

Sinek, 2013

The Department of Public Instruction has identiﬁed the “Why” that motivates
our work as a commitment to social justice and equity for each and every
learner. Educational equity means that every learner has access to the resources
and educational rigor they need at the right moment in their education, across
race, gender, ethnicity, language, disability, sexual orientation, family
background, and/or family income. In that way we address the disparity in
opportunity and achievement for students in Wisconsin.
HOW we meet that commitment is through providing support and professional
development for incorporating inclusive practices and developing inclusive
learning communities throughout a district. The “WHAT” we are focusing on
within this presentation is CoTeaching.

How do we organize learners?

(Moore, S., 2016)

Shelley Moore, an inclusive education researcher, collaborator, and consultant,
explores the evolution of inclusive education using these three slides in her
presentations to provide a powerful visual for the concepts of:
●
inclusion
●
segregation
●
exclusion, and
●
integration
Pause the presentation, and look at A,B,C, and D. In whatever process works for
you: alone, with a partner, or with your team think about which term best
describes each visual.

How do we organize learners?

(Moore, S., 2016)

Shelley Moore identiﬁes circle A as exclusion; circle B as integration; circle C as
inclusion; and circle D as segregation.
Pause the presentation again. Consider how you assigned A, B, C, and D? What
was the thinking behind your decisions? At some point did you change your
decision? Why was that?

How do we organize learners?

The Evolution of
Inclusion

(Moore, S., 2016)

A colleague of Moore’s suggested that the circle dots could be used to depict the
evolution of inclusion. This allows for the process to ask better, deeper questions
like, “Where are we at now?” and “What is our next step?” When Shelly Moore
asks her audience to think about how we organize our learners, she suggests an
option beyond current practice and understanding. She asks us to consider that
all learners are unique. She challenges us to teach to diversity, acknowledging
that each learner has a unique set of strengths, needs, preferred learning style
and pace. Thus, the creation of the last circle has joined the evolution process.
Here is a video of Shelley Moore talking about the Evolution of Inclusion:
The Evolution of Inclusion

The HOW - Teaching to Diversity

HOW?

Sinek, 2013

Returning to the work of Simon Sinek and the Golden Circle, The HOW is
evident in that we teach to diversity by developing Inclusive Learning
Communities. For our work, Inclusive Learning Communities is deﬁned as
learning environments that address the diversity of learners. In these
environments, we are charged to develop instruction that meets the needs of
each and every learner.
HOW we develop Inclusive Learning Communities is to begin by fostering a
collective belief that inclusion is non-negotiable to ensure equity and social
justice. That belief leads to the conviction that learners belong in their
communities, in environments with their peers; charging educators to develop
accessible curriculum within environments that are inclusive of each and every
learner.

Inclusive Learning Communities

The Inclusive Learning Communities Practice Proﬁle (ILC-PP) was initially
developed by education practitioners and faculty at Carroll University. It was
further reﬁned through a collaboration with the Wisconsin Department of
Public Instruction and the efforts of educators representing a broad range of
specialties.
The ILC-PP describes the essential attributes of a learning environment which is
inclusive of each and every learner. Outlining ﬁve core competencies, this
practice proﬁle document aims to provide educators a framework to promote
and support inclusive classrooms, schools, and programs.
It deﬁnes the HOW for equity and social justice.

The WHAT of Co-Teaching

WHAT?

Sinek, 2013

Referring back to Sinek’s Golden Circle, there are many “whats” that support
inclusive environments. The WHAT we are focusing on in this presentation is
Co-Teaching. Co-Teaching is part of an intentional service delivery model - it is
one avenue to use inclusive practices in a learner environment to support social
justice and equity in education. It is not the ONLY way - but it can be a powerful
choice in systems that honor and support the diversity of the contemporary
classroom.

Linking Co-Teaching to Inclusive Learning
Communities

Within the ILC Practice Proﬁle, we see pieces that connect to the “WHAT” that
is Co-Teaching. Co-teaching is a collaborative process that includes planning,
instruction, and assessment.
Co-Teaching occurs within the context of a school or district culture that is
already committed to inclusive practice. Using the co-teaching models are one
way of embedding inclusive practices in the learning environment. If your system
doesn’t support the highlighted practices, co-teaching and other inclusive
strategies may be difﬁcult to implement and sustain. The ILC Practice Proﬁle can
help you identify the existing and absent elements of an inclusive culture.

Discussion to Guide Co-Teaching in Inclusive Environments
Use this link to access the ILC-PP
●
●
●
●
●

Co-Planning and Co-Serving
Designing Physical Space and Classroom Structure
Planning Learning Experiences for All Learners
Targeted, Individualized Assessment and Feedback
Developing Learner Success Criteria

Pause here to use the ILC Practice Proﬁle to help you understand these terms.
Consider these ﬁve components of co-teaching and discuss how your current
culture supports these practices.

