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Key Features of Wisconsin’s PROJECT
Multi-Level Systems of Supports

Centering Each and Every Student. Educational equity means that each and every student has access to
the resources and educational rigor they need at the right moment in their education across ability,
race, gender, ethnicity, language, family background, or family income. (The Aspen Education & Society
Program and The Council of Chief State School Officers, 2017)

Continy, us
High Quality Instruction. Curricula, teaching practices, and
learning environments are standards-based,
evidence-based, engaging, differentiated, culturally
affirming and responsive, and data-driven.

o
]
Strategic Use of Data. Ongoing, reflective, and collaborative %
analysis of implementation and outcome dataina =
problem-solving process to inform improvement and 5
achieve equity.
Collaboration. A systematic process of students, families,
educators, and the community working together to ensure R
the academic, social, emotional, and behavioral success of e@é&

every student.

Family and Community Engagement. Families and
communities are active partners and key collaborators in ' ol
achieving the goal of success for each and every student. Mprove™

Continuum of Supports. Multi-level system of proactive and responsive supports of varying intensity built
to match the range of students’ developmental, academic, social, emotional, and behavioral needs,
anchored by high-quality instruction, collaboration, and strategic use of data to equitably address the
needs of each and every student.

Strong Universal Level. Instruction, assessment, and collaborative systems and practices are accessible,
effective, and reflective of every student.

Systemic Implementation. Programs, practices, roles, and expertise are intentionally aligned and function
as an interdependent whole ensuring each and every student benefits from access, opportunity,
representation, and high quality equal outcomes.

Strong Shared Leadership. Representative teams with responsibility to lead and oversee the
implementation of Wisconsin’s Framework for Multi-Level Systems of Supports at the school and district levels.

Positive Culture. A collective sense of purpose and commitment to ensure the well-being, sense of
belonging, safety, and success of each and every student.

Evidence-Based Practices. Approaches, programs, procedures, and strategies that have been proven to be
effective for populations served and that align with the school’s and district’s stated mission and vision.
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Background

Wisconsin’s history with multi-tiered systems of support (MTSS) such as Response to Intervention (Rtl)
and Positive Behavioral Interventions and Supports (PBIS) dates back to 2010, when Wisconsin Response
to Intervention: A Guiding Document was first developed with the help of critical partners in education from
around the state. By 2017, with guidance from the Office of Special Education Programs’ Positive
Behavioral Interventions and Supports (PBIS) Implementation Blueprint, Wisconsin’s Model to Inform Culturally
Responsive Practices, national research, and local success, Wisconsin’s Multi-Level Systems of Supports
Framework was developed by the Wisconsin Rtl Center. This updated framework expanded on earlier
work, emphasizing integrated academic, social, emotional, and behavioral supports—with a focus on
students with Individualized Education Plans (IEPs).

Most recently, since July of 2023, the Wisconsin Department of Public Instruction, in collaboration with the
CESA Statewide Network, expanded its commitment to the continuous improvement of WiMLSS systems
and structures in Wisconsin schools through the WiMLSS Project. This project renews a focus on efforts to
integrate multi-level systems of supports to meet the needs of each and every student.

Purpose of This Document

Wisconsin’s Framework for Multi-Level Systems of Supports (WiMLSS) is grounded in extensive research and
collective expertise, particularly drawing from the foundational practices of Response to Intervention (Rtl)
and Positive Behavioral Interventions and Supports (PBIS). These structured processes are embedded
within the WiMLSS framework to address students’ academic and behavioral needs through a system of
tiered supports. Rtl emphasizes high-quality, data-driven academic instruction informed by universal
screening and ongoing progress monitoring. PBIS complements this by providing a proactive, tiered
approach to fostering positive behavior, preventing disciplinary issues, and promoting safe, inclusive
learning environments.

While Rtl and PBIS target specific areas, WiMLSS offers a comprehensive, integrated framework designed
to support the whole child academically, behaviorally, socially, emotionally, and mentally. It ensures each
and every student receives the right level of support at the right time.

Wisconsin’s Framework for Multi-Level Systems of Supports is intended for anyone providing, leading, and
supporting education in Wisconsin. This framework sets forth a vision of an integrated and coherent
framework to deliver academic, social, emotional, and behavioral supports for each and every student.
When localized and implemented with fidelity, this framework increases the likelihood Wisconsin schools
and districts realize and sustain positive outcomes for each and every student they serve.
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https://www.pbis.org/
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https://dpi.wi.gov/sites/default/files/imce/statesupt/pdf/WI_Model_Inform_CRPs_2019.pdf
https://dpi.wi.gov/
https://dpi.wi.gov/cesa
https://dpi.wi.gov/emlss/emlssproject

Wisconsin’s Vision of Multi-Level Systems of
Supports For Each and Every Student

For Wisconsin schools and districts, implementing integrated multi-level systems of supports means
providing services, practices, and resources for each and every student based upon responsiveness to
instruction and intervention. In these systems, high-quality instruction, strategic use of data, and
collaboration interact within a continuum of supports to provide the knowledge, skills, and habits

students need for success beyond high school, including developmental, academic, social, emotional, and
behavioral skills.

Collaborative teams use a range of data to match student needs with evidence-based supports, monitor
student progress, and adjust the intensity and nature of support accordingly. Implementing Wisconsin’s
Framework for Multi-Level Systems of Supports can help PK-12 schools and districts across the state realize
their mission to ready every student for college and career success.

