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I. Purpose

The Wisconsin Department of Public Instruction (DPI) seeks applications from qualified entities
to serve as DPI approved Lead Turnaround Partners (LTPs). LTPs offer services and programs
designed to assist local education agencies (LEAS) for up to four years with whole-school reform
in Wisconsin’ persistently lowest performing Title I schools, also known as priority schools.

IIl. Eligibility

Institutions of Higher Education (IHE), community-based organizations, not-for-profit, and for-
profit entities are eligible to apply provided they have evidence of their demonstrated record of
success in supporting academically underperforming schools and districts and can otherwise
demonstrate the qualifications required by this application.

[1l. Contract Period

School districts entering into contracts with approved providers will negotiate for a one-year
term with option to renew if the LTP continues to stay on the Approved LTP List.

IV. Scope of the Work

LTPs must have a demonstrated record of successful and effective work with academically
underperforming LEAs and schools. LTPs are contracted by the LEA for the purposes of
providing expertise and direction in turning around low-performing schools.

LTPs are hired to help radically change the course for low-performing Title I Priority schools by
providing comprehensive services. As such, LTP applicants are advised that their role goes
beyond technical assistance and professional development. The LTP’s role is to assess existing
conditions with a school level diagnostic review, identify deficiencies and contributing factors
that are inhibiting the school’s ability to maintain appropriate levels of student achievement, and
make recommendations for school improvement. Additionally, the LTP is jointly accountable
with the LEA for the implementation of the reform strategies as well as the outcomes. The LEA
maintains appropriate and adequate autonomy over the administrative and operational services
provided by the LEA (e.g. transportation, food service, accounting, payroll, procurement, and
office services).

The scope of work for LTPs is summarized below:

1. The LTP is responsible for providing the mandatory onsite diagnostic review. The LTP is
responsible for working with the LEA to create and implement the school reform plan.

2. The LTP will be required to negotiate with the LEA to ensure appropriate and adequate
autonomy over staffing, curriculum and instruction, scheduling, and budgets. In some
instances, these autonomies may require negotiation and the creation of waivers or
memoranda of understanding (MOU) with staff that provide flexibility from a collective
bargaining agreement. The specific autonomies provided to the LTP must be agreed to by
the LEA and described in the contract/MOU developed by the LEA and the LTP

3. The LTP is required to be present in the Priority School at least 80 percent of the work
week to effectively work with the school on all of the required elements.



4. LTPs and the LEAs are required to participate in data collection, the development of a
reform plan that includes specific strategies and systems, evaluation, and reporting
activities as specified by the DPI’s Elementary and Secondary Education Act (ESEA)
Waiver. LTP applicants are advised that additional criteria may be added by DPI as
necessary. DPI requires the turnaround strategies listed in Appendix A as part of the
school reform plans.

V. Deliverables
A. Student Engagement

Schools are expected to produce positive growth in student engagement metrics at each
grade level by the end of the first full school year that the LTP has been involved with the
school. DPI reserves the right to remove from the list of approved LTPs any vendor that
fails to produce positive growth in one or more of the following engagement metrics by
the end of that time period:

1. Attendance

Chronic Truancy Rate

Dropout Rate (High School Only)

Graduation Rate (High School Only)

Freshman On-Track (High School Only)

Overage/Under-credited (High School Only)

Advanced Placement Course Participation/Completion (High School Only)
ACT Participation (Highs School Only)

. Wisconsin Knowledge and Concepts Examination Participation

10. Disciplinary Infractions

LCoNRWN

B. Student Achievement

Schools are expected to produce positive growth in student achievement metrics at each
grade level by the end of the third full school year that the LTP has been involved with
the school. DPI reserves the right to remove from the list of approved LTPs any vendor
that fails to produce positive growth in one or more of the following achievement metrics
by the end of that time period:

1. Wisconsin Knowledge and Concepts Examination

2. Interim Assessment systems employed by the school/district or LTP (e.g.
MAP)

3. PLAN/EXPLORE/ACT



VI.

VII.

Reporting & Monitoring

The school and LTP must provide DPI with monthly data analysis that include, but are
not limited to:

i. School, vendor, and school district reforms that have been implemented
within the past month;

ii. Barriers the school and/or vendor are experiencing that are keeping them
from implementing practices that generate higher student engagement and
achievement;

iii. Student data related to engagement and academic performance.

The DPI will be making site visits to the Priority Schools throughout the school year.
These visits will focus on requirements for Priority Schools listed within Wisconsin’s No
Child Left Behind (NCLB) Waiver.

The LTPs will undergo a financial soundness check with DPI’s finance team.

Application Information

Timeline
June 6, 2012 Call for applications
July 16, 2012 LTP applications must be received at DPI
August 15-22, 2012 Interviews occur for qualified applicants
Sept 1, 2012 List of LTPs published by DPI
Sept 1 to Nov 15, 2012 Districts shop for Priority School’s LTP
Nov 15, 2012 Districts choose LTP for Priority Schools
As requested Monitoring documentation

Late, incomplete or improperly formatted applications will not be reviewed. Applicants
must address every component listed in the rubric.

Generally Accepted Accounting Principles (GAAP) Audits must find the applicant

companies financially sound in order to have an approved application. Applicants must
submit GAAP Audits in hard copy with the application.

The original and 4 copies of the complete application must be mailed to:

1)

WI Department of Public Instruction
Attn: Andrew Fisher

Title 1 and School Support Team
PO Box 7841

Madison, W1 53707-7841

Required Application Elements
The application must include the following sections:

LTP Application Cover Sheet (Appendix B)
Applicants must submit the Application Cover Sheet paperwork with the application.




2)

3)

4)

5)

Certification of Debarment (Appendix C)
Applicants must submit Certification of Debarment paperwork with the application.

GAAP Audit

Applicants must submit GAAP Audits with the application. In order to be considered for
approval as a LTP, all applicants must demonstrate financial soundness at the time of
application according to the following criteria:

e The most recent complete GAAP financial audit report for a full fiscal year must be
conducted on behalf of the applicant by an independent Certified Public Accountant
and must be submitted at the same time as the application. GAAP audits should
not be older than the 2010-2011 Fiscal Year or the 2011 Calendar Year.

¢ An audit report must include the auditor’s written report (opinion) that the financial
statements, balance sheet, and accompanying notes, are presented in accordance
with GAAP. Ongoing concern(s) or other qualification(s) must be clarified. NOTE:
A Financial Information Report (FIR), a compilation of financial statements
with a review report, will not be accepted. Providers required to file a single
(Federal) audit must also submit all single audit reports to DPI.

e An independent CPA auditor’s report will show the applicant has conformed to all
local, state, and federal laws without any current audit exceptions, and that the
applicant is financially sound.