The 70/30 split

Beninghoff, 2012

Co-teaching as a practice is not effective if teams spend too much time in the
one-teach/one-support model. We know through research that this model has
no effect on student achievement, and some research suggests there can even
be a detrimental effect on student achievement if this model is used exclusively.
In 2005, Zigmond and Matta studied classrooms where one teach/one support
dominated, and they found there was no sustained instruction for students
having difﬁculties, no re-teaching for students that hadn’t reached mastery, and
no strategic instruction for students who needed explicit instruction in
strategies. In essence, the specially designed instruction was lost in the one
teach, one support model.
In both Sonya Heinemann Kunkel and Anne Beninghoff’s work, they cite the
importance of utilizing the 70/30 rule. Co-teachers should plan for
approximately 70% of their class time to be spent in small, instructional
groupings, with opportunities for specially designed instruction or extension
activities for students who are ready to move on. In these instructional groups,
both teachers are actively instructing. Their recommendation suggests that in
the course of one week, no more than 30% of the instruction in a co-taught
classroom should be in a whole group experience where only one teacher is
leading the instruction at a time. Marilyn Friend, in her research, suggests no
more than 10% of the instruction should be in a one teach/one support model.

The 70% time allows for the instructional practices which have a bigger impact
on instructional outcomes including, but not limited to, promoting better
discussion and engagement for learners, offering more opportunities for
learners to respond, and providing more time on task.

Co-Teaching Models in an Inclusive Learning Environment

Level 1 - 30%

Level 2 - 70%

One teacher assumes the main teaching responsibility and
one teacher assumes a support role or both teachers support
instruction while students practice.

Both teachers teach at the same time. Focus is on data
based interventions, small group instruction, and specific IEP
related instruction.

● Team (Duet) Teaching

● Parallel Teaching

● One Teach/One Collect Data

● Station Teaching

adapted from Friend and Cook, 2004; Beninghoff, 2012; Kluth and Causton, 2016

To reiterate, co-teaching is not a support model. It is an instructional model that
allows the specialist to bring specially designed instruction into the general
education classroom.
In the Team (Duet) Teaching Model, the focus is still on whole group instruction.
The lessons are taught by both teachers who actively engage in conversation,
not lecture, to encourage discussion by students. Both teachers are involved in
the management of the lesson as well as in student engagement. Both teachers
interact with the whole group of learners, taking turns in leading the lesson. This
model remains a level 1 practice because the instruction is taking place in the
context of the whole group.
There are times that one teacher needs to observe students to check for
understanding, chart behaviors, etc. When this occurs, the One Teach/One
Collect Data model can be used. This formative data is used for planning
purposes to determine learning targets for upcoming lessons or to determine
progress on IEP goals. There is space for this model in the 30% of instruction
co-teachers do across the week, but it should be planned out and agreed upon by
both teachers.
In the Parallel Teaching model, the teachers plan jointly and are either covering
the same information at the same time or are conducting two different activities,

concepts or ideas. They divide the class into two groups and teach the planned
content simultaneously. To successfully create and lead a Parallel lesson, both
teachers must be comfortable with the curricular content. Timing is also
important, as both teachers need to begin and end lessons at the same time. This
is a level 2 practice as both teachers are engaged in the lesson with small groups
of students.
In the Station Teaching model, teachers divide instructional content and
students. Each teacher then teaches the content to one group and subsequently
repeats the instruction for the other group. Multiple stations will give students
an opportunity to work in independent or peer led groups. The Station Teaching
model is a level 2 practice.
Level two models of co-teaching support specially designed instruction when
both teachers intentionally include it as part of the lesson plan. If Level One
models are used, while one teacher is teaching the second teacher should be
actively observing, taking data on students, or checking for student
understanding. The second teacher should never be in a passive role in the
classroom. The observation or data collection should be thoughtfully planned
and agreed upon by the two teachers within the course of the instruction for the
week.

Pause and Discuss
Think about Level One and Level Two
practices.
Reﬂect on your own practice - where is
your coteaching team now?
How can you get closer to the 30/70 split?

Pause the presentation to discuss the following ideas.
Think about Level One and Level Two practices.

Reﬂect on your own practice - where is your coteaching team now?