Wisconsin’s Framework for Multi-Level Systems of Supports include the following key system features:

e Each and every student is at the center of the framework and embedded into all other key system

features to challenge and change inequitable access and opportunities experienced by students who
are currently underserved in Wisconsin schools;

e Academic, social, emotional, and behavioral teaching and supports delivered through high-quality
instruction;

Continuo"
s

e The strategic use of data for continuous improvement;

e Collaboration among staff, students, families, and
communities to make the complex work of system change
possible.

ol
(]
e A continuum of supports for students, starting with a strong fz;
universal level as the base; g
=
e Systemic implementation throughout the district, schools, : High AT strateeic "
teams, and classrooms to promote consistency and et uchon
effectiveness across the system of supports; g
. 6 ‘\Q
e Strong shared leadership and positive culture to provide the '%% . >
., . )
context necessary for schools and districts to grow and sustain %, Strong M
. . 0
implementation; and %,

e Use of evidence-based practices to ensure that school and "
district efforts positively impact student outcomes Improveme

These key system features inform and impact each other. Therefore, the success of the framework
depends on a school’s or district’s capacity to simultaneously develop and sustain key system features.
Success and durability of multi-level systems of supports depends on coherent implementation across the
system: from the state, to the district, to the school, to grade and content teams, to the classroom.

The remainder of this document describes each key system feature in detail. The interdependent nature
of these features means concepts and words often overlap within the descriptions. Additionally, the order

in which key system features are presented should not be interpreted as order of importance or
implementation.
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Centering Each and Every Student
Educational equity means that each and every student has access to the resources and educational rigor
they need at the right moment in their education across ability, race, gender, ethnicity, language, family

background, or family income. (The Aspen Education & Society Program and The Council of Chief State
School Officers, 2017)

In nearly every measurable area (i.e. academic achievement, discipline
practices, gifted and talented placement, and graduation rates) across all ages
‘ ’ v and grades, Wisconsin’s education system has yielded persistent unequal

outcomes for students along demographic lines. In particular, students of color,
students with IEPs, multilingual learners, and students eligible for free or
reduced lunch have experienced significantly lower rates of success than their

peers across the state (NAEP, 2024).

Achieving educational equity in Wisconsin schools requires a bold
commitment to deliberately address these unacceptable outcomes

and is the reason each and every student is situated at the center of
this framework.

An intentional focus on educational equity requires schools and
educators to engage in a journey of deep and honest examination of
who they are, their beliefs and assumptions about the students and
families they serve, as well as what they value and affirm.

This journey better situates systems to ensure students and families
feel true belonging, are inherently valued, and that the typical
guest/host power dynamic of schools is disrupted to ensure each and

Examine the
e system‘ﬁ_in\par\
on families
& students

Become
self-awar

Believe
all students
willlearn 1§

Use

7 [ practices and
¥ curriculum that
spect students
cultures 4

Understand
we all have unique
jdentities
world views

Know the
(()ﬂ\mlHHI\PS

Accept
institutional
responsmtmy

every student has rightful presence.

Defining Elements of Each and Every Student

Become self-aware: Stay alert to the ways that identity and culture affect who we are and how we
interact with students and families;

Examine the impact of systems, structures, policies, and practices on students and families: Analyze
who the system serves and underserves;

Believe all students can and will achieve at high levels: Examine and intentionally push back on
societal biases and stereotypes;

Understand that everyone has a unique worldview: Recognize each adult and student represents a
complex blend of cultures, identities, and roles, with singular differences;

Know and respect the communities: Understand and value the behaviors, beliefs, and historical
experiences of families and community members served by the school;

Lead, model, and advocate for equity: Challenge prejudice and discrimination as barriers to equity and
give voice and choice to those inequitably impacted by school and district decisions, policies, and
practices;

Accept the responsibility for student success: Recognize that equal outcomes depend on changing the
school’s and district’s beliefs and practices, rather than “fixing” students and families; and

Use practices, curriculum, and policies that respect the identities and cultures of students and families
served by schools.

D
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High Quality Instruction —

Curricula, teaching practices, and learning environments are standards-based, evidence-based, engaging,
differentiated, culturally affirming and responsive, and data-driven.

High-quality instruction includes curricula, teaching practices, and learning environments L ¥
across the system. Delivering high-quality instruction starts with identifying Wisconsin

Academic and Wisconsin Model Early Learning Standards, social and emotional

competencies, and behavioral expectations (SEB) that lead to college and career readiness

and are valued by the community. Educators use rigorous and relevant academic, social,

emotional, and behavioral curriculum aligned to these values and standards.

To develop students’ academic, social, emotional, and behavioral (SEB) skills and habits, educators employ
high-leverage evidence-based teaching practices, delivered through an agreed-upon instructional
framework. Educators use Universal Design for Learning principles and culturally affirming and responsive
practices to inform the development and delivery of instruction in well-managed classrooms to reach,
challenge, and engage every student.

High-quality teaching practices are more likely to positively impact students when delivered in settings
where students feel safe, seen, supported, and proud to be themselves. Educators respect and take time to
learn about the beliefs, practices, and experiences of students and families. Educators use this
understanding to design and deliver instruction that helps students achieve success in mainstream society
while sustaining their identities, home culture, and language.

Educators are supported through training and coaching to deliver high-quality instruction in inclusive,
well-managed learning environments. To gauge the effectiveness of practices, teams of educators regularly
review student outcomes and system implementation data at each level of support, and adjust accordingly.
This continuous improvement process is described further in the Strategic Use of Data section.