If you have additional questions, please contact Janice Zmrazek, at (608) 266-2803 or
janice.zmrazek@dpi.wi.gov.

References and Fee Schedule

a. Provide two references from districts and schools that have utilized your
organization’s services. Include district administration and school contact
information.

b. Include a fee schedule for performing the tasks outlined in the scope of work. The fee
schedule should describe the cost for the initial year of service and cost estimates for
each of the subsequent three years.

Application Narrative
The application narrative questions represent the majority of the LTP application.
Application narratives will be reviewed using the rubric in Appendix D.

1. Onsite Diagnostic Review
a. Asoutlined in the DPI’s ESEA Waiver, each LTP will need to perform a school

diagnostic review of each Priority School’s core instructional program
(specifically reading and mathematics). Describe the process and measures that
your organization would use to perform an onsite diagnostic review of a Priority
School’s core instructional program. This description must include the following
elements of the school’s practice:

I.  The fidelity of implementation and the efficacy of the curriculum

(including core instruction);
ii.  Universal screening;




iii.  Processes to identify students in need of interventions;
iv.  Selected interventions;
v.  Progress monitoring tools and strategies for use;

vi.  Staff capacity to implement a system of early intervening services
(including systems that provide meaningful data about student
performance and collaborative planning time for staff);

vii.  Process for ongoing collection of parental opinion on school practices and
performance.
b. After the school diagnostic review, the LTP will make recommendations to the
school that must include plans for:
I.  Addressing the needs of all students, including equal access to resources
and support for their long-term academic success;
ii.  Instituting effective collaborative systems among educators;

iii.  Using data to make informed decisions about students, staff, and

resources.

Include examples of past diagnostic reviews conducted by your organization. If your
organization is applying to work at both the school and district level, provide
examples for each. Also provide examples of the recommendations made to the
school/district as a result of your diagnostic review.

2. School Reform Experience and Framework

a. Describe your organization’s prior experience and success with turning around
and improving student achievement in low performing schools that are within the
same grade span as the schools you intend to work with in Wisconsin. Include
qualitative and quantitative data and contextual information for each example (i.e.
rural, urban, elementary, high school, union involvement, school size,
demographics, socioeconomics, change in performance measures, etc.)

b. Describe your organization’s framework/model for turning around low
performing schools. This should include: governance, instructional design,
staffing, professional development, and student supports.

c. Briefly describe how your organization’s activities within a Priority School would
evolve over a four-year period, what the basis and/or timing for this evolution
might be, and the process by which this evolution would take place.

d. Describe the theory of action that guides and informs your organization’s practice.

e. Describe your organization’s experience implementing the following required
turnaround strategies (Note: If applicant carries no experience with Response to
Intervention, a detailed description of their work with a similar system should be
included): Response to Intervention, extended learning time, highly skilled
educators, highly skilled leaders, positive and safe learning environment, and
family engagement. Note: DPI is only seeking LTPs that have at least 3 years of
experience turning around persistently low-achieving schools.

3. Approach to Working with School District and Staff

a. Explain your organization’s approach to negotiating with district offices to ensure
needed autonomy over: governance, budgeting, instructional design, staffing,
professional development, and student supports. Provide examples of prior
success.



b. Explain your organization’s approach to working with district leadership and
central office staff to improve district policies and practices. Provide examples of
prior success.

c. Describe your organization’s strategy for building capacity in the school and
ultimately turning power and responsibility back over to the school and district.
Provide examples of prior success.

4. Approach to Required Responsibilities

a. Briefly describe your organization’s activities in the school and district during its
first six months working with a Priority School. Answer should include a timeline
and adequate staff to ensure the following early, visible, and meaningful
improvement measures:

i. Recruit and hire/rehire staff;
ii. Establish a consistent, and intense relationship with each school and key
district offices;
iii. Launch community engagement efforts;
iv. Work with facilities department to ensure physical improvements;
v. Focus on culture and stabilization in building;
vi. Monitor non-academic (leading) indicators;
vii. Enhance rigorous and aligned curriculum;
viii. Other appropriate, visible, and meaningful improvement measures that are
supported by research of successful school turnaround.

Provide examples of prior success with each of the above early, visible, and
meaningful improvement measures.

5. Instructional Strategies (Rtl, CCSS, and Extended Learning Time)

a. Describe your organization’s curriculum and assessment program, detailing:
i. Clear expectations for student learning;
ii. Alignment with common core standards;
iii. Implementation of the Rtl System;

iv. Description of how curriculum is designed across grade spans;

v. Description of how equity and access will be ensured for all students
including but not limited to students with disabilities, English language
learners, students in at risk situations, as well as students dealing with low
achievement, poverty, behavioral issues, truancy, drugs, pregnancy, and
emotional issues.

b. Describe your organization’s strategies to implement flexible scheduling and to
create extended learning time. Include clearly defined sample schedules.
Demonstrate how your strategy can ensure 300 additional hours of instructional
time focused entirely on academics.

c. Describe how your organization will address student transitions throughout the
grade levels. Describe how intervention models in elementary and middle schools
will be integrated with high school interventions, and vice versa. For high
schools, describe the partnerships that will be formed with community colleges,
districts, and colleges and universities to address barriers to postsecondary access.
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6. Staffing and Professional Development (Highly Skilled Educators and Highly Skilled

Leaders)

a.

Describe your organization’s plan to design and implement a rigorous,
transparent, and equitable performance evaluation system for teachers and
principals that utilizes teacher and principal observation and takes into account
data on student growth as a significant factor.
Explain how your organization will assess the training and professional
development needs of a school’s staff and then deliver targeted professional
development. Include information about the standard components of the
professional development design and the areas that will be customized to fit the
school and district.
Describe how your organization will evaluate the fidelity of implementation,
quality, relevance, and utility of professional development.
Explain your organization’s plan to determine the effectiveness of the existing
school leadership team in carrying out the selected intervention model. Include
details on:

i.  Evaluating principal’s ability to act as an instructional leader;

ii. Evaluating principal’s ability and commitment to effectively

distributing leadership across school staff;
ii. Evaluating principal’s ability to build capacity across the leadership
team.

Provide information about your organization’s plans for recruiting, hiring, and
developing leaders (i.e., principals, other administrators, and teachers) for Priority
Schools. Include plan for working with district human resources staff to address
school staffing issues.
Describe how your organization will work with the district, the teachers’ union,
and, as applicable, other organizations to design and implement a fair and
consistent method to evaluate staff members’ ability to effectively participate in
the school reform plan.

7. Positive and Safe Learning Environments

Describe the specific strategies and activities employed by your organization that will
support attainment of a school culture and climate conducive to high expectations and
student learning, including a school wide student Positive Behavioral Intervention
and Supports (PBIS) system as outlined in the reform plan. Include methods of
measuring effectiveness of strategies and activities (such as tracking school climate
over time with school climate surveys of students and teachers) and examples of past
success.