How can you get closer to the 30/70 split?
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Using this graphic, the Teachers College Inclusive Classroom Project
demonstrates what is currently a common way to plan and teach to diversity in
many classrooms. Planning in this model starts with the learning target then the
instructors plan the lesson with the necessary materials and technology. Last,
student needs are addressed. This way of development requires retroﬁtting for
student needs by modifying the predetermined lesson, materials and
technology.
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By comparison, the Teachers College Inclusive Classroom Project uses Universal
Design for Learning when considering the learning target, placing the students’
needs FIRST, then determining the lesson, materials and technology necessary
to ensure the learner can meet individual goals and make progress in the
curriculum. This process can also minimize barriers and maximize every
student’s growth by addressing each learner’s strengths and needs. Now the
focus is on the learning for every student, and co-teachers choose instructional
strategies, design lessons, and select appropriate materials and technology that
meet the needs of each and every learner in their classroom.

SDI for students with IEPs
in an Inclusive Co-Teaching Context
• is related to goal (s) in the learner’s IEP
• is progress monitored
• is identiﬁed by frequency, amount, location and duration in
the learner’s IEP
• provided by special education teacher, related service
provider, or reading teacher (reading goals or supports only)
(

Guidance Related to OSEP’s Letter to Couillard August 2013)
•

Bulletin 10.07

Although many learners beneﬁt from many forms of specially designed
instruction, it is required for students with IEPs. Staff must consider the legal
requirements for students with IEPs. Specially designed instruction is speciﬁc to
a student who qualiﬁes for special education services in order to help them
master IEP goals and/or objectives, while also ensuring access to and progress
within the general curriculum. It addresses the unique needs that exist because
of a student’s disability.
When addressing students with IEPs, specially designed instruction can only
be provided by:
●
a special education teacher
●
a reading teacher (in the area of Reading)
●
some related service providers (examples include: speech and language
pathologist, social worker)
●
Speech and Language Pathologists
Occupational and Physical therapists provide therapy that allows the learner to
access special education, so that they can beneﬁt from the specially designed
instruction. This can also be true of speech and language pathologists or social
workers AND they can also be responsible for goals within the IEP if they are
indicated as a related service.

Specially Designed Instruction
in an Inclusive Co-Teaching Context
• adapted content, methodology, or
delivery
• to ensure access to general curriculum
(standards informed instruction)
• provided by specially trained personnel

When considering how to provide specially designed instruction, start from the
assumption that everything a learner needs happens in this learning
environment. Consider who is providing specialized instruction. We commonly
think of specialized instruction as being limited to special education staff, yet
other educators are routinely providing specialized content, delivery and
methodology to meet student needs.
Consider this quote: “It is important to remember that specialized instruction is
not just the purview of special educators. An English as a second language
specialist, an occupational therapist, a literacy coach—all of these specialists
have pursued in-depth training in an area that’s typically outside the expertise of
a classroom teacher.” (Anne Beninghoff, To Clone or Not to Clone, CEC).
General educators specially design lessons to meet the needs of all learners
when using the UDL framework in their classrooms.

Incidental Beneﬁt
Students who are in the co-taught
environment, who DO NOT have
IEPS, can be included in specially
designed instruction as an incidental
beneﬁt.
Guidance Related to OSEP’s Letter to Couillard August 2013)

Who else in the class would beneﬁt from being in the same group when the
Specially Designed Instruction is happening? Special education teachers and
speech and language providers (who are considered to be special educators) can
provide “incidental beneﬁt” to other students.
The incidental beneﬁt provision of the Individuals with Disabilities Education
Act (IDEA) permits one or more nondisabled students to beneﬁt from the special
education, related services, and supplementary aids and services provided to a
student with a disability in accordance with the student’s IEP.
Special education teachers may not spend additional time, perform additional
tasks, or perform tasks that interfere with the provision of services outlined in
IEPs for students not currently identiﬁed as needing special education or related
services. For example: neither grading papers for an entire class or section is
permitted, nor is attending parent teacher conferences with students who do
not have IEPs. Simply stated, if a special education teacher does not have
adequate time to serve students on their caseload because of their support of
general education students, then it is no longer incidental beneﬁt. (Read
“Guidance Related to OSEP’s Letter to Couillard” for more in depth discussion)
There are also considerations about how positions are funded when determining
stafﬁng and assignments.

REMEMBER: “All staff, who are required to be licensed, must work within the
scope of the position for which they are employed or contracted, and may only
perform duties permitted by their funding source. “ (Guidance Related to OSEP’s
Letter to Couillard). Reading teachers are not required to be funded through
IDEA, but they CAN be. They cannot be funded through state categorical aid.
A dually certiﬁed educator (special education and general education) COULD
provide specially designed instruction, if it was part of their position, and could
be funded by IDEA or state categorical aids for the percentage of time they are
working as a special education teacher. In this way one staff person could
provide special education/ specially designed instruction, CEIS interventions,
and general education instruction.