Defining Elements of High-Quality Instruction

e Instruction is based on academic standards and social, emotional, and behavioral (SEB) expectations
and competencies that lead to college and career readiness and are valued by the community.

e Academic, social, emotional, and behavioral (SEB) curriculum is rigorous, relevant, research-based,
and aligned to values and standards.

e Teaching practices use high-leverage, evidence-based and agreed-upon instructional frameworks that
develop students’ academic, social, emotional, and behavioral (SEB) knowledge, skills, and habits.

e Teaching strategies are differentiated, universally designed, and culturally affirming and responsive.

e Instructionis delivered in well-managed settings where students feel safe, seen, supported, and proud
to be themselves.

e Student identities are positively represented in curricular materials and throughout the physical
environment.

e Messages of high expectations and care for each student are conveyed through words and actions.

e Instruction is designed and delivered with understanding of and respect for the beliefs, practices, and
experiences of students and families.

e Students’ success in mainstream society is achieved while sustaining student identities, culture, and
language.
Delivery of instruction is supported through professional learning and coaching.
Effectiveness of instruction is regularly reviewed through student outcomes and system
implementation data at each level of support and adjusted as needed.

-
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https://dpi.wi.gov/standards
https://dpi.wi.gov/standards
https://dpi.wi.gov/sites/default/files/imce/early-childhood/wmels_5theditionfinal.pdf
https://dpi.wi.gov/sspw/mental-health/social-emotional-learning/competencies
https://dpi.wi.gov/sspw/mental-health/social-emotional-learning/competencies
https://dpi.wi.gov/families-students/student-success/ccr
https://dpi.wi.gov/universal-design-learning

Strategic Use of Data

Ongoing, reflective, and collaborative analysis of implementation and outcome data in a problem-solving
process to inform improvement and achieve equity.

Multi-level systems of supports are driven by the strategic use of data for
continuous improvement. Continuous improvement is an ongoing effort to improve
a framework, process, program, or innovation and requires an organizational
commitment to continual learning, self-reflection, adaptation, and growth. Using
Wisconsin’s Continuous Improvement Process and Rubric, teams analyze
implementation data, including adult practice data, along with student outcome
datain a needs assessment process to inform the selection of evidence-based
improvement strategies (EBIS) leading to changes in practices and outcomes.

Implementation data measures staff knowledge, attitudes, beliefs, and practices related to the framework,
and links adult behaviors to student outcomes. Implementation research shows that schools only realize
improved student outcomes when evidence-based practices are fully implemented across the system. For
this reason, teams routinely use implementation data to gauge the extent to which practices are in place and
used as intended. Wisconsin's MLSS Integrated Assessment Tool measures implementation of the key
features of Wisconsin’s Framework for Multi-Level Systems of Supports (WiMLSS) at the school level. The tool
guides leadership teams to identify strengths, assess needs, and prioritize action steps to enhance and
sustain implementation.

Outcome data helps teams gauge how well their multi-level systems of supports work for students and
families, to identify who is benefitting and whose needs are underserved. Depending on the team'’s focus,
outcome data may include multiple:

Areas of focus (i.e. developmental, academic, social, emotional, behavioral (SEB));

Types (i.e. development, achievement, attendance, early warning system indicators, formative and
interim assessments, anecdotes and interviews, observation, office discipline referrals, climate surveys,
performance);

Levels of analysis (aggregated and disaggregated); and

Sources (students, families, staff, and the community).

Universal screening and progress monitoring are outcome data and processes uniquely important for
decision-making within multi-level systems of supports.

Problem-solving processes are regularly used by teams to inform data-based decisions and actions.
Educators systematically review implementation and outcome data with a growth mindset, dig deeper to
learn more about root causes, create action plans, evaluate results, and adjust accordingly to continuously
improve. Consistent use of team norms, roles, and protocols supports effective decision-making and helps
teams move from identifying problems to taking informed action that benefits each and every student.

A team'’s ability to strategically use data requires team members to have the knowledge and skills to select,
interpret, and use implementation and outcome data in a problem-solving process. Additionally, an
environment of trust, transparency, and collective efficacy is necessary to ensure that the focus remains on
strengthening the system through adult practices, rather than on fixing students and families.
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https://dpi.wi.gov/sites/default/files/imce/continuous-improvement/pdf/CIP_rubric_draft.pdf
https://dpi.wi.gov/sites/default/files/imce/continuous-improvement/pdf/Evidence_based_improvement_strategies-updated_2023.pdf
https://dpi.wi.gov/sites/default/files/imce/continuous-improvement/pdf/Evidence_based_improvement_strategies-updated_2023.pdf
https://www.google.com/url?q=https://dpi.wi.gov/emlss/emlssproject/integrated-system-assessment&sa=D&source=editors&ust=1753919388108686&usg=AOvVaw2eOWe7G106kIw5RFT8gfsF
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Using Data to Support Students

Universal screening data and processes help schools proactively match supports to needs. Throughout the
year, teams use a universal screening process to review academic, social, emotional, and behavioral (SEB)
data for every student. They review aggregated data to gauge whether the universal level is meeting the
majority of students’ needs, and disaggregated data to identify areas of inequity. Where gaps exist, teams
use a problem-solving process to make universal-level adjustments.

This process also helps identify students who may benefit from support beyond the universal level. For
example, some students may need interventions to improve specific academic, social, emotional, or
behavioral areas. Students who have exceeded academic benchmarks may need additional challenges to
meet their learning needs. Once student needs have been identified in this process, teams engage in
matching supports to needs using all available data, including diagnostic assessments.