8. Family Engagement

a. Describe how your organization intends to develop and maintain meaningful

partnerships with parents. Indicate how your organization plans to integrate
parents and other stakeholders into the reform process.

Describe how your organization will engage parents, guardians, and family
members to establish and support a culture of high expectations, with a
description of specific strategies.

11



VIII.

c. Describe how your organization will employ system-wide strategies to listen and
communicate with parents about expectations for student learning and goals for
improvement.

d. Describe how your organization’s family engagement plans align with the
research of Dr. Joyce Epstein of John Hopkins University.

9. Turnaround Partner Staffing and Qualifications

a. Describe the number of Full Time Equivalent (FTE) positions that the
organization will provide to support the school.

b. Describe the qualifications of organization personnel who will support the school,
including personnel who will be present in the school 80 percent of the work
week.

Required Formatting

Applications must be prepared and submitted according to the following specifications:
e Pages must be 8.5” x 11” with 1” margins on top, bottom, and both sides of the

paper;

Text must be typed and double spaced;

Font must be at least 11-points;

Pages must be consecutively numbered,;

Page headers must identify applicant and application date;

Responses to application questions cannot exceed 28 total pages; attachments may

be included and will not be counted in total.

e Responses to questions must be labeled with numbers and letters that correspond
directly to the application;

e Binders or bound applications will not be accepted. Paperclips and binder clips
are acceptable.

Review Process

Applications that are incomplete or do not follow application guidelines will not be
reviewed. External and internal teams will review each complete application as part of
the initial screening process and use the LTP Application Rubric (Appendix D).
Applicants who meet expectations following the initial screening process will be
scheduled to participate in an interview for final approval.

Withdrawal of DPI Approval

The DPI requires the LTP to perform the Scope of Work and provide the deliverables
throughout the entire contract period. In addition, the DPI requires the LTP to comply
fully with all other provisions of these Guidelines in a timely manner. The DPI may
withdraw its approval of a LTP at any time during the contract period if the DPI, with its
sole discretion, determines that the LTP has not performed the Scope of Work, provided
the Deliverables, or has failed, in the DPI’s opinion, to comply with any other provision
of these Guidelines. In the event DPI withdraws its approval, such withdrawal becomes
effective thirty days after written notice to the LTPs of the DPI’s action.
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Appendix A — Required Turnaround Strategies
Required Activities:

e Response to Intervention (Rtl). Rtl is identified as a comprehensive system to
effectively implement differentiated and customized instruction in order to improve
individual and student subgroup outcomes. Priority Schools must implement Rtl for
academics and behavior. The reform plan must describe in detail how the school will
implement an Rtl system to meet the individualized needs of all students, as well as
student subgroups, including students with disabilities and English language learners.

e Extended learning time. Due to the extensive research suggesting that schools
providing high quality, extended learning time experience greater student outcomes,
Priority Schools must add a minimum of 300 hours of instruction for all students.
This may be achieved through alternative schedules, extended day, Saturday school,
or extended year/calendar. Reform plans must articulate how schools will redistribute
resources and time in order to increase student instruction by 300 hours.

e Highly skilled educators. The reform plans must describe how the district’s systems
and structures will ensure all teachers are not only highly qualified for their
assignment, but also demonstrate effectiveness. Specifically, the plan must
demonstrate that the district will implement an educator evaluation system by 2014-
15 that aligns to the statewide framework (refer to Principle Three in DPI’s ESEA
Waiver). Additionally, the district must create opportunities for continuous learning
through job-embedded professional development designed to increase all teachers’
capacity to implement their school’s reform plan. Administrators must describe the
systems and structures in place which will support alignment of findings from the
newly implemented educator evaluation system to specific, differentiated professional
development and training opportunities.

e Highly skilled leaders. If a district wishes to retain the current principal in a Priority
School, the district must produce data which demonstrates the principal has improved
student learning in the school. The district must create opportunities for continuous
learning through job-embedded professional development to increase the principal’s
capacity to implement the reform plan, as well as to lead change with his/her staff.
Additionally, the district must communicate its plan to implement a leadership
evaluation tool as part of its newly developed Educator Evaluation system. Principals
must be given operational flexibility over budgets, staffing, schedules, and
curriculum.

e Positive and safe learning environments. The reform plans must include methods to
provide a safe and disciplined learning environment. The districts must prioritize the
distribution of pupil services staff (e.g., school social workers, nurses, psychologists,
and guidance counselors) to each Priority School, and staff schedules must allow for
adequate time to serve students. Districts must also ensure Priority Schools
implement PBIS for students across multiple domains (e.g., social, emotional,
behavioral) in order to increase positive academic outcomes. For more information
regarding PBIS, see Section 2.E of Wisconsin’s ESEA Waiver.

e Family engagement. The plan must include strategies to meaningfully engage family
members in the education of their children. Schools must align family engagement

13



plans with the research of Dr. Joyce Epstein, Johns Hopkins University, Baltimore,
MD. Activities must address each of the following strategies: 1) increasing frequency
and variety in communication with parents, specifically regarding their child’s
academic progress; 2) providing resources to encourage learning at home; 3)
developing meaningful volunteer opportunities; 4) increasing the participation and
effectiveness of parent representation in school governance; 5) implementing
strategies to strengthen and support effective parenting; and 6) strengthening
community partnerships to support parents. To demonstrate this level of engagement,
Priority Schools must implement parent training programs to help all parents
understand the school’s screening methods, how to interpret universal screening data,
criteria for entering and exiting interventions based on need, progress monitoring
methods, and progress monitoring data.
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APPENDIX B — LTP Application Cover Sheet

Instruction
Lead Turnaround Partner
Cover Sheet

\N

Wisconsin Department of Public

INSTRUCTIONS: Submit original and 4 copies. All application
materials must be received or postmarked no later than July 16, 2012.

Late applications will not be accepted. Return to:

WI Department of Public Instruction
Attn: Andrew Fisher
Title I and School Support Team

P.O. Box 7841

Madison, Wl 53707-7841

For questions regarding this application, contact:
Rachael Bergstrom rachael.bergstrom@dpi.wi.gov

(608) 266-2813

|. GENERAL INFORMATION

Applicant Agency

Mailing Address Street, City, State, Zip

Agency Administrator

E-Mail Address Fax Area/No. Telephone Area/No.
Application Contact (If other than Agency Administrator). Title
E-Mail Address Telephone Area/No.

