
Trauma Sensitive School Academic Interventions at 
Tier II/III  

Implementation Tools  
(Click title below to open file) 

 

1) 10 Steps to Make RTI Work in Your Schools 

2) Wisconsin’s Framework for Equitable Multi-Level Systems of Support 

3) DPI Mental/Behavioral Screening Website 

4) Conscious Discipline Website 

5) Culturally Responsive Problem-Solving Training Module (DPI) 

6) School-Wide Process for Responding to Student Needs 

7) ICEL by RIOT Matrix Worksheet 

8) Academic Intervention Tools Chart Website 

9) Instruction, Curriculum, Environment, and Learner Data Analysis 

Reflective Questions 

10) Student Support Profile Website 

 

 

https://rti4success.org/sites/default/files/10-RTI.pdf
https://dpi.wi.gov/sites/default/files/imce/rti/pdf/rti-emlss-framework.pdf
https://dpi.wi.gov/sspw/mental-health/mental/behavioral-health-screening
https://consciousdiscipline.com/
https://media.dpi.wi.gov/sspw/av/culturally-responsive-problem-solving/story_html5.html
https://www.wisconsinrticenter.org/wp-content/uploads/2019/02/Schoolwide-Process-Responding-to-Needs.pdf
https://achieve.lausd.net/cms/lib/CA01000043/Centricity/domain/361/positive%20behavior/tier%20ii/t2%20resources/BUL%206269.1%20-%20Att%20B2%20ICEL%20by%20RIOT%20Matrix%20Worksheet.pdf
https://charts.intensiveintervention.org/chart/instructional-intervention-tools
https://www.wisconsinrticenter.org/wp-content/uploads/2019/01/System-Level-Question-Examples-1.pdf
https://www.wisconsinrticenter.org/?site_search=any&s=student+support+profile
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Say this and Not That  

Judgemental Words Examples of Helpful Communication:  Describe the 
specifics of a behavior (statement or action) 

Inappropriate/unaccep
table 

 Specific action that is opposed to school rules or social 
norms.  

Opinionated After describing the statement, give the  reason why a 
student’s  opinion is not acceptable.  How does it 
disrupt the learning of self or others?  

Argumentative Student pursues a negative discussion with the teacher 
or adult about following a direction  

Disrespectful 
 

Student’s verbal or behavioral action that  demeans  a 
teacher or other adult.   

Rude/offensive/ 
obnoxious 

Specific statement that a  student said that hurt 
someone’s feelings, made them uncomfortable  or is 
not considered socially acceptable in the school 
environment.  

Condescending Specific statement from the student that was 
demeaning to the adult or a peer.  

Confrontational Student action (words or behavior) that opposes the 
teacher, other adult or peer. 

Naughty Specific and ongoing actions or statements that are 
known to be against the class rules and social norms.  

Difficult Actions or statements that question directions and 
explanations in an ongoing way.  

Agitated Actions or statements indicating that the student is 
disrupting the environment and the learning of 
themselves or others.  

Aggressive/violent/ 
combative/belligerent 

● physical 
● verbal 

Verbal or physical action that is hostile toward another 
person. Describe specifics such as “pushed another 
student” or  “threatened another student”.  Describe 
the intensity of the action or statement.  

Destructive Specific items that are broken in the classroom and 
how the student broke or ruined those items.  

Unsafe Specific actions that threatened a student’s safety or 
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Empathy Blockers Activity 
 

Materials: 
 Building Relationships Despite Challenges Guide Sheet 

 Multiple cards with one empathy blocker on each card--enough for ½ of the  

participants to have an individual card.  

  
Activity Steps:   

1. Hand out the empathy blockers sheet found with the module on Building  
Relationships Despite Challenges.   

2.  Participants find a partner. 

3. Give an  empathy blocker card to one person in each pair.  Their partner should not  

see what is written on the card.   

4.  The person in each pair without the card shares a concern or problem.  The person  

with the card responds using that empathy blocker.  The conversation can 

continue for a minute or two or until someone becomes frustrated.  

5. Share out participants feelings about the experience.  

6. Have pairs repeat the exercise.  This time the responder will show empathy using a 

phrase from the right slide of the Empathy Blockers worksheet.  

 

If time allows, collect the empathy blockers cards, mix them up and give one to each 

person who did not have a  card in the first round. Repeat step #4 and #5.  

 

This is a skill that can be taught to students and practiced as part of their social-emotional 

learning.   
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Brief Lesson on Needs, Feelings, and Non-feelings  
 
Introduction: 
To create more harmony and connection in our lives rather than anger, stress and 

aggression, we use needs, feelings and non-feelings to express what we are thinking about 

the world around us.    These tools come from an approach called Non-Violent 

Communication.  

 

Learning Target:  Be able to identify and express needs and feelings without blaming of 

judging others.  

 

Steps in Practicing Non-Violent Communication: 
● Provide definitions and examples of each of the key vocabulary words in this 

lesson: 

Needs--Our needs are at the base of our feelings.  All actions are done to meet a 

need. This is the human condition.  (Look at the list of needs and discuss what each 

of these words might mean) 

Feelings-- Our feelings tell us if our needs are met or not.  Feelings are not good or 

bad, they just reflect the state of our needs--are they met or not met?  

Non-Feelings--When a word includes a judgment, it is not a feeling.  For example, 

irritated, angry and annoyed are feelings, but disrespected is a judgment about a 

behavior or a statement made by someone to you.   Feelings only identify how the 

one person is experiencing the action or statement.  It does not include judgment.  

Any sentence that begins with “ I feel that you…” or “I feel like you…” moves the 

responsibility of a feeling to the other person.  That is a judgment.    

● Make observations and carefully listen to each others.  Clarify what you have seen 

and heard.  

●  Express what you feel and the need that is behind that feeling.  We confuse our  

feelings and needs.  It takes practice to separate our needs from our feelings.  We 

can begin by finding the word being used to identify a feeling on one of three 

sheets--Feelings, Needs or Non-feelings.  If you cannot find the word you are using 

on the need list, look on the feeling list and finally on the non-feeling list.   

● Use the lists to identify what you really need and feel.  

● Practice this process frequently in small groups or in pairs. 

● Utilize the worksheet on needs and feelings to further practice this skill.   
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   Building Relationships 

 

Name of School  
Identifying Feelings and Needs 

The following examples are typical behavior from someone who is being emotionally and verbally 

hurtful toward another. 

 
1. Shows extreme jealousy 

2. Attempts to isolate you from friends and family 

3. Texts or calls you excessively to find out where you are, who you’re with, etc. 

4. Becomes angry when you speak with other people 

5. Makes most, if not all, of the decisions in the relationship; disregards your thoughts and 
feelings 

6. Is controlling when they insist that you call to “check in” or ask permission to do things 

7. Tries to control what you wear, what you do and how you act 

8. Has a tendency toward anger; loses temper quickly 

9. Is emotionally abusive by putting you down, calling you names, telling you that you are 
nothing without them 

10. Pressures you to take drugs, including alcohol 

11. Threatens to hurt you or themselves if you end the relationship 

12. Swears you to secrecy about how they treat you 

 
What feelings and unmet needs come up for you when you read each example? 

1. 
 

2. 
 

3. 
 

4. 
 

5. 
 

6. 
 

7. 
 

8. 
 

9. 
 

10. 
 

11. 
 

12. 
 

Adapted from Healthy Relationships 101: Essential and Transformative Life Skills Curriculum for 