Progress monitoring data and processes are used to gauge individual student responsiveness to
interventions or additional challenges. Teams reviewing progress-monitoring data consider whether
students are making adequate progress with supports provided, or whether changes are needed. Students
and their families are important partners in this decision-making process.

Leadership teams review aggregated progress monitoring data to gauge the overall effectiveness of their
levels of supports. Teams also review disaggregated progress monitoring data to identify and address areas
of inequity within the system of supports.

Defining Elements of Strategic Use of Data

Teams at all levels of support use implementation data (staff knowledge, attitudes, beliefs, and practices)
along with multiple forms of aggregated and disaggregated student outcome data to:

e Gauge the extent to which practices are in place and used as intended

e Gauge the extent to which features of Wisconsin’s Framework for Multi-Level Systems of Supports are in
place and implemented with fidelity

e Guide action planning, professional learning, and resource allocation

e Gauge the effectiveness of the system of supports for students and families

e |dentify who is benefiting from and whose needs are underserved by the system

e Skillfully use problem-solving processes to inform data-based decisions and actions

e Establish a positive culture focused on growth through trustworthy and transparent data use.

e Use consistent, culturally competent processes focused on changing the system and adult practices,
rather than fixing students and families

_ 4 A



I

Collaboration
A systematic process of students, families, educators, and the community working together to ensure
the academic, social, emotional, and behavioral success of every student.

Establishing a sustainable system of supports relies on partners working together and holding each other
accountable toward the shared goal of success for every student. This means meaningful collaboration
occurs:

e Across the district (i.e. central office, schools, departments, grades, classrooms) for aligned
implementation;

e Across settings (i.e. classrooms, lunchroom, playground, bus) to develop consistency in expectations,
language, and practices;

e Atand across levels of support (i.e. universal/tier 1, selected/tier 2, intensive/tier 3) to deliver coherent
student supports;

e Amongdiverse partners (i.e. students, families, board members, educators, administrators, staff,
cultural brokers, community members) to include and legitimize multiple perspectives in
decision-making and foster engagement;

e Across programs (i.e. general education, special education, Title |, gifted and talented, EL, and
specialists) to maximize use of resources and minimize silos of decision-making; and

e Beyond the school system (i.e. Department of Public Instruction, child care and preschool providers,
CESAs (Cooperative Educational Service Agency), community service providers, post-secondary
institutions, professional organizations, and businesses) to expand the reach of systems of support for
students and families.

Collaboration in multi-level systems of supports occurs through

intentionally designed linked implementation teams and shared goals . ‘
within and across teams. Each team supports implementation and gauges '

effectiveness of particular aspects of the system. For example, building

leadership teams are concerned with system-level excellence and equity, -
whereas student problem-solving teams focus on planning and monitoring

support for individual students. A process for fluid structure and regular '

flow of information among and across teams helps the separate parts of the
system work in unison.

The complex work of improving outcomes for all and eliminating inequities depends on authentic dialogue,
learning, and planning among students, staff, families, and the community. Each partner plays an important
role in collaborating for student success, as described below.

ﬁ 10 _
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Staff

As the primary implementers of a multi-level system of supports, staff benefit from the encouragement,
expertise, and accountability provided through peer collaboration. In this context, educators exchange
information and share diverse perspectives and expertise, coming together to examine root causes,
problem-solve, and identify ways to more effectively meet the needs of every student. Educators hold each
other accountable through shared goals and progress data.

Teams need training and coaching to work
effectively. They also need assistance and
leadership to develop culturally competent ways of
collaborating. Team members need time to examine
the role of equity in teaching and learning, starting
with understanding their own identities. Through
this work, staff come to believe in the capability of
every student to achieve college and career
readiness. When facing unequal outcome data,
teams with an equity focus actively consider
whether mismatches in system structures, policies,
and practices unintentionally inhibit student
success. The teams then work together with family
and community partnership (see Family and
Community Engagement) to improve the system.

In Wisconsin, we define coaching as intentional, job-embedded professional learning designed to
support educators, school staff, and leadership teams in implementing frameworks, processes,
programs, or innovations with fidelity. Coaching is a critical component of the successful and
sustained implementation of Wisconsin’s Framework for Multi-Level Systems of Supports (WiMLSS).

Grounded in the Wisconsin Coaching Competency Practice Profile, effective coaching through
WIMLSS builds the capacity of individuals and teams by fostering shared leadership, collaborative
problem-solving, and continuous improvement. WiMLSS coaches provide both systems-level and
practice-focused coaching to ensure alignment across district and school initiatives, promote equal
and positive student outcomes, and embed a culture of high-quality, data-informed decision-making.

Systems-level coaching supports cohesive implementation and strong communication between and
among leadership and implementation teams, helping to align policies, practices, and resources.
Practice-level coaching focuses on supporting educators in implementing evidence-based
instructional and intervention practices aligned with the key features of the WiMLSS framework.

Ultimately, coaching within WiMLSS drives deep, lasting change by ensuring that all staff work
collaboratively and consistently toward a shared vision, creating sustainable systems that support
the success of each and every student.
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Students

All students have the inherent potential for meaningful learning when provided appropriate resources and
support in an environment of true belonging. To achieve this, students should be engaged as collaborative
partners in shaping their educational experience. Actively seeking student voice (e.g., setting classroom
expectations, goal-setting, monitoring progress) and providing meaningful choice (e.g., instructional
materials, types of supports provided) affirms each student’s identity, experience, and worldview. When
students are authentically involved in decision-making, they are more motivated to engage in and take
ownership of their learning and development.