Applicant Agency Mailing Address, Street, City, State, Zip

Indicate specific grades agency serves

CERTIFICATION/SIGNATURES

WE, THE UNDERSIGNED, CERTIFY that the information contained in this application is complete and accurate to the best of our knowledge; that the
necessary assurances of compliance with applicable state and federal statutes, rules, and regulations will be met; and, that the indicated agency
designated in this application is authorized to administer this grant.

WE FURTHER CERTIFY that the assurances listed above have been satisfied and that all facts, figures, and representation in this application are

correct to the best of our knowledge.

Signature of Applicant Agency Administrator

>

Date Signed Mo./Day/Yr.

15




16



APPENDIX C — Certification of Debarment

CERTIFICATION COVERING
DEBARMENT

Certification Regarding
Debarment, Suspension, Ineligibility, and Voluntary Exclusion
Lower Tier Covered Transactions

This certification is required by the regulations implementing Executive Order 12549, Debarment and Suspension, 34 CFR Part 85, Section
85.510, Participants' responsibilities. The regulations were published as Part VII of the May 26, 1988, Federal Register (pages 19160-19211).
Copies of the regulations may be obtained by contacting the person to whom this proposal is submitted.

1. The prospective lower tier participant(s) certifies, by submission of this proposal, that neither it nor its principals are presently debarred,
suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participation in this transaction by any federal
department or agency.

2. Where the prospective lower tier participant is unable to certify to any of the statements in this certification, such prospective participant
shall attach an explanation to this proposal.

Agency/Company Name

Name and Title of Authorized Representative

Signature Date Signed Mo./Day/Yr.
>

INSTRUCTIONS FOR CERTIFICATION

1. By signing and submitting this proposal, the prospective lower tier participant is providing the certification set out below.

2. The certification in this clause is a material representation of fact upon which reliance was placed when this transaction was entered into.
If it is later determined that the prospective lower tier participant knowingly rendered an erroneous certification, in addition to other
remedies available to the Federal Government, the department or agency with which this transaction originated may pursue available
remedies, including suspension and/or debarment.

3. The prospective lower tier participant shall provide immediate written notice to the person to which this proposal is submitted if at any
time the prospective lower tier participant learns that its certification was erroneous when submitted or has become erroneous by reason
of changed circumstances.

4. The terms "covered transaction,” "debarred," "suspended," "ineligible," "lower tier covered transaction," "participant,” "person," "primary
covered transaction,” "principal,” "proposal,” and "voluntarily excluded,” as used in this clause, have the meanings set out in the
Definitions and coverage sections of rules implementing Executive Order 12549. You may contact the person to which this proposal is
submitted for assistance in obtaining a copy of those regulations.

5. The prospective lower tier participant agrees by submitting this proposal that, should the proposed covered transaction be entered into, it
shall not knowingly enter into any lower tier covered transaction with a person who is debarred, suspended, declared ineligible, or
voluntarily excluded from participation in this covered transaction, unless authorized by the department or agency with which this
transaction originated.

6. The prospective lower tier participant further agrees by submitting this proposal that it will include the clause titled "Certification
Regarding Debarment, Suspension, Ineligibility, and Voluntary Exclusion-Lower Tier Covered Transaction,” without modification, in all
lower tier covered transactions and in all solicitations for lower tier covered transactions.

7. A participant in a covered transaction may rely upon a certification of a prospective participant in a lower tier covered transaction that it is
not debarred, suspended, ineligible, or voluntarily excluded from the covered transaction, unless it knows that the certification is
erroneous. A participant may decide the method and frequency by which it determines the eligibility of its principals. Each participant
may, but is not required to, check the Nonprocurement List (202-786-0688).

8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in order to render in good faith the
certification required by this clause. The knowledge and information of a participant is not required to exceed that which is normally
possessed by a prudent person in the ordinary course of business dealings.

9. Except for transactions authorized under paragraph 5 of these instructions, if a participant in a covered transaction knowingly enters into
a lower tier covered transaction with a person who is suspended, debarred, ineligible, or voluntarily excluded from participation in this

transaction, in addition to other remedies available to the federal government, the department or agency with which this transaction
originated may pursue available remedies, including suspension and/or debarment.

17
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APPENDIX D — Lead Turnaround Partner Application Scoring Rubric

4.1.a DIAGNOSTIC REVIEW

Describe the process and measures that your
organization would use to perform an onsite
diagnostic review of Priority Schools’ core
instructional program. This description must
include the following elements of the school’s
practice:

i The fidelity of implementation and the
efficacy of the curriculum (including
core instruction);

ii. Universal screening;
iii. Processes to identify students in need
of interventions;

iv. Selected interventions;

v. Progress monitoring tools and
strategies for use;

vi. Staff capacity to implement a system of

early intervening services (including
systems that provide meaningful data
about student performance and
collaborative planning time for staff);
vii. Methods that ensure ongoing
collection of parent and community
feedback on school practices.

[0  Applicant’s description of process and measures

for diagnostic review is detailed and complete,
and includes the following elements:

i. The fidelity of implementation and the
efficacy of the curriculum (including core
instruction);

ii. Universal screening;

iii. Processes to identify students in need of
interventions;

iv. Selected interventions;

v. Progress monitoring tools and strategies
for use;

vi. Staff capacity to implement a system of
early intervening services (including
systems that provide meaningful data
about student performance and
collaborative planning time for staff);

vii. Methods that ensure ongoing collection of
parent and community feedback on school
practices.

[1  Applicant’s approach is firmly grounded in

evidenced-based research.

[0 Applicant’s description of process and
measures for diagnostic review lacks sufficient
detail and/or one or more of the following
required elements:

i.  The fidelity of implementation and the
efficacy of the curriculum (including core
instruction);

ii. Universal screening;

iii. Processes to identify students in need of
interventions;

iv. Selected interventions;

v. Progress monitoring tools and strategies
for use;

vi. Staff capacity to implement a system of
early intervening services (including
systems that provide meaningful data
about student performance, and /or
collaborative planning time for staff);

vii. Methods that ensure ongoing collection
of parent and community feedback on
school practices.

(1 Applicant’s approach is not strongly based
upon evidence-based research.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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4.1.b DIAGNOSTIC REVIEW

After the school diagnostic review, the Lead
Partner will make recommendations to the
school that must include plans for:

i. Addressing the needs of all students,
including equal access to resources and
support for their long-term academic
success;

ii. Instituting effective collaborative systems
among educators;

iii. Using data to make informed decisions
about students, staff, and resources.

Provide an example of a prior school/district
diagnostic review conducted by your
organization.

Provide examples of the recommendations
made by your organization to the school/district
that was the focus of this diagnostic review

Example is provided of a prior diagnostic review
conducted by the applicant. If your organization
is applying to work at both the school and
district level, provide examples for each.
Examples include sufficient details on:

i. Addressing the needs of all students,
including equal access to resources and
support for their long-term academic
success;

ii. Instituting effective collaborative systems
among educators;

iii. Using data to make informed decisions
about students, staff, and resources.