Specially Designed Instruction
Description

Frequency

small group reading
4 x/week
instruction to address
disability related needs

Amount

Location

20 minutes per General
session
education
classroom

Duration

IEP term

I-4 Linking Form

This example of Specially Designed Instruction,could easily be
provided/facilitated in a co-taught classroom providing incidental beneﬁt (one or
more students)
Planning for Co-Teaching starts when the IEP is developed using the I-4 Linking
Form.
Be careful to commit only to the actual time necessary to address the goal within
the the general education environment. Don’t simply insert the time of the class
period into the IEP. If your class period is 45 minutes in length, how much of that
time will be devoted to the specially designed instruction the child requires to
meet their goals?
Make sure all IEP team members - especially families - understand what the
Specially Designed Instruction, is, what is the commitment of time and
resources, and how it will happen in the general education setting.
This is where misunderstandings that end up in complaints can be prevented.

Related Services
in an Inclusive Co-Teaching Context
• provided to assist a learner with an IEP to
beneﬁt from special education
• needs to connect to a goal on the IEP OR- a disability related need
• is identiﬁed by frequency, amount,
location and duration in the learner’s IEP

Related services must connect to a learner’s IEP goals.
These services can also be provided in a co-taught setting when the related
service is intentionally planned and linked to instructional content.
Examples for what a speech and language pathologist might do in a co-taught
setting include:
●
●
●
●

having student address speaking goals in a book discussion,
observation and support for generalizing articulation goals,
focusing on comprehension skills with a written text
providing a small or whole group instructional lesson on a speciﬁc skill or
strategy

Examples for what an occupational or physical therapist might do in a co-taught
setting include:
●

●

Developing motor play and development by planning content related
activities to develop muscle control, sitting posture, core strength and
endurance.
Developing body/spatial awareness by planning content related activities
to develop knowing where your body is in space, a focus on

●
●

●

reading/writing letter orientation, or maintaining balance/equilibrium for
desktop tasks.
Incorporating motor planning by creating content related activities to
develop gross motor planning for all movement, ﬁne motor planning
writing, and sequencing.
increasing opportunities to crossing midline by infusing content related
activities to develop skills used in reading and math orientation, (left to
right reading, top to bottom reading, lining up numbers for math).

Supplementary Aids and Services
in an Inclusive Co-Teaching Context
• to enable a learner with an IEP to be
educated with learners w/o IEP • needs to connect to a goal on the IEP OR- a disability related need
• is identiﬁed by frequency, amount,
location and duration in the learner’s IEP

“Supplementary Aids and Services” are aids, services, and other supports
provided in general education classes to enable a student with a disability to be
educated with students without disabilities. As such, within the IEP, it is the
responsibility of the general educator to ensure that these supports are
available to students, based on their individual IEP needs.
These supports are offered any time students with an IEP are in the general
education environment, even if the second teacher is a certiﬁed special
education teacher and is only scheduled in the room for discrete periods of time.
These may include things such as assistive technology or speciﬁc modiﬁcations
made for a particular student in the general education setting.

Program Modiﬁcations and Supports
in an Inclusive Co-Teaching Context
• services or activities needed by school
personnel to meet the needs of the
learner
• needs to connect to a goal on the IEP OR- a disability related need
• is identiﬁed by frequency, amount,
location and duration in the learner’s IEP

“Program modifications or supports for school personnel.” These items are
just that; services or activities provided to school personnel on the behalf of
students. The key to this item is, “Is it for school personnel”? If so, it should
be listed in this section. These items include things like specific kinds of
training opportunities, consultation between staff, etc. The important thing to
remember about these items are to write them specific enough so that
everyone knows what is going to be done, by whom, where, and when. If a
student with an IEP needs assistive technology, then staff need to also know
how the technology works and what their role is in supporting its use.

Supporting Materials from DPI
COTEACHING PRACTICE PROFILE

1. Designing Physical Space and
Functional Structures
2. Planning Learning Experiences
for All Learners
3. Delivering Targeted,
Individualized Instruction
4. Assessing Student Learning
and Providing Feedback
NIRN practice profiles

Also available in Fall 2019, look for a CoTeaching practice proﬁle. Practice
Proﬁles identify the core components of a program, innovation, practice, or
intervention, and describe the key activities that are associated with each core
component. Practice proﬁles enable a program to be teachable, learnable, and
doable in typical human service settings.(NIRN practice proﬁles)
This allows us to have a common language when discussing co-teaching,
especially when designing a co-teaching environment that supports equity.
The practice proﬁle will be posted on the CoTeaching webpage on the Wisconsin
Department of Public Instruction website.

Tell us your thoughts!
We would love to hear from you!
Please use this link: Feedback Survey
to tell us how you used this
presentation for professional
learning.

We would love to hear from you!
Please use this link Feedback Survey to tell us how you used this presentation
for professional learning.
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