At the system level, students provide a unique perspective on the actual versus intended impact of school
practices and curricula. Including students in decision-making, from the classroom level to the school and
district level, can provide insight into root causes of concerns and help teams take action that makes a
meaningful difference in student lives.

Defining Elements of Collaboration

e Occurs through intentionally designed linked implementation team structures and shared goals: within
and across teams; across the district; across settings; at and across levels of support; among diverse
partners; across programs; and beyond the school system

e Depends on fluid team structure and regular flow of information among and across teams

e Emphasizes family and community engagement

e Staff collaboration includes:

o Structures to exchange information, share expertise, and problem-solve
o Peer accountability and support

o A commitment to equity and cultural competence

o Shared decision-making and collective ownership of student outcomes

e Student collaboration includes:

o Ensuring student voice is included in individual and system level decision-making (especially the
voices of students who have been underserved)
o Ensuring students have choice in decision-making at the individual learning and systems level

ﬁ 12 _



Family and Community Engagement
Families and communities are active partners and key collaborators in achieving the goal of success for
each and every student.

Families are key collaborators in multi-level systems of supports. Schools and districts can use the “three
Es” to develop strong relationships and build effective partnerships with families throughout their child’s
educational experience:

e Embrace: Through words and actions, staff ensure a welcoming
environment that includes home cultures, values, and languages of
families and communities served by the school. Schools recognize
families as the first teachers of and foremost experts on their children.

e Engage: Families participate meaningfully in school and district
decision-making. Schools and districts intentionally seek family
perspectives through two-way communication, paying particular
attention to input from populations that have historically been
underserved. Families and community members are authentically
engaged as partners in decisions that impact student learning at the
child, classroom, school, and district levels.

e Empower: Schools and districts share ownership with families and the community by collaboratively
identifying goals and action steps that support both individual student success and system-wide
improvement. Schools and districts provide families with the knowledge, resources, and opportunities
to meaningfully influence student-specific and system-level policies and practices at both the school
and district levels.

Community partnerships extend the reach of a school’s and district’s system of supports. Partnering with
community agencies as assets creates more comprehensive, fluid, and accessible supports for students and
families, beyond the limits of the school day and school year. Community leaders and organizations also
serve to build cultural and linguistic bridges between families and the system.

Defining Elements of Family Engagement

School spaces are welcoming environments to students, families, and the community.

Family and community cultures, values, and languages are respected.

Families and communities are recognized as first teachers of and foremost experts on their child.

Cultural and linguistic bridges between families, communities, and the system are prioritized.

Family and community perspectives are sought through two-way communication, especially from

underserved populations.

Families are included as meaningful participants in school-level decision making.

e Families and communities are authentic partners in decision-making that honors family
strengths and supports each and every child’s learning.

e Families and community partners collaborate with the school to problem solve, co-own and
co-lead events, conduct data reviews, and create/monitor improvement strategies.

e Schools, families, and community agencies partner to ensure comprehensive and accessible

supports, beyond the limits of the school day and school year.
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Continuum of Supports

Multi-level system of proactive and responsive supports of varying intensity built to match the range of
students’ developmental, academic, social, emotional, and behavioral needs, anchored by high-quality
instruction, collaboration, and strategic use of data to equitably address the needs of each and every
student.

Continuum of supports function as an integrated system that brings
together Response to Intervention (Rtl) for academics and Positive
Behavioral Interventions and Supports (PBIS) for behavior into a
unified, cohesive approach for all students. Supports are appropriate
for each and every student being served, validating their knowledge
and experiences and acknowledging their diverse identities.

Interventions are evidence-based supports provided to address
specific academic, social, emotional, or behavioral needs. These
supports are standardized or individualized within a continuum,
layered on and connected to a strong universal level, and require
frequent progress monitoring and increased family engagement.

Many schools develop a three-level system of supports to ensure the success of every student:

e Theuniversallevel, or tier 1, includes the high-quality instruction, collaboration, and strategic use of
data provided for all students. In sustainable systems, at least 80% of students have developmental,
academic, social, emotional, and behavioral needs met through the universal level of support.

e Theselected level, or tier 2, includes supports intended for students whose developmental, academic,
social, emotional, or behavioral needs extend just beyond the reach of the universal, or tier 1, level.
This level is intended for short-term intervention targeting the specific skill needs of students so the
universal level of support can meet their educational needs. In a healthy continuum of support, at no
time should more than 20% of students be receiving selected or intensive levels of support.

e Theintensive level, or tier 3, is intended for students whose needs extend well beyond the reach of the
universal, or tier 1, level. In effective systems, only 1-5% of students need access to this level of
support. For developmental, academic, social, emotional, or behavioral achievement that is well below
benchmark, students access intensive supports in addition to the universal level and selected level as
needed. For students who well-exceed these benchmarks, collaborative teams may determine that
additional challenge (e.g. compacting or acceleration) may most appropriately take the place of
universal level instruction.

Instruction, collaboration, and the strategic use of data are connected, coherent, and aligned across levels
of support to create a system ensuring a high rate of student success. Interventions include six critical
features- increases in teaching with opportunities to practice, home school connection, and adult feedback;
progress monitoring, entrance & exit criteria, and fidelity monitoring, as described by Anderson &
Borgmeier (2010) and Newcomer, Freeman, & Barrett (2013).