An example(s) of the recommendations
provided by the applicant to the school/district
that was the focus of this diagnostic review is
included and is appropriate based on the needs
that were identified within the school/district.

Example is not provided of a prior diagnostic
review conducted by the applicant; and/or if
the applicant intends to work at both the
school and district level, examples are not
provided for each level.
Examples do not include sufficient details on:
i.  Addressing the needs of all students,
including equal access to resources and
support for their long-term academic
success;
ii. Instituting effective collaborative systems
among educators;
iii. Using data to make informed decisions
about students, staff, and resources.

An example(s) of the recommendations
provided by the applicant to the school/district
that was the focus of this diagnostic review is
not included

Example is not sufficiently detailed or
appropriate based on the needs that were
identified within the school/district.

Rating for this question:

Meets Expectations

Does Not Meet Expectations
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4.2.a SCHOOL REFORM EXPERIENCE AND FRAMEWORK

Describe your organization’s prior experience
with turning around and improving student
engagement and achievement in low
performing schools that are within the same
grade span as the schools you intend to serve in
Wisconsin.

Include qualitative and quantitative data on
prior experience and success.

Include contextual information for each
example (i.e., rural, urban, elementary, high
school, union involvement, school size,
demographics, socioeconomics, change in
performance measures, etc.).

[1 Applicant response demonstrates prior
experience and success with turning around
and improving student engagement and
achievement in low performing schools.

[J  Prior experience and success is within the
same grade span as the schools the applicant
intends to work with in Wisconsin.

[1 Qualitative and quantitative data on prior
experience and success is included, and
sufficiently demonstrates success in improving
student engagement and achievement.

[J Contextual information on prior experience
and success is included.

[J  Applicant response does not demonstrate
sufficient prior experience with turning
around and improving student achievement
in low performing schools; and/or lacks
sufficient qualitative and/or qualitative
evidence; and/or contextual information.

[0 Prior experience and success is not within the
same grade span as the schools the applicant
intends to work with in Wisconsin.

(] Sufficient qualitative and quantitative data
demonstrating prior success is not provided.

[J Contextual information on prior experience
and success is not provided.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations

4.2.b SCHOOL REFORM EXPERIENCE AND FRAMEWORK

Describe your organization’s framework/model
for turning around low performing schools. This
should include:

i. Governance,

ii. Instructional design,

iii. Staffing,

iv. Professional development,
v. Student supports.

[J  Applicant response includes detailed
description of organization’s
framework/model for turning around low
performing schools and includes information
on:

i. Governance,
ii. Instructional design,
iii. Staffing,
iv. Professional development,
v. Student supports.

[0 Approach is anchored in strong evidence-
based research.

[J Approach is appropriate for grade span with
which the applicant intends to work.

[J  Applicant response does not include detailed
description of organization’s framework/
model for turning around low performing
schools and/or does not include information
on one or more of the following areas:

i. Governance,

ii. Instructional design,

iii. Staffing,

iv. Professional development,
v. Student supports.

[0 Approach is not anchored in strong research
on successful school improvement.

[0 Approach is not fully appropriate for grade
span with which the applicant intends to
work.

Rating for this question:

[ Meets Expectations

[ Does Not Meet Expectations
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4.2.c  SCHOOL REFORM EXPERIENCE AND FRAMEWORK

Briefly describe how your organization’s
activities within a Priority School would change
over a four-year period, what the basis and/or
timing for this evolution might be, and the
process by which this evolution would take
place.

0

Applicant response provides detailed
description of how the organization’s activities
within a Priority School would evolve over a
four-year period, what the basis and/or timing
for this evolution might be, and the process by
which this evolution would take place.

Details provided reflect appropriate
understanding of the varied needs of Priority
Schools over time.

[J  Applicant response does not provide
sufficiently detailed description of how the
organization’s activities within a Priority
School would evolve over a four-year period;
and/or does not include what the basis
and/or timing for this evolution might be;
and/or does not include what the process by
which this evolution would take place.

[1 Details provided do not reflect appropriate
understanding of the varied needs of Priority
Schools over time.

Rating for this question:

[J Meets Expectations

[ Does Not Meet Expectations

4.2.d SCHOOL REFORM EXPERIENCE AND FRAMEWORK

Describe the theory of action that guides and
informs your organization’s practice.

U

Applicant response includes detailed
description of theory of action that provides
clarity and a clear connection to strong
evidence-based research on improving student
engagement and achievement and guiding
schools/districts through systemic change.

[J Applicant response does not adequately
describe the organization’s theory of action
that guides and informs their practice in a
manner that exhibits clarity, and/or is not
anchored in research on successful action
theory.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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4.2. e SCHOOL REFORM EXPERIENCE AND FRAMEWORK

Describe your organization’s experience
implementing the following required
turnaround strategies (note: if applicant carries
no experience with Response to Intervention, a
detailed description of their work with a similar
system is included):

i Response to Intervention,
ii. Extended Learning Time,
iii. Highly Skilled Educators,
iv. Highly Skilled Leaders,

V. Positive and Safe Learning
Environment,

vi. Family Engagement.

0

Applicant response demonstrates at least
three years of experience implementing all of
the required turnaround strategies and
sufficient details about each (if applicant
carries no experience with Response to
Intervention, a detailed description of their
work with a similar system is included):

i. Response to Intervention,
ii. Extended Learning Time,
iii. Highly Skilled Educators,
iv. Highly Skilled Leaders,

V. Positive and Safe Learning
Environment,

Vi. Family Engagement.

Applicant response does not demonstrate at
least three years of experience
implementing at least five of the required
turnaround strategies, and/or is lacking a
detailed description of one or more of the
following:

i Response to Intervention,
ii. Extended Learning Time,
iii. Highly Skilled Educators,
iv. Highly Skilled Leaders,

V. Positive and Safe Learning
Environment,

Vi. Family Engagement.

Rating for this question:

[ Meets Expectations

[ Does Not Meet Expectations
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4.3.a APPROACH TO WORKING WITH SCHOOL DISTRICT AND STAFF

Explain your organization’s approach to
negotiating with district offices to ensure
needed autonomy over:

i. Governance,

ii. Budgeting,

iii. Instructional design,

iv. Staffing,

v. Professional development,
vi. Student supports.

[1  Applicant response provides detailed
description of its approach to negotiating with
district offices to ensure autonomy over:

i. Governance,

ii. Budgeting,

iii. Instructional design,

iv. Staffing,

v. Professional development,
vi. Student supports.