To identify the nature and intensity of support best matched to student needs, teams review multiple forms of
data. Teams modify instructional practices, time, frequency, group size, and/or expertise of the provider to best
respond to student needs.
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As the intensity of supports increases, so does the frequency of progress monitoring and collaborative
review of data. The identification, use, and evaluation of supports is directly informed by reviews of student
progress and instructional fidelity.

Defining Elements of A Continuum of Supports

A range of supports that include high-quality instruction, collaboration, and strategic use of data and
are:

Proactive

Provided in a timely way

Responsive to students’ academic, social, emotional, and behavioral needs

Culturally affirming and responsive

Coherently aligned across and within levels of supports

Selected and implemented with staff, student, family, and community engagement

Modified and adjusted fluidly based on data

Directly related to to specific skill needs

Strong Universal Level ii

Instruction, assessment, and collaborative systems and practices are accessible, effective,
and reflective of every student.

Multi-level systems of supports are only as strong as the universal level that anchors all other levels and is
foundational to the success of each and every student. A strong universal level is comprised of high-quality
teaching based on rigorous academic standards, as well as social, emotional, and behavioral expectations in
an environment conducive to learning. Schools and districts provide a guaranteed and viable curriculum
that ensures all students have access to the same essential learning at each grade level and that teachers
have the time, resources, and support they need to teach effectively. Within a strong universal level,
curriculum is aligned across classrooms, grade levels, district expectations, and state standards, and is
designed to meet the needs of each and every student; including evidence-based, culturally affirming, and
culturally responsive materials and practices that are supported and refined in collaboration with staff,
students, families, and communities.

A strong universal level of support proactively promotes developmental, academic, social, emotional, and
behavioral wellness for every student and prevents challenges from developing.

Defining Elements of a Strong Universal Level

e Every student experiences high-quality teaching based on rigorous academic and social, emotional,
behavioral (SEB) expectations in an environment conducive to learning.

e Educators use agreed-upon evidence-based and culturally affirming and responsive classroom
management, curriculum, instruction, and assessment practices with fidelity.

e Practices are supported and refined through coaching and by reviewing data in collaboration with staff,
students, families, and communities.

e Academic, social, emotional, and behavioral wellness are proactively promoted for each and every
student.

e Universal instruction, assessment, and collaborative systems and practices meet the needs of at least
80% of students (at both aggregated and disaggregated levels).
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Systemic Implementation
Programs, practices, roles, and expertise are intentionally aligned and function as an interdependent
whole ensuring each and every student benefits from access, opportunity, representation, and high
quality equal outcomes.

Schools and districts can better meet the needs of every student when policies, programs, practices, roles,
and expertise are aligned and coordinated into an interdependent whole. The systems approach of utilizing
Wisconsin’s Framework for Multi-Level Systems of Supports enables schools and districts to proactively
provide students the most effective instruction and support. In this way, systemic implementation helps
ensure all students benefit equitably from access, opportunity, and support across the school and district.
Effective implementation of an MLSS involves integrating principles and tools of implementation science
with the culture, history, values, assets, and needs of the community.

~_ -
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Leaders and leadership teams lead and support the systemic implementation of Wisconsin’s Framework for
Multi-Level Systems of Supports in districts and schools. In this role, school and district leaders:

e Focusonaclear, shared vision of success for every student;
e Connect implementation with state and regional goals, mandates, and resources;

e Evaluate potential new initiatives in terms of alignment with, duplication of, and value added to existing
initiatives;

e Establish linked implementation teams to leverage implementation science principles and systems
change best practices;

e Utilize implementation drivers to establish the infrastructure needed to improve and sustain new and
existing instructional and social, emotional, behavioral (SEB) supports;

o Competency Drivers focus on developing and sustaining staff's ability to use evidence-based
practices within an MLSS. These include:

Selection. ldentifying staff with needed skills.

m Training/Professional Learning. Teaching staff how to use the innovation.

m Coaching. Providing on-the-job support and practice.

m Fidelity. Ensuring the initiative is used as intended, which is both a driver and an outcome.

o Organization Drivers are used to develop the support and infrastructure for a hospitable
environment for the initiative. These include:
m Strategic Use of Data. Providing reliable and accessible data for decision-making.
m Facilitative Administration. Leaders actively supporting the use of the by removing barriers and
aligning resources, policies, and procedures.
m Systems Interventions. Collaborating with external partners to address systemic issues and barriers
beyond the immediate control of administrators.
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e Attend to activities within the four stages of implementation to ensure successful and sustained
implementation across the school and district:

Exploration involves forming an implementation team,
demonstrating the need for an evidence-based practice, and
developing an implementation plan. (Purpose Building)

. 1 Installation focuses on putting the necessary infrastructure in place
’ for the implementation of the evidence-based practice.

/ '
m.v ' (Infrastructure)

Initial Implementation begins when a small group of practitioners
. start using the practice. During this stage, data and feedback are used
to inform decision-making and improve implementation quality.

Full Implementation occurs when practitioners skillfully implement
the evidence-based practice to fidelity, and outcomes are being
achieved.

e Engageinimprovement cycles to intentionally identify problems and solutions within the
implementation plan; and

e Engage critical perspectives and convey the importance and relationship of each staff member’s role
and responsibilities toward the success of the system.