[1 Specific examples are included that adequately

demonstrate applicant’s past successful
negotiation/s with districts to ensure autonomy
over each of the six areas listed above.

[J  Applicant response does not provide
sufficiently detailed description of its
approach to negotiating with district offices
to ensure autonomy over:

i. Governance,

ii. Budgeting,

iii. Instructional design,

iv. Staffing,

v. Professional development,
vi. Student supports.

[J Specific examples do not adequately
demonstrate applicant’s successful negotiation
with districts to ensure autonomy over each of
the six areas listed above.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations

4.3.b APPROACH TO WORKING WITH SCHOOL DISTRICT AND STAFF

Explain your organization’s approach to working
with district leadership and central office staff
to improve district policies and practices.
Provide examples of past work with these
stakeholders.

[J  Applicant response provides sufficiently
detailed description of the organization’s
approach to working with district leadership
and central office staff to improve district
policies and practices.

[J Specific examples are included that adequately
demonstrate the organization’s past successful
work with central office staff to improve
district policies and practices.

[0 Applicant response does not provide
sufficiently detailed description of the
organization’s approach to working with
district leadership and central office staff to
improve district policies and practices and/or
provides no examples of past work with these
stakeholders.

[J  Specific examples do not adequately
demonstrate the organization’s past
successful work with central office staff to
improve district policies and practices.

Rating for this question:

[ Meets Expectations

[ Does Not Meet Expectations
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4.3.c APPROACH TO WORKING WITH SCHOOL DISTRICT AND STAFF

Describe your organization’s strategy for
building capacity in the school and turning
power and responsibility back over to the
school and district.

Include detailed examples of your organization’s
successful work with building capacity in a
school and turning power and responsibility
back over to the school and district.

0

Applicant response provides sufficiently
detailed description of organization’s strategy
for building capacity in the school and turning
power and responsibility back over to the
school and LEA.

Strategy is based on strong evidence-based
research that is appropriate for the grade span
the organization intends to work with in
Wisconsin and is suitable for the local context.

Sufficient examples are included that
demonstrate the organization’s past success
with building capacity within a school that
serves the same grade span as those schools
the organization intends to work with in
Wisconsin and is a good match to the local
context. Adequate detail is also provided on
the successful turning of power and
responsibility back over to the school and LEA.

[J  Applicant response does not provide
sufficiently detailed description of
organization’s strategy for building capacity in
the school and turning power and
responsibility back over to the school and
LEA.

[0 Strategy is not based on strong evidence-
based research that is appropriate for the
grade span the organization intends to work
with in Wisconsin; and/or is not suitable for
the local context.

[J  Sufficient examples are not included that
demonstrate the organization’s past success
with building capacity within a school that
serves the same grade span as those schools
the organization intends to work with in
Wisconsin; and/or is not a good match to the
local context; and/or adequate detail is not
provided on the successful turning of power
and responsibility back over to the school and
LEA.

Rating for this question:

[ Meets Expectations

[ Does Not Meet Expectations
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4.4.a APPROACH TO REQUIRED RESPONSIBILITIES

Briefly describe your organization’s activities in
a school and district during its first six months
working with a Priority School. Answer should
include seven or more of the following early,
visible, and meaningful improvement measures:

i.  Recruit and hire/rehire staff;

ii. Establish a consistent and intense
relationship with each school and key
district offices;

iii. Launch community engagement efforts;

iv. Work with facilities department to
ensure physical improvements;

v. Focus on culture and stabilization in
building;

vi. Monitor non-academic (leading)
indicators;

vii. Enhance rigorous and aligned curriculum;

viii. Other appropriate, visible, and
meaningful improvement measures that
are supported by research on successful
school turnaround.

Provide examples of prior success with each of
the above early, visible, and meaningful
improvement measures.

Applicant’s plan for activities in the school and
district during its first six months is sufficiently
detailed and includes seven or more of the
following early, visible, and meaningful
improvement measures:

i. Recruit and hire/rehire staff;

ii. Establish a consistent and intense
relationship with each school and key
district offices;

iii. Launch community engagement efforts;

iv. Work with facilities department to ensure
physical improvements;

v. Focus on culture and stabilization in
building;

vi. Monitor non-academic (leading) indicators;

vii. Enhance rigorous and aligned curriculum;

viii. Other appropriate, visible, and meaningful
improvement measures that are supported
by research on successful school
turnaround.

Applicant’s response displays understanding of
the importance of a timeline in planning,
implementing, and sustaining the above
mentioned activities.

Applicant’s plan provides adequate staff to
ensure completion of all intended activities.

Applicant provides examples that sufficiently
describe prior success with at least seven of
the above early, visible, and meaningful
improvement measures.

Applicant response is not sufficiently
detailed; and/or does not include seven of
the following early, visible, and meaningful
improvement measures:

i. Recruit and hire/rehire staff;

ii. Establish a consistent and intense
relationship with each school and key
district offices;

iii. Launch community engagement efforts;

iv. Work with facilities department to ensure
physical improvements;

v. Focus on culture and stabilization in
building;

vi. Monitor non-academic (leading)
indicators;

vii. Enhance rigorous and aligned curriculum;

viii. Other appropriate, visible, and meaningful
improvement measures that are
supported by research on successful
school turnaround.

Applicant’s response does not display
sufficient understanding of the importance of
a timeline in planning, implementing, and
sustaining the above mentioned activities.

Applicant’s plan does not provide adequate
staff to ensure completion of all intended
activities.

Applicant does not provide examples that
sufficiently describe prior success with at
least seven of the above early, visible, and
meaningful improvement measures.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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4.5.a INSTRUCTIONAL STRATEGIES: Rtl, CCSS, and Extended Learning Time

Describe your organization’s curriculum and
assessment program in detail, including:

[J Applicant’s response provides adequately
detailed description of how its proposed

Clear expectations for student learning;
Alignment with Common Core Standards;
Implementation of the Rtl System;

iv. Description of how curriculum is designed
across grade spans;
v. How equity and access will be ensured for

all students including but not limited to
students with disabilities, English language
learners, students in at-risk situations, as
well as students dealing with low
achievement, poverty, behavioral issues,
truancy, drugs, pregnancy, and emotional
issues.

curriculum and assessment program includes:

[J Applicant’s response does not provide
sufficiently detailed description of the
proposed curriculum and assessment program

Clear expectations for student learning;
Alignment with Common Core Standards;
Implementation of the Rtl System;

iv. Description of how curriculum is designed
across grade spans;
v. How equity and access will be ensured for

all students including but not limited to
students with disabilities, English language
learners, students in at-risk situations, as
well as students dealing with low
achievement, poverty, behavioral issues,
truancy, drugs, pregnancy, and emotional
issues.

and/or lacks information on:

Clear expectations for student learning;
Alignment with Common Core Standards;
Implementation of the Rtl System;

iv. Description of how curriculum is
designed across grade spans;
v. How equity and access will be ensured

for all students including but not limited
to students with disabilities, English
language learners, students in at-risk
situations, as well as students dealing
with low achievement, poverty,
behavioral issues, truancy, drugs,
pregnancy, and emotional issues.

Rating for this question:

[ Meets Expectations

[ Does Not Meet Expectations
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4.5.b INSTRUCTIONAL STRATEGIES: Rtl, CCSS, and Extended Learning Time

Describe your organization’s strategies to [J Applicant describes organization’s strategy to Applicant does not adequately describe
implement flexible scheduling and to create implement flexible scheduling and to create strategy to implement flexible scheduling and
extended learning time. Include clearly defined extended learning time. to create extended learning time.
sample schedules. Demonstrate how your . L .
.\ [J Sample schedules are included that are realistic Sample schedules are not included or are not
strategy can ensure 300 additional hours of . o .
. . . . and clearly defined. realistic or are not clearly defined.
instructional time, focused entirely on
academics. [1 Strategy ensures that 300 additional hours, Strategy does not adequately ensure that 300
focused entirely on academics, can be additional hours, focused entirely on
implemented. academics, can be implemented.
Rating for this question: [1 Meets Expectations Does Not Meet Expectations
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4.5.c INSTRUCTIONAL STRATEGIES: Rtl, CCSS, and Extended Learning Time

Describe how your organization will address ] Applicant adequately describes organization’s ] Applicant either does not adequately
student transitions throughout the grade levels. strategy for ensuring successful student describe or fails to describe clearly the
Describe how intervention models in transitions throughout the grade levels, organization’s strategy for ensuring
elementary and middle schools will be including: successful student transitions throughout the
integrated with high school interventions, and i. How intervention models in elementary grade levels, including:
vice versa. For high schools, discuss the and middle schools will be integrated i. How intervention models in
partnerships that will be formed with with high school interventions, and vice elementary and middle schools will
community colleges, districts, and colleges and versa, be integrated with high school
universities to address barriers to ii. For high schools, the partnerships that interventions, and vice versa,
postsecondary access. will be formed with community ii. For high schools, the partnerships
colleges, districts, and colleges and that will be formed with community
universities to address barriers to colleges, districts, and colleges and
postsecondary access. universities to address barriers to
postsecondary access.
(1 Sample transition activities are included that
demonstrate the organization’s experience Sample transition activities are either not
adequately addressing student transitions included or fail to demonstrate the organization’s
throughout grade levels. experience addressing student transitions
throughout grade levels.
Rating for this question: [l Meets Expectations Does Not Meet Expectations
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4.6.a STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Describe your organization’s
plan to design and implement a
rigorous, transparent, and
equitable performance
evaluation system for teachers
and principals that utilizes
teacher and principal
observation and takes into
account data on student growth
as a significant factor.

1 Applicant fully describes the organization’s plan
to design and implement a performance
evaluation system for teachers and principals
that utilizes teacher and principal observation
and takes into account data on student growth
as a significant factor.

0 A sample evaluation system is provided that
adequately demonstrates the organization’s
experience in successfully evaluating teachers
and principals.

] Previous evaluation’s success is supported with
student growth data.

[J Applicant does not clearly or fully describe the
organization’s plan to design and implement a
performance evaluation system for teachers and
principals that takes into account data on student growth
as a significant factor.

[J A sample evaluation system is either not provided or fails
to adequately demonstrate the organization’s experience
in successfully evaluating teachers and principals.

[J  Previous evaluation’s success is not supported with
student growth data.

Rating for this question:

[1  Meets Expectations

[ Does Not Meet Expectations
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4.6b. STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Explain how your organization [0 Applicant’s plan includes a sufficiently detailed (1 Applicant’s plan includes an unclear description of how the
will assess the training and description of how the applicant will assess and applicant will assess and plan for the training and
professional development plan for the training and professional development professional development needs of the staff.
needs of the staff and provide needs of the staff and provide targeted
targeted professional professional development. (1 Planincludes an unclear description of:
development. Include i.  The standard components of the professional
information about the standard | [ Plan includes a detailed description of: development design’
components of your i. The standard components of the ii. The areas that will be customized to fit the school
organization’s professional professional development design; and district and generally how they may be
development design and the ii. The areas that will be customized to fit the customized.
areas that will be customized to school and district and generally how they
fit the school and district. may be customized. [1 Asample professional development needs-assessment
process is either not included or fails to adequately
[J A sample professional development needs- demonstrate the organization’s experience in addressing the

assessment process is included to demonstrate the needs of staff in a low-performing school.

organization’s experience in addressing the needs

of staff in a low-performing school.
Rating for this question: [ Meets Expectations [1 Does Not Meet Expectations
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4.6.c STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Describe how your organization will evaluate the [0 Applicant’s plan clearly describes how the (1 Applicant’s plan does not clearly describe how
fidelity of implementation, quality, relevance, and organization will evaluate the following items: the organization will evaluate the:

utility of professional development, including how i. Fidelity of implementation, i.  Fidelity of implementation,

targeted professional development will lead to ii. Quality, ii. Quality,

improvements in student engagement and iii. Relevance, iii. Relevance,

learning. iv. Utility of the professional development. iv. Utility of the professional

development.
[0 A sample professional development

evaluation plan is provided that adequately [J  Asample professional development
addresses fidelity of implementation, quality, evaluation plan is not provided that
relevance, and utility of the professional adequately addresses fidelity of
development, including how targeted implementation, quality, relevance, and utility
professional development will lead to of the professional development, including
improvements in student engagement and how targeted professional development will
learning. lead to improvements in student engagement
and learning.
Rating for this question: [ Meets Expectations [1 Does Not Meet Expectations
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4.6.d STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Explain your organization’s plan to determine the | [ The applicant adequately describes a rigorous The applicant does not adequately describe a
effectiveness of the existing school leadership process by which the school leadership team rigorous process by which the school
team in carrying out the selected intervention will be assessed for the knowledge, skills, and leadership team will be assessed for the
model. Include details on: abilities as they relate to successfully leading knowledge, skills, and abilities as they relate
. . L, - the selected intervention model, including: to successfully leading the selected
i Evaluating principal’s ability to act as an . . L - . . .
. . i.  Evaluating principal’s ability to act as intervention model, and/or does not include
instructional leader; . . . .
. . . - an instructional leader; sufficient detail on:
ii.  Evaluating principal’s ability and .. . o - . . L, -
. . o ii.  Evaluating principal’s ability and i.  Evaluating principal’s ability to act as
commitment to effectively distributing . . o . .
. ] commitment to effectively distributing an instructional leader;
leadership across school staff; . .. . Lo -
. L . . leadership across school staff; ii.  Evaluating principal’s ability and
iii.  Evaluating principal’s ability to build . o o . . .
. . iii. Evaluating principal’s ability to build commitment to effectively
capacity across the leadership team. ) . . -
capacity across the leadership team. distributing leadership across school
staff;
[J Criteria used to assess the principal and iii. Evaluating principal’s ability to build
leadership team is sufficiently research-based. capacity across the leadership team.
Criteria used to assess the principal and
leadership team is not sufficiently research-
based.
Rating for this question: [1 Meets Expectations Does Not Meet Expectations
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4.6.e STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Provide information about your organization’s [1 Applicant provides full description of the [J  Description of the following is vague,

plans for recruiting, hiring, and developing leaders following:

(i.e., principals, other administrators, and
teachers) for Priority Schools.