School and district leaders understand that implementation is a process that occurs over time, typically
taking two to four years to achieve intended outcomes with a well-defined system. Continual monitoring
and a commitment to adjusting course and evolving to meet the needs of students are essential to strong
implementation and sustainability.

Defining Elements of Systemic Implementation

e Develop and communicate a clear, unified vision of success that supports the learning and well-being
of each and every student.

e Use astructured selection process to ensure that practices are aligned with identified needs, fit the
local context, and are usable within an MLSS framework.

e Foster inclusive, two-way communication to gain diverse and critical perspectives during both the
selection and implementation of evidence-based practices.

e Develop clear, operational definitions for each selected evidence-based practice to ensure consistency
and shared understanding.

e Establish representative and linked teams that guide and support implementation across all levels of
the system.

e Provide comprehensive training, ongoing professional learning, and job-embedded coaching to staff
responsible for implementing the practices.

e Follow astructured, staged approach to implementation - exploration, installation, initial
implementation, full implementation - and revisit stages as needed for continuous improvement.

e Apply data protocols and continuous improvement cycles to monitor progress and inform
decision-making at every stage of implementation.

e Collaborate with external partners to remove barriers, secure necessary resources, and ensure
alignment with overall system goals.
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Strong Shared Leadership
Representative teams with responsibility to lead and oversee the implementation of Wisconsin’s
Framework for Multi-Level Systems of Supports at the school and district levels.

Leaders play a key role in the successful implementation of Wisconsin’s
Framework for Multi-Level Systems of Supports. With a deep understanding of the
framework and leadership drivers, leaders promote a vision of success for each
and every student, establish a culture of collaboration, and foster a shared
commitment toward that vision across the school, district, and community.
Leaders model cultural competence, leading courageous conversations and
advocating for equity.

Leadership teams work together with school and district leaders to make sure the system is implemented
with fidelity and is sustainable. Often comprised of administrators, instructional staff, pupil service
providers, and other school staff, leadership teams are responsible for collaborating with students, families,
school boards, and communities. These authentic partnerships ensure multiple perspectives and shared
ownership of school and district goals as leadership teams determine needs, establish goals, implement
evidence-based practices, and create action plans.

understood, and practitioners can ask questions and provide feedback.
Teams also coordinate staff support through resources, professional
learning, and coaching.

Teams foster open communication channels, so all agreed-upon practices are - __ ;’
\Tp

With a commitment to equity, the leadership team uses implementation and
outcome data to action plan and monitor progress, as part of a continuous
improvement process, to ensure the success of each and every student.
Internal and external coaches provide valuable insight and feedback to
leaders and teams working to establish and sustain multi-level systems of
supports for each and every student.

Defining Elements of Strong Shared Leadership

All members:

e Model cultural competency and advocate for the success of each and every student.

e Promote avision of success for every student and foster a shared commitment to the vision across the
school and district.

e Ensure effective, efficient, reciprocal communication throughout the system.

e Value multiple perspectives, with particular attention to the perspectives of underserved student
populations.

e Ensure the system is implemented with fidelity and is sustainable.

e Coordinate support for staff through resources, professional learning, and coaching.

e Useimplementation and outcome data to action plan and monitor progress, as part of a continuous
improvement process, to ensure the success of each and every student.

e Ensure shared ownership of school and district goals as leadership teams determine needs, establish
goals, implement evidence-based practices, and create action plans.
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Positive Culture

A collective sense of purpose and commitment to ensure the well-being, sense of belonging, safety, and
success of each and every student.

The school’s and district’s prevailing beliefs, values, and practices are
instrumental to the successful implementation of Wisconsin’s Framework
for Multi-Level Systems of Supports. Leaders know meaningful change
depends on the degree to which staff share a collective sense of purpose:
an unwavering commitment to the success of every student. Cultivating
positive school culture with intentionality and ongoing maintenance is
essential for the other key system features to thrive.

In schools with a positive culture, the environment is predictable and safe:
physically, socially, emotionally, intellectually, and culturally. Positive
relationships and shared expectations among students and adults foster a
strong sense of community, identity, and belonging with the school.
Individuals within the school, both students and adults, are seen through a
strengths-based lens and treated as assets. Teams ensure school
structures benefit each and every student, school policies promote every
student’s success, and school practices are centered on the needs of every
student.

Defining Elements of Positive Culture
o All staff demonstrate an unwavering belief and shared commitment that each and every student will
succeed at high levels.

e The school and district provide environments where students, staff, and families feel physically,
socially, emotionally, intellectually, and culturally validated, safe, and supported.

e Schools and districts bring a strength-based perspective to the ways that decisions, practices, and
policies are developed, delivered, reviewed, and revised.

e Staff, students, and families have positive relationships which foster a strong sense of identity and
belonging within the school and district.
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Evidence-Based Practices

Approaches, programs, procedures, and strategies that have been proven to be effective for populations
served and that align with the school’s and district’s stated mission and vision.

Schools and districts use evidence-based practices across the system to successfully

improve student outcomes. By implementing evidence-based practices with fidelity, A D
or as designed and intended, schools and districts are more likely to achieve the — — D
positive outcomes found in research. In this context, evidence-based practices are D

not limited to high quality instruction; evidence-based also refers to the practices
used in the strategic use of data, collaboration, and all other key system features.

Schools and districts use local data and engage families and the community in the selection of
evidence-based programs, practices, and procedures that ensure access, opportunities, and positive
outcomes for each and every student. Schools and districts also support the use of evidence-based
practices by allocating resources, aligning policies, and providing ample training and coaching to staff.
Lastly, schools and districts use accountability measures, structures, and tools to: ensure evidence-based
practices are routinely used with fidelity, adjust support as needed, and evaluate the extent to which they
are improving outcomes for students.