Include plan for working with district human

resources staff to address school staffing issues.

i. An extensive recruiting strategy that
describes how the applicant will
specifically recruit prospective leaders
(administrators and teachers) who have
been successful at dramatic school
intervention with similar populations of
students;

ii. Arigorous selection process that is
aligned with current research on
turnaround leaders;

iii. An effective plan for developing school
leadership.

A sample professional development plan for
leadership was provided that demonstrates
the organization’s experience developing
leadership using research based turnaround
strategies.

Includes plan for working with district human
resources staff to address school staffing
issues.

ineffective, or omitted:

i. An extensive recruiting strategy that
describes how the applicant will
specifically recruit prospective
leaders (administrators and
teachers) who have been successful
at dramatic school intervention with
similar populations of students;
and/or

ii. Arigorous selection process that is
aligned with current research on
turnaround leaders;

iii. An effective plan for developing
school leadership.

A sample professional development plan for
leadership was either not provided or did not
demonstrate the organization’s experience
developing leadership using research based
turnaround strategies.

Does not include plan for working with
district human resources staff to address
school staffing issues.

Rating for this question:

[1 Meets Expectations

Does Not Meet Expectations
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4.6.f STAFFING AND PROFESSIONAL DEVELOPMENT: Highly Skilled Educators and Highly Skilled Leaders

Describe how your organization will work with the
district, the teachers’ union, and, as applicable,
other organizations to design and implement a fair
and consistent method to evaluate staff members'
ability to effectively participate in the school
reform plan.

] Applicant adequately describes how it will work
with the district, the teachers’ union, and, as
applicable, other organizations to design and
implement a fair and consistent method to
evaluate staff members' ability to effectively
participate in the school reform plan.

] Examples are provided and demonstrate
similar, successful work in other districts.

[J Applicant does not adequately describe how
it will work with the district, the teachers’
union, and, as applicable, other organizations
to design and implement a fair and consistent
method to evaluate staff members' ability to
effectively participate in the school reform
plan.

[J Examples are either not provided or fail to
demonstrate similar, successful work in other
districts.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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4.7.a POSITIVE AND SAFE LEARNING ENVIRONMENTS:

Describe the specific strategies and activities
employed by your organization that will support
attainment of a school culture and climate
conducive to high expectations and student
learning, including a school wide PBIS system, as
outlined in the reform plan. Include methods of
measuring effectiveness of strategies and
activities (such as tracking school climate over
time with school climate survey of students and
teachers) and examples of past success.

Applicant fully describes specific strategies and
activities that the organization will use to
support attainment of a school culture and
climate conducive to high expectations and
student learning.

i. Strategies include a school wide PBIS
system as outlined in the reform plan.

ii. Strategies and activities described are
sufficiently data-based and show promise
in impacting school climate and culture
and are conducive to high expectations
and student learning.

iii. Plan includes methods of measuring
effectiveness of strategies and activities
(such as tracking school climate over time
with school climate surveys of students
and teachers).

iv. Examples sufficiently demonstrate the
organization’s previous success in utilizing
strategies that resulted in a climate and
culture conducive to high expectations
and student learning.

[J Applicant provides an insufficient description
of the specific strategies and activities the
organization will use to support attainment of
a school culture and climate conducive to high
expectations and student learning.

i. Strategies described do not include a
school wide PBIS system as outlined in
the reform plan.

ii. Strategies and activities described are
insufficiently data-based and/or not
likely to impact school climate and
culture and are not making it conducive
to high expectations and student
learning.

iii. Plan does not include methods of
measuring effectiveness of strategies
and activities, and/or the method is
insufficiently data-based or unclear.

iv. Examples are not provided or fail to
sufficiently demonstrate the
organization’s previous success in
utilizing strategies that resulted in a
climate and culture conducive to high
expectations and student learning.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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4.8a. FAMILY ENGAGEMENT

Describe how your organization intends to
develop and maintain meaningful partnerships
with parents. Indicate how your organization
plans to integrate parents and other stakeholders
into the reform process.

Describe how your organization will engage
parents, guardians, and family members to
establish and support a culture of high
expectations, with a description of specific
strategies that also include a focus on parents
who are not currently engaged.

Describe how your organization will employ
system wide strategies to listen and communicate
with parents about expectations for student
learning and goals for improvement.

Describe how your organization’s family
engagement plans align with the research of Dr.
Joyce Epstein of John Hopkins University.

Applicant’s plan adequately describes how
applicant will establish and maintain meaningful
partnerships with all stakeholder groups
essential to the improvement process.

Methods demonstrate adequate data-based
strategies for establishing meaningful and
effective partnerships.

Plan sufficiently details specific strategies to
engage parents, guardians, and family members
in establishing and supporting a culture of high
expectations, and includes a focus on parents
not currently engaged.

Strategies align family engagement plans with
the research of Dr. Joyce Epstein of Johns
Hopkins University.

Examples of previous work in similar schools are
provided that incorporate data-based
evaluations and demonstrate success.

[J Applicant’s plan does not adequately describe
how applicant will establish and maintain
meaningful partnerships with all stakeholder
groups essential to the improvement process.

[0 Methods do not demonstrate adequate data-
based strategies for establishing meaningful
and effective partnerships.

[J Plan does not sufficiently detail specific
strategies to engage parents, guardians, and
family members in establishing and
supporting a culture of high expectations,
and/or does not include a focus on parents
not currently engaged.

[] Strategies do not align family engagement
plans with the research of Dr. Joyce Epstein
of Johns Hopkins University.

[l Examples of previous successful work in
similar schools either are not provided or do
not adequately demonstrate success.

Rating for this question:

[1 Meets Expectations

[1 Does Not Meet Expectations
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OVERALL RATING FOR INITIAL APPLICATION APPROVAL

[1 Meets Expectations

[0 Does Not Meet Expectations
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