Defining Elements of Evidence-Based Practices

Evidence-based practices are:
e applied across all key system features;
implemented as designed and intended;
selected collaboratively through use of local data;
culturally affirming and responsive; and
supported through policy, resource allocation, training and coaching, and accountability measures
and structures.

Conclusion

" W InWisconsin, educators are dedicated to ensuring every student graduates
college and career ready. While all students are capable of fulfilling this
‘&\ expectation, some need additional support to get there, while others have
.\\\l'\__

' already surpassed grade-level benchmarks and need additional challenges.
*. Wisconsin’s Multi-Level Systems of Supports provides a framework for schools

2% N

Through the effective implementation and sustained application of this framework, Wisconsin schools
and districts can disrupt systemic inequities that allow student demographics to predict academic
outcomes, thereby ensuring that each and every student is prepared for college and career ready.
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and districts to create a flexible system that coordinates high-quality
instruction, strategic use of data, and collaboration to meet the needs of each
and every student.
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Glossary

Below are terms used in this document with definitions of each to support a deeper understanding of the
content.

Aggregate
The performance/achievement of the total population of students participating in an assessment.

Bias
Prejudice in favor of or against one thing, person, or group compared with another.

College and Career Readiness

The Wisconsin Department of Public Instruction mission is to ensure every child graduates from high school
academically prepared and socially, and emotionally competent for further education and the workplace.
This includes proficiency in 1) academic content (knowledge), 2) application of knowledge through skills
such as critical thinking, communication, collaboration and creativity (skills) and 3) behaviors such as
perseverance, responsibility, adaptability and leadership (habits).

Cultural Brokers
Individuals who bridge, link, and mediate between groups or persons of different cultural backgrounds for
the purpose of reducing conflict or producing change.

Cultural Competence
Awareness of one’s own cultural identity and views about difference, and the ability to learn and build on
the varying cultural and community norms of students and their families.

Culturally Responsive Practices

An approach to teaching that recognizes and affirms the value of students’ cultural beliefs and practices and
draws upon them to inform instruction, enhance student self-advocacy, and bridge students’ home and
school experiences.

Disaggregate
Data calculated and reported separately for specific sub-groups or -populations (e.g., students’ economic
conditions, race, gender, culture, native language, developmental differences, and identified disabilities).

Discrimination
The unjust or prejudicial treatment of different categories of people, especially on the grounds of race, age,
gender, sexual orientation, or ability.

Disproportionality

The over- or under-representation of a given population group, often defined by racial and ethnic
backgrounds, but also defined by socioeconomic status, national origin, English

proficiency, gender, and sexual orientation, in a specific population category. For example, a child’s race and
ethnicity significantly influence the child’s probability of being misidentified, misclassified, and
inappropriately placed in special education programs.
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Glossary (cont.)

District Capacity Assessment

An action assessment designed to help educational district leaders and staff better align resources with
intended outcomes and develop action plans to support the use of effective innovations available through
the National Implementation Research Network (NIRN).

Equity

Educational equity means each and every student has access to the resources and educational rigor they
need at the right moment in their education despite race, gender, ethnicity, language, disability, family
background, or family income (CCSSO, 2017).

Growth Mindset
The belief that intelligence is fluid and develops over time. In contrast, a fixed mindset is the belief that
intelligence is an inborn trait that does not change.

Guaranteed and Viable Curriculum (GVC)

GVCrequires all students enrolled in the same class, course, or grade level be exposed to the same
rigorous curriculum regardless of the teacher to whom they are assigned and recognizes that teaching the
curriculum and covering the curriculum are two very different things.

Identity

All aspects that make a person who they are including but not limited to: race, ethnicity, gender, sexual
identity, gender identity, socioeconomic status, ability status, language, religion, and marital status.
Aspects of culture combine to provide a sense of identity, a history of how a person or group experience
interactions with society.

Implementation Drivers
Key components of capacity and infrastructure influencing a program’s success. The core components
needed to initiate and support classroom, building, and district level change.

Instructional Framework

A common language and vision for quality teaching shared by everyone in a school district. An instructional
framework provides a district-wide picture with levels of specificity to what is taught in all grades and in all
subject areas, including the core content, grade level benchmarks, instructional strategies, and
assessments. The framework provides curricular and instructional transitions between grades and
disciplines within and among district schools.

Leadership Drivers
One component of implementation drivers in which leaders understand the difference between technical
and adaptive challenges and implement effective strategies associated with each.

Marginalization
The social disadvantage and relegation to the fringe of a school or district, to put or keep some students
and families in a powerless or unimportant position within a classroom, school, or district.
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Glossary (cont.)

Prejudice
An opinion or leaning formed without just grounds or before sufficient knowledge is attained.

Rightful Presence

Exists when the system is built to ensure that each and every student is recognized as inherently valuable
and experiences true belonging. Responsibility is placed on the system, not individuals, to disrupt the
typical guest/host power dynamic and reauthor rights as collective and unconditional.

Root Cause
The deepest underlying cause, or causes, of the outcomes being achieved within any process.

Social Emotional Behavioral (SEB)
Comprehensive support that addresses how students interact (social), feel (emotional), and act (behavioral)
as critical components of overall wellbeing and mental health (Center on PBIS, 2025).
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